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Abstract

Relevance of the article lies in the need for a systematic analysis of the evolution of the multi-level structure of
Further Education and Training (hereinafter — FET) in Ireland and the leading trends in its quality assurance. This system
is complex, as it combines centralized strategic planning and funding with independent external quality control and
standard compliance, and decentralized provision of educational services. Such an architecture, formed as a result of large-
scale reforms in 2012-2013, is of significant interest to researchers and educational policy developers in Ukraine.

The purpose of the article is to identify and characterize the leading trends in FET quality assurance in Ireland, and
to ascertain the possibilities of considering them in improving the quality assurance system of vocational education in
Ukraine.

Methods: study of legislative, regulatory, and legal documents, empirical data — to determine the leading trends in
FET quality assurance in Ireland; analysis and synthesis, generalization of views on the problem under study — to ascertain
the possibilities of considering these trends in improving the quality assurance system of vocational education in Ukraine.

Results: the leading trends in FET quality assurance in Ireland have been identified and characterized
(institutionalization of partnership between FET institutions and stakeholders, strengthening the role of Quality and
Qualifications Ireland in external FET quality assessment, orientation towards learning outcomes and professional
competencies, digitalization of FET quality management processes); a number of recommendations for improving the
Ukrainian vocational education quality assurance system have been formulated.

Conclusions. Legislative reforms in the FET system initiated a strategic restructuring of its architecture and quality
improvement. The establishment of institutions for centralized coordination of FET quality assurance and the
implementation of the National Framework of Qualifications made it possible to form a unified system for recognizing
qualifications, monitoring, and accrediting educational programs and FET institutions. Thanks to this, Ireland remains
competitive in the global educational and professional environment, and graduates of FET institutions gain opportunities
for career growth and international mobility. Ireland's experience is relevant for implementation in Ukraine: an integrated
quality management model for vocational education; a results-oriented approach to vocational training of specialists;
institutionalization of partnerships between vocational education institutions and stakeholders; digital tools for monitoring
and evaluating the quality of vocational education, etc.

Keywords: further education; vocational training; Ireland; leading trends, quality management system,
SOLAS; Quality and Qualifications Ireland; ETBs.

Introduction. Modern approaches to the era of the "twin transformation" — digital and
ensuring the quality of FET in Ireland are driven by green. Within the framework of European
unprecedented labor market demands for workforce educational policy and, in particular, in Ireland, FET
skills and the adaptability of education systems in is interpreted as "Further Education and Training"
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(Further Education and Training Act, 2013). This
term covers educational programs implemented
after the completion of compulsory secondary
education and aimed at developing the professional
skills of individuals with various levels of prior
education, including programs for youth, adults, the
unemployed, as well as for those seeking to change
their profession or return to active learning (SOLAS,
2020). Under these conditions, FET in Ireland
ceases to be a peripheral link in education and
transforms into a strategic tool for enhancing the
competitiveness of the national economy, social
cohesion, and the implementation of the lifelong
learning concept. In recent decades, Ireland has
become one of the leaders in the European market
and is a unique example of a country that has
systematically focused on the development and
quality of FET. At the same time, global trends such
as automation, digitalization, and the transition to a
sustainable economy have actualized its further
development with a focus on forming flexible skills
in specialists, which the traditional formal FET
system cannot always provide in a timely manner.
This has led to a "skills gap" in the workforce, which
has become a serious challenge for the country's
economic growth. To overcome this gap, the Irish
FET system has introduced mechanisms for rapid
retraining and upskilling of the employed
population, and especially the unemployed.
Ensuring the quality of FET has become not just an
educational task, but a critically important element
of Ireland's national economic and social policy,
which explains the significant investment in FET
reform. This is reflected in strategic documents such
as the "National Education and Training Strategy to
2030" (Department of Education, 2020) and
"Innovation 2020" (Government of Ireland, 2013;
2015). These documents emphasize the need to
ensure high-quality FET, adapted to the needs of a
knowledge-based economy and contemporary social
challenges.

FET in Ireland has a long history, associated
with the founding of technical schools in the 19th
century. The modern FET system has been
significantly transformed by reforms initiated in
2013, during which the Further Education and
Training Authority (SOLAS) and Quality and
Qualifications Ireland (hereinafter — QQI) were
established. The newly created institutions, SOLAS
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and QQI, have facilitated centralized coordination of
the FET system's development by establishing clear
quality standards for FET, and by developing and
implementing educational and training programs for
vocational training, retraining, and upskilling of
specialists, taking into account international
requirements, which is critically important for the
competitiveness of Irish specialists in the global
labor market (Government of Ireland, 2012;
SOLAS, 2020). SOLAS and QQI actively
collaborate with employers and other stakeholders to
adapt FET programs to market needs. Furthermore,
QQI develops and maintains the National
Framework of Qualifications (NFQ), which is the
basis for harmonizing all levels of qualifications:
from primary education to doctoral degrees, and
ensures a clear definition and classification of
qualifications, including those obtained in the
formal FET system at levels 4-6 of the NFQ (Quality
and Qualifications Ireland, n.d.; 2021). Each level is
defined based on the knowledge, skills, and
competencies that a graduate must demonstrate,
namely: level 4 corresponds to basic vocational
certificates, which reflect the acquisition of
fundamental skills for starting a career; level 5
involves more advanced certificates, the possession
of which allows FET graduates to find employment
in specific sectors of the economy or be admitted to
further education; level 6 leads to a diploma, which
allows graduates to enter universities or occupy
positions requiring a higher level of qualification.
For example, a person with a level 6 vocational
diploma can enroll in bachelor's degree programs. It
is important that the framework provides a link
between educational programs of different
educational institutions, allowing students to
transfer from one program to another, provided their
content meets the requirements of the corresponding
NFQ level. In addition, the NFQ is harmonized with
the European Qualifications Framework
(hereinafter-EQF) to facilitate the recognition of
Irish  qualifications abroad (The European
Qualifications Framework Europass, 2017).
Changes in the economy, particularly the
widespread use of  digital technologies,
biotechnologies, and green energy, necessitate the
rapid adaptation of FET to these changes.
Significant attention is paid to the inclusivity of
FET, which involves ensuring access to education
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for various population groups, including persons
with special needs and migrants. This reflects the
social orientation of the Irish FET system, which
aims to reduce inequality and promote social
mobility. Another important aspect 1is the
collaboration between FET institutions, the
government, and the private sector. Ireland actively
involves employers in the development of
educational and training programs, which allows for
the synchronization of the educational process with
the real needs of the economy. This is facilitated by
apprenticeship programs that combine students'
theoretical learning with practical experience in the
workplace. For example, in 2016, new
apprenticeship programs were introduced in sectors
such as information technology and finance, which
helped attract a significant number of young people
to high-tech sectors of the economy (Department of
Education, 2016). This approach not only improves
the quality of vocational training but also has a
positive impact on the employment of graduates.
Despite these achievements, the FET system in
Ireland faces a number of challenges. In particular,
the growth of automation and artificial intelligence
necessitates the constant updating of the content of
educational and training programs, which can be a
difficult task for FET institutions with limited
resources. Furthermore, ensuring equal access for
individuals to FET programs in rural regions
remains a problem, as most institutions are
concentrated in urban centers such as Dublin and
Cork. To overcome these challenges, the Irish
government is investing in the digitalization of
education and the expansion of the network of
regional FET centers, which is part of the
"Innovation 2020" strategy (Government of Ireland,
2015). Free or partially state-funded programs are
being introduced to create learning opportunities for
a wide range of the population. This indicates that
the FET quality assurance system in Ireland is
developing in a complex context, trying to balance
economic and social imperatives, responding to
global trends, and overcoming deep-rooted
structural problems.

Sources. The FET quality assurance system
in Ireland is a subject of attention for scholars who
research mechanisms for improving educational
standards and their correspondence to labor market
needs. For instance, in the article "Further Education
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and Training in Ireland: Past, Present and Future,"
the authors analyze the evolution of FET in Ireland,
paying attention to the role of QQI in establishing
national quality standards and their harmonization
with European qualification frameworks, which
contributes to the international recognition of Irish
diplomas. The authors note that regular evaluation
of educational programs and accreditation of FET
institutions contribute to improving its quality and
relevance to the needs of the economy (McGuinness
et al., 2014). Researchers Smyth, E., & McCoy, S.
(2009) in their work "Investing in Education:
Combating Educational Disadvantage" substantiate
the impact of quality education, particularly FET, on
reducing educational inequality. They emphasize
that QQI standards, which include monitoring
learning outcomes, allow for the assessment of the
effectiveness of educational programs from the
perspective of their practical value. The research
highlights the importance of collecting feedback
from employers to improve educational programs
and prepare graduates for professional activity. The
impact of QQI recommendations on FET is
discussed in the article "Quality Assurance in the
Irish Further Education and Training System: A
Review of the Impact of Adverse Factors in the
Context of QQI's Activities." The authors note that
the implementation of internal quality management
systems, as provided for by QQI recommendations,
contributes to increasing the transparency and
accountability of FET institutions. The study also
indicates the existence of challenges related to the
limited resources of small FET institutions and
emphasizes that QQI standards contribute to
increasing the competitiveness of graduates in the
labor market (Quality in Irish Further Education and
Training, 2019).

Of scientific interest are the results of
research presented in the book "Key Milestones in
the Evolution of Skills Policy in Ireland." The
authors, Rory O’Sullivan & Justin Rami (2022),
view Irish FET as a political and structural project
that has gone through several phases of reform. They
emphasize that initial state restrictions, church
control, and a lack of coordination in the initial
phase have transformed into a modern model where
FET has a clear strategic role in a three-tiered
education system. The development of the sector is
determined by integration with EU policies, the
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participation ~ of  professional bodies, and
institutional reforms that have enabled the formation
of a competent workforce. At the same time, the
results of analytical studies over the last decade
indicate that participants in the educational services
market perceive the FET sector in Ireland as less
prestigious than university education. In particular,
a survey of employers and FET providers conducted
by the Economic and Social Research Institute of
Ireland showed a persistent hierarchy in which
higher education dominates FET in terms of
symbolic capital (Smyth & Lydon, 2019). The
results of a comparative assessment reflect a similar
trend, noting that the public often assigns FET a
"second-choice" status, despite its market
significance (OECD, 2020). The data obtained prove
that the existing socially constructed hierarchy is
based not so much on the quality of educational
programs as on established perceptions of the value
of academic education. This hierarchy is
interconnected with the diversity of FET profiles,
which creates difficulty in forming a unified brand
for the education sector.

In the scientific discourse of Ukraine, there
is also an interest among researchers in analyzing the
experience of ensuring FET quality in EU countries,
including Ireland. In particular, Yu. H.
Zaporozhchenko (2007) systematized the stages of
formation of the national educational model of
Ireland in the context of European integration. The
author characterizes the legal framework for
management and financing, the structure of school
and post-secondary education, the National
Framework of Qualifications, and quality assurance
mechanisms, and also details the role of the state and
social partners in modernizing the educational
process and identifies key challenges for further
development. The retrospectives of the development
of secondary and higher education in Ireland, the
driving factors of transformational processes, and
the influence of socio-economic conditions on
educational policy are revealed in the dissertation
research of Yu. A. Kucher (2008). The work
emphasizes the organizational and pedagogical
principles of reforms, the role of confessional and
state structures, as well as financing mechanisms
that have made it possible to improve the quality and
accessibility of the educational process at all levels.
The issue of the European context of forming a
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policy for ensuring the quality of FET in EU
countries, and in particular in Ireland, was
researched by L. P. Pukhovska (2017). She analyzed
the strategic initiatives of the EU that stimulate
innovation in FET and highlighted examples of the
implementation of dual programs, digital
technologies, and partnerships between employers
and training centers, which allows for the adaptation
of personnel training to the needs of the labor
market.

A comparative pedagogical analysis of the
Irish model of adult education quality is reflected in
the works of Ukrainian researchers, who define the
role of state policy, national agencies, and
partnerships with stakeholders in this process, as
well as the autonomy of FET institutions. For
example, an article by O. I. Sytnyk (2013) analyzes
the regulatory framework, institutional network, and
financial mechanisms of adult education in Ireland,
which includes programs for professional
development, continuing education, and lifelong
learning. Of scientific interest is the research by Yu.
H. Zaporozhchenko (2011) "Distance Education in
Ireland in a Qualitative Aspect," in which the author
identifies a trend towards the development of
flexible learning trajectories, active participation of
employers, and the use of digital platforms, which
allows adults to improve their competencies without
interrupting their work. The researcher proves that
the integration of ICT into formal and non-formal
education allows for expanding adults' access to
professional and academic growth. The publications
of M.I. Bohodyst (2023) highlight the system of
supplementary education in Ireland, namely short-
term courses, training sessions, and online platforms
aimed at increasing the professional mobility of the
adult population. The author emphasizes the
potential of non-formal education as a tool for the
continuous  development of  competencies
throughout life, as well as the importance of
partnerships between educational institutions,
industry associations, and employers, which ensure
the relevance of content and allow for prompt
consideration of changes in the labor market. Thus,
the scientific works of foreign and Ukrainian
researchers form a conceptual basis for
understanding Ireland's experience in the field of
FET quality assurance. They emphasize the
importance of national strategies, cross-sectoral
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partnership, institutional autonomy, and external
monitoring as key factors of effectiveness. These
provisions allow for the adaptation of elements of
the Irish FET quality system to the Ukrainian
context, increasing the effectiveness of measures to
ensure the quality of the national system of
vocational education.

Results and Discussion. The key legal and
regulatory document that laid the institutional
foundation for the transformation of FET in Ireland
in accordance with new quality requirements is the
Further Education and Training Act, 2013. It
initiated a large-scale institutional modernization of
the FET system, aimed at overcoming
fragmentation, centralizing management functions,
and strengthening accountability. One of the key
decisions of this Act was the creation of new
structures that provided a unified infrastructure for
delivering FET services in line with the national
strategy. First and foremost, the Act established the
Further Education and Training Authority
(SOLAS), which received a mandate for the
strategic management and coordination of the entire
FET system in Ireland. SOLAS took on the
functions of planning, funding, monitoring, and
evaluating the effectiveness of FET programs
implemented by various providers at the regional
level (SOLAS, 2014). An important mission of this
service became the implementation of national FET
strategies, particularly the "Future of Further
Education and Training: Transforming Learning
(2020-2024)" strategy, which defines the priorities
for modernizing the FET system in accordance with
the requirements of the digital, green, and inclusive
transformation of society (SOLAS, 2020). The
implementation of the provisions of this act was
important as it provided the conditions for creating
a flexible, transparent, and accountable architecture
for FET quality management. The Act enabled the
implementation of strategic initiatives aimed at
strengthening the role of FET in solving socio-
economic problems, contributing to an increase in
the employment rate of graduates, a reduction in
educational losses, and the integration of
marginalized groups into the FET system. That is,
on the one hand, it defined the structural prerequisite
for introducing a systematic approach to ensuring
FET quality at the national level and creating a
unified policy for the development of qualifications
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and educational programs aligned with the NFQ, and
on the other hand, it played a key role in reorienting
the FET system from an administrative platform to
a service based on quality, innovation, and
effectiveness (Department of Education and Skills,
2013; O’Connor & Courtney, 2017).

In accordance with the Further Education
and Training Act, a reorganization of the Vocational
Education Committees (VECs), which acted as
regional bodies responsible for FET management,
took place. Based on these committees, in
accordance with the Education and Training Boards
Act, 2013, 16 regional Education and Training
Boards (ETBs) were created (Education and
Training Boards Act, 2013), which became key
providers of educational services in the regions,
taking on the responsibility for implementing
educational programs, managing FET institutions,
engaging stakeholders, and developing educational
capacities. According to the provisions of the Act,
ETBs also received expanded powers regarding
cooperation with employers, support for inclusive
education, development of digital skills, and
implementation of lifelong learning programs. This
allowed for a better response to labor market needs,
orienting the FET system towards results, and
ensuring more effective coordination of educational
services in the regions (Coolahan et al., 2017). ETBs
are also responsible for organizing and coordinating
adult education programs in their respective regions.
ETBs work in close cooperation with the Irish
Department of Education, as well as the Department
of Employment Affairs. The quality assurance
system in ETBs includes annual external reviews
aimed at verifying the providers' ability to maintain
the quality of FET through independent assessment.
It includes all processes, mechanisms, principles,
and structures that guarantee the proper level of
quality of educational programs, services, and
learning outcomes in the FET sphere. The Act
enshrined the provision on the mandatory
compliance of educational programs with the
requirements of national quality standards, which
became the basis for the development and
implementation of internal quality assurance
systems at the level of educational service providers
(O’Connor & Courtney, 2017). In addition, the
document records the obligation of cooperation with
employers and social partners to ensure the practical
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orientation of the training content and its relevance
to the needs of the labor market. This significantly
influenced the content of education, which became
more adaptive, competence-oriented, and connected
to the real conditions of production activities
(SOLAS, 2020). Each ETB 1is responsible for
organizing and providing educational programs in
its region, including vocational courses, internship
programs, on-the-job training, and professional
development courses. Together, these two
institutions—SOLAS and the ETBs—formed a two-
tiered management structure, where SOLAS
formulates policy, develops strategies, and provides
funding, while the ETBs ensure policy
implementation on the ground. In this way, Ireland
moved closer to implementing European approaches
to FET management, particularly the idea of lifelong
learning and cross-sectoral interaction.

In the context of ensuring FET quality, the
Further Education and Training Act provided for a
gradual transition from fragmented management to
a single integrated system, where SOLAS
collaborates with other key partners, especially with
Quality and Qualifications Ireland (QQI) — an
independent state body established in 2012 as a
result of the adoption of the Qualifications and
Quality Assurance (Education and Training) Act
(Government of Ireland, 2012). The agency acts as
a national regulator responsible for the accreditation
of educational programs and the external evaluation
of FET institutions. Within its powers, QQI ensures
the transparency of the qualifications award system,
its coordination, updating, and monitoring, as well
as maintaining a state register. In the external
evaluation of the quality of educational services,
QQI uses a system of cyclical reviews and
accreditation based on the European Standards and
Guidelines (ESG). An important component of this
activity is the verification of internal quality
assurance systems in FET institutions. QQI is listed
on the European Quality Assurance Register for
Higher Education (EQAR), which indicates its
compliance with international standards of
transparency, independence, and professionalism.
QQI also functions as a national center for the
recognition of academic qualifications and a
coordinator for Europass, facilitating the recognition
of foreign diplomas and certificates in Ireland and
abroad.
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In 2016, QQI approved the Core Statutory
Quality Assurance Guidelines, which became
mandatory for all FET providers, including ETBs
(Quality and Qualifications Ireland, 2016). In 2017,
sector-specific guidelines for ETBs were published,
detailing the requirements for each stage: from
structuring educational programs to their review and
improvement (Quality and Qualifications Ireland,
2017). In this regard, ETBs are obliged to have a
QQI-approved quality assurance system that covers
the following components: assessment policy,
protection of student rights, structural governance,
involvement of external experts, feedback, and
continuous program updating. QQI provides
external monitoring and re-validations to maintain
compliance  with  standards  (Quality and
Qualifications Ireland, 2021). The recommendations
for ensuring FET quality became an important step
in raising standards in the FET sphere. These
recommendations establish clear requirements for
FET institutions regarding the development and
implementation of internal quality management
systems, regular evaluation of teachers, and
collection of feedback from students and employers.
The recommendations emphasize the importance of
adapting educational and training programs to rapid
changes in technology and labor market needs,
which is key to preparing competitive specialists
(Quality and Qualifications Ireland, 2023). The
implementation of  the updated QQI
recommendations has a significant impact on the
functioning of FET institutions: firstly, they
received a clear benchmark for how to organize
internal quality assurance processes, which, in turn,
increases trust in them from students, employers,
and society as a whole; secondly, the emphasis on
teacher evaluation and their professional
development contributes to improving the quality of
teaching. Teachers who continuously improve their
skills are able to more effectively transfer
knowledge to students and prepare them for real
challenges in the workplace; thirdly, taking into
account feedback from students and employers
allows FET institutions to better adapt their
programs to labor market needs. For example, if
employers indicate that graduates lack certain skills,
such as working with new production technologies,
FET institutions can promptly make changes to their
programs.
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The described approaches to ensuring FET
quality allow for the identification of the leading
trends in this process and the characterization of
their impact on the professional training of future
specialists for the modern labor market of Ireland
and the European Union countries. One of the trends
that characterizes the development of interaction
between educational providers, state institutions,
employers, and public organizations is the
institutionalization of partnership between FET
institutions and stakeholders. An important
condition for effective partnership is clearly
regulated mechanisms of interaction, which in
Ireland are defined at the level of legislation and
strategic documents. In particular, the "Future of
Further Education and Training: Transforming
Learning (2020-2024)" strategy defines the
importance of cross-sectoral coordination as a
prerequisite for effective FET quality management
(SOLAS, 2020). Stakeholders are involved in
advisory  bodies, committees, and policy
development groups at the national and regional
levels. This allows for the consideration of the
positions of employers, educators, students, and
analytical centers. Interaction is also ensured
through consultation platforms, surveys, and public
discussions of strategies and reforms. This approach
enhances the democratic nature of FET quality
assurance processes. Representatives of the labor
market are actively involved in the process of
developing quality standards, evaluating learning
outcomes, and improving educational programs,
which increases the level of responsibility of all
system participants for the legitimacy of decisions,
trust in the quality system, and ensuring the
adaptability of educational programs to the
challenges of the modern labor market.

The establishment of partnership is carried
out through institutionally formalized digital
platforms called Regional Skills Fora (RSF). They
function as intermediaries between FET institutions
and representatives of: business and employers
(from small and medium-sized businesses to large
corporations); state bodies (Ministry of Education,
Ministry of Labour, local administrations); public
organizations and trade unions, etc., with the aim of
systematically collecting data and analyzing labor
market needs; developing and adapting FET
programs; organizing joint initiatives; forecasting
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future needs for qualifications; and raising public
awareness about the labor market and ensuring
communication. The participation of stakeholders in
the activities of such forums contributes to the
alignment of strategic and operational decisions.
Through mechanisms of bilateral dialogue, a long-
term vision for the development of FET is formed.
RSF create conditions for the formation of local FET
and employment clusters. This allows for the
implementation of quality policy at the level of
regional needs (Department of Education, 2020).

The institutionalization of partnership is
accompanied by the creation of permanent advisory
structures based at FET providers. Through such
structures, employers participate in the verification
of learning outcomes, the updating of program
content, and external evaluation. Students, in turn,
have representation on supervisory boards and
academic committees, which ensures their
experience is taken into account. This approach
creates conditions for building a partnership culture
of quality, as well as a new ethic of educational
governance — an ethic of participation and co-
responsibility (Quality and Qualifications Ireland,
2024). Recognizing stakeholders as full partners
contributes to the transformation of FET quality
management from an administrative procedure into
a collaborative process. As a result, institutionalized
partnership becomes a driver of innovation in the
FET sphere, which corresponds to the modern
understanding of FET quality as a multidimensional
social phenomenon. The involvement of
stakeholders in FET quality assurance processes is
also supported by state policy and financial
instruments. Programs to stimulate employer
participation, grants for public organizations,
support for consulting activities — all this forms an
infrastructure for sustainable participation and
strengthens the institutional capacity of FET
institutions to attract external partners. The Irish
experience demonstrates that the institutionalization
of partnership is a strategic resource for the
development of the FET system.

A leading trend in ensuring the quality of
FET in Ireland is also the strengthening of the role
of the Quality and Qualifications Ireland in the
external evaluation of FET quality. Such a
centralized quality management system for FET
allows for: the regular conduct of external
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evaluations of the activities of FET institutions and
their educational programs. For this, FET
institutions are obliged to periodically review their
programs to ensure they meet the modern
requirements of the labor market and the needs of
students, and are recognized at the national and
international levels. In particular, the evaluation of
the content of educational programs is aimed at
ensuring their relevance, correspondence to new
technologies and industry trends, and established
quality standards. Teaching methods are analyzed
from the perspective of their effectiveness and
ability to facilitate students' assimilation of
knowledge and formation of practical skills.
Learning outcomes are assessed by analyzing
student performance, readiness for professional
activity, and the correspondence of their
competencies to employers' expectations. This
approach allows FET institutions to make timely
changes to program content. The evaluation of FET
institutions' activities is conducted by independent
experts to confirm their ability to provide quality
FET. The accreditation procedure involves
assessing the resources of the FET institution, the
qualifications of the teaching staff, and the
effectiveness of management systems. In particular,
QQI checks for the necessary infrastructure: modern
classrooms, laboratories, and technical equipment
that contribute to quality learning. The qualification
of teachers is assessed based on their professional
experience, pedagogical skills, and ability to adapt
the educational process to the needs of students.
Management systems, such as internal quality
assurance procedures, are also subject to careful
review. QQI accreditation is not only a confirmation
of FET quality but also an incentive for FET
institutions to constantly improve their activities to
meet high standards.

The centralized FET quality management
system also allows for: monitoring learning
outcomes to assess how effectively students are
acquiring the knowledge and skills provided for in
educational and training programs. QQI requires
FET institutions to systematically track student
progress, analyze their academic achievements, and
assess the correspondence of the acquired
competencies to employers' expectations. This
process involves the use of various assessment
methods, such as tests, practical assignments,
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projects, and feedback from employers who hire
graduates. Monitoring also includes analyzing the
career paths of graduates to determine how the
acquired FET contributes to their successful
integration into the labor market. This approach
allows not only to assess the quality of FET but also
to identify potential shortcomings in educational and
training programs that require correction;
developing and implementing quality standards,
recommendations, and guidelines for FET
institutions concerning various aspects of FET
quality assurance; collaborating with international
organizations and agencies for FET quality
assurance to exchange experience and best practices.
The advantages of this management system for
ensuring FET quality in Ireland include: a
standardized approach to the formation of FET
content. This means that regardless of where a
student receives education, whether in a large
university in Dublin or in a smaller college in a rural
area, the quality of education meets nationwide
standards; guaranteeing the quality of FET, ensuring
the relevance, effectiveness, and correspondence of
educational programs to labor market needs;
efficiency and resource savings based on the
rationalization of resources, avoidance of
duplication, and implementation of a single, proven
methodology; transparency and accountability for
stakeholders to obtain full information about
program  accreditation, results of external
evaluations, and FET quality standards; recognition
of foreign qualifications by providing advice and
official statements on the equivalence of foreign
diplomas and certificates to Irish qualifications. This
facilitates the integration of immigrants into the
labor market and the FET system of Ireland.

An important trend in ensuring FET quality
in Ireland is the focus on learning outcomes and the
professional competencies of learners, rather than on
what teachers teach. This means that curricula,
teaching methods, and assessment systems are
developed with the ultimate goal of achieving
clearly defined learning outcomes. These outcomes,
in turn, are closely linked to the professional
competencies necessary for a successful career for
specialists in a particular field. Key aspects of this
trend include: orientation towards labor market
requirements: FET programs are developed and
evaluated taking into account feedback from
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employers. This allows for the identification of
current skills and knowledge that are critically
important for specific professions. This approach
ensures that graduates possess not only theoretical
knowledge but also practical skills that enable them
to effectively integrate into the production process.
An example can be the introduction of transversal
skills into curricula: critical thinking, problem-
solving, teamwork, digital literacy, which are
universal and in demand in any field; measuring the
achievement of specific outcomes: instead of
assessing the volume of educational material taught,
the emphasis is on assessing the level of student
achievement. This involves developing clear
assessment criteria that allow for the objective
measurement of acquired knowledge, abilities, and
skills; using a variety of assessment methods, such
as project work, case studies, simulations,
portfolios, and not just traditional exams, for the
purpose of a comprehensive assessment of
competence; for example, instead of assessing the
results of memorizing theory, a student may be
asked to develop a real project that demonstrates
their ability to apply knowledge in practice.

The idea of focusing on learning outcomes
and professional competencies is actively promoted
by organizations responsible for ensuring the quality
of FET, for example, CEDEFOP and ETF (2016).
They develop standards and recommendations that
help FET institutions implement this approach.
External and internal quality assurance systems
evaluate educational programs not only by their
structure but also by their effectiveness in achieving
the stated learning outcomes and their relevance to
labor market needs. This contributes to the
continuous improvement of educational programs
based on the analysis of achieved results and
feedback from stakeholders. The modern labor
market requires specialists to have not only
specialized knowledge but also flexibility,
adaptability, and the ability to learn throughout life.
The results-oriented approach stimulates the
development of soft skills, which are critically
important for success in any professional field. After
all, the educational process becomes more
interactive, problem-oriented, where students are
actively involved in solving real tasks, thereby
developing both professional and personal qualities.
In this context, great importance is attached to the
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development of students' innovative competence.
The Irish government actively supports research
projects that allow students to participate in the
creation of innovative solutions. For example,
within the framework of an initiative by Enterprise
Ireland, FET institutions in Ireland receive funding
for research in areas such as biotechnology, artificial
intelligence, and green energy (Enterprise Ireland,
2024). Students have the opportunity to work on
research projects, which are often implemented in
collaboration with universities and industrial
partners. For example, in the technology sector,
students can participate in developing new
algorithms for data processing or testing innovative
materials for production. Such projects contribute to
deepening knowledge, develop critical thinking, and
the ability to independently solve complex
problems. Innovative activity is also supported
through the creation of specialized laboratories and
innovation centers in FET institutions. These centers
are equipped with modern equipment that allows
students to experiment and create innovations. In
particular, the Dublin Institute of Technology has
created a center for cybersecurity research, where
students can work on real cases related to data
protection (Dublin Institute of Technology, 2024;
Expert Group on Future Skills Needs, 2014), and
create simulations of production situations that help
them develop practical skills. For example, in the
field of information technology, students can
participate in virtual projects for software
development, and in the field of mechanical
engineering — work with digital models of
equipment. Such approaches enhance both the
quality of FET and the competitiveness of graduates
in the labor market. The advantages of FET oriented
towards learning outcomes and professional
competencies include: increased relevance of
educational programs; growth in employment
levels; transparency and accountability; motivation
of students for continuous improvement. This trend
is not just a fashionable trend, but a fundamental
paradigm shift that makes FET more effective,
flexible, and responsive to the challenges of
modernity.

The trend towards the digitalization of FET
quality management processes demonstrates the
gradual transition of Irish FET institutions from
traditional control methods to innovative digital
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procedures that align with European standards,
particularly EQAVET (n.d.). This transition is
driven by the need for more effective monitoring and
evaluation of the quality of the educational process
in the context of rapid technological changes and
globalization trends in the FET sphere (ETF, 2018).
The digital quality assurance strategy for FET in
Ireland is integrated with the quality assurance
model, where external control by QQI is aligned
with the internal quality systems of FET institutions.
The system requires the mandatory presence of
internal quality procedures for each provider, as well
as regular cycles of external FET reviews (OECD,
2023; 2025). This approach unifies standards and
enables the integration of digital parameters into
general quality criteria. This integration helps to
avoid fragmentation of the system and ensure a
single quality ecosystem for all learning formats.
The OECD and other international organizations
emphasize the positive impact of digitalization on
the relevance of FET and the learning outcomes of
graduates. QQI plays a central role in this, defining
digital tools as the basis for building transparent and
secure systems of internal and external quality
assurance. For example, the Statutory Quality
Assurance Guidelines for Online and Blended
Learning (QQI, 2023) serve as the legal and
regulatory foundation for creating FET quality
standards.

The integration of digital tools into internal
quality assurance systems occurs through the annual
reporting of FET institutions, which demonstrate
compliance with standards and guidelines for quality
assurance in the European educational area, and
digital platforms allow for improved data
manageability. The use of digital aggregation
systems (processing large arrays of information by
creating statistical indicators), particularly PLSS,
allows for the analysis of key performance
indicators (KPIs) for each ETB, implemented by
SOLAS taking into account the data presented on the
portal (Quality Assurance of Further Education and
Training in the ETB Sector, 2023). The PLSS digital
tool is aimed at collecting personal data of students,
managing their educational trajectory, administering
the educational process in the FET sphere, and
analyzing learning outcomes. PLSS also determines
the possibilities for rapid reporting to state bodies,
particularly SOLAS and ETBI. This helps to
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increase the level of transparency, accountability,
and efficiency of the FET system. In addition, the
system helps to reduce the administrative burden on
the students themselves, as their personal data is
stored centrally in compliance with strict security
and confidentiality standards and is reused. A
special place in PLSS is given to the ability to
account for various indicators: course enrollment,
attendance, successful completion, certificates
obtained, employment, etc. This data allows FET
management bodies to assess the quality of
educational services and make decisions regarding
the financing and development of FET educational
and training programs. The use of aggregated
statistics contributes to the analysis of social,
economic, and educational effects. As a result,
managerial coordination and support for public-
private partnership in the field of FET quality
assurance are ensured.

Conclusions. The legislative reforms of
2012-2013 were not a simple administrative
reorganization of the FET quality assurance system.
They were a systematic attempt to overcome the
fragmentation and lack of accountability that
characterized the previous model. As a result, a
logical and transparent three-tiered structure was
created, where QQI sets national quality standards,
SOLAS defines the national strategy and allocates
funding, and ETBs ensure the provision of
educational services at the regional level. This new
architecture laid the foundation for building a more
integrated, accountable, and flexible FET system,
capable of responding more effectively to the
complex economic and social needs of Ireland in the
21st century. The FET quality assurance system in
Ireland operates within the framework of the QQI
agency, which is the main regulator in matters of
accreditation, recognition of qualifications, as well
as supervision of internal and external quality
assurance mechanisms. The system defines
mandatory standards for FET providers, such as
requirements for software, teaching activities,
monitoring of learning outcomes, and the
implementation of feedback mechanisms from
students, employers, and the public. That is, it is
aimed not only at formal control but also at the
continuous improvement of educational practices,
adaptation to changes in the labor market,
stimulation of innovation, and building trust in FET
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among all interested parties. Therefore, the FET
quality assurance system in Ireland is a quality
management tool that covers all stages: from the
development of educational content to the analysis
of graduate employment, and ensures transparency,
accountability, and efficiency of the entire
educational process.

In the context of the modern development of
FET in Ireland, several leading trends in ensuring its
quality are identified. Firstly, the role of the national
agency QQI is strengthening, which coordinates the
external evaluation of FET quality, the accreditation
of educational programs and FET institutions, as
well as the development of the qualifications
framework. Such a centralized management system
for quality assurance allows for the maintenance of
a standardized approach to FET content, regardless
of the region or type of institution (Quality and
Qualifications Ireland, 2022; Education and
Training Monitor: Ireland, 2024). Strengthening the
role of QQI in ensuring the quality of FET and its
compliance with European standards allows Ireland
to maintain its competitiveness in the global
educational space and provide students with high-
quality qualifications recognized by employers.
Secondly, the focus is shifting to learning outcomes
and professional competencies, and not just on the
teaching process. Programs are evaluated based on
the criterion of achieving specific results that meet
the requirements of the labor market. This orients
FET towards the development of skills demanded in
the modern economy and integrates the concept of a
results-oriented approach to quality assurance.
Thirdly, the institutionalization of partnership with
stakeholders, implemented through the activities of
regional skills fora, allows for the adaptation of
educational programs to the specific needs of the
local labor market, taking into account changes in
the demand for qualifications and ensuring the
relevance of FET content to the labor market. This
approach contributes to increasing the employment
rate of graduates and trust in the FET system
(Department of Further and Higher Education,
Research, Innovation and Science, 2019). This trend
is extremely promising. It allows for the creation of
a flexible and adaptive FET system, increases the
competitiveness of the workforce, and contributes to
the sustainable economic development of the
country. Fourthly, the digitalization of FET quality
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assurance processes, particularly in the context of
implementing the "Future of Further Education and
Training: Transforming Learning (2020-2024)"
strategy, is based on increasing investment in digital
infrastructure, electronic assessment, and online
monitoring of learning outcomes, which ensures the
transparency and accuracy of data collection on the
effectiveness of educational programs (SOLAS,
2020). Thus, the FET quality assurance system in
Ireland is oriented towards the unification of
requirements, the flexibility of educational
programs, social partnership, and digital tools. It
functions within the framework of integration into
the European Qualifications Area, adhering to the
requirements of ESG and EQAVET, which ensures
mutual recognition and mobility within the EU
(European Commission, 2019).

Based on the results of studying the
experience of ensuring FET quality in Ireland and
the peculiarities of the functioning of Quality and
Qualifications Ireland (QQI), it is advisable for
Ukraine to implement: an integrated model of
quality management for vocational education. The
central element of such a system should be a
National Agency for the Quality of Vocational
Education, responsible for developing and
implementing quality standards, accrediting
educational programs and vocational education
institutions, professional expertise, and acting in
accordance with European requirements. At the
strategic level, an organization should be envisaged
that defines policy and allocates resources, and at the
executive level — a network of regional vocational
education providers responsible for providing
quality educational services; a results-oriented
approach to the professional training of specialists,
according to which attention is focused not on the
teaching process, but on the achieved learning
outcomes of vocational education seekers. The
standard of vocational education should define
specific learning outcomes in terms of knowledge,
skills, and attitudes that meet the needs of the labor
market. Educational programs should be aimed at
forming and developing competencies demanded by
the modern economy, including critical thinking,
digital literacy, entrepreneurship, and the ability to
learn throughout life. Such a transformation requires
updating assessment methods, which should include
project activities, portfolios, case studies, and
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simulations; the institutionalization of partnership
between vocational education institutions and
stakeholders to increase the relevance of vocational
education to labor market requirements. Similar to
the Irish regional skills fora, it is advisable to create
regional digital platforms in Ukraine that would
unite employers, educators, representatives of
authorities, and civil society to ensure the quality of
vocational education. Such platforms would enable
a link between the regional vocational education
system and the labor market, particularly based on
joint forecasting of demand for professional
qualifications, adaptation of educational and
training programs, and organization of internships
and mentoring programs. The participation of
business in the development and evaluation of
educational programs will contribute to increasing
trust in the vocational education system and the
quality of specialist training; digital tools for
monitoring and evaluating the quality of vocational
education as a basis for building transparent and
secure systems of internal and external quality
assurance, creating a single digital platform for data
collection, monitoring, self-assessment, and
accreditation. The introduction of electronic
portfolios for vocational education seekers,
electronic assessment systems, and analytical
dashboards will allow for the objective tracking of
progress and the effectiveness of learning for
vocational education seekers. Such digital tools
should be integrated with state and industry
databases to obtain more complete information
about the results of educational activities. It is also

List of references

necessary to ensure the digital literacy of
pedagogical workers in the vocational education
system and support for IT infrastructure. The
development of digital tools will contribute to
ensuring the quality of vocational education even in
conditions of blended learning. This will open up
new opportunities for personalized learning as well.
No less important is the alignment of the National
Qualifications Framework with the European one to
ensure transparency, mobility, and recognition of
Ukrainian qualifications in EU countries. It is
advisable to introduce micro-credentials as a
mechanism for rapid response to changes in
technology and the economy, which allows for the
confirmation of individual competencies and the
integration of the results of non-formal and informal
learning. A harmonized qualifications framework
should have clearly defined level descriptors, award
procedures, and updating mechanisms. To ensure
the sustainable quality of vocational education, it is
necessary to provide for the continuous professional
development of pedagogical workers. Professional
development programs should cover topics of digital
transformation, a  results-oriented approach,
assessment methodology, and the implementation of
innovations. It is worth promoting the academic
mobility of teachers, their participation in
international projects, internships, and exchanges.
This will allow the pedagogical community to take
an active part in shaping a culture of quality in
vocational education and disseminating best
practices through national cooperation platforms.

CEDEFOP & ETBI. (2016). Strategy for technology-enhanced learning in further education and

training  2016-2019. European

Centre for the Development of

Vocational  Training.

https://www.cedefop.europa.eu/en/tools/timeline-vet-policies-europe/search/35767

Department ~ of  Education. (2016).

Action  plan  for

education 2016-2019.

https://www.education.ie/en/Publications/Policy-Reports/Action-Plan-for-Education-2016-2019.pdf

Department of Education. (2020). Education for a changing world: National strategy for education to

2030.

https://www.gov.ie/en/department-of-education/collections/policy-and-education-

(Green Paper).

reports/#:~:text=Education%20for%20a%20Changing%20W orld.Green%20Paper

Department of Education. (2020). Education Indicators for Ireland 2020. Government of Ireland.
https://www.gov.ie/en/publication/a4eeb-education-statistics/

Department of Further and Higher Education, Research, Innovation and Science. (2019). Submissions
for a new Statement of Strategy 2020 - 2023. https://www.gov.ie/en/department-of-agriculture-food-and-the-

marine/consultations/submissions-for-a-new-statement-of-strategy-2020-2023/

Professional Pedagogics/1(30)2025

199


https://www.cedefop.europa.eu/en/tools/timeline-vet-policies-europe/search/35767
https://www.education.ie/en/Publications/Policy-Reports/Action-Plan-for-Education-2016-2019.pdf
https://www.gov.ie/en/department-of-education/collections/policy-and-education-reports/#:%7E:text=Education%20for%20a%20Changing%20World,Green%20Paper
https://www.gov.ie/en/department-of-education/collections/policy-and-education-reports/#:%7E:text=Education%20for%20a%20Changing%20World,Green%20Paper
https://www.gov.ie/en/publication/a4eeb-education-statistics/
https://www.gov.ie/en/department-of-agriculture-food-and-the-marine/consultations/submissions-for-a-new-statement-of-strategy-2020-2023/
https://www.gov.ie/en/department-of-agriculture-food-and-the-marine/consultations/submissions-for-a-new-statement-of-strategy-2020-2023/

Dublin  Institute of Technology. (2024). Digital Forensics and Cyber  Security.
https://www.tudublin.ie/study/undergraduate/courses/computing-dig-forensics-and-cyber-sec-
tu863/?keywords=Cybersecurity&course Type=

Education and  Training Boards Ireland. (n.d.). Directory of ETBs. URL:
https://www.etbi.ie/etbs/directory-of-etbs/

Education and Training Monitor: Ireland (2024). European Commission.
https://op.europa.eu/webpub/eac/education-and-training-monitor/en/country-reports/ireland.html

Enterprise Ireland. (2024). Research, Development and Innovation Funding. https://www.enterprise-
ireland.com/documents/tor-research-and-development-june-2026-pdf-en-115620.pdf

EQAVET. (n.d.): European Quality Assurance in Vocational Education and Training. European
Commission.. https://employment-social-affairs.ec.europa.eu/policies-and-activities/skills-and-
qualifications/working-together/egavet-european-quality-assurance-vocational-education-and-training_en

ETF  (2018). Promoting Quality Assurance in VET. Torino Process Reports.
https://www.etf.europa.eu/sites/default/files/m/B77049AC22B5SB2E9C125820B006AF647 Promoting%20Q
A%20in%20VET.pdf

European Commission. (2019). Education and Training Monitor 2019 — Ireland.
https://education.ec.europa.eu/document/ireland-monitor-2019
European Commission, (2022) https://op.europa.eu/webpub/eac/education-and-training-

monitor/en/country-reports/ireland.html

Expert Group on Future Skills Needs (EGFSN). (2014). Assessing the Demand for Big Data and
Analytics Skills in Ireland, 2013-2020. Dublin: Forfas/EGFSN. (Available from the EGFSN. URL:
https://www.skillsireland.ie/media/nqgaorul/assessing_the demand for big data and analytics skills-
presentation.pdf#:~:text=%E2%80%A2%20Trend%20towards%20interdisciplinary%20approach,resources%
20and%?20collaboration%?20across%20departments

Further Education and Training Act. (2013). Irish Statute Book.
http://www.irishstatutebook.ie/eli/2013/act/25/enacted/en/html

Government of Ireland. (2012). Qualifications and Quality Assurance (Education and Training) Act
2012. Irish Statute Book. https://www.irishstatutebook.ie/eli/2012/act/28/enacted/en/html

Government of Ireland. (2013). Education and Training Boards Act 2013. Irish Statute Book.
http://www.irishstatutebook.ie/eli/2013/act/11/enacted/en/html

Government of Ireland. (2015). Gov.ie. hitps://www.gov.ie/en/department-of-further-and-higher-
education-research-innovation-and-science/publications/innovation-
2020/#:~:text=Innovation%202020%2C%20Ireland%2 7s%20current%20strategy,sector%20and%20lreland
%275%20research%20system

McGuinness, S., Bergin, A., Kelly, E., & McCoy, S. (2014). Further education and training in Ireland:
Past, present and future. Economic and Social Research Institute. https://www.esri.ie/publications/further-
education-and-training-in-ireland-past-present-and-future

O’Connor, L., & Courtney, J. (2017). Quality assurance in Irish further education and training: A review
of the impact of QQL Irish Educational Studies, 36(3), 321-338.
https://doi.org/10.1080/03323315.2017.1350592

OECD. (2025). Ensuring Quality in VET and Higher Education: Getting Quality Assurance Right.
https://www.oecd.org/content/dam/oecd/en/publications/reports/2025/02/ensuring-quality-in-vet-and-higher-
education_82028783/812{f006-en.pdf

OECD. (2020). Education policy outlook: Ireland. Organisation for Economic Co-operation and
Development. https://www.oecd.org/content/dam/oecd/en/publications/reports/2020/12/education-policy-
outlook-in-ireland _a2b63d91/978e377b-en.pdf

OECD. (2023). OECD skills strategy Ireland: Assessment and recommendations. Organisation for
Economic Cooperation and Development.
https://www.oecd.org/content/dam/oecd/en/publications/reports/2023/05/oecd-skills-strategy-
ireland 2b05e956/d7b8b40b-en.pdf

Quality and Qualifications Ireland (QQI), (2022). QQI Annual Report 2022 URL:
https://www.qqi.ie/sites/default/files/2023-08/QQIAR2022 %20Low%20Res.pdf

Professional Pedagogics/1(30)2025 200


https://www.tudublin.ie/study/undergraduate/courses/computing-dig-forensics-and-cyber-sec-tu863/?keywords=Cybersecurity&courseType=
https://www.tudublin.ie/study/undergraduate/courses/computing-dig-forensics-and-cyber-sec-tu863/?keywords=Cybersecurity&courseType=
https://www.etbi.ie/etbs/directory-of-etbs/
https://op.europa.eu/webpub/eac/education-and-training-monitor/en/country-reports/ireland.html
https://www.enterprise-ireland.com/documents/tor-research-and-development-june-2026-pdf-en-115620.pdf
https://www.enterprise-ireland.com/documents/tor-research-and-development-june-2026-pdf-en-115620.pdf
https://employment-social-affairs.ec.europa.eu/policies-and-activities/skills-and-qualifications/working-together/eqavet-european-quality-assurance-vocational-education-and-training_en
https://employment-social-affairs.ec.europa.eu/policies-and-activities/skills-and-qualifications/working-together/eqavet-european-quality-assurance-vocational-education-and-training_en
https://www.etf.europa.eu/sites/default/files/m/B77049AC22B5B2E9C125820B006AF647_Promoting%20QA%20in%20VET.pdf
https://www.etf.europa.eu/sites/default/files/m/B77049AC22B5B2E9C125820B006AF647_Promoting%20QA%20in%20VET.pdf
https://education.ec.europa.eu/document/ireland-monitor-2019
https://www.skillsireland.ie/media/nqgaoru1/assessing_the_demand_for_big_data_and_analytics_skills-presentation.pdf#:%7E:text=%E2%80%A2%20Trend%20towards%20interdisciplinary%20approach,resources%20and%20collaboration%20across%20departments
https://www.skillsireland.ie/media/nqgaoru1/assessing_the_demand_for_big_data_and_analytics_skills-presentation.pdf#:%7E:text=%E2%80%A2%20Trend%20towards%20interdisciplinary%20approach,resources%20and%20collaboration%20across%20departments
https://www.skillsireland.ie/media/nqgaoru1/assessing_the_demand_for_big_data_and_analytics_skills-presentation.pdf#:%7E:text=%E2%80%A2%20Trend%20towards%20interdisciplinary%20approach,resources%20and%20collaboration%20across%20departments
http://www.irishstatutebook.ie/eli/2013/act/25/enacted/en/html
https://www.irishstatutebook.ie/eli/2012/act/28/enacted/en/html
http://www.irishstatutebook.ie/eli/2013/act/11/enacted/en/html
https://www.gov.ie/en/department-of-further-and-higher-education-research-innovation-and-science/publications/innovation-2020/#:%7E:text=Innovation%202020%2C%20Ireland%27s%20current%20strategy,sector%20and%20Ireland%27s%20research%20system
https://www.gov.ie/en/department-of-further-and-higher-education-research-innovation-and-science/publications/innovation-2020/#:%7E:text=Innovation%202020%2C%20Ireland%27s%20current%20strategy,sector%20and%20Ireland%27s%20research%20system
https://www.gov.ie/en/department-of-further-and-higher-education-research-innovation-and-science/publications/innovation-2020/#:%7E:text=Innovation%202020%2C%20Ireland%27s%20current%20strategy,sector%20and%20Ireland%27s%20research%20system
https://www.gov.ie/en/department-of-further-and-higher-education-research-innovation-and-science/publications/innovation-2020/#:%7E:text=Innovation%202020%2C%20Ireland%27s%20current%20strategy,sector%20and%20Ireland%27s%20research%20system
https://www.esri.ie/publications/further-education-and-training-in-ireland-past-present-and-future
https://www.esri.ie/publications/further-education-and-training-in-ireland-past-present-and-future
https://doi.org/10.1080/03323315.2017.1350592
https://www.oecd.org/content/dam/oecd/en/publications/reports/2025/02/ensuring-quality-in-vet-and-higher-education_82028783/812ff006-en.pdf
https://www.oecd.org/content/dam/oecd/en/publications/reports/2025/02/ensuring-quality-in-vet-and-higher-education_82028783/812ff006-en.pdf
https://www.oecd.org/content/dam/oecd/en/publications/reports/2020/12/education-policy-outlook-in-ireland_a2b63d91/978e377b-en.pdf
https://www.oecd.org/content/dam/oecd/en/publications/reports/2020/12/education-policy-outlook-in-ireland_a2b63d91/978e377b-en.pdf
https://www.oecd.org/content/dam/oecd/en/publications/reports/2023/05/oecd-skills-strategy-ireland_2b05e956/d7b8b40b-en.pdf
https://www.oecd.org/content/dam/oecd/en/publications/reports/2023/05/oecd-skills-strategy-ireland_2b05e956/d7b8b40b-en.pdf
https://www.qqi.ie/sites/default/files/2023-08/QQIAR2022_%20Low%20Res.pdf

Quality and Qualifications Ireland (QQI), (2023a). Statutory quality assurance guidelines for blended
and fully online programmes. https://www.qqi.ie/sites/default/files/2023-12/statutory-quality-assurance-
guidelines-for-providers-of-blended-and-fully-online-programmes-2023_1.pdf

Quality and Qualifications Ireland (QQI). (2023b). QQI Annual Report 2022. Dublin: QQIL. URL:
https://www.qqi.ie/sites/default/files/2024-09/annual-report-2023_2.pdf

Quality and Qualifications Ireland (QQI). (2016). Core statutory quality assurance guidelines developed
by QQI for use by all providers (Statutory guidelines). https://www.qgi.ie/sites/default/files/2021-11/qg-1-core-
statutory-quality-assurance-guidelines.pdf

Quality and Qualifications Ireland (QQI) (2017). Statutory quality assurance guidelines developed by
QOI for providers of statutory further education and training, including those in Education and Training Boards
(ETBs). https://www.qqi.ie/QA-policies-and-guidelines

Quality and Qualifications Ireland (QQI) (2021). Quality assurance of education and training. Quality
and Qualifications Ireland. https://www.qqi.ie/what-we-do/quality-assurance-of-education-and-training

Quality and Qualifications Ireland (QQI) (2022). Quality assurance of education and training.
https://www.qqi.ie/what-we-do/quality-assurance-of-education-and-training

Quality and Qualifications Ireland (QQI) (2023, October). Statutory QA guidelines for blended and fully
online programmes. QQL. https://www.qqi.ie/sites/default/files/2023-12/statutory-quality-assurance-guidelines-
for-providers-of-blended-and-fully-online-programmes-2023 _1.pdf

Quality and Qualifications Ireland (QQI) (2023, March). Blended, hybrid and online learning
programmes. Topic-specific statutory quality assurance guidelines for providers of programmes supported by
digital education (QG8-V2). https://www.qqi.ie/sites/default/files/2023-
04/Q0Q1%20draft%200QA%?20guidelines%20for%20digital%20education.pdf

Quality and Qualifications Ireland (QQI) (n.d.). National Framework of Qualifications. URL:
https://www.qqi.ie/what-we-do/the-qualifications-system/national-framework-of-qualifications

Quality and Qualifications Ireland. (2024). Our role and responsibilities. https://www.qqi.ie/about/our-

role

Quality in Irish Further Education and Training (2019). A review of the impact of QQI. URL:
https://www.qqi.ie/sites/default/files/202 1-11/quality-in-irish-further-education-and-training-insights-report-
september-2019.pdf

Rory O’Sullivan & Justin Rami (2022). Key Milestones in the Evolution of Skills Policy in Ireland.
Dntb.gov.ua. https://ouci.dntb.gov.ua/en/works/7qGBPO11/

Smyth, E., & Lydon, R. (2019). Further education and training in Ireland: Past, present and future
(Research Series No. 35). Economic and Social Research Institute.
https://www.esri.ie/system/files/publications/RS35.pdf

Smyth, E., & McCoy, S. (2009). Investing in education: Combating educational disadvantage.
Economic and Social Research Institute. https://www.esri.ie/publications/investing-in-education-combating-
educational-disadvantage

SOLAS. (2014). Further Education and Training Strategy 2014-2019.
https://www.solas.ie/f/70398/x/920e2fa0b6/fetstrategy2014-2019.pdf

SOLAS. (2020). Future FET: Transforming Learning — The National Further Education and Training
Strategy 2020-2024. https://www.solas.ie/f/70398/x/3f30893120/future-fet-strategy.pdf

The  European  Qualifications  Framework  (EQF).  Europass.  (2017).  Europa.eu.
https://europass.europa.eu/en/europass-digital-tools/european-qualifications-framework

boroguct, M. 1. (2023). Hedopmansuuii mpodeciiiHuii po3BUTOK JOPOCTUX: TOCBII 10IATKOBOT OCBITH
Ipnanmii. Ykpaincoxi cmyoii 8 €8DONENUCLKOM) KOHmMeKcmi, 7, 162.
http://obrii.org.ua/usec/storage/article/Bohodyst_2023 162.pdf

3anoposxdenko, FO. I'. (2007). Cucrema ocsitu B Ipnanmii. In 36imrna naykoea kongepenyis Incmumymy
iHghopmayitinux mexronoeitl i 3aco6ie nasyanns HAITH Yxpainu. Kui: [HCTUTYT iHPOpMAITIITHIX TEXHOIOT1H
1 3aco6iB HaBuanus HATTH Ykpainw, 1. https:/lib.iitta.gov.ua/id/eprint/10716/

3anopoxuenko, 0. I'. (2011). Jucmanyitina océima Ipranoii 6 keanimamuenomy acnexmi. In 36imna
Haykoea koHgpepenyis Incmumymy ingopmayitinux mexronoeiii i 3acobie nagyanus HAIIH Ykpainu. Kuis:
[HcTHTYT 1H(pOpMaIIHAX TEXHOJIOT1! 1 3ac00iB HaBYaHHS HAITH VYkpainu, I.
https://lib.iitta.gov.ua/id/eprint/361/

Professional Pedagogics/1(30)2025 201


https://www.qqi.ie/sites/default/files/2023-12/statutory-quality-assurance-guidelines-for-providers-of-blended-and-fully-online-programmes-2023_1.pdf
https://www.qqi.ie/sites/default/files/2023-12/statutory-quality-assurance-guidelines-for-providers-of-blended-and-fully-online-programmes-2023_1.pdf
https://www.qqi.ie/sites/default/files/2024-09/annual-report-2023_2.pdf
https://www.qqi.ie/sites/default/files/2021-11/qg-1-core-statutory-quality-assurance-guidelines.pdf
https://www.qqi.ie/sites/default/files/2021-11/qg-1-core-statutory-quality-assurance-guidelines.pdf
https://www.qqi.ie/QA-policies-and-guidelines
https://www.qqi.ie/what-we-do/quality-assurance-of-education-and-training
https://www.qqi.ie/what-we-do/quality-assurance-of-education-and-training
https://www.qqi.ie/sites/default/files/2023-12/statutory-quality-assurance-guidelines-for-providers-of-blended-and-fully-online-programmes-2023_1.pdf
https://www.qqi.ie/sites/default/files/2023-12/statutory-quality-assurance-guidelines-for-providers-of-blended-and-fully-online-programmes-2023_1.pdf
https://www.qqi.ie/sites/default/files/2023-04/QQI%20draft%20QA%20guidelines%20for%20digital%20education.pdf
https://www.qqi.ie/sites/default/files/2023-04/QQI%20draft%20QA%20guidelines%20for%20digital%20education.pdf
https://www.qqi.ie/what-we-do/the-qualifications-system/national-framework-of-qualifications
https://www.qqi.ie/about/our-role
https://www.qqi.ie/about/our-role
https://www.qqi.ie/sites/default/files/2021-11/quality-in-irish-further-education-and-training-insights-report-september-2019.pdf
https://www.qqi.ie/sites/default/files/2021-11/quality-in-irish-further-education-and-training-insights-report-september-2019.pdf
https://ouci.dntb.gov.ua/en/works/7qGBP01l/
https://www.esri.ie/system/files/publications/RS35.pdf
https://www.esri.ie/publications/investing-in-education-combating-educational-disadvantage
https://www.esri.ie/publications/investing-in-education-combating-educational-disadvantage
https://www.solas.ie/f/70398/x/920e2fa0b6/fetstrategy2014-2019.pdf
https://europass.europa.eu/en/europass-digital-tools/european-qualifications-framework
http://obrii.org.ua/usec/storage/article/Bohodyst_2023_162.pdf
https://lib.iitta.gov.ua/id/eprint/10716/
https://lib.iitta.gov.ua/id/eprint/361/

Kyuep, 10. A. (2008). Cmanosnenns i peghopmysanus cepeonwvoi i suwoi ocgimu Iparanoii (Doctoral
dissertation). Kuis: KHY. https://nenc.gov.ua/doc/autoref/kucher.pdf

[TyxoBceka, JI. (2017). IlIpodeciitna ocBita Ta iHHOBamii: IOCBi KpaiH €BPOIEHCHKOTO
Coro3y. Haykoeuii  gichux Incmumymy npocgpeciiino-mexuiynoi  oceimu HAIIH Vkpainu. Ilpogeciiina
neoazozika, 14, 124-132. http://www.irbis-nbuv.gov.ua/cgi-
bin/irbis_nbuv/cgiirbis 64.exe?C21COM=2&I121DBN=UJRN&P21DBN=UJRN&IMAGE FILE DOWNLO
AD=1&lImage_file name=PDF/Nvipto 2017 14 18.pf

CutHuk, O. 1. (2013). CyuacHi TeHaeHIii po3BUTKY OCBITH Aopociux B Ipnannii. Ocsima oopocaux:
meopis, 00c8i0, nepcnexmueu, 7, 308-314. http://www.irbis-nbuv.gov.ua/cgi-
bin/irbis_nbuv/cgiirbis 64.exe?121 DBN=LINK&P21DBN=UJRN&Z21ID=&S21REF=10&S21CNR=20&S2
ISTN=1&S21FMT=ASP_meta&C21COM=S&2_ S21P03=FILA=&2 S21STR=0D _2013_7_35

Translated & Transliterated

Bohodyst, M. I. (2023). Neformalnyi profesiinyi rozvytok doroslykh: dosvid dodatkovoi osvity Irlandii
[Informal professional development of adults: the experience of continuing education in Ireland]. Ukrainski
studii v yevropeiskomu konteksti: zb. nauk. pr. [Ukrainian studies in the European context: collection of
scientific papers], 7. 462, 162. http://obrii.org.ua/usec/storage/article/Bohodyst 2023 162.pdf

Zaporozhchenko, Yu. H. (2007). Systema osvity v Irlandii [The education system in Ireland]. In Zvitna
naukova konferentsiia Instytutu informatsiinykh tekhnolohii i zasobiv navchannia NAPN Ukrainy. Kyiv: Instytut
informatsiinykh tekhnolohii i zasobiv navchannia NAPN Ukrainy [Reporting scientific conference of the Institute
of Information Technologies and Learning Tools of the National Academy of Pedagogical Sciences of Ukraine].
Kyiv: Instytut informatsiinykh tekhnolohii i zasobiv navchannia NAPN Ukrainy [Institute of Information
Technologies and Learning Tools of the National Academy of Pedagogical Sciences of Ukraine].
https://lib.iitta.gov.ua/id/eprint/10716/

Zaporozhchenko, Yu. H. (2011). Dystantsiina osvita Irlandii v kvalitatyvnomu aspekti [Distance
education in Ireland in qualitative terms]. In Zvitna naukova konferentsiia Instytutu informatsiinykh tekhnolohii
i zasobiv navchannia NAPN Ukrainy. Kyiv: Instytut informatsiinykh tekhnolohii i zasobiv navchannia NAPN
Ukrainy [Reporting scientific conference of the Institute of Information Technologies and Learning Tools of the
National Academy of Pedagogical Sciences of Ukraine]. Kyiv: Instytut informatsiinykh tekhnolohii 1 zasobiv
navchannia NAPN Ukrainy [Institute of Information Technologies and Learning Tools of the National Academy
of Pedagogical Sciences of Ukraine]. https://lib.iitta.gov.ua/id/eprint/361/

Kucher, Yu. A. (2008). Stanovlennia i reformuvannia serednoi i vyshchoi osvity Irlandii [The formation
and reform of secondary and higher education in Ireland] (Doctoral dissertation). Kyiv: KNU.
https://nenc.gov.ua/doc/autoref/kucher.pdf

Pukhovska, L. (2017). Profesiina osvita ta innovatsii: dosvid krain Yevropeiskoho Soiuzu [Vocational
education and innovation: the experience of European Union countries]. Naukovyi visnyk Instytutu profesiino-
tekhnichnoi osvity NAPN Ukrainy. Profesiina pedahohika [Scientific Bulletin of the Institute of Vocational and
Technical Education of the National Academy of Pedagogical Sciences of Ukraine. Professional Pedagogy], 14,
124-132. http://www.irbis-nbuv.gov.ua/cgi-
bin/irbis_nbuv/cgiirbis_64.exe?C21COM=2&121 DBN=UJRN&P21DBN=UJRN&IMAGE FILE DOWNLO
AD=1&Image file name=PDF/Nvipto 2017 14 18.pf

Sytnyk, O. 1. (2013). Suchasni tendentsii rozvytku osvity doroslykh v Irlandii [Current trends in adult
education in Ireland]. Osvita doroslykh: teoriia, dosvid, perspektyvy [Adult education: theory, experience,
prospects], 7, 308-314. http://www.irbis-nbuv.gov.ua/cgi-
bin/irbis_nbuv/cgiirbis_64.exe?[21 DBN=LINK&P21DBN=UJRN&Z211D=&S21REF=10&S21CNR=20&S2
ISTN=1&S21FMT=ASP_meta&C21COM=S&2 S21P03=FILA=&2 S21STR=0OD 2013 7 35

Professional Pedagogics/1(30)2025 202


https://nenc.gov.ua/doc/autoref/kucher.pdf
http://www.irbis-nbuv.gov.ua/cgi-bin/irbis_nbuv/cgiirbis_64.exe?C21COM=2&I21DBN=UJRN&P21DBN=UJRN&IMAGE_FILE_DOWNLOAD=1&Image_file_name=PDF/Nvipto_2017_14_18.pf
http://www.irbis-nbuv.gov.ua/cgi-bin/irbis_nbuv/cgiirbis_64.exe?C21COM=2&I21DBN=UJRN&P21DBN=UJRN&IMAGE_FILE_DOWNLOAD=1&Image_file_name=PDF/Nvipto_2017_14_18.pf
http://www.irbis-nbuv.gov.ua/cgi-bin/irbis_nbuv/cgiirbis_64.exe?C21COM=2&I21DBN=UJRN&P21DBN=UJRN&IMAGE_FILE_DOWNLOAD=1&Image_file_name=PDF/Nvipto_2017_14_18.pf
http://www.irbis-nbuv.gov.ua/cgi-bin/irbis_nbuv/cgiirbis_64.exe?I21DBN=LINK&P21DBN=UJRN&Z21ID=&S21REF=10&S21CNR=20&S21STN=1&S21FMT=ASP_meta&C21COM=S&2_S21P03=FILA=&2_S21STR=OD_2013_7_35
http://www.irbis-nbuv.gov.ua/cgi-bin/irbis_nbuv/cgiirbis_64.exe?I21DBN=LINK&P21DBN=UJRN&Z21ID=&S21REF=10&S21CNR=20&S21STN=1&S21FMT=ASP_meta&C21COM=S&2_S21P03=FILA=&2_S21STR=OD_2013_7_35
http://www.irbis-nbuv.gov.ua/cgi-bin/irbis_nbuv/cgiirbis_64.exe?I21DBN=LINK&P21DBN=UJRN&Z21ID=&S21REF=10&S21CNR=20&S21STN=1&S21FMT=ASP_meta&C21COM=S&2_S21P03=FILA=&2_S21STR=OD_2013_7_35

DOI: https://doi.org/10.32835/2707-3092.2025.30.188-203

TEHJAEHUIT 3ABE3NEYEHHS SIKOCTI NICASICEPEIHLOI
OCBITH I MPO®ECIVHOI NIATOTOBKHU B IPTAH/III: BIJ
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Pedepar:

AxmyanvHicmes CTaTTI MONATa€ B HEOOXIIHOCTI CHCTEMHOTO aHali3y €BOJIOLil 0araTopiBHEBOI CTPYKTYpH
micisicepeTHbo1 OcBiTH 1 podeciiinoi migroroBku (nam — [1OIT) B Ipmanzii Ta mpoBiAHUX TeHeHIIH 3a0e3meueHHs i
sikocTi. LI cucTreMa € CKIIamHOI0, OCKUTBKH TOETHYE TICHTpATi30BaHe CTpaTeriuHe IIaHyBaHHS Ta (GiHaHCYBaHHS i3
HE3JIC)KHUM 30BHIIIHIM KOHTPOJIEM SIKOCTI OCBITH ¥ JOTPUMAaHHS CTaHAAPTIB Ta JCHEHTPATi30BaHUM HaJlaHHIM
ocBiTHIX nociyr. Taka apxitekTypa, mo copmyBaiacs BHacHiioK Mactabuux pedopm 2012-2013 pp., npeacrasisie
3HAYHUN iHTEpeC IS JOCTITHHUKIB 1 pO3pOOHHMKIB OCBITHBOI MOJIITUKHN B YKpaiHi.

Memoro cTaTTi € BU3HAUCHHS Ta XapaKTePUCTHKA NPOBITHUX TeHICHIIIN 3a0e3neueHns sxocti [T1OI1 B Ipnanii,
3’sICyBaHHsI MOMKJIMBOCTEH X ypaxyBaHHs y BJIOCKOHaJICHHI CHCTEMH 3a0e3ledeHHs sIKocTi mpodeciiiHoi ocBiTH B
VYkpaiHi.

Memoou: BUBUCHHS 3aKOHOJABYMX, HOPMAaTUBHO-IIPABOBUX JOKYMEHTIB, EMITIPUYHUX JAHUX — U BU3HAUCHHS
MpOBITHUX TeHAEHIIH 3a0e3meuenHs skocti [IOII B Ipnmamaii; aHami3 1 CWHTE3, y3araJIbHCHHS MOTISIIB IIO0
JOCIIPKYBaHOI TpoOsieMH — Ui 3’SCyBaHHS MOXKIJIMBOCTEH ypaxyBaHHS O3HAYCHHMX TEHACHLIN y BIOCKOHAJCHHI
CUCTEMU 3a0e3MeueHHs AKOCTI podeciitHoi OCBITH B YKpaiHi.

Pesyrbmamu: BU3HAYEHO Ta CXapakKTEPH30BAHO MPOBiMHI TeHAeHINT 3a0e3meuenns skocti 11OII B Ipmanmii
(iHcTuTymioHanmizamis naptHepcTBa 3aknaniB [1OI 31 creiikxonaepamu, NocuieHHs poJii HallioHanpHOro areHTCTBa
SIKOCTI Ta KBaJtidikawii y 30BHiIIHLOMY ouiHtoBaHHi sikocTi 1O, opieHTaris Ha pe3ynpTaT HaBYaHHS Ta npodeciiiui
KOMITETCHTHOCTI, mudpoBizariss mporieciB ynpasimiaag sakicTio [1OI1); chopMmynpoBaHO HU3KY pEeKOMEHIAITN s
BJOCKOHAJIEHHS YKPaiHChKOI CHCTEMH 3a0e3MeYeHHs IKOCTI MpogeciiftHoi OCcBiTH.

Bucnosxu. 3axononasui pedopmu y cuctemi I[10I1 3amouarkyBanu crpareriuyny nepe0yaoBy ii apxiTeKTypH Ta
BIOCKOHAJECHHs sKkocTi. CTBOpPEHHS IHCTHTYIIH I IIEHTPalli30BaHOI KoopawHarii 3adesmedeHHs sikocti [TOI1 #
ynpoBamkeHHs: HamionansHOT paMku kBamiikariiil nano 3Mory chopMyBaTy €ANHY CUCTEMY BU3HAHHS KBadidikarlii,
MOHITOPHHTY Ta akpeauTamii ocBiTHiX mporpam i 3axnmamiB IIOIl. 3aBpsxku npomy Ipnangis 3anummaerses
KOHKYPEHTOCIIPOMOKHOIO B TTI0O0AIBHOMY OCBITHROMY Ta MpogecifHOMYy cepemoBHIli, a BUIyCKHUKHU 3aKkiaiB 11011
OTPUMYIOTH MOKITUBOCTI JIJISl Kap €pHOTO 3pOCTaHHS Ta MixkHapoaHOoi MoOiTbHOCTI. J{ocBin Ipmanmii € akTyansHIM IS
3alpoBaKCHHS B YKpaiHi: iHTerpoBaHO MOl YIpaBIiHHS SKICTIO podeciiiHol 0CBiTH, pe3yIbTaTOOPIEHTOBAHOTO
niaxony o mpodeciitHol miaroToBku (axiBUiB; IHCTUTYLIOHATI3aWii MapTHEPCTBa 3akialiB mpogeciiiHoi ocBiTH 3i
CTEMKXOJNIepaMu; IIU(PPOBUX IHCTPYMEHTIB MOHITOPHHTY Ta OI[IHIOBAaHHS SKOCTIi MpoeciitHOi OCBITH TOIIO.

KuarouoBi cioBa: nicisicepeous oceima; npoghecitina niocomoska, Ipaanoisa,; npoeioni menoenyii, cucmema
ynpaeninnua sxicmio, SOLAS; Quality and Qualifications Ireland; ETBs.
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