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Abstract. The authors analyzed the impact of teachers' frequency of engagement with digital resources
on improving the teaching of psychological and pedagogical disciplines in higher education institutions. The
study assessed the level of teachers' engagement with digital resources, established a link between
pedagogical experience and the frequency of using digital teaching tools, and substantiated optimization
strategies based on a survey with a structured questionnaire. Most respondents actively use digital resources
in teaching these disciplines, indicating high professional readiness for enhancing the educational process
amid digitalization. A high level of active engagement with digital tools is characteristic of both young and
experienced teachers, confirming positive dynamics in developing teaching staft's digital competence and
readiness for further professional growth. Meanwhile, a small proportion of teachers with low usage levels
stems from discipline-specific challenges, large student groups, or limited preparation for digital innovations,
underscoring the need for systemic measures such as regular training, administrative support, and continuous
professional development.
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Introduction. The gap between lecturers' level of digital competence and the quality of
specialist training amid contemporary challenges represents one of the key issues in modern higher
education [1-5]. Despite the widespread adoption of digital resources in higher education
institutions in recent years (online platforms, interactive tools, assessment systems, virtual
simulations, Al), the impact of lecturers' engagement with digital resources on improving the
teaching of psychological and pedagogical disciplines remains insufficiently studied.

This necessitates addressing the research problem, which involves establishing a clear
relationship between lecturers' engagement with digital resources and the effectiveness of enhancing
the teaching of psychological and pedagogical disciplines in higher education institutions. The
problem's relevance is underscored by the fact that digital tools serve as a powerful resource for
fostering an active cognitive stance among students; however, their potential in university education
is not fully realized, i.e., not applied systematically [6—7].

The purpose of this study is to analyze the impact of lecturers' engagement with digital
resources in higher education institutions on improving the teaching of psychological and
pedagogical disciplines.

Formulation of the problem. In line with the study’s purpose, the following objectives were
addressed: to assess the level of lecturers’ engagement with digital resources; to establish the
relationship between lecturers’ pedagogical experience and the extent of using digital teaching tools
in psychological and pedagogical disciplines; and to substantiate strategies for optimizing the use
of digital tools in teaching these disciplines at higher education institutions.

Solving the problem. To assess lecturers’ engagement with digital resources, responses to
questionnaire items were analyzed using a 5-point Likert scale (Fig. 1).

It was found that 68.1% of respondents rated their use of digital resources in teaching at 5
points, and 27.5% at 4 points, totaling 95.6% high scores. Thus, 95.6% of lecturers demonstrate a
high level of engagement with digital teaching tools, indicating significant interest and active
application of digital tools in teaching psychological and pedagogical disciplines.
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Fig. 1. Results of lecturers' self-assessment of their engagement level with digital resources in
teaching psychological and pedagogical disciplines at higher education institutions

Addressing the second objective, a relationship was established between lecturers’
pedagogical experience and the extent of using digital teaching tools in these disciplines. As shown
in Fig. 2, the vast majority of respondents (82.6%) who actively use digital resources have over 10
years of experience, suggesting widespread adoption among experienced lecturers, not just young
ones.
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Fig. 2. Relationship between lecturers' pedagogical experience and the level of using digital
teaching tools in teaching psychological and pedagogical disciplines

This confirms the positive trend toward adopting innovative, non-traditional teaching models.
The implementation of distance and blended learning during the COVID-19 pandemic spurred
widespread use of online platforms, enhancing lecturers' digital competence. The ongoing war in
Ukraine against Russian aggression further expanded lecturers' practical experience with digital
tools, ensuring educational continuity despite limited physical access to higher education
institutions.

The relationship between lecturers' pedagogical experience and digital teaching tools usage
was analyzed across three groups (1-3 years; 4-10 years; over 10 years). All groups showed 100%
of responses at 4-5 points, confirmed by descriptive analysis and Pearson's correlation coefficient
(Excel). These results indicate complete consistency between experience and engagement with
digital teaching tools, regardless of lecturers' tenure.
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Optimization strategies for digital resources were substantiated based on their high adoption
rate (95.6%) despite minimal low ratings (4.3%). Digital tools proved most effective in practice-
oriented learning (projects, case studies, debates, microgroup work). However, their use in student-
centered (personalized) learning [8—10] and traditional formats requires methodological support,
lecturer training, and administrative backing. Accordingly, systematic training on digital platforms,
interactive, and research methods is recommended for departmental methodological work.

Conclusion. The analysis of lecturers' engagement with digital resources revealed that 95.6%
of respondents actively use digital resources in teaching psychological and pedagogical disciplines,
indicating a high level of professional readiness to enhance the educational process. A strong
relationship was found between lecturers' pedagogical experience and their engagement with digital
teaching tools, characteristic of both young lecturers and experienced ones with over 10 years of
service, signaling positive dynamics in developing the teaching staff's digital competence.
Meanwhile, the small proportion of lecturers with low usage (4.3%) stems from discipline-specific
challenges, large student groups, or limited preparation for digital innovations, underscoring the
need for systemic measures: instructional-methodological training, administrative support, and
continuous professional development. Thus, lecturers' engagement with digital resources serves as
an indicator of the academic community's professional openness to change and a foundation for
further optimizing psychological and pedagogical training of future specialists within competence-
based and student-centered approaches.
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