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VY rmiocapii aHMIIMCHEKOI0 MOBOK HABEACHO TIEPENTIK KIFOUOBHX IOHATH Ta iX
BU3HAUEHHS, 110 TOB’s3aHi 31 CHEM(IUHOI0 TEMATHKOI PO3BHUTKY 3MICTY MpodeciiHOl
IJITOTOBKA BYMTENIB. 3/IHCHEHO aBTOPCHKUH IEpeKiaj] BiTIOpaHUX TOHITh YKPaiHCHKOIO
MOBOIO 3 QBTOPUTCTHHUX CHIMMKJIONCANYHUX, JIOBIIKOBUX W aHATTHYHUX BHIAHb
MDKHApPOIHUX opraHizaltiii riodansHoro macirady — KOHECKO, OECP, €C Torio, a Takox
HAYKOBHUX TIpallb MPOBITHUX (haxiBIliB 3apyODbKHHX KpaiH. [Jocapiii BMillye TEpMIHH, SKi
ONTUMAITLHO OMHCYIOTh TPOILIEC 1 Pe3yNIbTaT MPOEKTYBAHHS, PO3POOIICHHS 1 iMITIEMEHTAIIi 1
3MICTY TJITOTOBKH BUMTEIIB Y 3apYODKHUX KpaiHax.

I'mocapiii anmpecoBaHo BUKJIagayaM 1 3700yBadaM 3akJIaaiB  BHUINOI, (axoBoi
MIepPE/IBUILIOl OCBITH TIEIArOrTIHOro MpOodiIro, 3aKIaiB Oe3mepepBHOI MearoridHoi OCBITH,
HAYKOBUX YCTAHOB JUISi BUKOPHCTAHHS Y IPOIIEC MATOTOBKY Ta IIBUINEHHS KBaTi(hiKallii
TIeJIArOTYHOTO TIEPCOHAITY 3a ramy33t0 A OcBiTa; (axiBIIM Yy Tally31 OCBITHBOI ITOJITUKH IS
rapMOHI3aIlii TePMIHOJIOTII Y TPOIIECi MIITOTOBKM 3aKOHOIABYOro i HayKOBO-METOJMUYHOTO
3a0e3MeueHHs] B yMOBaxX IHTEpHAIIIOHATI3AIlli BUIIIOT OCBITH ¥ (POpMyBaHHS €BpPOIEHCHKOIO
JIOCITITHUIIEKOTO TIPOCTOPY.
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© Asmrenrok H.M., Orienko O.1., 2024



IHOACHIOBAJIBHA 3AIIMCKA

V¥ Garatbox KpaiHax CBITY, 30KpeMa 1 THX, 110 € wieHamu OpraHizailii eKOHOMIYHOTO
CHIpOOITHUIMBA M PO3BUTKY, KYPUKYIYM (IIEIaroriaHO1) OCBITH (3MICT OCBITH i MpoheciitHOi
IITOTOBKM BYUTENIIB) BCE YACTIIIE PO3IVISIAETHCS SIK OCHOBA JJIsl KOMIUIEKCHUX OCBITHIX
pedopm, cripsIMOBAHUX Ha JOCATHEHHS SKICHUX pe3ysbrariB. CydacHi MpoLecH po3poOIeHHS
KYpUKYJIyMYy MependayaroTb TPOMaJICbKi OOrOBOPEHHS Ta KOHCYJIbTALlll 3 HIMPOKUM KOJIOM
3aIliKaBJIEHUX OCI0, a CaM KYPUKYIyM TOCTYIOBO MEPETBOPIOETHCS HA MPEAMET 1e0ariB, J10
SKUX 3aTy9arOThCsS HE JIMIIE TONITUKH, eKCIIepTH W MpaKTHKA B Tamy3l OCBiTH, a M
TPEICTABHUKH IIIUPOKMX BEPCTB CYCIUILCTBA B LIJIOMY.

[Ipotsarom octanHIX AeCATHIITE Oarato 3ycwib Oysj0 JOKIAACHO J0 BU3HAYCHHS
KYPUKYJIyMY Ta HOTO JOCHIIKEHb — aKaJeMIYHOI raiTy3l, 10 MOCTIHHO 3MIHIOETHCS 1 4acoM
BUSIBIIIETBCA HEUITKOIO Ta cyrnepewmBoro. [1loOutbiie, mMano ski OCBITHBO-TIPOQECIiiH1
TEPMIHUA 3/AI0THCSI HACTUIBKM TOTY)KHUMU ¥ BOJHOYAC 3AIUTyTAHUMH, SIK KYPUKYIIYM.
BusHaueHHs 1IbOTO CJI0Ba CTaj0 3BUYHOIO CIPABOIO, ajle KOHCEHCYC MO0 IbOr0 MUTAHHS €
MIOKH 1110 TIPUMApPHKM, aJKe MOIPH MParHeHHs aBTOPIB (GOPMYJTFOBATH TMOHSTTS 3 BEJTMKOIO
TOYHICTIO, BU3HAYEHHSI BCE I1IE 3AJTUIIAIOTHCS Ty>KE OPUTTHAIBHUMHU Ta OCOOTMBUMHL.

YacTo KypuKyJIyM TpakTYIOTh MPOCTO SIK Kypc HaBYaHHS. B IHIINX BU3HAYCHHSX 1IEH
TEPMIH PO3IIIIAECTHCS OUIBIIE SIK CTaH MUCIICHHS a00 aKT AOCIIHKEHHS, 110 MPU3BOAUTH JI0

NeBHOT MipH (haxoBOTO 3pOCTaHHs. Y 0ararb0X HayKOBUX ITyOIKaIlisiX poOode BU3HAUCHHS

(v

KypUKYJIyMy CKJIQIA€ThCsl 3 KOHIENTyali3allii Ta CTPYKTYpYBaHHS JIOCBITy, SIKUM
TIOTEHIIIHHO MOXKE TIPU3BECTH J0 HaBYAHHS. TaKUM YMHOM, JOCTIKEHHS KYPUKYIIyMY CTa€e
JIOCTI/PKEHHSIM 1I,OTO TIporiecy. be3 CymHIBY, Take MOSICHEHHS MOKe OyTW 3arajlbHUM i
HEUITKUM, SIK 1 OyIb-AKe IHIIE, IO KOJIM-HEOYIb 3'IBUTHCSI B OCBITHIM JIOBIIKOBIH Ta
SHITMKJIONeIMYHIN JiTteparypi. [Ipote, yBakHe O3HAHOMIICHHS 3 KOHIICTIIISIMHA U TEOPISIMHU

KypuKyIyMy, 30kpema 3 aHamizom @imina B. J[xekcoHa y «/loBimHMKY 3 MOCHIIKEHD



Kypukyaymy» (1992 p.)!, nossomsie 3po3ymiTu, 1o I MOONAHHS CKIATHOCTI y poOOTi Haj
TEpMIHOJIOTIEI0, HEOOXIIHE BIIKpUTE 1 THY4YKe Oa30Be BU3HAUEHHS I[LOIO OCBITHHOTO
(peHoMeHYy.

TepmiHOIOTIsl KypUKYIyMY Hapas3i BAKOPUCTOBYETHCS HE JHiiie (DaxiBISIMUA B OCBITHIN
raiysi, sKi YCBIIOMJIIOIOTh YC1 CKJIQTHOIII HOro po3po0seHHs i IMIUIEMEHTallli, 1 116 MOXe
CIIPUYMHHATH TUTYTAaHWHY Ta HEMpaBWIbHE TIyMadeHHS. bararo TepmiHiB, TMOB'I3aHHX 3
KYpUKYJIyMaMH, YacTO BHKOPHCTOBYIOTbCS SIK B3a€MO3aMiHHI, HaBiTh SKIIIO BOHH
CTOCYIOThCSl PI3BHUX TOHSTb, 1, 3QJIEKHO BiJi KOHTEKCTY, OIMH 1 TOM CaMUil TEPMIH MOXKe
PO3YMITHUCS PI3BHUMH 3aLIKaBICHUMH CTOPOHAMHU Mo-pi3HOMY. [Ipuknanzom mMoxke ciayryBatu
PO3MAITTS BU3HAUCHb TEPMIHY «KYPHKYIyM» — CJIOBA, SKOTO B 0ararbOX HaIliOHAJBHIX
MOBax HaBITh HE ICHYE.

OcHoBHa Meta ['nocapis TepMiHIB, MOB'I3aHUX 13 PO3BUTKOM 3MICTYy TpodeciitHol
TiZITOTOBKK BUMTENIB, TOOTO 3 KYpUKYJIyMaMH, HE TOJISATAE Y BCTAHOBIICHHI CTAaHIAPTHUX,
YHIBEPCAJIbHO 3aCTOCOBHMX BHM3HaueHb. CKopillle, BIH Ma€ CTaTd POOOYHMM JOBITKOBUM
IHCTPYMEHTOM, SIKMM MOXKe OyTH BHUKOPHCTAaHWM Yy HAyKOBIM M OCBITHIN OISUTHHOCTI Ta
JIOTIOMOYKE CTHMYJTFOBATH pedUIeKCiIo 3-TIOMDK YCIX 3aIlikaBlIeHHX 0ci0, XTo O6epe yJacTh B
IHIIIATUBAX 3 TIPOEKTYBAHHS 1 BIOCKOHAICHHS KypHKYJIyMy. BpaxoByroum TiCHHI 3B'I30K
MDK TEOPETHYHHUMH 3aCa/IaMU Ta TIPAKTUYHUMH acTIeKTaMU, TaKHiA TJIOCapii MOXKE CIIPUSITH
TPOTYKTUBHOMY OCMHUCIICHHIO OCOOJIMBOCTEH TEPMIHOTBOPEHHSI B PI3HUX HAIIOHATLHUX
CHCTeMax OCBITH, a TaKOX pOJi TEPMIHOJOIT KYpUKYJIyMy B PpEriOHATBHOMY W
MDKHApPOJHOMY KOHTEKCTAaX 11010 HOr0 3MICTOBHOTO YIOCKOHAJICHHSI.

ABTOpH TJIOCApIiIO CIIOIBAIOTRCS, IO BiH CTaHE KOPHUCHHM JIOBIIKOBMM BHIAHHSIM,
JIOTIOMaralouyd  po3poOHMKaM 3MICTy Tpo(eciiiHOT TMIrOTOBKM BUMTENIB W  1HIIAM
3alHTEPECOBAHMM  0CO0aM B Taly3l OCBITM  JIOCATaTd  CHUTBHOTO — PO3YMIHHS
HAWYKUTKOBAHIIINX TEPMIHIB, 10 BUKOPHUCTOBYIOTHCS Y TPOIIECI WOTO KOHCTPYFOBAHHS,

(hopMyBaHHSI, YIIPOBAPKSHHS 1 OITIHIOBAHHS, aJIe MalOTh Pi3HE 3HAUCHHSI.

tKridel, C. (2010). Encyclopedia of curriculum studies. London: SAGE.



TepMiH Ta iioro TiyMauyeHHs
(aHIIICHKOI0 MOBOIO)

Tepmin Ta ioro TiryMa4eHHs
(YKpaiHCHKOI0 MOBOIO)

A

Active learning: the learning process
where students are actively engaging the
material. Often utilizing cooperative
learning, active learning involves peer

discussion, writing, reading, and direct
engagement while solving problems,
utilizing  analysis,  evolution, and
synthesis.

AKTHBHE HABYAHHA: MpoLEC
HABYaHHS, Y SIKOMY CTYJICHTH aKTUBHO
BUBYAIOThH Marepial. Yacto
BUKOPUCTOBYIOUH KOOTICpATUBHE
HaBYaHHS, aKTUBHE HaBYAHHS
nependayae  B3a€EMHE  OOTOBOPEHHS,
MMUCHbMO, YUTAHHS Ta MPSAMY B3a€EMOJIIIO
T Jac BUPIIIECHHS poOJieM,

BUKOPUCTOBYIOUM aHalli3, €BOJIOIII0 Ta
CUHTE3.

AKTHBHE HaBYaHHS nependayae
BUKOPUCTaHHS TaKOi CUCTEMU METOMIB 1
MPUHOMIB, IO CIPSMOBaHI TOJOBHUM
YHHOM HE Ha MOBIJOMIJICHHS CTYyJIEHTaM
rOTOBUX 3HaHb, iX 3aMam’ ITOBYBaHHS Ta

BIITBOPEHHsS, a Ha  Opraxi3aiiio
CTYICHTIB IS CaMOCTIHHOTO
OJIep’KaHHSI 3HAHb, 3aCBOEHHS BMIiHb 1
HaBUYOK y nporieci aKTUBHOT
Mi3HABAJIBbHOI 1 MPAKTUYHOT AISUTBHOCTI.
Assessment: documenting and recording | OmiHiOBaHHSA: JOKyMEHTYBaHHS Ta
knowledge and skills, often of a student, | pcectpyBanHs  3HaHb 1  HABUYOK

in addition to attitudes and beliefs.

CTYJICHTIB, Ha JIOJATOK JO TOTJSIIB 1

Usually done in measurable terms, often | nepexonanb. 3a3Buuaii  poOUTHCS Y

for comparison to peer groups. BUMIDHUX  TEepMiHAX, dYacTto  JyIs
MOPIBHSHHS 3 IHIIUMH TPYIIaMH.

Attained curriculum: curriculum, which | OmanoBanwuii KYPHKYJIYM:

indicates the knowledge, understanding,
skills and attitudes that learners actually
acquire as a result of teaching and
learning, assessed through different
means and/or demonstrated in practice. It
may differ from the intended and the
implemented curriculum.

KYpPHUKYJIyM, SKUH BimoOpa)kae 3HaHHA,
PO3YMiHHS, HABUYKH Ta CTaBJICHHS, SKi
CTyleHTH  (akTH4HO  HaOynu B
pe3ynbTaTi BUKJIAJAaHHSA Ta HaBYaHHS,
Kl OIlIHEHI 3a JIONMOMOTOI0 PI3HHUX
3aco0iB Ta/abo0 MPOJEMOHCTPOBAaHI Ha
npakTuri. BiH MoXke BiIpi3HATHCS Bij

3aIlJIaHOBaHOI'O Ta peani3OBaHor0
KYPUKYIIYMY.
B

Blended learning: a combination of | 3vilnane  HABYAHHSI:  [O€JHAHHS




different modes of learning. Blended
learning is often used to refer specifically
to combination courses that use both in-
classroom and online distance learning
techniques.

pi3HUX CcHoco0iB HaByaHHA. TepMiH
(GMIIIaHEe HABYAHHS» 4acTo
BUKOPUCTOBYETbCS  JJI1  TO3HAYEHHS

KOHKPETHO KOMOIHOBaHUX KYpPCIB, SKi
3aCTOCOBYIOTh METOJIU SIK ayJUTOPHOTO,
TaK 1 OHJIAMH-TUCTAHIIITHOTO HABYAHHS.

Block teaching: refers to a ‘block’ of
time — for example, a number of

weeks — being devoted to a particular
topic or prescribed set of learning
objectives/outcomes. It can also indicate
a way of organizing the school day using
long class periods (more than 60 minutes
and typically 90-minutes long) to
incorporate more activities and materials
to engage the learners. It can be used to
make time allocation more flexible to
enhance activities such as project- and
problem-based learning.

biiouHe BUKJIagaHHs: 03HAYAE «OIOK»
yacy — HANpUKIAJ, KUIbKAa THUXKHIB —
IIPUCBSYEHUM OIIAHYBAHHIO IIEBHOI TEMHU
a00 BU3HAYCHOMY Ha0Opy HaBUYAIBHHX
uineit/pesynpraris.  Lle Takox Moxe
O3HaYyaTH crnocio oprasizaii
HaBYAIBHOTO JHA 3 BUKOPHCTAHHSAM
TpUBAIMX TMepioaiB 3aHATh (moHam 60
XBWJIMH 1, SIK TIpaBuiio, 90 XBuinH), 11100
OXONUTH OUIBIIIE BUAIB IISUIBHOCTI Ta
MaTepialiB JJig 3ady4yeHHs CTYJEHTIB.
Moro MOXHa BHKOPHCTOBYBATH, 00
3p0oOHUTH PO3MOALT Yacy OUIbII THYYKUM
JUISL aKTUBI3allll TaKUX BHAIB IISIJIBHOCTI,
SIK IPOEKTHE Ta MPoOJeMHE HaBUYAHHSI.

Bloom’s taxonomy: is a classification
system used to define and distinguish
different levels of human cognition—i.e.,
thinking, learning, and understanding.
Educators have typically used Bloom’s
taxonomy to inform or guide the
development of assessments (tests and
other evaluations of student learning),
curriculum (units, lessons, projects, and
other learning activities), and
instructional methods such as questioning
strategies.

Takconomisa bayma: 1e cucrema
Kinacudikari, sSka BHKOPUCTOBYETHCS
JUIl  BU3HAYEHHS Ta JaudepenIiaii
pI3HUX PIBHIB JIFOJCHKOTO ITI3HAHHS,
TOOTO  MUCJEHHsS,  HaBYaHHI U
PO3YMiHHS. [lenaroru 3a3BHYAN
BUKOPUCTOBYIOTh TakCOHOMi0 biyma,
mo6 iHpopmyBaTH ab0  KepyBaTu
pO3pOOKOIO  OIiHIOBaHHS (TECTIB Ta
IHIIMX  OI[IHOK  HAaBYaHHS  yYHIB),
HAaBYAJIBHOTO TUIaHY (PO3IUTIB, YPOKIB,
MPOEKTIB Ta IHIIUX HABYAIBHHUX Mdii) 1
METO/IB HaBYAaHHS, TaKUX SK CTpaTerii
OTUTYBAHHSI.

C

Civic-mindedness: is an attitude towards
other people, beyond family and friends.
It involves a sense of belonging to a
group or community, an awareness of
other people in the group, an awareness

I'pomansiHChbKA MO3ULIA: 1I€ CTABICHHS
710 THIIHX JIFO/ICH, OKPIM CiM'T Ta Apy3iB.
Bona nepeadavae BITIYTTS
MPUHAJICKHOCTI 10 TPYIU YU CHUTHHOTH,
pPO3YMIHHS 1HIIUX JIIOAEH Yy rpymi,




of the effects of one’s actions on those
people, solidarity with the other members
of the group, and a sense of civic duty
towards the group. Groups or
communities in relation to which civic-
mindedness may be expressed include
people who live within a particular
geographical area (such as a
neighbourhood, a town or city, a country,
a group of countries such as Europe or
Africa, or indeed the world in the case of
the ‘global community’), ethnic groups,
faith groups, leisure groups, or any other
kind of social or cultural group to which
an individual feels a sense of belonging.
Every individual belongs to multiple
groups, and an attitude of civic-
mindedness may be held towards any
number of these. Democratic societies
need community-oriented people, who
take an interest in the welfare of the
community. Mutual interest and trust,
together with shared goals and a variety
of resources, result in commitment and
involvement. When people have a sense
that they have something at stake beyond
their immediate individual interest, they
become involved in social life. There is a
difference between civic-mindedness in a
modern democratic society and the “civic
duties” imposed by totalitarian regimes
(civic-minded people think and act based
on their own genuine conviction and
decision) or the concern for common
good in collectivist societies (civic-
minded people do not give up their own
interests for the interest of the community
but act together with other individuals to
address common and general interests).

YCB1JIOMJICHHSI BIUIMBY CBOIX J1{ Ha IIUX

JIOJIe,  COMAApHICTh 3 IHIIUMU
YIIeHAMHU rpynu Ta MOYyTTA
IrPOMaJITHCHKOIO 000B'A3Ky 1o

BIIHOIIIEHHIO 10 Trpynu. ['pynu abo
CHUIBHOTH, 00  SKUX  MOXKeE
NOPOSBIATUCS TPOMAJSHCHKA MO3MUIIIA,
OXOIUTIOIOTh JIIOACH, $AKI JKUBYTh Y
MeXxax MEeBHOi reorpadiuHoi TepUTOPIi
(HampuKIaJ, MIKpOpaoHy, CENulla YU
MICTa, KpaiHu, TPyNH KpaiH, TaKuX sIK
€Bpona un Adpuka, abo HaBITh CBITY Y
BUMAJKY  «IJI00ANIbHOI  CIUIBHOTHY),
€THIYHI TpYIHU, PENiridHi rpynu, rpynu
JUISL TIPOBEJICHHS JI03BULIS a00 Oyab-sKi
HII COLIaJbHI YU KYJbTYpHI IPYIH, A0

SKUX  JIIOJUHA  Bigq4yBa€  IMOYYTTS
MIPUHAIEKHOCTI. Koxua JIIOJINHA
HAJIEXKUTh  J10  KUIBKOX  Tpym, 1
IrpOMaJISHChKA TO3UIlA MOXe OyTu

pUTaMaHHa Oyab-SKil KITBKOCTI 3 HUX.
JleMoKkpaTudHe CYCHiIbCTBO TMOTPEOye
JIOJIeH, OpPIEHTOBAHMX Ha T'POMany, sKi
3arikaBieHl B i1 g00poOyTti. B3aemHa
3aIlikaBJICHICTb 1 JIOBipa, pa3oMm 3i
CIUIBHUMH IUIAMH Ta PI3HOMaHITHUMU
pecypcamu, TPHU3BOJAATH JO BiIIAHOCTI
Ta 3JTy9EHOCTI. Komnu JIIOIU
BIIYYBaIOTh, 110 HA KapTy IOCTaBJICHO
mochk OuIbIe, HK IXHI Oe3rmocepeaHi
IHIUBITyalbHI iHTEpecH, BOHU
MOYMHAIOTh Opatu y4acTh y
CYCIIUTBHOMY XHTTi. € BIIMIHHICT MIXK
TPOMA/ISTHCHKOIO TTO3HIlIE€I0 B CY9aCHOMY
JEMOKPAaTUYHOMY CYCIIBCTBI Ta
«rPOMaITHCHKUMH 000B'SI3KAMHUY,
HaB'SI3aHUMH TOTAITAPHUMH PEKHMaMU
(o 3 TPOMASTHCHKOIO  TTO3HITIEI0
JTyMalOTh 1 JIIOTh Ha OCHOBI BIIACHUX
MUPUX TEePEKOHaHb 1 pimens) abo
TypOOTOIO MPO CHiIbHE 0Jaro B yMOBax
KOJIEKTUBICTCHKUX CYCHUIBCTB (JIIOJU 3




IPOMaJITHCHKOIO MO3ULIEI0 HE
NOCTYNAIOThCSl BIIACHUMH IHTEpECaMU B
IM'sl IHTEpECIB TPOMAJH, a III0Th Pa30M 3
IHITUMU  HAUBIIAMHU U1 BUPIMICHHS
CHUIBHMX 1 3arajJbHUX IHTEPECIB).

Coherent curriculum: the term coherent
curriculum, or aligned curriculum, refers
to an academic program that is (1) well
organized and purposefully designed to
facilitate learning, (2) free of academic
gaps and needless repetitions, and (3)
aligned across lessons, courses, subject
areas, and grade levels (a curriculum, in
the sense that the term is typically used
by educators, encompasses everything
that teachers teach to students in a course,
including the instructional materials and
techniques they use). In most cases, the
term refers to the alignment of learning
standards and teaching i.e., how well and
to what extent an educational institution
or academic staff has matched the content
that students are actually taught with the
academic expectations described in
learning standards, but it also refers to
coherence among all the many elements
that are entailed in educating students,
including assessments, standardized tests,
textbooks, assignments, and instructional
techniques.

VY3romkeHuii  KypHKYJyM:  TEepMiH
Y3TOJDKEHUH  KYPUKYJIYM  CTOCYETBCS
akajgeMiqyHoi nporpamu, sika (1) moOpe
opraHizoBaHa Ta  LUIECOPSIMOBAHO
po3po0IIeHa I TIOJICTIIICHHS] HaBYaHHS,
(2) HE MICTUTH aKaJeMIYHUX MPOTAJIUH 1
HENOTPIOHUX  TMOBTOPEHB 1 (3
y3roJKEHa MK KypCcaMH, IPEeIMETHHMHU
o0nmacTssMU  Ta  DPIBHAMHU  OCBITU
(KkypuKyayMm, y TOMY CEHCI, SK IeH
TEPMiH  3a3BUYaii  BHKOPHCTOBYIOTH
neJarory, OXOILUTIOE BCE, IO BHKJIAAadi
BUKJIQJAlOTh CTYJACHTaM Ha  Kypci,
BKJIFOYAOYM HaBYaJIbHI Marepiaau Ta
METOJIUKH, SIKI BOHM BUKOPHUCTOBYIOTH).
Y OUIBIIOCTI BHUIMAJKIB IeH TEPMiH
CTOCYETBCSL  Y3TOJKEHOCT1 CTaHIapTIiB
HaBYaHHS Ta BUKJIAJIaHHA, TOOTO TOTO,
HACKUTBKM J00pe Ta B SKIA Mipl 3aKiaj
OCBITH 1 BHUKJIaJadl Y3TOAWIM 3MICT,
AKUid  (AKTUYHO  BUKIANAOTh, 3
aKaJIeMIYHUMU OYIKyBaHHSIMH,
OMHMCAHNMH B CTaHIAapTaX HABYAHHS, aie
BIH TaKOX CTOCYEThCS Y3TOIKEHOCTI
MIXK yciMa eJIEMEHTaMH, K1
BUKOPUCTOBYIOTBCS  JUIS ~ HaBUYaHHSA
CTYJCHTIB, BKJIIOUAIOYM OIIHIOBaHHS,
CTaHJAPTU30BaHI TECTH, NIAPYYHUKH,
3aBJaHHS Ta METOJM HAaBYaHHSI.

Collaborative learning: A term covering
many different approaches to education,
all of which use joint effort between
groups of students, or students and their
instructors. Related to cooperative
learning, collaborative learning can
include group projects and collaborative
writing, among other tasks.

ChninbHe HaBYaHHSI. TEpPMiH, IO
OXOTUTIOE 0arato pi3HUX MIAXOJIB 0
OCBITH, yCl 3 SKHX BHKOPHUCTOBYIOTH
CIUThHI 3yCWJUISL TPYIN CTYIEHTIB a0o
CTyJICHTIB ~ Ta  iXHIX  BHWKJIaJIadiB.
[loB’s13aHe 3 KOOIIEPATUBHUM
HABYaHHSM, CIUIBHE HABUYaHHS MOXE
OXOIUTIOBAaTH T'PYINOBI MPOEKTU 3-TIOMIXK




IHIIIX 3aBIaHb.

Competency-based  curriculum: a
curriculum that emphasizes the complex
outcomes of a learning process (i. e.
knowledge, skills and attitudes to be
applied by learners) rather than mainly
focusing on what learners are expected to
learn about in terms of traditionally-
defined subject content. In principle such
a curriculum is learner-centred and
adaptive to the changing needs of
students, teachers and society. It implies
that learning activities and environments
are chosen so that learners can acquire
and apply the knowledge, skills and
attitudes to situations they encounter in
everyday life. Competency-based
curricula are usually designed around a
set of key competences/competencies that
can be cross-curricular and/or subject-
bound.

Kypukyiym, OCHOBaHUM
KOMIIETEHTHICHOMY

KypUKYyJIyM, SKHH  Harojomye Ha
KOMIUJIEKCHUX pe3ynbTaTax
HABYAJILHOTO Tpoliecy (TOOTO 3HAHHSX,
YMIHHSIX 1 HaBUYKaX, $KI MaloTh
3aCTOCOBYBaTH  CTYJEHTH), a  He
30CEPEKYEThCSl MEPEBAKHO Ha TOMY,
opo U0 CTYACHTH MaloTh JI3HATHUCS 3
TOYKM 30py TPaJAMIIINHO BHU3HAYEHOTO
OPEeIMETHOrO 3MICTy. Y  NPUHLUII,
TaKUi KYpUKYJIyM € OpPIEHTOBAaHUM Ha
CTyJIeHTa M aJanTUBHUM JO MIHJIMBHUX

HA
miaxomai:

noTpe®  CTyHEHTIB, BHUKIAIa4diB 1
CyCTUILCTBA. Le O3Hayvae, 110
HaBUYajbHA JISUTBHICTh 1 CEPEIOBUIIE

migi0opaHi TaKUM YMHOM, 1100 CTYJIEHTHU

MOTJIM  3100yBaTH 1 3aCTOCOBYBATHU
3HAaHHS, HABUYKH Ta CTaBIEHHS IO
CUTYyaIlill, 3 SKUMH BOHU CTHUKAIOTHhCS B
MIOBCSIKICHHOMY KUTTI.
KomMmmneTeHnTHICHO OpIEHTOBaHI
KypPUKYJIYMH 3a3BHUYail pO3pOOIISIOTHCS
HaBKOJIO Habopy KITFOYOBHX

KOMIIETEHTHOCTEH/KOMIIETEHTHOCTEM,
Kl MOXYTh OyTH HACKpI3HUMHU Ta/abo

MDKITPEIMETHUMH.
Competency-based learning: | HaBuanus, OCHOBaHE Ha
competency-based learning refers to | koMmeTeHTHiICHOMY miaxoni:
systems of instruction, assessment, | HaBuaHHS, OCHOBaHE Ha
grading, and academic reporting that are | koMmreTeHTHICHOMY MiIXO/1,
based on students demonstrating that they | BinHOCuTBCS 10 cHCTeM HaBYaHHS,

have learned the knowledge and skills
they are expected to learn as they
progress through their education. In
public schools, competency-based
systems use state learning standards to
determine academic expectations and
define “competency” or “proficiency” in
a given course, subject area, or grade
level (although other sets of standards

OLIIHIOBAHHA Ta akKaJIeMIYHI1NA 3BITHOCTI,
aKi  0a3ylOTbcs Ha  JeMOHCTpaIlii
CTyJICHTAaMH TOTO, IO BOHHU 3aCBOLIH;
3HAaHHA Ta HaBUYKH, SKI BOHH, SK
OUIKYETBhCS, 3aCBOSITh y  Mpolueci
HaBUaHHiI. Y JIEp)KaBHUX 3aKjagax
OCBITH CUCTEMH, 3aCHOBaHI Ha
KOMITETEHTHOCTSIX, BUKOPHCTOBYIOTH
JIepKaBHI  CTaHAAPTH HABYaHHSA IS




may also be used, including standards
developed by districts and schools or by
subject-area organizations). The general
goal of competency-based learning is to
ensure that students are acquiring the
knowledge and skills that are deemed to
be essential to success in school, higher
education, careers, and adult life. If
students fail to meet expected learning
standards, they typically receive
additional instruction, practice time, and
academic support to help them achieve
competency or meet the expected
standards.

BU3HAYEHHS aKaJEeMIYHMX OYIKYBaHb 1
BU3HAYCHHS  «KOMIICTEHTHOCT»  a0o
«kBaniikaiii» B MeBHIN CHEIaTbHOCTI,
npeIMeTHIM — obmacti abo  piBHI
HABYaHHSI/TITOTOBKU (xowa  1HHI
HAOOpW CTaHAAPTIB TaKOXK MOXKYTh
BUKOPHUCTOBYBATHCH, BKITIOYAFOYH
CTaHJapTH, PO3POOJIEHI Ha MICLIIEBOMY
Ta UIIKOJBHOMY  piBHAX abo 3a
npodeciitHumu OprasizaiisiMu).
3arajibHa  MeTa  KOMIIETEHTHICHOTO
HAaBUaHHsS TOJsIra€e B TOMY, 1100
CTYJIEHTH HaOynH 3HaHb 1 HAaBUYOK, SIKi
BBAKAIOTHCS HEOOX1THUMU TS
JOCSITHEHHSI  YCIIXy Y BHUIIIH OCBITI,
Kap’epi Ta AOPOCIOMY KHUTTL. SIKiio
CTYJICHTH HE BIMOBIJAIOTh OYIKYBaHUM
CTaHJapTaM HaBYaHHS, BOHU 3a3BHYal
OTPUMYIOTH  JIOAATKOBl  IHCTPYKIIII,
MPaKTUKO-OPIEHTOBAaHI  3aXoaud  Ta
aKaJIeMIYHy MIATPUMKY, 00 JOCATTH
HEOOX1JTHOTO PiBHSI KOMIIETEHTHOCTI 200
BIJINOB1IATH OYIKyBAaHUM CTaHJApTaM.

Computer-based learning (CBL): a
structured environment where computers
are primarily used to teach as a key
component, both in and out of a
classroom situation.

Komn’otephe HABYAHHA!
CTPYKTYpOBaHe CEpelIOBUIIIE, ne
KOMII I0TEpU B OCHOBHOMY

BUKOPUCTOBYIOTBCS JIJII HaBYaHHS SK
KJIIOYOBUH KOMIIOHEHT SIK B ayJIUTOPIi,
TaK 1 mo3a HEFO.

Consultation (in  curriculum): the
process of seeking and valuing opinions
and experience of experts and various,
legitimate stakeholders that is an integral
part of the Dbroader curriculum
development/review process.

Kouncyabramii (y po3podieHHi
KypPUKYJYMY): TIpoIleC TMONIIYKy Ta
OIIHKK JYMOK 1 JOCBIAYy €KCIIEpTIB Ta
PI3HHX JIETITUMHUX 3aiHTEPECOBAHUX
oci0, 110 € HEBIA'€MHOIO YacCTUHOIO
IIMPIIOrO  Mporecy po3poOsieHHs [

NIEPETTIAlY KYPUKYIYMY.

Content area: a now-preferred synonym
for subject or subject area among
educators, content area refers to a defined
domain of knowledge and skill in an
academic program. The most common

O06Js1acTh 3MiCTYy: CHHOHIM TMIpeAMETa Yn
npeIMeTHOiI o0macTi, SKWid 3apa3 €
MOMYJISIPHUM 3-IIOM DK II€JIaroriB,
«00JaCTh  3MICTY»  BIJHOCHUTBCSA IO
BU3HAYEHO1 rajy3l 3HAHb 1 HABHYOK B




content areas in public schools are
English (or English language arts),
mathematics, science, and social studies
(or history and civics). In some cases,
traditional content areas may be
combined or blended, as with humanities
(typically a blend of English and social
studies), the fine and performing arts (a
blend of visual art, dance, music, and
theater), or STEM (an acronym for
science, technology, engineering, and
math).

Content areas are one method that
schools use to organize knowledge,
teaching, and academic programming.
For example, learning  standards,
standardized tests, academic teams,
graduation requirements, and faculty
departments are often organized by
content area.

aKaJeMIYH1i nporpami.
HalimommwmpenimuumMu  npeaMeTaMu B
JEp)KaBHUX 3aKJajJax € aHrjiiichka

MOBa, MaTeMaTuKa, MPUPOJAHUYI HAYKU
Ta CyCH1JIbCTBO3HABCTBO (200 icTOpis Ta
rpOMajsiHCbKa  OCBiTa). Y  JEAKUX
BUIAJKAaX TpaaULiiHI 00JacTi 3MICTY
MOXYTh OyTH 00’€qHaHi abo 3MilllaHi,
HaIpUKIIAJI, ryMaHiTapHI1 HayKH
(3a3BHYall MOETHAHHS aHTIIIMCHKOT MOBHU
Ta COIllaJTbHUX JOCJTIIKEHB ),
o0OpazoTBopue Ta BUKOHABChKE
MUCTEUTBO (MO€HAHHS 00pa30TBOPUOTO
MUCTEIITBA, TAHIIO, MY3UKU Ta TEaTpy)
abo STEM (akpoHiM [uisi HayKw,
TEXHOJIOT1i, IHXKEHEeP1i Ta MaTeMaTHKH).

O6nacTi 3MICTy — IIe OAWH 13 METOJIIB,
SKUW 3aKJIaJil OCBITH BHKOPHUCTOBYIOTH
JUIs opraHizailii 3HaHb, BUKJIAJaHHS Ta

aKaJeMIYHOI O IPOrpaMyBaHHS.
Hanpuknaa,  craHmapTd — HaBYaHHS,
CTaHJIApPTU30BaHI TECTH, aKaJAeMIdyHI

TpyIH, BUMOTH JI0 BUIIYCKY Ta Kadeapu
(dakyIbTETy YacTO CTBOPIOIOTHCS 32
00JIaCTSIMU 3MICTY.

Content standards: specifications
of what all learners are expected to

know and be able to do within a
particular field of study, discipline or
subject at different grade levels, ages, or
other criteria. These standards should be
clear, detailed, and complete; reasonable
in scope; rigorous and scientifically
correct; and they should be built around a
conceptual framework that reflects sound
models of student learning. They should
also describe examples of performance
expectations for learners in clear and
specific terms so that all concerned will
know what is expected of them.

Crangaprtu 3micty: cnerudikariii Toro,
0, SK OYIKYEThCS, TOBHUHHI 3HATH 1
BMITH BCl CTYJCHTH B MeXaxX IIE€BHOI
rajay3i HaBYaHHS, JWCIUIUIIHU YU
npeaMeTa Ha PI3HMX PIBHAX HaBYaHHSA,
BIKOBHX KaTErOpiiX 4YH 3a IHIIAMHU
kputepismu. Li crangaptu mMaroTh OyTH
YITKUMH, JETaJIbHHUMH 1 IIOBHHUMU;
OOTPYHTOBAaHUMHM 32 00CATOM; CTPOTUMHU
1 HayKOBO KOPEKTHHMH; BOHU MalOTh
Oyrn 1OOyI0BaHI Ha KOHICUTYaJIbHIN
OCHOBI, fIKa BimoOpakae OOTPYHTOBaHI
MOJIeNII HaBYaHHS CTyJeHTiB. BoHnu
TAKOX TOBHHHI OINKCYBAaTH TPUKIAIHA
OUIKYBaHMX pE3yJbTATIB HAaBYAHHS Y
YITKUX 1 KOHKPETHUX TepMiHax, o0 yci
3aI[IKaBJIEH] OCOOH 3HaJIW, YOro BiJ HUX




OUIKYIOTb.

Cooperative education: the combination
of academics and practical work
experience via a structured method.
Cooperative  education —  regularly
referred to as “co-op” — gives academic
credit for paid work; this goes hand in
hand with research showing employers
highly value work experience in new
hires. Cooperative Learning: A switch

from more traditional, curriculum-
focused methods of education.
Cooperative  learning  environments

support students learning, both as self and
within the group.

KoonepaTtuBHa ocBiTa: mno€IHaHHA
aKaJIEeMIYHOT0 Ta MPAKTUYHOTO JOCBITY
pobotu 3a JIOTIOMOT 010
CTPYKTYpPOBAHOTO METOJY.
KoomepatuBHe  HaB4YaHHA —  SIKE
3a3BUYail HA3UBAIOTh «KOOMIEPATHBOM) —
Jla€ akaJIeMIYHUN KPEIUT 3a OTulauyBaHy
pobory; BOHO  TOEIHYETHCS 13
JTOCITIDKCHHSIMU, [0  BKa3ye  Ha
I[IHYBaHHS POOOTOJABISIMU HASIBHOTO
JIOCBIZTy pOOOTH HOBHX CITIBPOOITHHUKIB.
KoomnepaTuBHe HaBUaHHS 1€ MEepexiy Bijl
OUIBIII TPAJUIIHHUX METOJIIB HAaBYAHHS,
OpIEHTOBaHUX Ha KYPUKYJIYM.
KoomnepaTtuBHe HaBuYajibHE CEPEIOBUIIE
HIATPUMYE SIK 1HIWUBIAyaJlbHE HaBYAHHS
CTYJICHTIB, TaK 1 IPYyIOBE.

Core course of study: also called core
curriculum, core course of study refers to
a series or selection of courses that all
students are required to complete before
they can move on to the next level in
their education or earn a diploma. A core
course of study typically does not include
electives optional courses that students
choose to take and that may or may not
satisfy credit requirements for graduation.
The general educational purpose of a core
course of study is to ensure that all
students take and complete courses that
are considered to be academically and
culturally essential i.e., the courses that
teach  students the  foundational
knowledge and skills they will need in
college, careers, and adult life.

OCHOBHMII KypC HaBYaHHS, TaKOX
3BaHMI  OCHOBHUM  KYpPUKYIYMOM,
BIIHOCUTBCS 70 cepii KypciB, sIKi BCI
CTY/JICHTH TIOBUHHI TPOUTH, TEPII HIDK
BOHH 3MOXXYTh NEPEUTH HAa HACTYITHHA
piBeHb CBO€i OCBITH ab0 OTpUMATH
nuruioM. OCHOBHHMIA Kypc HaBYaHHS, 5K
paBUJI0, HE OXOIUIIOE (haKyJbTaTHBHI
KypCH, SKI CTYIEHTH OOUparoTh IS
BHUBYCHHS Ta SKI MOXYTh a00 HE MOXKYTb
3aJIOBOJIBHATH KPEIUTHI BUMOTH IS
3aKIHYCHHS HAaBYaHHs. 3arajibHa OCBITHS

METa OCHOBHOTO KypCy HaBUYaHHS
MoJIATa€ B TOMY, MO0 YCI CTyIEHTH
OpPOWIUIM  KYpPCH, $KI  BBa)XarOThCA
HEOOXITHUMHU 3  aKaJeMiuHoi  Ta

KYyJbTYPHOI TOYKH 30py, TOOTO KYypCH,
mo (GOopMyIOTh Yy CTYJACHTIB 0a30Bi
3HAHHS 1 HABUYKH, SIK1 IM 3HAL0OJISITHCS
U1 TOOYI0BU Kap’€pu 1 B JOPOCIOMY
JKUTTI.

Core curriculum: the body of
knowledge, skills and attitudes expected

ba3zoBuii  KypuMKYJyM: CYKYIHICTb
3HaHb, YMIHb 1 HABUYOK, SIKI IOBHHHI




to be learned by all students, generally
related to a set of subjects and learning
areas that are common to all students,
such as languages, mathematics, arts,
physical education, science and social
studies.

3aCBOITH BCl CTYAEHTH, K IPaBUJIIO,
NOB'SI3aHUX 3 HAOOpPOM JAMCLMIUIIH 1
HaBYAJbHUX 00JACTCH, K1 € CIIUIbHUMH
JUISL BCIX CTYACHTIB, TakuX SIK MOBH,
MaTe€MaTuKa,  MHUCTEUTBO,  (I3UYHE
BUXOBaHHS, MPUPOJHUYI HAYKU 1
CyCHUILCTBO3HABY1 JUCHIUTLUTIHH.

Course: one academic term of a single
subject.

Kype: onuH akanemiuHuii TepMiH 3
OJHIET TUCITUTLIIIHH,

Cross-curricular approach: an
approach to formulating curriculum that
favours the dynamic use of learning
topics and themes to be covered and
skills/competencies to be developed in a
number of learning areas across the
curriculum.

HackpizHuii  (Kpoc-KypUKYJISIPHHI)
miaxim: maxigy 10 dbopmyBaHHs
KYPUKYJIyMY, SIKUH cripusie
JTUHAMIYHOMY BUKOPUCTAHHIO
HaBYAJILHUX TEM, a TaKOXK

HAaBUYOK/KOMIIETEHTHOCTEH, L0 MAaloTh
OyTH pO3BHHYTI B HM3I[l HaBYAIBHUX
rajry3eil B MeKax KypUKyJIymy.

Cross-cutting themes: important
curriculum content which is to be covered
across subjects (or disciplines or learning
areas), rather than being taught and
learned in one particular subject. These
themes can connect programme content
across disciplinary boundaries; enrich the
curriculum  without overloading it
through the introduction of additional
teaching  subjects; and  facilitate
interdisciplinary thinking and
collaborative learning. Examples include
human rights, gender issues, peace
education, and education for sustainable
development.

Hackpizni Temm: BaxJMBUH 3MICT
KYPHKYJIYMY, IKHH Ma€ OXOILUTIOBATH BCi
npeametd  (abo  gucuMIUliHA,  abo
HaBYaJIbHI 00J1aCcTi), a He BUKJIAJIaTHUChH 1
BUBYATHCH B MeKax OJHOTO
KOHKpeTHoro mpeamera. Ll Temu
MOXYTh TIOB'I3yBaTH 3MICT IPOTPaMH,
HE3BAXKAIOUU Ha JTUCIUTUTIHAPHI
KOpPAOHM; 30aradyyBaTh KypUKYJIyM, HE
MEPEBAaHTAXYIOYH HOTO 3a PaxyHOK

BBEIECHHS  JOJATKOBHUX  HABYAIBHHUX
IpPEeAMETIB; CIIPUSATH
MDKIUCHIHUIUTIHAPHOMY  MHCJICHHIO  Ta
CIIUIBHOMY HaB4YaHHIO. [Ipukinagamu

TaKUX TEM €: TIpaBa JIIOJWHH, TEHICPHI
NMUTaHHS, MUPOTBOpYA OCBITa Ta OCBITa
JUTSI CTAJIOTO PO3BUTKY.

Culturally responsive curriculum: a
curriculum that respects learners’ cultures
and prior experiences. It acknowledges
and values the legitimacy of different
cultures, not just the dominant culture of
a society, and encourages intercultural
understanding. It incorporates cultural

KyabTypHo-0OpicHTOBAHMIA

KYPHKYJIYM: KYPUKYIIYM, SAKAN
MOBa)ka€ KyJIbTypy Ta MOMNEpeaHIn
JOCBIJl CTyAcHTIB. BiH BH3Hae 1 IiHye
JETITUMHICTh PI3HUX KYJIBTYp, a He
Juuie JOMIHYIOYO1 KYJIbTYypH
CYyCHUIBCTBA, 1 3a0X0YY€ MIDKKYJIBTYpPHE




aspects into the curriculum, rather than
adding them on as an extra or separate
module or course.

B3a€EMOPO3YMIHHS. Bin IHTErpye
KyJbTYpHI  acleKTH B  HaBYAJIbHY
Iporpamy, a He 10Ja€ X sK JOJaTKOBUU
ab0 OKpeMuil MOAYJb YU KypC.

Culturally  responsive  pedagogy:
teaching methodologies which address
the need to be sensitive and responsive to
cultural differences within the classroom.

KyabsTypHo-BiamoBigna mnegarorika:
METO/IMKa BUKJIAJaHHS, $SKa BPAaXOBYE
HEOOXIAHICTh OyTHM  yBaXHUMHU  Ta
THYYKUMHU 710 KYJIBTYPHUX
BIJIMIHHOCTEH y KJacl.

Curriculum (plural: curricula): the
courses and contents offered by
educational institutions. Curriculum may
be determined, either partially or
completely, by external bodies.

The term curriculum refers to the lessons
and academic content taught in a school
or in a specific course or program. In
dictionaries, curriculum is often defined
as the courses offered by a school, but it
is rarely used in such a general sense in
schools. Depending on how broadly
educators define or employ the term,
curriculum typically refers to the
knowledge and skills students are
expected to learn, which includes the
learning standards or learning objectives
they are expected to meet; the units and
lessons that teachers teach; the
assignments and projects given to
students; the books, materials, videos,
presentations, and readings used in a
course; and the tests, assessments, and
other methods used to evaluate student
learning.  An individual teacher’s
curriculum, for example, would be the
specific learning standards, lessons,
assignments, and materials used to
organize and teach a particular course.
When the terms curriculum or curricula
are used in educational contexts without
qualification, specific examples, or
additional explanation, it may be difficult

Kypukyjaym: Kypcu HaBuUaHHSA Ta iX
3MICT, 5Kl IPOTIOHYIOTh 3aKJIaJl OCBITH.
Kypukynym moxke OyTH BCTaHOBIICHUH,
YaCTKOBO a00 MOBHICTIO, 30BHINIHIMH

OpraHaMH.
TepMiH  «KYpHUKYJIyM»  CTOCYETHCSA
3aHATh 1 HABYAJBHOTO 3MICTY, SKi

BUKJIAQJIAIOTHCA B 3aKjIajl OCBITH a00 mijg
4ac KOHKPETHOTO KypCy 4YHM B MeEXax
nporpamMu. Y CIIOBHUKAX KYPUKYIYM
4acTO BH3HAYAIOTh SK KYpCH, SKi
MPOMOHYE 3aKjiajJ OCBITH, ajie Moro
pIIKO  3aCTOCOBYIOTh Yy  TaKOMY
3araJlbHOMY 3HA4€HHI. 3aJIe)KHO BiJ
TOTO, HACKUIBKM IIHUPOKO IEIaroru
BUKOPHUCTOBYIOTh e TEPMiH,
KYPUKYJIyM O3Haya€ 3HAHHS 1 HaBUYKH,
SKUMU MalTh OBOJIOJITH CTYJICHTH, IO
BKJIFOYA€E CTaHJIApTH HaBYaHHSA abo
HaBUYAJIbHI I[11, SKAUX BOHM IIOBHHHI
JTOCSTTH; PO3AUIM Ta ypOKH, sKi
BUKJIAAIOTh BHUKJIAJadi; 3aBOaHHSI Ta
MIPOEKTH, SIKI JAIOTh CTYyACHTaM; KHHTH,

Marepiajad, Bigeo, TMpe3eHTamii  Ta
Marepiaiu VIS YUTAaHHS, K1
BUKOPHCTOBYIOTBCSI B HaBYAJIILHOMY

KypCi; a TaKOX TECTH, OIIHIOBaHHS Ta
IHIIII METOJH, IO BUKOPUCTOBYIOTHCA
JUTSI OIIIHIOBAHHS HaBYaJILHUX
JIOCSTHEHb  cTyAeHTiB.  Hampuknan,
IHIWUBITYaTbHUN HaBYAJbHUUN TUIAH JJIs
BUKJaq4a — 1€ KOHKPETHI CTaHIapTH
HaBYaHHS, 3aHATTI, 3aBIaHHA Ta




to determine precisely what the terms are
referring to — mainly because they could
be applied to either all or only some of
the component parts of a school’s
academic program or courses.

In many cases, teachers develop their
own curricula, often refining and
Improving them over years, although it is
also common for teachers to adapt
lessons and syllabi created by other
teachers, use curriculum templates and
guides to structure their lessons and

courses, or purchase prepackaged
curricula  from individuals  and
companies. In some cases, schools
purchase  comprehensive, multigrade
curriculum  packages—often in a
particular  subject area, such as

mathematics—that teachers are required
to use or follow. Curriculum may also
encompass a  school’s  academic
requirements for graduation, such as the
courses students have to take and pass,
the number of credits students must
complete, and other requirements, such as
completing a capstone project or a certain
number of community-service hours.
Generally speaking, curriculum takes
many different forms in schools—too
many to comprehensively catalog here.

MaTepiajid, sIKI BUKOPUCTOBYIOTbCSA IS

oprasizaii Ta BHKJIAJIAHHS
KOHKpeTHOro kypcy. Komm Ttepminu
KYPUKYJIYM abo KYPHUKYJIIYMU
BUKOPUCTOBYIOTBCS B OCBITHBOMY
KOHTEKCTI 0e3 KBasTi(hiKaii,

KOHKPETHUX MPUKIIAJIIB a00 10JaTKOBUX
HOSICHEHD, MOXKeE OyTH  BaXKO
BU3HAUMTH, 110 CaME€ MA€ThCS HA yBa3l,
TOJIOBHUM YHHOM TOMY, IO iX MOXHA
3aCTOCOBYBAaTH JI0 BCiX a0o0 e a0
JeSTKUX KOMITOHEHTIB YaCTUHU OCBITHBOI
nporpamMu a0 HaBYAJIbHUX KYpCiB.

Y  Oaratbox BUMaJAKax BHUKJIajadi
PO3pOOIISIIOTH BJIACHI HaBYaJIbHI
IpOrpaMH, 4YacTo YTOYHIOYHM  Ta

MOKPAIIYIOUH 1X POKaMH, XO4a TaKOXK
BOHH aJIalTyIOTh 3aHATTS Ta MPOTPaMH,
CTBOpPEHI THITAMUA BHKJIalauaMH,
BUKOPHCTOBYIOUM TI€BHI IIa0JOHU 1
NOCIOHUKHU ISl CTPYKTYpPYBaHHSI CBOIX
3aHATH 1 KypciB a00 KyIyKoOTh TOTOBI
HaBYaJIbHI MPOrpaMu Bil MPUBATHHUX
oci0 1 koMmaHid. Y JOedKUX BHUIIAIKAX
3aKiaJd OCBITH KYIYIOTh KOMIUIEKCHI
NakeTd HABYAJIBHUX TMporpam JJis
O0aratbOX KypciB, 4YacTto 3 IEBHOI
peAMETHOT 001acTi, HaIpUKIIa]
MaTEMAaTHKH, K1 BHKJIaa4l ITOBHHHI
BUKOPUCTOBYBATH ab0 JOTPUMYBATHUCA.
HaBuanpbHa mporpamMa TakoX MOXKeE
OXOILIIOBATHU aKageMIvyH1 BUMOTH
3aKiaay OCBITH, Taki SK KypcH, SKi
CTYy/IGHTH MalOTh TPOWTH Ta 37aTH,
KUIBKICTh ~ KPEAWTIB, SKI CTYIACHTH
MarOTh OTPUMAaTH, Ta 1HII BUMOTH, TaKl
SK 3aBEpIICHHS TMPOEKTy abo TieBHA
KUIbKICTh TOJMH TPOMAJCHKHX POOIT.
Bzarani, HaBuanpHa ~ Tporpama B
3aKiamax OCBITH Mae 0arato pi3HHX
bopwm, 100 TYT BUYEPITHO
KaTaJIOT13yBaTH.




Curriculum (plural curricula): in the
simplest terms, ‘curriculum’ is a
description of what, why, how and how
well students should learn in a systematic
and intentional way. The curriculum is
not an end in itself but rather a means to
fostering quality learning. (Source:
UNESCO IBE 2011). The term
curriculum has many definitions, ranging
from a planned ‘course of study’ (derived
from the Latin) to an all-embracing view
that includes all the learning experiences
for which the school is responsible (e. g.
“the curriculum is the totality of
experiences which are planned for
children and young people through their
education, wherever they are being
educated”, Scottish Government 2009).
Some examples of definitions: “The
curriculum is a plan incorporating a
structured series of intended learning
outcomes and associated learning
experiences, generally organized as a
related combination or series of courses.”
(Australian Thesaurus of Education
Descriptors). The curriculum is the
“inventory of activities implemented to
design, organize and plan an education or
training action, including definition of
learning objectives, content, methods
(including assessment) and material, as
well as arrangements for training teachers
and trainers.” (CEDEFOP 2011). “The
curriculum  defines the educational
foundations  and  contents,  their
sequencing in relation to the amount of
time available for the learning
experiences, the characteristics of the
teaching institutions, the characteristics
of the learning experiences, in particular
from the point of view of methods to be
used, the resources for learning and

Kypukyjaym (MHOKMHA KYPHMKYJIYMH):
y HAUIPOCTILIOMY PO3yMiHHI
«KYpUKYJIyM» - II€ OIHUC TOro, IO,
YoMy, SIK 1 HacCKUIbKM A00Ope CTyIEHTHU
MOBUHHI BHMBYaTH CHCTEMAaTHYHO 1
uinecnpsiMmoBado. Kypukynym - 1me He
caMoIlllIb, a cKopiuie 3aci0 CHpUSHHSA
SAKICHOMY HaBYaHHIO. (Hxepeno:
UNESCO IBE  2011). Tepmin
«KYpUKYJIyM» Ma€e OaraTo BU3HAUYCHb,
MOYMHAIOYM BiJ 3aIJIJAaHOBAHOTO «KYPCY
HaBYaHHS» (TTOXOIUTH BIJ JTJATHHCHKOTO)
JI0 BCCOXOIUTIOIOYOTO TOHATTS, SKE
00'eqHy€e BeCh HaBUabHHMM JIOCBIJ, 3a
IKAM BIAMNOBIA€ HABYAIbLHHUN 3aKiajl
(Hampukiag,  «KypUKyJIyM - 1€
CYKYMHICTh JOCBiNY, SKUH TUTAHYETHCS
JUIL  CTYACHTIB 1 MOJIOOUX JIHOJeH
BITPOJIOBXK iXHBOT OCBITH, HE3aJICKHO BiJl
TOTO, JI€ BOHU HABYAIOTHCI», Ypsia
[MoTtnanmii 2009 p.). Kinbka npuxnasis
BU3HaueHb: « Kypukynywm - 11e miaH, 1o
OXOTUITIOE CTPYKTYPOBaHY cepito
3aIJIaHOBaHUX pPe3yJIbTaTiB HAaBYaHHS Ta
MOB'SI3aHUM 3 HUMM HaBUYaJbHUMN JIOCBI/,
SK TIPaBUJIO, OPTaHI30BaHWN y BUTJIAII
noB's;3aHOi  KOMOiHamii  abo  cepii
KypciB». (ABCTpalliicbKUii — Te3aypyc
OCBITHIX Jeckpuntopi). Kypukymym -
e «IepeiK 3axoJiB, 3MIMCHEHUX IS
pO3po0IICHHS, oprasizarii Ta
IUTAaHYBAaHHS OCBITHBOT YM HaBYAJIBHOI
MISIBHOCTI, BKIIOYAIOYM BH3HAYEHHS
IiJIell HaBYaHHSA, 3MICTy, MeETOHiB (Y
TOMY YHCIIi OLIHIOBAHHS) Ta MaTepiaiB,
a TaKoX 3aXO4IB JUIA MIATOTOBKH
BukinanadiB i tpeHepi». (CEDEFOP
2011). « KypukynyMm BHU3HaYa€ OCHOBH 1
3MICT OCBITH, iX ITOCJIIJOBHICTH IIOJ0
KUIBKOCTI ~ 4acy, BIIBEJEHOrO0  Ha
HABYaHHS, XapaKTEPUCTUKNA HABYAITBHIX
3aKJIa/IiB, XapaKTEPUCTUKU HABYAIHHOTO




teaching (e.g. textbooks and new
technologies), evaluation and teachers’
profiles”. The curriculum can also be
viewed as a political and social
agreement that reflects a society’s
common vision while taking into account
local, national and global needs and
expectations. Thus, contemporary
curriculum development and reform
processes increasingly involve public
discussion and consultation with a wide
range of stakeholders. Curriculum design
has evolved into a topic of considerable
debate — with frequently conflicting
perspectives — engaging policy- makers,
experts, practitioners and society at large.

mpoiecy, 30KpeMa 3 TOYKH  30py
METO/IB, SIK1 OynyTh
BUKOPHUCTOBYBATUCSA,  pPECypcu s

HABUaHHS 1 BUKJIAJaHHA (HAMPUKIAI,
OIADYYHUKA 1 HOBI  TEXHOJIOTI),
OL[IHIOBaHHS 1 Npo@uIl BUKIATAUIBY.
Kypukyinym TakoX MOXXHa pO3IJISIATH
SK TIOJITUYHY Ta COLIaJbHY yroay, sika
BiJIoOpakae CIJIbHE OaveHHs
CyCHUIbCTBA, OEpPyUH 10 yBaru MicIIEBi,
HalllOHAJIbH1 Ta TJ100albHI MOTpedu Ta
OuiKyBaHHS. TakuM 4YHMHOM, CyYacHI
npouecu pO3pO0IIeHHS Ta
pedopMyBaHHS ~KYpPUKYIYMIB Jiefani
yacrime rnepeadadarTb TPOMaJIChKe
OoOroBOpeHHsT Ta  KOHCYJbTalii 3
HIMPOKUM KOJIOM 3alliKaBJIEHUX CTOPIH.
Po3poOnenHst KypuKyiayMmy CTajao TEMOIO
MHUPOKUX  naedariB  — 3 4acTo
CyNepewIMBUMHU TIEPCIEKTUBAMU — 32
y4acTIO TIOJTITHKIB, eKCTIEPTIB,
MPAKTUKIB 1 CYyCIUILCTBA B IIJIOMY.

Curriculum adaptation: A process of
adjusting the existing curriculum to meet
the diverse needs of learners of all
abilities.

Ananramii  KYPHKYJYMY:  TpOILEC
MPUCTOCYBAHHS UYWHHOTO KYpPUKYIyMY
JI0 PI3HOMAHITHUX TOTpeO CTYICHTIB 3
OyIb-IKUMHU 3T10HOCTSIMU.

Curriculum aims / goals: broad
descriptions of purposes or ends stated in
general terms without criteria of
achievement or mastery. Curriculum aims
or goals relate to educational aims and
philosophy. They are programmatic and
normally do not delineate the specific
courses or specific items of content.

Typically, they refer to  the
accomplishment of groups (e.g. all
learners, learners in general, most

learners) rather than the achievement of
individual learners. They are broad
enough to lead to specific curriculum
objectives. Examples include: ‘students
will learn to respect and get along with

Hini/3aBranas KYPHKYJIYMY:
IIUPOKUN OMuC IiyIed abo 3aBJaHb,
chopMyTbOBaHUX Yy 3arajlbHUX pHcax

oe3 KpUTEpiiB  JOCATHEHHS YU
3acBoeHHA.  [limi  abo  3aBmaHHA
KypPUKYJIyMy TIOB'Si3aHI 3 OCBITHIMHU

misiMu Ta pimocodiero ocBitn. Bonu
MaloTh TPOrPaMHHUI XapakTep 1, SK
MPaBWIO, HE OKPECIIOIOTh KOHKPETHI
KypCH YM KOHKPETHI €JIEeMEHTH 3MICTYy.
3a3BUyail BOHU CTOCYIOTHCSA JOCSITHEHb
rpyn (HampuKiana, YCiX CTYIEHTIB,
CTYJ/ICHTIB 3arajiom, OUTBIIIOCTI
CTYJICHTIB), a HE OKpPEMHUX CTYJICHTIB.
BoHu € n0cTaTHHO MIUPOKUMH, 1100
NPUBECTH  JIO  KOHKPETHHX  IIUIeH




people of different cultures’; ‘students
will develop a sense of civic
responsibility’; ‘students will attain an
appreciation for literature, art, music’.

KypukyiyMma. [lpukiagm MoxyTh OyTd
TaKUMH: «CTYACHTH HABYaThCSA
NOBAXATH JIIOAEH PI3HUX KYJIbTYp 1
CHUIKYBaTUCA 3 HHUMH»; «CTYIEHTHU
PO3BUHYTh  MOYYTTA  TPOMAJSIHCHKOL
BIJAITOBIJTAIBHOCTI»; «CTYZIEHTHU
HAaOyqyThb  pPO3YMIHHS  JIIT€paTypH,
MUCTEITBA, MY3UKI.

Curriculum alignment: a process aimed
at ensuring coherence and consistency

Y3romkeHHss KYPHUKYJIYMY:
CIIPSIMOBaHUMN Ha

mporiec,
320€3IeYEeHHS

between the intended outcomes as | y3roJuKeHOCTI Ta TMOCIIIOBHOCTI MIX
specified in the formal curriculum and | 3armianoBaHUMM pe3yabTaTamu,
teaching methods, assessment tasks, and | Bu3HaueHUMHU y bopmarbHOMY
learning activities in the classroom. KypUKYJIyMi, Ta METOJIaM{ BUKJIAJaHHS,
3aBJIaHHIMHU OLIIHFOBAHHS Ta
HABYAJIBHOIO JISUIBHICTIO B ayIUTOPII.
Curriculum  change: modifications | 3miHa  KypuUKyJaymy: 3MiHH, IO

introduced in the curriculum to improve

or adapt it to new circumstances or
priorities. This can be done through:
minor adjustments that do not affect the
curriculum structure; modernization to
ensure that the curriculum remains
current and relevant, reflects new
developments in society and adequately
prepares learners for life; innovation that
brings new approaches and solutions; and
large scale, system-wide reform that
entirely reshapes the existing curriculum.

BHOCSITBCSA JIO KYPUKYIYMY 3 METOIO
1oro BJIOCKOHaJEHHS a0o0 ajganTailii 10
HOBUX oOOcTaBMH uM TmipioputeTiB. Lle
MOke ~ OyTm  3poOJeHO  IIISXOM:
HE3HAYHUX  KOpWUTYyBaHb, SKi  HE
BIUIMBAIOTh HA CTPYKTYPY KYPHKYIYMY;
MoJepHi3alii s 3a0e3MedeHHs] TOro,
1100 KYPHKYJIYM 3aJTHIIIABCs
aKTyaJIbHAM 1 pEIICBaHTHUM,
BiJI0Opa’kaB HOB1 3MiHM B CYCITLJIbCTBI Ta
aJIcKBaTHO TOTYBaB 3700yBadiB OCBITH
70 JKUTTS;, IHHOBAIlIM, SKI TPUHOCATH
HOBI IJIXOAH Ta PIICHHS; MacIITaOHOT,
3araJIbHOCUCTEMHOT  pedopmu,  sKa
MOBHICTIO 3MIHIOE YUHHUHN KYPHUKYIIYM.

Curriculum coherence: a characteristic
of curriculum indicating the extent to
which the curriculum aims and content,
as well as textbooks, teaching methods,
and assessment are all aligned and
reinforce one another. Some research
findings suggest that a high level of
curriculum coherence is associated with
high performing systems.

¥Y3romxeHicTh KYPHKYJIYMY:
XapaKTepUCTUKa  KypUKYIyMmMy, IO
BKa3y€e Ha CTYIHb, JIO0 SKOrO IIUI Ta
3MICT KYPHKYIIyMY, a TaKOX
NiAPYYHUKA, METOAW BUKIAJAHHSI Ta
OI[IHIOBAHHS Y3TOJIKYIOTBCS Ta
HICUIIOITh OAUH OAHOrO. PesynbpTatu
NEeSKUX JOCHIHDKeHb CBIAYATh TMPO TeE,
[0 BHCOKMH PIBEHb Y3TOJKEHOCTI




KYPUKYJIYMY ACOLIIOETHCS 3
BHUCOKOC()EKTUBHUMH CHCTEMaMHU.

Curriculum design: the process of
meaningfully constructing and
interconnecting the components of a
curriculum so as to address such
fundamental questions as what needs to
be learned and how and why, the
resources required and how learning will
be assessed.

IIpoekTyBaHHS KYPHKYJIYMY: IpOLEC
[IJIECIPSMOBAHO1 no0y/10BU Ta
B32€MO3B'S3KY KOMITOHEHTIB
KYpPUKYJIYMy 3 METOI0 pO3B'sI3yBaHHs
(GyHIaMEHTaNbHUX MUTaHb, SIK TE, IO
NOTPIOHO BHBYATH, SIK 1 YOMY, SIKI
pecypcu  moTpioHi 1 sk Oyxe
OI[IHIOBATHCS HABYAHHS.

Curriculum development: the process
of designing the national, local or school

curriculum. In order to produce a quality
curriculum, this process should be
planned and systematic. It should value
the input of stakeholders and also cater
for sustainability and long-term impact.
In contemporary  educational practice
curriculum development is seen as a
comprehensive cycle of development,

Po3po0jieHHsI KYypPHMKYJYMY: Mpolec
CTBOPEHHS HAaIlIOHAJBHOTO, MICIIEBOTO
Y  YHIBEPCUTETCHKOTO KYPHUKYIYMY.
Hnst toro, mo0 CTBOPUTH SIKICHUI
KYpUKYJIyM, 1€l Tmporec mae OyTu
CIUIAaHOBAaHMM 1 CHUCTEMAaTHYHUM. BiH
Ma€ BpPaxOBYBaTH BHECOK 3alliKaBJICHHX
CTOpIH, a TaKoXX 3a0e3mevyyBaTH CTalie
(GYHKIIIOHYBaHHS Ta JIOBIOCTPOKOBHUH
BIUIMB. Y CyYacHii OCBITHIA TpaKTHIl

implementation, evaluation and revision | po3po0GJeHHs KYPUKYIYMY

to ensure that the curriculum is up-to-date | po3risgaeTbcst SIK KOMIUIEKCHHM ITHKIT

and relevant. HOro  CTBOpEHHs,  BIPOBAKCHHI,
OIIHIOBaHHS Ta TMEPeriisiay 3 METOI
3a0e3neYeHHs aKTyaJIbHOCTI Ta
PEJIEBaHTHOCTI.

Curriculum differentiation: the process | dudepenuiamis KYPHUKYJIYyMYy  —

of modifying or adapting the curriculum | mpouec moaudikamnii abo amanTarii

according to the different ability levels of
the learners in the classroom. It is a
strategy that teachers can use with a view
to providing meaningful learning
experiences for all learners.
Differentiation takes account of learner
differences and matches curriculum
content and teaching and assessment
methods to learning styles and learner
needs and characteristics. It may focus on
input, task, outcome, output, response,
resources or support.

KYPUKYJIyMYy BIAMOBIAHO JO PI3HHUX
piBHIB  3710HOCTEH  CTYACHTIB Yy
aynutopii. Lle cTpareris, saxy BUKIamadi
MOXXYTh BUKOPUCTOBYBATH 3 METOIO
3a0e3neYeHHs 3MICTOBHOT'O
HAaBYAJbHOIO  JOCBIAY  JUISI  BCIX
ctynentiB. JludepeHmiamisi BpaxoBye
BIIMIHHOCTI MDK  CTyJACHTaMH  Ta
y3rOJKY€E 3MICT JUCHUILTIHM, METOIH
BUKJIQJIAaHHS Ta OI[IHIOBAHHS 31 CTUJISIMU
HABYaHHS, norpedamu Ta
XapaKTepUCTUKaMU CTyACHTIB. Bona
MOXK€ 30CEpe/KYBATHCS Ha BXUTHHUX




JaHUX, 3aBAAHHAX, pe3yIbTaTaX, BUXO/I,
peaxilii, pecypcax abo miATPUMIILL.

Curriculum evaluation: the process of
measuring and judging the extent to

which the planned courses, programmes,
learning activities and opportunities as
expressed in the formal curriculum
actually produce the expected results. If
carried out effectively, this process can
enable decisions to be made about
improvements and future progress.

OuiHOBaHHA KYPHKYJIYMY: MpOLEC
BUMIPIOBaHHS Ta OI[IHIOBaHHS TOTO,
HACKUTbKH 3aruIaHOBaH1 KypcH,
OporpaMM, HaBuajbHI  3aX0oAM  Ta
MO>KJIMBOCTI, BUPAKEH1 y (popManbHOMY
KYPHUKYJIyMI, HacIpaBai NAIOTh
OUiKyBaH1 pe3yJbTaTH. SIKImo 1ei
mpolec 3IIMCHIOETBCS €(PEKTHUBHO, BIH
JO3BOJISIE TPUWMATH  PIMIEHHSA 100
BJIOCKOHAJICHHS Ta MOIAJIBIIOTO

porpecy.

Curriculum framework: an overarching
document that fulfills some or all of the
following: places national statements of
vision, economic development and
education policy in a curriculum context;
sets out broad aims and objectives of the
curriculum at the various stages of
schooling; explains the educational
philosophy underlying the curriculum
and approaches to teaching, learning and
assessment that are fundamental to that
philosophy; outlines the curriculum
structure, its subjects or learning areas
and the rationale for the inclusion of each
in the curriculum; allocates time to
various subjects and/or learning areas in
each grade or stage; provides guidelines
to subject curricula developers, teacher
trainers and textbook writers; prescribes
requirements for curriculum
implementation, monitoring and
evaluation.

The term can also be used to refer to a
document which specifies the general
outcomes (to be attained throughout the
grades), the specific outcomes (to be
attained by the end of a given grade), and
the achievement indicators (e.g. a
representative list of the depth, breadth,

PaMkoBHIl KYPHKYJIYM: KOMIUIEKCHUN
JIOKYMEHT, SIKMi BUKOHYE Jesiki abo BCi
3 HaABEJACHUX  HWXKYE  3aBJaHb:
BiIoOpa)kae HAIIOHAIBHI 3asgBU  IIPO
OaueHHs, EKOHOMIYHHMM pO3BUTOK Ta
OCBITHIO  TMOJITHKY B  KOHTEKCTI
KypPUKYJIyMy; BU3HAYa€ IIMPOKI I Ta
3aBAAHHS  KYpUKYJIyMy Ha  PI3HHX
eTarmax HaBYaHHA, TOSCHIOE OCBITHIO
binocodito, MmO JISKUTH B OCHOBI
KYPHUKYIyMY, Ta 1IX0AH 10
BUKJIQJIJaHHS, HABYaHHS ¥ OIlIHIOBaHHS,
Kl € (yHIaMCHTAIBHUMHU JUIS  ITi€l
binocodii; OKPECITIOE CTPYKTYPY
KypUKYJIyMy, WOro mpeaMeTu abo
HaBUYaJbHI Taly3i Ta OOIPYHTYBaHHS
BKIIFOUEHHS  KOXXHOTO 3 HHUX O
KYPHUKYJIYMY; PO3MOJUISE Yac Ha Pi3HI
npenMeTd Ta/ab0 HaBYabHI raiay3i Ha
KOKHOMY CTYIIeH1 a0o eTari HaBYaHHS;
MICTUTh BKa31BKHU pPO3pOOHUKAM
HAaBYQIBHUX  IJIAHIB 3  OKPEMHX
JTUCIUIUIIH, BUKJIaJadyaMm, Skl TPOBOASATh
HAaBYaHHS, Ta aBTOpaM MIAPYYHUKIB;
BCTAHOBJIIOE BUMOTH [0 BHUKOHAHHS,
MOHITOPUHTY Ta OLIIHIOBaHHS
Kypukyaymy. Lleii TepMiH TakoX MoOxke
BUKOPUCTOBYBATUCS JJIS TO3HAYCHHS
JIOKYMEHTa, SKWA BU3HAYA€ 3araljibHi




and expectations of the outcome) for a
particular subject or subject area. It can
also be used with reference to an
educational stage or level (e. g. primary
education curriculum framework).

pe3ynbTaTh (K1 MalOTh OYyTHU JTOCATHYTI
BIIPOJIOBK HABYaHHS), KOHKPETHI
pe3yNbTaTh (K1 MalOTh OYyTHU JTOCATHYTI
Ha KIHElb MEBHOTO POKY HABUYaHHA) Ta

IHAUKATOPU JIOCATHEHb  (HAMPHUKIIA,
pPENPE3CHTATUBHUM TEPEIiK MOKAa3HUKIB
rIIMOUHH, IUPOTH OUIKYBaHHX

pe3ynbTaTIB) AJIA MEBHOTO MpeIMeTa YU
npeaMeTHOi obnacTi. BiH Takox Moxke
OyTH BUKOPHCTaHHMI 3 MOCHUJIAHHSAM Ha
OCBITHIM eran abo piBeHb (HampuKIa,
paMKH 3MICTY MOYaTKOBOi OCBITH).

Curriculum guidelines: a document or
set of documents usually providing

guidance for teachers and instructors on
approaches and procedures for a
successful planning and implementation
of the curriculum at school, local
ornational level. Guidelines can focus on
a specific learning area or subject (e. g.
health education curriculum guidelines),
a particular educational level (e.qg.
curriculum  guidelines for preschool
education), a specific group of learners
(e. g. learners with special educational
needs, minorities, immigrants) or more
broadly on the curriculum (e.qg.
curriculum, instruction and assessment
guidelines). Curriculum guidelines can
provide ideas, suggestions  and
recommendations intended to help
teachers to make informed decisions, or
be more prescriptive and detailed
specifying the content, activities, tasks,
and materials to be used by teachers.

Pexkomenmamii 10 KypHKYyJIymMy —
JOKyMEHT a0o Ha0lp JOKYMEHTIB, SKi
3a3BUYall  MICTATh pPEKOMEHMAIlil s
BUKJIQIa4iB IIOJ0 MIAXOIB 1 MPOIEAYP
JUISL  YCHINIHOTO  TUTAaHYBaHHS — Ta
BITPOBAKCHHS KYPHKYIIYMY B
HAaBYAJIBHOMY 3aKjaji, Ha MiCIICBOMY
abo HaIllOHAJTLHOMY PIBHSIX.
Pexomennarnii MOXXYTh oytu
30CepeKeHI Ha KOHKPETHIA HaBYaIbHIN
ramy3i abo mpeaMeri (HaNpUKIAI,
peKOMeHaIli 10 HaBYaIbHOI IPOrpaMu

3 OXOpPOHH 3JI0pOB'S), KOHKPETHOMY
OCBITHBOMY piBHI (HampuKIa,
peKOMEHIaIlii 10 KYpUKYIyMy  JUIs

JONIKIILHOT OCBITH), KOHKPETHIM TpyIIi
CTYyICHTIB (HAmpHUKIaa, CTYJACHTH 3
OCOOJIMBUMH  OCBITHIMH  IOTpeOaMu,
MEHIIIMHY, IMMITpaHTH) a00 mupIie - Ha
HaBYAIBHINM  mporpami  (HampuKiIam,
pEeKOMEHIaIlii 10 HaBYaJIbHOI MPOTpamH,
BHKJIAJIaAHHS Ta OIIIHIOBAHHS ).
Pekomenpartii  moI0  KYpPHKYJIyMY
MOXXYTh MICTUTH ifei, mpomo3uilii Ta
peKoMeHaaIii, IOKIWKaHI JIOMOMOTTH
BHKJIaJlayaM y IPUHHATTI
OOTpyHTOBaHMX pillieHb, abo OyTu
OUTBIII TUPEKTUBHUMH Ta JACTAIbLHUMH,
BHU3HAYAlOYM 3MICT, BHAWA HISIIBHOCTI,
3aBJIaHHS Ta MaTepiaiau, SKI MaroTh




BUKOPUCTOBYBATH BUKJIAJaYl.

Curriculum harmonization: initiatives
developed by sub-regional and regional
organizations (for  example  the
Organization of Eastern Caribbean States
and the East African Community)
intended to  harmonize  curricular
contents, standards, and assessment in
some subject areas such as mathematics
and science education, as a way to foster
integration and facilitate the mobility of
students and teachers across countries.
Harmonization is seen as a means of
achieving an increasingly networked and
interrelated group of curriculum and
examination systems and improving
education against common agreed
benchmarks of excellence. Curriculum
harmonization is also an important issue
within ~ decentralized and  federal
education systems.

I'apmonizanis KYPUKYJIyMY:
HI1aTUBH, po3pobIeHi
cyOperioHadlbHUMH Ta pPEriOHATIBHUMU
opraHizaiisMu (HampuKIa,
Opranizaiii€ero KpaiH CxigHoro
Kapub6cpkoro OaceitHy Ta
CxinHoadpuKaHCHKUM
CmiBTOBapUCTBOM),  CIpsSMOBaHI  Ha
y3TO/DKEHHS 3MICTy, CTaHAapTiB Ta
OILIIHIOBaHHS KYPUKYIyMy B JESIKUX
NpeIMETHUX  Taly3siX, TakKuxX  SK
MaTeMaTH4Ha Ta MPHPOTHUYO-HAYKOBA
OCBITa, 3 METOIO CIPUSIHHS IHTErparlii Ta
MOJIETIICHHS] MOOUIBHOCTI CTYIECHTIB Ta
BUKJIQ/Ia4viB MK KpaiHaMH.
["apMoHizaliss po3rasgacTbest K 3acid
NOCIATHEHHS IIMPIIOI MEpEeKeBOl Ta
B3a€MOIIOB'A3aHOT TPYNU KYPUKYIYMIB 1
€K3aMEHAllIMHUX CHUCTEM, a TaKOX
MOKpAIIeHHS OCBITH BIANOBIAHO 10
3arajbHUX  Yy3TOJKEHUX  CTaHJapTiB
JTOCKOHAJIOCTI. ["apmoHnizairis
KypPUKYIYMIB TakoXX €  Ba)JIUBUM
MUTAHHSIM Yy  JICHICHTPAII30BaHUX 1
dbenepaabHUX CUCTEMAX OCBITH.

Curriculum  implementation:  the
process of putting the formal curriculum
into practice. In the case of a new or
revised curriculum this process ideally
includes school development and
Improvement processes; fostered school
leadership and ethos; in-service teacher
training and the development of new
textbooks, teaching and learning
materials and resources, as well as
guidelines.

Peasizanmis ~ KypukyJaymy: Impolec
BIIPOBAJYKEHHS dbopmanbHOTO
KYpPUKYJIyMy Ha MpakTUIl. Y BHUMAAKY
HOBOTO 200 MEPETISTHYTOT0 KYPUKYITyMY

el 1mpoiec B igeani mepeadadae
PO3BUTOK i BJIOCKOHAJICHHS
HABYAJIHHOTO 3aKiany; PO3BUTOK

MeJJaroriYHOT0 KEPIBHUIITBA Ta JyXY
HABUAJBbHOTO  3aKjajay; ITJIBUIICHHS
kBamidikamii BUKIagadiB 0e3 BiIPUBY
BiT poOOTH Ta pO3pOOJICHHS HOBHUX
MiAPYYHHUKIB, HABYAITHLHO-METOIUIHUX
MaTepiaiiB 1 pecypciB, a TaKoOX
METOAUIHUX PEKOMEHIAITIM.




Curriculum integration: the process of
combining/articulating learning content
and subjects with a view to promoting
holistic and comprehensive learning.

IHTerpyBaHHsl KypHKYJIYMY: I[pOILEC
o0'eTHAHHS / (bopMyTrOBaHHS
HAaBYAJIBHOTO 3MICTYy Ta JUCUHUIUIIH 3
METOI0  CHPUSHHSA  IUIICHOMY  Ta
BCEOIYHOMY HAaBYaHHIO.

Curriculum  mapping:  curriculum
mapping is the process indexing or
diagraming a curriculum to identify and
address academic gaps, redundancies, and
misalignments for purposes of improving
the overall coherence of a course of study
and, by extension, its effectiveness (a
curriculum, in the sense that the term is
typically used by educators, encompasses
everything that teachers teach to students
or course, including the instructional
materials and techniques they use).

In most cases, curriculum mapping refers
to the alignment of learning standards
and teaching i.e., how well and to what
extent an institution or teacher has
matched the content that students are
actually taught with the academic
expectations  described in learning
standards but it may also refer to the
mapping and alignment of all the many
elements that are entailed in educating
students, including assessments,
textbooks, assignments, lessons, and
instructional techniques.

Kaprorpagis kypukyjaymy: 1e npouec
IHIAEKCYBaHHs ~ abo  JlarpamyBaHHS
KYPUKYJIyMy  JUIsi ~ BUSBICHHS  Ta
YCYHCHHS ~ aKaJeMIYHMX  IPOTaJIHH,
HaJAMIPHOCTEH 1 HEY3rO/JKeHOCTEH 3
METOFO TOKPAICHHS 3arajpbHOT
y3rOJKEHOCTI KypCy HaBYaHHS Ta, SK
HACJIJIOK, 1oro e(EeKTUBHOCTI
(kypukymny™m, y CeHCi, IO TEpMiH
3a3BUYal BUKOPHUCTOBYETHCS
nejaroraMu, — OXOIUTFOE  BCE,  4YOTO
BUKJIaJa4i HABYalOTh CTYJCHTIB YM Ha
Kypci, BKIIOYHO 3  HaBYAJIbHUMH
MarepiaJjaMi Ta TEXHIKaMH, SKi BOHU
BUKOPHUCTOBYIOTH).

VY OUIBIIOCTI BHUIIAJKIB BimoOpakeHHS
KYPUKYJIYMY CTOCYETHCS Y3TOJI>KEHHS
CTaHJApTIB HABYaHHS Ta BUKIIAJIAHHA,
TOOTO TOT0, HACKUTBKU JOOpE Ta B AKIH
Mipl 3aKiag  oOCBITU abo BHKIaaad
y3rOAWJIA ~ 3MICT, SAKUH  (PaKTHIHO
BUBYAIOTh CTYJIEHTH, 3 aKaJIeMIYHUMU
OUIKyBaHHSIMH, OTHMCAHUMH B
CTaHJapTax HaBUaHHS, aje Ie TaKOX
MOXE CTOCYBAaTUCS BiOOpaXeHHS Ta
y3rOJDKCHHSI 0araTh0X €JIEMEHTIB, SIKi

MOB’s3aHI 3 HABYaHHSAM CTYACHTIB,
30KpeMa METOJIH OIIIHIOBAHHS,
NIAPYYHUKH, 3aBJIaHHS, 3aHATTA Ta
METOANU HAaBUAaHHA.
Curriculum models: broad theoretical | Momei KYPHUKYJIYyMY: MIPOKI
frameworks used to design and TEOPETUYHI1 pamKH, 110

organize the curriculum according to
certain principles and criteria. For
example, the product model that
emphasizes plans and intentions, and the
process model that focuses on activities

BUKOPUCTOBYIOTHCS JUIsI TPOEKTYBaHHS
Ta Oprasizamii KypuKyJIyMy BiAMIOBITHO
70 TIEBHUX MPUHIMUIIB 1 KpPHUTEPIiB.
Hanpuknaa, momens pe3yiabTaTy, sKa
aKIICHTY€ yBary Ha IJIaHax 1 Hamipax, 1




and effects. Other examples include
subject-centred (e. g. traditional or
discipline-based curriculum), learner-

centred, and problem-centred models.

MOJIeb TPOLECY, KA 30CEPENKYETHCS
Ha JIJIBHOCTI Ta pe3yibTaTax. [HIi
OPUKIAAA  OXOIUTIOIOTh  MPEAMETHO-
OpI€HTOBaHI (HANPUKJIAI, TPAJAULIHHI YU
JUCHUILTIHAPHI KYPHUKYJIYMH),
OpIEHTOBAHI1 Ha CTyJIEHTa Ta
1po0JIeMHO-OPIEHTOBAaH1 MOJEJII.

Curriculum monitoring: a process of
gathering information for evaluating the
effectiveness of the curriculum and
ensuring that the intended, implemented
and attained curricula are aligned. This
process typically focuses on such issues
as relevance, consistency, practicality,
effectiveness, scaling-up and
sustainability, as well as whether learners
are achieving the expected learning
outcomes. It measures the extent to which
the curriculum is commensurate with the
diverse needs of all learners.

MOHITOPHHT KYPHKYJyMa: IIpOLEC
300py iHdopmallii aJg  OIIHIOBaHHS
e(eKTUBHOCTI KYPUKYJIyMy Ta
3a0e3MneueHHs y3TOJKEHOCTI
3aIJIaHOBaHUX, BITPOBAPKCHHUX i
JOCATHYTUX pe3yibTaTiB HaBYaHHA. Lleit
npolec 3a3BHYail 30CepeKYyEThCs Ha
TaKMX THUTaHHAX, SAK AaKTyaJbHICTb,
ITOCJTIIOBHICTB, MPaKTUYHICTD,
pe3yNbTaTUBHICTh,  PO3MIMPEHHS  Ta
CTalliCTh, a TAaKOXX Ha TOMY, YH
JIOCATAIOTh  CTYINCHTH  OYiKyBaHUX
pe3yabTaTiB HaBuaHHSI. BiH BUMIpIOE,
HACKUTBKM IIed KYPHUKYJIyM BIIIOBIIA€E

PI3HOMaHITHUM noTpedam yCix
CTYJICHTIB.
Curriculum objectives: specific | 3aBmaHHsi KYPHMKYJyMa. KOHKpETHI
statements setting measurable | TBepmxenHs, 1110 BCTaHOBITIOIOTh
expectations for what learners should | BumipHi O4iKyBaHHS M[OJ0 TOIO, IO
know and be able to do, described either | crymenTst MmoBHMHHI 3HATH 1 BMITH
in terms of learning outcomes (what the | pobutn, ommcani abo B TepMmiHax

learners are expected to learn), products
or performance (what learners will
produce as a result of a learning activity)
or processes (describing the focus of
learning activities). They can be seen as
refinements of curriculum aims/goals
that, for example, specify: performance
standards or those skills and knowledge
the learners are expected to be able to
demonstrate; inferred or precise degree of
mastery; and the conditions under which
the performance will take place. In terms
of effectiveness, curriculum objectives
should: be concise and understandable to

pe3yNbTaTiB HaBYaHHS (YOTO CTYACHTH
MOBMHHI HABYUTHUCA), PE3ybTaTiB abo
MPOIYKTUBHOCTI (III0 CTyJIEHTHU OyayTh
BUPOOJISTH B pe3yJdbTaTi HAaBYAIBHOI
IiAIbpHOCTI), abo  mpomeciB (10
OMHCYIOTh CIPSIMOBAHICTh HABYAIBHOI
TSTTBHOCTI). [x moxHa pO3TIIsAIaTh SIK
YTOYHEHHS IIUICH/3aBIaHbh KYPHKYIYMY,
SKI, HaATIPUKIA, BU3HAYAIOTh:
CTaHJApTH YCHINIHOCTI a00 Ti HABUYKU
Ta 3HAHHS, AKi CTYJIEHTH, SK OYIKY€ThCS,
3MOXYTh IPOJIEMOHCTPYBATH;
nependadyBaHuii a00 TOYHHM CTYITIHB
OBOJIOJIIHHS, YMOBH, 3a SIKUX




teachers, learners and parents; be feasible
for the teachers and learners to
accomplish; encompass previous learning
and require the learner to integrate and
then apply certain knowledge, skills, and
attitudes in order to demonstrate
achievement; and be measurable on a
cumulative basis and at different stages of
the learner’s educational career.

B1I0yBaTUMEThCS BUKOHAHHA. 3 TOYKHU
30py €(EeKTUBHOCTI, LIl KYpPUKYIyMY
NOBUHHI: OyTH CTHCIUMU 1 3pO3YMUTUMHU
JUIsl BUKJIAQJAa4iB, CTYJEHTIB Ta OaTbKiB;
OyTH JOCSKHUMHU [Jis BHUKJIaJadiB Ta
CTYJICHTIB;, OXOIUIIOBAaTH  IOMNEPEIHE
HaBYaHHS 1 BHUMaraTd BiJ CTYJEHTa
IHTETpyBaTH, a MOTIM 3aCTOCYBAaTH MEBHI
3HAHHS, HAaBUYKU Ta CTaBJEHHS, 1100
IPOJEMOHCTPYBAaTH JOCSTHEHHS; OyTH
BUMIPIOBAaHUMU  Ha  KYMYJISITUBHIN
OCHOBI Ta Ha PI3HUX €Tarax OCBITHbOI
Kap'epu CTy/ECHTA.

Curriculum organizers: elements of the
curriculum used as the main reference or
basis for selecting and organizing
learning experiences and defining the
curriculum architecture. These can be

KoMmnoHeHTH / CKJIaA0Bi KypPHUKYJIyMY:
CIIEMEHTH KYPUKYIIYMY, 110
BUKOPHCTOBYIOTBCSI ~ SIK ~ OCHOBHHMA
opieHTUp ab0 OCHOBa JuIs BiAOOpY W
opraHizailii HaBYaJbHOTO JOCBITY Ta

subjects, themes, instructional time, | BU3HAUYEeHHS apXITEKTYypH KYPHKYIyMY.

learning outcomes, etc Ile MOXyTh OYTH IUCHMILIIHH, TEMH,
HaBYAJILHUN Yac, pe3yJbTaTH HABYAHHS
TOIIIO.

Curriculum planning: the process | [lllanyBaHHS KYPHMKYJIYMY: IIpOIEC,

concerned with making decisions about
what to learn, why, and how to organize
the teaching and learning process taking
into account  existing  curriculum
requirements and the resources available.
At the general level, it often results in the
definition of a broad curriculum
framework, as well as a syllabus for each
subject to be used as reference by
individual schools. At the school level, it
involves  developing  course  and
assessment plans for different subjects.
At the classroom level, it involves
developing more detailed plans for
learning units, individual lessons and
lesson sequences.

MOB'SI3aHUM 3 TPUUHATTAM PIIIEHb PO
Te, 1[0 BUBYATH, YOMY 1 K OpraHi3yBaTu
npolec BHUKIAJaHHA Ta HaBYaHHA,
Oepyys 10 yBaru HasBHI BHUMOTH JIO
KypUKYJIyMy Ta JOCTYIHI pecypcu. Ha
3araJlbHOMY PiBHI II¢ 94aCTO MPHU3BOIUTH
0  BHU3HAYCHHSA  IIHPOKHX  PaMOK
KYPUKYJIyMy, a TaKOX HaBYaJbHHUX
IJIaHIB IS KOXKHOTO TMpeaMeTa, sKi
OyIyTh BHKOPHUCTOBYBATHCS OKPEMHMHU
HAaBUAJbHUMH 3aKJIaJaMU SK OPIEHTHP.
Ha piBHI HaBUYajgbHOTO 3aKjamgy IIe
nepeadavyae po3poOJICHHS HaBYAIBHHX
IJIaHIB 1 TUIAHIB OIIIHIOBAHHS 3 PI3HHX
macnuiutia.  Ha  piBHI  aymmTopii -
pO3p0oOJICHHS OLIbII JETABHUX IIIaHIB
I HaBYAJIBHUX PO3JUIIB, OKPEMHX
3aHATH 1 1X ITOCIIJJOBHOCTI.




Curriculum policy: formal decisions
made by government or education
authorities that have a direct or
significant effect on the curriculum, its
development and implementation. These
decisions are normally recorded in a
range of official documents.

IHoniTuka 00 KYPHMKYJIyMYy:
OoQiIiiiHI pIMICHHS, YXBAaJE€H1 YpsSAOM
a00 opraHamu ympaBiiHHS OCBITOIO, fKI
MaroTh MpsMUN a00 3HAYHUU BIUIMB Ha
KypUKYJIyM, #Ooro po3poOyieHHsS Ta
BIIpoBaKeHHs. Lli pimeHHs 3a3Buyaid
BIIOOpaXXarOTbCsl B HUBIL O(IIIAHUX

JIOKYMEHTIB.
Curriculum relevance: applicability and | PexeBanTHicTh KyPHUKYJIyMY:
appropriateness of a curriculum to the | 3actocoBHICTB i BiJIITOBIHICTh
needs,  interests, aspirations  and | kypukyaymy moTpebaM, iHTepecam,

expectations of learners and society in
general.

IPArHeHHAM 1 OYIKYBaHHSM CTYJEHTIB 1
CYCIUIbCTBA B IIJIOMY.

Curriculum review cycle: a systematic
approach to evaluating, reviewing and

revising curricular areas and programmes
within a specific timeframe which aims to
identify gaps and weaknesses with a view
to increasing curriculum effectiveness

and continually improving student
learning  experiences. Normally it
involves several phases including:

research and selection; revision and
development;  implementation;  and
evaluation and monitoring.

Huka neperasity KYPHKYJIYMYy -
CHCTEMAaTUYHUH IMIAXIT A0 OIL[IHIOBAHHS,

aHali3y Ta TeperisiAy HaBYAIbHUX
JUCIUIUTIH 1 poOoYMxX  mporpam
OpOTSATOM  TEBHOTO  MEpioAy  dacy,

CIPSIMOBaHUI Ha BUSBIICHHS MPOTAIUH i
clIaDKMUX MICIb 3 METOIO ITIABUIIEHHSI

e()eKTUBHOCTI KYPUKYITyMY Ta
MOCTIHHOTO TIOKpAIIEHHS HAaBYAJIBHOTO
JOCBITy ~ CTYIEHTIB. 3a3BuUYall  BIH

CKJIQZAEThCS 3 KUIBKOX €TalliB, y TOMY
YUCITi: JOCHIJKEHHS 1 B11O1p; mepersiy i

PO3pOOIICHHS; BIIPOBA)KEHHS
OITIHIOBAHHS 1 MOHITOPHHT.
Curriculum strands: structural elements | Faay3i  KypuKyJaymy:  CTPyKTYpHi

of the curriculum designating the way in
which content is organized for the
purpose of planning for student learning.
The term ‘strands’ is used to indicate: (a)
the disciplines within a learning area,
e. g. history, geography, economics and
civics under ‘social studies’, each with its
own associated goals for learning; (b)
domains that group the related general
and specific learning outcomes or
achievement aims and objectives within a
particular learning area or discipline. For
example, in the New Zealand Curriculum

€JIEMEHTH KypUKYIyMYy, 110 BU3HAYAIOTh
croci0 oprasizamii  3MICTy 3 METOIO
IUTAaHYBaHHS ~ HABUYaHHSA  CTYJCHTIB.
TepMmin «ramy3i» BUKOPUCTOBYETHCS IS
no3HA4YeHHS: (a) JUCIUILUIIH y Mexax
HABYAJIBHOI Taiy3i, HANMpUKIAJ, 1CTOPII,
reorpadii, EKOHOMIKH Ta TPOMAISTHCHKOT
OCBITH B  PO3AUTL  «CYCIUIBCTBO-
3HAaBCTBO», KOJKHA 3 SIKMX Ma€ CBOI IJI1
HaB4yaHHS; (0) obOmacTel, sIKi TPYMyIOThH
BIJIMMOBIIHI 3arayibHi Ta crenudidHi
pe3ynbTaTd HaB4yaHHS abo 1IIl  Ta
3aBJIaHHS B MeE)KaxX NEBHOI HABYAJIbHOI




of 2007 science education includes
‘nature of science’ as a core, unifying
strand, and ‘the living world’, ‘the planet
earth and beyond’, ‘the physical world’
and ‘the material world” as strands
providing contexts for learning. Another
example is mathematics which can
include, depending on the country, the
following content strands: ‘number sense
and operations’, ‘algebra’, ‘geometry’,
‘measurement’, and  ‘statistics and

rany3l ud aucuuiiiad. Hanpuknan, y
kypukyiaymi Hosoi 3enannaii 2007 poky
IPUPOJAHUYO-HAYKOBA OCBITA OXOILIIOE
«IpUpOJy  HAayKW»  SK  OCHOBHY,
00'eTHYIOUY Tally3b, a TaKOX <OKUBUU
CBIT», «IUIAHETY 3eMJii 1 HE TUIbKWY,
«(h13uyHUH CBIT» 1 «MaTEplaIbHUM CBIT»
K Taiy3i, 10 3a0e3Me4Yyl0Th KOHTEKCT
JUIsl HaBYaHHA. I[HIIMM MPUKIAAOM €
MaTeMaTUKa, sKa MOXE OXOIUIIOBATH,
3aJIe’HO Bl KpaiHu, Takl 3MICTOBI JIHII:

probability’. «GHAYEHHSI YMCeJl Ta ornepauii 3 HUMW,
«anredpay, «reoOMETpIsy,
«BUMIPIOBaHHS»,  «CTaTHCTHKa  Ta
WMOBIPHICTBY.

Curriculum structure: the way in which
the curriculum is organized,

including the subjects or learning areas,
when they must be studied and the
‘pattern’ in which they must be studied.
The curriculum may be composed, for
example, of core and elective subjects
studied with some variation between

CTpykTypa KypHKYJyMa: crocid, y
KU OpraHi30BaHUN KYPUKYIYM,

y TOMY 4YHUCIl JUCHMIUIIHA  abo
HaBYaJIbHI 00JIaCTi, KOJIM BOHU ITOBHHHI
BHBYATHUCS, a TAKOK «MOJEIb), 3a KOO
BOHM IOBHMHHI BHMBYaTucs. Kypukymym
MOXK€  CKIAJaTHCs, HalpUKIad, 3
OCHOBHUX Ta BHUOIPKOBUX HaBYaJbHUX

grades. It may also comprise Cross- | AMCHHUIUTIH, 1[0 BHUBYAIOTHCSA 3 IMEBHOIO

cutting or cross-curricular themes. BapiaTUBHICTIO y  PI3HHX  pOKax
HaBYaHHS. Bin TaKOX MOXKeE
OXOILTIOBATH HACKpi3Hi abo
MDKIIPEIMETHI TEMHU.

Curriculum studies: a field dealing with | ocigskeHHss KYpPHKYJyMYy: Taiys3b,

an array of sources that provide the
following: (a) perspective on questions
about what curriculum is or ought to be;
(b) alternative or complementary
paradigms of inquiry that enable
explorations of such questions; and (c)
diverse possibilities for proposing and
enacting responses to the questions in

10 Ma€ CIpaBy 3 MACHBOM JIXKEpe, SKi
3a0e3meuyoTh HACTyIHE: (a) MOTJIsAI Ha
NUTaHHS PO TE, SKUM € YU Mae OyTu
Kyppukyny™m; (0) ampTepHaTuBHI ab0
JOJIATKOBI TTapaguTrMH JTOCTiKCHHS, SKi
YMOXJIUBIIOIOTH ~ BUBYEHHS  TaKHX
nuTaHb; (B) PI3HOMAaHITHI MOXKJIIMBOCTI
JUIS TIPOITIOHYBAHHS BiANOBimEH Ha IIi

educational theory and settings of | muranHs B OCBiTHIM TeOpii Ta MPaKTHILI.
educational practice.

Curriculum trends: increasingly | TenaeHnii PO3BHUTKY KypPHKYJIyMY:
Important changes that are taking place in | 3poctanpbHO  BaJIMBI  3MIHHM,  sIKi




the field of curriculum to respond to
current and anticipated developments in
society and education.

BIIOYBalOThCA y cdepl KYypUKYIyMY Y
BIJIMOBIIb Ha TOTOYHI Ta OYIKYyBaHI
HalpsIMM  PO3BUTKY CYCHUILCTBA Ta
OCBITH.

D

Democracy is more than the sum of its
institutions. A healthy democracy
depends in large part on the development
of a democratic civic culture. The term
‘democratic culture’ emphasises the fact
that, while democracy cannot exist
without democratic institutions and laws,
such institutions and laws cannot work in
practice unless they are grounded in a
culture of democracy, that s, in
democratic values, attitudes and practices
shared by citizens and institutions.
Among other things, these include a
commitment to the rule of law and human
rights, a commitment to the public
sphere, a conviction that conflicts must
be resolved peacefully, acknowledgement
of and respect for diversity, a willingness
to express one’s own opinions, a
willingness to listen to the opinions of
others, a commitment to decisions being
made by majorities, a commitment to the
protection of minorities and their rights,
and a willingness to engage in dialogue
across cultural divides. It also includes
concern for the sustainable wellbeing of
fellow human beings, as well as for the
environment in which we live.

JleMokpartist - 1e Oulblne, HDK cyMa ii
IHCTUTYTIB. 3n0poBa JIE€MOKpATIst
3HaYHOIO MIpPOIO 3aJI€KUTh Bl PO3BUTKY
AEMOKPATHYHOL rPOMaIAHCHKOI
KyJabTypu. TepMiH «IeMOKpaTH4YHA
KyJlIbTypa» MIAKPECIIOE TOW (DAKT, IO
X04a JIEeMOKpaTisi He MOXe iICHyBaTHu 0e3
JIEMOKPAaTUYHUX IHCTUTYTIB Ta 3aKOHIB,
Taki IHCTUTYTH Ta 3aKOHH HE MOXYTb
JIATA Ha TPaAKTHIl, SKIIO BOHU HE
IPYHTYIOTBCS Ha KYJIbTYpi JE€MOKpaTii,
TOOTO HAa JEMOKPAaTHYHHMX I[IHHOCTSX,
norjsgax Ta 3BUYASAX, SKi MOJIUISIOTH
rpoMansHu  Ta  iHcTHTymlii.  Cepen
IHIIIOTO, 1€ BIJJAAHICTh BEPXOBEHCTBY
mpaBa Ta MpaBaM JIIOJWHU, BiIJAHICTb
nyOniuHii  cdepi, MMEpEeKOHAHICTh Y
TOMY, 110 KOH(DITIKTH MarTh
BUPIIITYBAaTHCS MUPHUM IUISIXOM,
BU3HAHHS Ta noBara hi (o)
PI3HOMAaHITHOCTI, TOTOBHICTh
BUCJIOBJIIOBATH BJIACHY TTYMKY,
TOTOBHICTh TPUCTYXAaTUCA JIO JYMKH
IHIIKUX, BIAAAHICTh  PIICHHSAM,  SKI
NPUHAMAIOTBCA  OUIBIIICTIO, BiJIaHICTh
3aXMCTy MEHIIMH Ta iXHIX TpaB,
TOTOBHICTH JIO JIIaJIOTy, HE3aJICKHO BiJl
KyJIbTYpHUX po30ixkHOCTEH. BoHa Takoxk
nependayae  TypOOTY TIpO  CTaJIUl
n00poOyT IHIMUX JIOJEH, a KpiM TOTO,
PO HABKOJIUIITHE CEPEIOBUIIE, B SIKOMY
MU KHUBEMO.

Developmental curriculum: a
curriculum designed for learners with
severe cognitive impairments reflecting
their developmental stage. It should be

Po3BuBanbHui KYPHMKYJIYyM:
KYPHUKYJIYM, pOo3po0ICHMI TUISt
CTYJICHTIB 3 TSDKKUMHU KOTHITHBHUMU
NOPYUIEHHSAMH, W0 BioOpaxae ixHIU




age and developmentally appropriate,
rather than merely being a curriculum
designed for younger learners. Such a

curriculum,  while  taking  specific
challenges  into  account,  should
nevertheless  contribute  to  fully
developing the learner’s potential.

piBeHb pO3BUTKY. BiH Mae Biamosinatu
BIKY Ta pIBHIO PO3BHUTKY, a He OyTH
IPOCTO KYPHUKYJIYMOM, pPO3pOOJIEHUM
JUIL  CTYJIEHTIB  MOJIOAIIMX  KYPCIB.
Takun KYPUKYIIYM, BPaxoBYIOYU
cnenu@iyHl BHUKIUKH, Ma€ CHPUITH
NOBHOMY  PO3KPUTTIO  MOTEHIialy
CTyJIEeHTa, NONpU Te, IO B HBOMY
BpaxoBaHI KOHKPETHI OCOOJMBOCTI, a
TaKOX MOro MOMJIMBOCTI.

Didactics: term originating from the
Greek noun ‘teaching” and stemming
from the German tradition of theorizing
classroom learning and teaching. It is a
singular noun spelt in the plural form,
indicating that connotations to the
somewhat pejorative English  word
‘didactic’ (e. g. text overburdened with
instructive matter or oversimplifying way
of teaching) are not intended. Didactics
serves as a major theory in teacher
education and curriculum development,
especially in the German-speaking and
Scandinavian countries. In  French,
German, and Scandinavian educational
contexts there is a marked tendency to
include educational practice as part of the
concept of didactics where the term is
viewed as the theory and practice of
teaching and learning. In a simplified
way, the concern of didactics can be
described as follows: what should be
taught and learned (the content aspect);
how do we teach and learn (the aspects of
transmitting and learning); and to what
purpose or intention should something be
taught and learned (the goal/aims aspect).

Junaktvka: TEpMIH TOXOIUTh  Bij
IPEIbKOT0 IMEHHHMKA «BHUKJIAJAHHS» 1
MOB'SI3aHUM 3 HIMELBKOI TPAJUIIIEIO
TEOPETHUYHOTO OCMUCJICHHS
ayJIUTOPHOTO HABYAHHS Ta BUKJIQJaHHS.
[le iMEHHUK B OAHUHI, IKUI MUILIETHCS Y
MHOXUHI, 1[0 BKa3ye Ha Te€, 110 MU HE
MaeEMO Ha YyBa3l KOHOTAIil0 3 eIl

3HEBAKJIMBAUM  AQHIUVIIUCBKUM  CJIOBOM
«IUJAKTAYHUN»  (HaNpuKIaa, TEKCT,
nepeoOTsHKeHU I [IOBYAJILHUM

MarepiajoM abo CIpOIIeHUH Crocio
BUKIIaJaHHs). J[MmakThka € OCHOBHOIO
TEOpIE0 B TMENaroriyHiii  OcCBITI Ta
pO3p00JICHHI KYpUKYJIYMiB, OCOOJIMBO B
HIMEIIbKOMOBHHX Ta CKaHAMHABCHKHUX
KpaiHaX. Y (paHIry3pKoMy, HIMEIIbKOMY
Ta CKaHJIMHABCHKOMY OCBITHIX
KOHTEKCTax ICHye€ IIOMITHA TCHICHIIS
70 BKJIIOYCHHS OCBITHBOT MPAKTHKUA B
MOHATTS JUIAKTUKH, NI 1ed TepMiH
PO3TIIAIAETRCS K TEOpis 1 MPaKTUKA
BUKIAMaHHA 1 HaBuaHHA. CHporieHo
TUAAKTUKY MOXKHA OIMMCATH Tak: Te, IO
CiI BUKIQJAaTH 1 BHUBYATH (ACIEKT
3MICTY); SIK MU BHUKIIaJIaEMO 1 BUYUMOCS
(acmexTn mepenmavi 1 3aCBOEHHA); 1 3
SKOI0 METOI0 ab0 HaMipoM CIiJ IIOCh

BUKJIagaTH 1 BHUBYATHU (acmiexT
METH/IIUICH ).
Discipline-based curriculum: a model | Kypukyaym, 1o  0a3yerbcsi  Ha

of curriculum in which content is divided

JUCLUUIUTIHAX: MOJENb KYpPUKYIyMy, B




into separate and distinct subjects or
disciplines, such as language, science,
mathematics, and social studies. The term
‘discipline-based” or  ‘subject-based’
covers the full range of distinct subjects
or fields of study, both the more
traditional such as mathematics or
physics and the newer areas of study,
such as media education. Learners must
have frequent and recurring opportunities
to practice their disciplinary skills
throughout their fields of study in a way
that allows later courses to build on the
work of earlier ones. The instructional
emphasis of discipline-based curriculum
tends to be on specific, current, and
factual information and skills as it
emerges from the discipline experts. A
discipline-based curriculum approach
characterises teaching practice within one
subject and encourages teachers for
specialization,  depth  of  content
knowledge, and integrity to the
conventions of their discipline.

SAKOMY 3MICT MOAUIEHO Ha OKpeMi Ta

YITKO  BHU3HA4Y€HI  mOpeaMeTd  abo
JUCLUIUTIHY, TaKi sIK MOBa, MPUPOJIHUYI
HAYKH, MaTeMaTHKa Ta

CYCNUIbCTBO3HABY1 JUCUUILIIHU. TepMiH
«3aCHOBAHUI HAa OUCLHUIUIIHAX» a00 «HA

npeaMeTax» OXOIUIIOE BECh  CHEKTP
OKpeMHX IpeAMeTiB abo  ranysei
HAaBUaHHs, SK OUIBII TPaguIIMHUX,

TaKUX SIK MareMmarthka abo (izuka, Tak i
OUTbII HOBITHI rany3l HaBYaHHS, TaKi sIK
MeJ1a0CBITa. Crynenru MOBUHHI
PEryIsipHO MaTH MO>KJTUBICTb
NPAKTUKYBAaTH CBOI IPEIMETHI HABUYKU
B YCIX Tally3fX 3HaHb TaKUM YHHOM,

mo0 BHUBYEHHS HACTYNHUX KYpPCIB
IPYHTYBaJIOCA Ha pe3yibraTax
nonepeaHix. Y (OKyCl KypUKYIyMY,
OpIEHTOBAHOTO Ha HaBYAJIbHY

JTUCIUIUTIHY, SK TIPaBWIO, KOHKPETHA,
noTouyHa 1 ¢akTuyHa iHGoOpMaIlisd Ta
HABUYKH, 110 HAJAIOTHCSA CKCIIEPTaMH 3
mei  gucuurunad.  Takuid  migxig
XapaKTepu3ye NPAKTUKY BUKIAIAHHSI B
MeXaxX OJHOro MpeaMeTa i 3a0X0uye
BUKJIQJa4iB JIO OIAHyBaHHSA BY3bKOI
cremianisanii, IOrJIHOJICHOTO 3HAHHS
3MICTY Ta JIOTPUMAaHHS CTaHJIAPTIB CBOET
JTUCIIUIUIIHHA.

Diversity implies moving beyond the
idea of tolerance to a genuine respect for
and appreciation for difference. It is
central to the idea of pluralism and multi-
culturalism and therefore is a cornerstone
of EDC. EDC therefore must include
opportunities to examine perceptions,
challenge bias and stereotyping. It must
also aim to ensure that difference is
celebrated and embraced within the local,
national, regional and international
community.

BararomaniTHicTh mnepenbavae BUXiZ
3a MeXIl i1ei TOJEPaHTHOCTI HAa PIBEHb
CIIPaBXXHBOI IIOBAaru Ta YCBITOMIJICHHS

BimMmiHHOCTeH. Ile € mneHTpanbHUM
CJIEMEHTOM i€l  IUIIopali3My — Ta
MYJIBTHKYJIBTYpPalli3My, a OTXKE,

HApDKHUM KaMEHEM OCBITH B Talys3i
JEMOKPATHYHOTO TPOMajsHChbKa. Tomy
OCBITa IIOJAO JEMOKpPATUYHUX TMpaB i
cB0O0OJ MOBUHHA nependavyaTu
MO>KITUBOCTI JIJIS BABYCHHS CIIPUNHSATTS,
TIOJTOTaHHS yIepeHKEHOCTI Ta
crepeoruniB. BoHa Takoxx Mae Oyrtu




CIIpsIMOBaHa Ha Te, MO0 BIAMIHHOCTI
[IaHYBaJIUCS 1 IPUIMATUCA B MICIIEBI,
Hal[IOHAJIbHIH, perioHanabHIN 1
MDKHApOJHIN CHUIBHOTI.

E

Education: learning and teaching
specific knowledge, skills, and beliefs, as
defined by the social sciences. Practicing
teachers, in addition to those who are
licensed, use many different methods and
materials to create and share curriculum.

OcBiTa: BHUBYCHHA
KOHKPETHUX 3HaHb, HaBUYOK 1
NepPEKOHAaHb, SIK 1e BH3HAYECHO
coliaJibHUMHM Haykamu. IlpakTukyrodi
BUKJIaJla4l  BUKOPHUCTOBYIOTH  Oarato
pI3HUX METOAIB 1 MarepiajiB s
CTBOPEHHS Ta MOUTUPEHHS KYPUKYIYMY.

Ta BHKJIaAaHHA

Education for Democratic Citizenship
(EDC) has emerged from more traditional
programmes such as civic education or
civic instruction. As an approach EDC
emphasises individual experience and the
search for practices designed to promote
the development of communities
committed to genuine relationships. It
concerns the individual and her/his
relations with others, the construction of
personal and collective identities, the
conditions of living together, to name but
a few. A fundamental aim of EDC is the
promotion of a culture of democracy and
human rights, a culture that enables
individuals to develop the collective
project of building communities. Thus it
seeks to strengthen social cohesion,
mutual understanding and solidarity.

As an educational initiative EDC s
aimed at all individuals, regardless of
their age or role in society. It therefore
goes far beyond the school environment
in which it is often first applied. EDC is a
process of lifelong learning that focuses
on the following goals: participation,
partnership, social cohesion, access,
equity, accountability and solidarity.
EDC therefore is a set of practices and

OcgiTa ISt AEMOKPATHYHOI 0
rpomaasincta (O/I[') BuHukia Ha
OCHOB1 OUIBII TPAAUI[IHHUX MpOTpam,
TaKUX SK TpPOMaJsHCbKa OCBITa abo
IpOMaJISHChKA TPAaMOTHICTh. K Mmiaxin
OJI' naronourye Ha IHIUBITYyaJIbHOMY

JOCBI1 Ta HOIIYKY NPaKTUK,
MTOKJINKAHHUX CIIPUSATH PO3BUTKY
CIUIBHOT, BlITaHUX CITPaBXHIM
CyCHUTBHUM BITHOCHHAM. Ie
CTOCYEThCS JIIOJJMHU Ta 1i CTOCYHKIB 3
IHITAMH, TOOYIOBH  OCOOHMCTOI  Ta
KOJIEKTUBHO1 1IEHTUYHOCTI, YMOB
CIUIBHOTO IPOKMBAHHSI TOIILIO.

dynaameHTaipHor wmeroro O €
CIIPUSIHHSI KYJIBTYp1 AEMOKpaTii Ta mpaB
JIOAWHU, KYJIbTypi, sKa J03BOJISIE
JIOJSIM PO3BUBATH KOJICKTUBHUN IPOEKT
pO30y/MOBH CIUIBHOT. TakuM YHHOM,

BOHa TMIparHe 3MIMHUTH COI[lAIbHY
3TypTOBaHICTh, B3A€EMOPO3YMIHHS  Ta
COJIIIAPHICTD.

Sk OCBITHSI 1HIIlaTHBA oAr

CIpsiMOBaHa Ha BCiX JIIOJIEH, HE3aJIeKHO
BiJl IXHBOT'O BIKY UM POJi B CYCHIJIBCTBI.
ToMy BOHAa BUXOJHUTH JAJIEKO 3a MEXKI
IIKUIBHOTO CEPEIOBHINA, B SIKOMY il
yacTo Brepiie 3actocoByoTh. OI - 1e
polleC HaBYaHHS BIPOJIOBXK YChOTO




activities developed as a bottom up
approach, which seeks to help pupils,
young people and adults participate
actively, and responsibly in the decision-
making processes in their communities.
Participation is key to the promotion and
strengthening of a democratic culture
based on awareness and commitment to
shared fundamental values, such as
human rights and freedoms, equality of
difference and the rule of law.

It focuses on providing life-long
opportunities for acquiring, applying and
disseminating knowledge, values and
skills linked to democratic principles and
procedures in a broad range of formal and

KUTTS, IKUH 30CEPEIKY€EThCS Ha TaKUX
LUISIX: y4acTh, NApTHEPCTBO, COLIaJbHA
3TypTOBAHICTb, JTOCTYTI,
CIIPaBEIJIUBICTD, MiJI3BITHICTh 1
comaapHicte. Takum unHom, O - 1e
HaOlp MpakTUK 1 3aX0[IB, PO3POOIEHUX
3a TPUHIUIOM «3HHU3Y JIOTOpW», SKi
MalOTh Ha METi JOMOMOITH YYHSM,
MOJIOAI Ta JOPOCIUM OpaTh akTUBHY 1
BIAMOBIAANIBHY Yy4yacTh Yy Ipoliecax
yXBaJICHHS pIlIEHb Y CBOiX I'poMajax.
YyacTh € KJIIOYEM 10 NMPOCYBaHHS Ta
3MIIHEHHSI JI€MOKPAaTUYHOI KYJIbTYpH,
3aCHOBaHOT HA  YCBIJOMJICHHI  Ta
BIJIJITaHOCT1 CHUIbHUM
(GyHIaMEHTATbHUM IIHHOCTSIM, TaKUM

non-formal  teaching and learning | sx mpaBa i cBOOOIW JFOJUHH, PIBHICTH
environments. BIIMIHHOCTEH Ta BEpXOBEHCTBO IpaBa.
Bona 30CCPCIKCHA Ha 3a0e3neueHHl1
MO>KJINBOCTEN IS HAOyTTH,
3aCTOCYBAHHA 1 IMOMIUPCHHA 3HAHD,
IIHHOCTEHM 1 HAaBHYOK, IIOB'I3aHUX 3
ACMOKPATUYHHUMHU IMPUHIUIIaMHA 1
IpoLeaypaMu, BOPOJAOBXK YCHOI'O KUTTSI
B IIHPOKOMY CHEKTpi GopMaTbHUX 1
He(bopMaJIbHI/IX CEpEIOBUILl BUKIaJaHH
1 HaBYaHHS.
Educational technology: education | OcBiTHi TexHoJIOTii: BIOCKOHAICHHS
improving through technology. The |ocBitm 3a [1OIOMOrol TEXHOJOTIMH.
process of designing training or | [Ipomec mIaHyBaHHsA HaB4YaHHS a0o
instruction for education, used to improve | iHCTpyKTaXiB ~ JJI1 ~ HaBYaHHS, IO
performance, through a systematic and | BUKOPUCTOBY€ETbCS ISl TIOKpAIICHHS
iterative  pattern. Also known as | npoayKkTHBHOCTI 3a JIOTIOMOT OO
instructional or learning technology. CHUCTEMAaTUYHOTO Ta TOBTOPIOBAHOTO

mabyony. Takok BioMa SK HaBYajIbHA
TEXHOJIOT'IS.

E-learning: computer and
communications technology facilitated to

enhance learning. E-learning can be
utilized through home computers,
software, television, and  mobile

technology such as tablets and smart

ElekTpoHHEe HABYAHHSI: KOMII IOTEPHI
Ta KOMYHIKaI[IiHI TEXHOJIOTIi CIIPUSIOTH
MOKpAlIeHHIO HaBuaHHS. EnekTpoHHe
HAaBYaHHS MOXHa BUKOPHCTOBYBATH 32
JIOTIOMOTOI0  JIOMAIIHIX KOMII I0TEPIB,
MIPOrPaMHOTO 3a0e3mneyeHHsl,




phones. Communication technology uses
email, internet access, online discussion
forums and team learning systems for
students and teachers to communicate.

TenebadyeHHsT Ta MOOUILHUX TEXHOJIOTIH,
TaKMX SK T[UIAHIIETH 1 CMapT(OHHU.
KomyHnixkariitHi TEXHOJIOT'11
BUKOPHUCTOBYIOTh €JIEKTPOHHY TMOMITY,
noctyn 1o IHrepHery, — OHaWH-
TUCKyCiiHI ~ Qopymu #  cHCTeMH
KOMAaH/IHOTO HAaBUAHHS JUISl CIIUTKYBaHHS
CTY/ICHTIB 1 BUKJIAJIayiB.

Elective curriculum: courses or subjects
from which learners can choose
according to their interests and needs,
also referred to as ‘electives’. Typically
offered in secondary and tertiary
education and complementing the core
curriculum that all learners must follow.
‘Electives’ usually refer to subjects to be
chosen within a range of options were
opting for one or more subjects is
compulsory. In some cases, ‘elective’ and
‘optional’ mean the same thing, while in
other cases ‘optional’ refers to a subject
that is not compulsory.

BulipkoBuii KypMKyJyM: Kypcu abo
npeaAMeTH, SKI  CTYJIGHTH  MOXYTh
oOupatu BIAMOBITHO J0 CBOIX 1HTEPECIB
1 noTpeo, TaKOX 3BaHi
«(pakynpTaTBaAMU. 3a3Buyait
MPOMOHYETHCS B CEpPEHIM Ta BHUIIIN
OCBITI ¥ JOMOBHIOE OCHOBHY YaCTHUHY
KYPUKYJIyMY, SIKY TOBHUHHI BUKOHYBATU
BCl cCTylneHTH. «DaKylbTaTUBU»  SK
MPaBUJI0, CTOCYIOTHCS JUCIUIUTIH, SIKi
MOXKHa OOUpaTh 3 HU3KH BapiaHTIB,

KOJUM  BHUOIp OJHIET YW  KUIBKOX
IUCIHHUIUIIH € OOOB'S3KOBUM. Y IEAKHX
BUMAIKaX «BUOIPKOBHIN» 1

«pakyIbTaTUBHUN» O3HAYAIOTH OJHE W
T€ caMe, TOJl SK B IHIIMX BHIIaJKax

«pakyIbTaTUB CTOCYETHCH

MUCLUINUIIHHU, SIKA HE € 000B'SI3K0BOIO.
Emerging issues: new or important | AkryaabHi ~ TemMHm:  HOBHH  abo
learning content that is considered | BaxiuBHii HaBYATBHUN 3MICT, SKHIA

relevant for learners. As the curriculum
needs to respond to emerging issues as
they arise (for example, HIV and AIDS
prevention, peace education, sustainable
development, etc.), one approach that can
be adopted is to integrate or mainstream
knowledge, skills and attitudes that will
bring the desired behaviours related to
these issues into the existing learning
areas or subjects, thereby engaging
learners in the process of solving ‘real-
life’ problems.

BBA)KAETHCSI HEOOXITHUM IS CTY/ACHTIB.
OCKUIbKH KYPUKYJIYM Ma€ pearyBaTu Ha
HOBI MPOOJEeMHU B MIpy iX BHHHKHEHHS
(Hampukian,  30epekeHHs  KJiMary,
BUXOBaHHS MHUPY, CTaJIHid PO3BUTOK
TOIIO), OJTHAM 13 MIJAXO0JIB, IKHH MOKHA

3aCTOCYBATH, € iHTEerparmis a0o
aKTyajizaris 3HAHb, HAaBUYOK 1
CTaBJIEHD, SIK1 CIIPUSATHUMYTh
dbopMyBaHHIO  OakaHOi  TTOBEJIIHKH,
MOB'SI3aHOT 3 PO3B'SI3aHHAM  IIHUX

npoOiieM, B HasBHI HaBUYalbHI Tally3i
a00 JUCIUIUIIHKA, 3aJ1y4yaroud TaKuM
YUHOM CTYJICHTIB 110 poILecy




IMOAO0JIaHHA «PCAJIbHUX» HpO6JICM.

Equality as a ‘concept’ recognises that
everyone, regardless of age, sex, gender,
religion, ethnicity etc. is entitled to the
same rights. The preamble to the
Universal Declaration of Human Rights
starts with the words ‘recognition of the
inherent dignity and the equal and
inalienable rights of all members of the
human family is the foundation of
freedom, justice and peace in the world’.
The concept of citizenship cannot be
divorced from equality issues. The
existence of inequalities within or
between societies obstructs effective
citizenship. Therefore the idea of equality
is at the heart of EDC. As such it must
concern itself with issues of equality and
empower individuals to act against all
forms of discrimination.

PiBHiCTh K «KOHICHIIIS» BH3HAE, IO
KOXKHA JIIOAMHA, HE3aJeXHO BIA BIKY,
CTaTi, TEHJAepy, pedirii, eTHIYHOI
MPUHAICKHOCTI TOINO, MAa€ OJIHAKOBI
npasa. [IpeamOyna 3aranbHOi
JeKJIapallii MmpaB JIIOJUHU TMOYMHAETHCS
CJIOBaMU «BU3HAHHA T'1JTHOCTI,
MpUTAMAaHHOI BCIM YJE€HAM JIIOJCHKOL
ciM'i, Ta pPIBHUX 1 HEBII'€EMHHUX MpPaB €
OCHOBOIO CBOOOJM, CIPaBEIJIMBOCTI 1
3arajabHOrO MUDPY». ITonsATTA
TPOMAJISTHCTBA HE MOYKHA BIJOKPEMHUTHU

BiJl TUTaHb  PIBHOCTI.  [CHyBaHHs
HEPIBHOCTI BCEpPEIUHI CYCIUILCTBA a0o0
MDK  CYCIUIBCTBAMU  TEPEIIKOJIKAE

e¢(heKTUBHOMY IpOMaSHCTBY. Tomy ies
PIBHOCT1 JIGKUTh B OCHOBI OCBITH IS

JEMOKPATHYHOTO  TPOMaJsIHCTBA. Sk
Taka, BOHa Ma€ OMIKyBaTHCS MUTAHHAMHU
PIBHOCTI Ta HaJlaBaTU JIFOISIM

MOMUIMBICTh JIISITH TIPOTH BCiX (opMm
JTUCKPUMIHAIII].

Exam/Examination (aka  Test):  an
assessment of an individual meant to
determine his or her knowledge, skill, or
other classification on a subject. May be
oral or written, or be performance-based.
These can be formal or informal, and can
be used to determine development of
both an individual or a group.

Icnut/ex3amMeH (TakoX TeECT): OIlIHKA
ocobu, 10  3aCTOCOBYETbCA IS
BH3HAQUYCHHS 11 3HaHb, HABUYOK 3 IICBHOI1
TUCHUIUTIHA. Moke OyTH YCHHM YH
MMCBMOBUM  a00  0a3yBaTHCsA  Ha
BUKOHAHHI TE€BHMX 3aBlaHb. BoHu
MOXYTh Oyt  (opMambHHUMHU YU
He(OpPMaIIbHUMH, 1 ix MOXHa
BUKOPUCTOBYBAaTH IS  BU3HAYCHHSA
PO3BUTKY SK OKpEeMoOi IOJWHU, TaK 1

TPYIIH.

Extra-curricular activities: a range of
activities organized outside of the regular
school day, curriculum or course intended
to meet learners’ interests. These
activities can help learners become more
involved in their school or community
and can help them to develop social and

ExcTpakypukyJsipHi 3axoam: HH3Ka
3aXO0J/iB, OPTaHI30BaHUX T03a MEKAMH

3BUYANHOIO po3KiIany 3aHSITh,
HaBYAJIBHOI Mporpamu abo  Kypcy,
CIIPSIMOBAHUX Ha 33/I0BOJICHHS 1HTEPECIB
crymentiB.  Ili  3axomm  MOXYTh

JIONIOMOTTH CTYJIeHTaM OyTH aKTHBHIIIE




soft skills and to promote wellbeing.
These activities can include athletics,
sport, voluntary work, photography,
drama, music, etc. In some countries, this
is also referred to as ‘co-curricular’
activities.

3a]ly4€HUMH JI0 JKUTTS CBO€I YCTaHOBU
Yl TPOMaJH, PO3BHBATH COLIAJbHI Ta
M'IKI HaBUYKH, a TaKOX CHPUATU
iXHpbOMYy  J100pOOyTY. i Bugm
JISTBHOCTI MOXYTh OXOIUTIOBAaTH JIETKY
aTIETUKY, CIIOPT, BOJIOHTEPCHKY pOoOOTY,
dotorpadysanss, IpamMaTU4yHe
MHUCTEUTBO, MY3UKY TOLIO. Y JEAKHX
KpaiHax 1€  TakoX  Ha3UBA€ThCA
«1103aHABYAJIBHOIO» TISJIBHICTIO.

F

Formal curriculum: the learning
experiences and opportunities that are
provided to learners in the context of
formal education and serve as a basis for
certification processes.

DopMaaIbHUI KYPHKYJIYM:
HaBYAJIBHUHM JOCBIJ 1 MOXKJIMBOCTI, SKI
HAJAIOThCS  CTYJIGHTaM Yy KOHTEKCTI
dbopManbHOi  OCBITH 1  CIYI'YIOTh
OCHOBOIO JJIsl TPOIIECiB cepTudikaiiii.

Four  pillars-oriented  curriculum
design: curriculum that takes into
account the four pillars defined as the
foundations of education in the Report to
UNESCO of the International
Commission on Education for the
Twenty-first Century, namely: learning to
know, learning to do, learning to live
together, and learning to be.

JAu3aiiH KypHMKYJYMYy, OPi€HTOBaHMH
HA YOTHPH KOMIIOHEHTH: KYPUKYIYM,
SKUH BpaxOBY€ YOTHPH KOMIIOHCHTH,
BU3HAYCHI K (YyHIAaMEHTAIBHI 3acaau
ocBiTH y 3BiTI MiKHapogHO1 KoMmicii 3
ocsity st XXI cromirtra FOHECKO, a
caMe: BYWTHCS III3HABaTH, BYUTHCS
POOUTH, BUUTUCS KUTU Pa30M 1 BUUTHCS
OyTH.

Functional curriculum: a curriculum | ®yakumionaabHuii  KypHUKyJaym -
designed to teach skills deemed essential | kypukymym, PO3pOOIICHHI TUISE
for living and working independently to | HaBuaHHS CTyOEHTIB 3 KOTHITUBHHUMU
learners with cognitive impairments. HOPYHIICHHSIMU HaBUYKaM, K1
BBAXKAKOTHCA BaXJIMBUMHU JJISL
CaMOCTIHHOTO JKUTTSI Ta POOOTH.
G
Games-based learning: a learning | Hauanuss 3a  Jgomomoror  irop:
process that is facilitated by the use of a | mporiec HaB4YaHHS, SKWH IOJICTIIYETHCS
game. Games can be used at any level | 3aBasku BukopucranHio rpu. Irpum
from preschool through to lifelong | Mmoxxna BukopuctoByBaTH Ha Oyb-
learning in a variety of learning | skomy piBHI - BiI IOIIKUIBHOTO JO
situations, from behaviour modification | HaBuaHHsS  BOPOAOBXK  JKHITA - Y

and rote learning to supporting learning
in complex domains such as evaluation or
creativity.

PI3HOMAaHITHHX HABYAJIBHUX CHUTYaIlisX:
BIJ Moaudikaiii  TMOBEIIHKH  Ta
3ay4qyBaHHS JO MITPUMKHA HAaBYAHHS Y




CKJIQHUX cdepax,
OLIIHIOBAHHSI YU TBOPYICTb.

TaKHuX SAK

Gender  mainstreaming in  the
curriculum: ensuring consideration of
gender issues as part of the design,
Implementation and monitoring  of
policies or programmes with the aim of

BpaxyBaHHSI TeHIepHHMX AacCHeKTiB Yy
KYPUKYJIyMi: 3a0e3MeueHHs
BpaxyBaHHS TCHJICPHUX TIUTaHb SIK
YaCTUHU PO3POOJICHHS, BIPOBAKEHHS
Ta MOHITOPUHTY 3araJilbHUX MOJITUK YU

achieving and maintaining gender | mporpaMm 3 METOW JOCATHCHHS Ta
equality. HiATPUMKH T€HAEPHOI PIBHOCTI.
H

Hidden curriculum: this term has | [IpuxoBanmii KypuKyJIyM: Lieii TepMiH
various interpretations and in general it | mae pi3Hi TIymMadyeHHs 1 3arajiom
refers to unofficial norms, behaviours and | ctocyetscs HeoQiIIHHIX HOPM,
values that teachers teach and students | moBeminku  Ta  HIHHOCTEH,  AKHX
learn at school, or that are|Buknamaui HaB4alOTh, a CTYACHTH
directly/indirectly transferred by the | 3acBor0IOTH Y HaBUAIBHOMY 3aKiIaji, a00

school culture or ethos, and which are not
necessarily a product of conscious
intention.  The hidden curriculum
acknowledges that schooling takes place
in a broad social and cultural
environment that has an influence on
learning. Increasingly referred to as
‘school-related factors’.

K1 IPSIMO/OTIOCEPETKOBAHO
NEPEIAIOThCS  KYJIbTYPOIO YH CTHKOIO
HAaBUAJBHOTO  3aKiaxy, 1 sKi  He
00O0B'A3KOBO € TMPOAYKTOM CBIJOMOTO
HaMipy. [IpuxoBaHUl  KYPUKYJIyM
BU3HA€, [0 HABYAaHHA B YHIBEPCUTETI
B1JI0YBA€THCS B IIUPOKOMY COIIAIbBHOMY
Ta KyJIbTYPHOMY CEpPEIOBHIII, SKE Ma€
BIUIMB Ha mponec HaBuyanHs. Lli
YUHHUKA BCE 4YacTillle Ha3WBaIOTh
«UYMHHUKAMH, 110 TOB'A3aH1 13 yMOBaMHU
HaBYaHHS».

Higher education: the term higher
education refers to both teaching and
research activities of universities. In the
teaching sphere, it refers to both
undergraduate and graduate level
(sometimes referred to graduate school).
Higher education is different than other
types of post-secondary education such as
vocational institutions. Most professional
education can be found in the sphere of
higher education, and a high majority of
postgraduate work IS strongly
professionally oriented.

Buma ocBiTa: TepMmiH BHIIA OCBITa
CTOCYETBhCS SK BHUKIAIAIlbKOl, TaK 1
JTOCJTI THAITBKO1T TISITBHOCTI
yHIBEpCUTETIB. Y cdepi BUKIATAHHS 1€
oxoruroe  0OakanaBpar, MaricTparypy
(iHomi acmipantypy). Bwuma ocBita
BIIPDI3HAETHCS  BiJ ~ IHIIMX  BHJIB
MiCIsACepeIHbOI  OCBITH, TaKUX  SK
npodeciiHO-TeXHIYHa. butbmiicts
npodeciiHOi OCBITH MOXXKHA 3HAUTH Y
chepi BUIOT OCBITH, 1 3HAYHA OLTBIIICTH
HICIASTUIIIOMHOT  pOOOTH €  YITKO
npodeciiiHO OPIEHTOBAHOIO.




Holistic  learning  approach: an
approach that seeks to fully activate all
aspects of the learner’s personality
(intellect, emotions, imagination, body)
for more effective and comprehensive
learning.

XOoJiCTUYHUN MiAXiA 10 HABYAHHA:
MAX1], SIKUH rparHe IMOBHICTIO
aKTUBI3YyBaTH BCl aCIEKTH OCOOUCTOCTI
CTyJleHTa (IHTEJIEKT, €MOIlli, YsBY, TLI0)
TUTS OUTBII €(EeKTUBHOT O Ta
KOMILUIEKCHOTO HaBYaHHSI.

Human rights education: education,
training, awareness raising, information,
practices and activities which aim, by
equipping learners with knowledge, skills
and understanding and developing their
attitudes and behaviour, to empower
learners to contribute to the building and
defence of a universal culture of human
rights in society, with a view to the
promotion and protection of human rights
and fundamental freedoms. Human rights
education involves three dimensions:

e Learning about human rights,
knowledge about human rights, what they
are, and how they are safeguarded or
protected,;

e Learning through human rights,
recognising that the context and the way
human rights learning is organised and
imparted has to be consistent with human
rights values (e.g. participation, freedom
of thought and expression, etc.) and that
in human rights education the process of
learning is as important as the content of
the learning;

e Learning for human rights, by
developing skills, attitudes and values for
the learners to apply human rights values
in their lives and to take action, alone or
with others, for promoting and defending
human rights.

OcgiTa B rajy3i npas JIOAUHHU. OCBITA,
HAaBYaHHS, IIJBUINCHHS 00I13HAHOCTI,
iHbopMallisl, MpaKTUKa Ta ISUIBHICTS,
SKI MalOTh Ha MECTI, IUIIXOM HaJIaHHS

CTyJIGHTaM  3HaHb,  HABHYOK  Ta
pPO3yMiHHS, a TakoX (OPMYBaHHS
iXHBOTO  CTaBJICHHA Ta TOBEIIHKH,

PO3MIUPUTH TXHI MOMJIMBOCTI POOUTH
BHECOK Yy po30yJIOBYy Ta  3aXHCT
YHIBEPCAIBHOI KYJbTYpH IPaB JIIOJIUHUA
B CYCIUIBCTBI 3 METOI 3a0XOYCHHS Ta
3aXUCTY npaB JFOUHHA Ta
OCHOBOITOJIOKHUX c¢B0oOOA. OcsiTa B
rajqysl mnpaB JIOAUHU Tiepeadadyae Tpu
BUMIpH:

1. BuB4eHHs npaB JIFOAUHU, 3HAHHS PO
mpaBa JIFOJAUHH, PO TE, 1110 BOHU COOO0I0
SIBJISIIOTH 1 SIK BOHM OXOPOHSIIOTBCSI a00
3aXUIIAI0ThCS;

2. HaBuaHHs u4epe3 TpaBa JIOJWHH,
BU3HAIOYHM, IO KOHTEKCT 1 CIIOCIO
opraHizallii Ta BUKJIaJlaHHS HAaBYaHHS 3
npaB JIIOAWHU TIOBUHHI BIJAIOBITATH
I[IHHOCTSAM TIpaB JIOJUHM (HAIPUKIIAJ,
y4acTb, CBOOO/A TyMKH 1 BHpa)KEHHS
MOTJISIAIB TOIIO), 1 O B OCBITI 3 MpaB
JIOJIMHU TIPOIEC HABYAHHS € HACTUIBKU
’K Ba)KJIMBUM, SK 1 3MICT HaBYaHHS;

3. HaBuanHs 3apagu TMpaB JIOAWHH,
IIUISIXOM PO3BUTKY HABHYOK, CTABJICHHS
Ta IMHHOCTEH, MO0 CTYICHTH MOTJIH
3aCTOCOBYBATH I[IHHOCTI TPaB JIFOJAUHH Y
CBOEMY JKHTTI Ta BIXXHUBAaTH 3aXOJIiB,
CaMOCTIHHO a00 pa3oM 3 IHIIMMH, IS
IIPOCYBAHHS Ta 3aXHCTY IPaB JIIOWHHU.




Implemented curriculum: the actual
teaching and learning activities taking
place in schools through interaction
between learners and teachers as well as
among learners, e.g. how the intended
curriculum is translated into practice and
actually delivered. Also defined as the
‘curriculum 1n action’ or the ‘taught
curriculum’.

PeanizoBanuii kKypukyJaym: (akTH4HA
IISUIBHICTE 3 BUKJIAJAaHHS Ta HaBYaHHA,
mo  BIAOYBaeTbcsl B HaBYAJIbHHUX
3aKjafax ~— 4yepe3  B3aEMOJII0  MIK
CTyJIEHTaMU Ta BUKJAJayaMH, a TaKOX
MDK CaMHMM CTyJIE€HTaMM, HaIpHUKIal,
K 3arIaHOBaHU M KYPHUKYJIYM
BTUTIOETHCS HA MPAKTULl Ta (PAKTUIHO
peanizoByeTbcs. TakoX BU3HAYAETHCS
K «KYPUKYJIYM Y I1i» a00 «KYpUKYIYM,
KU BUKJIAJAI0ThY.

Inclusive curriculum: curriculum which
takes into consideration and caters for the
diverse needs, previous experiences,
interests and personal characteristics of
all learners. It attempts to ensure that all
students are part of the shared learning
experiences of the classroom and that

IukIr03uBHUI KYPHUKYJIYM:
KypUKYIyM, SIKHA  BpaxoBye  Ta
3aJI0BOJIbHAE€ PI3HOMAaHITHI MOTpedw,
MoNepeaHI  JOCBIA, IHTEpeCH  Ta
OCOOHMCTICHI ~ XapaKTepUCTUKH  BCIX

CcTyleHTiB. BiH crhpsMmoBaHuii Ha Te,
mo0 yCl CTyAeHTH OyJIu YacCTHHOIO

equal  opportunities are  provided | cmipHOrO HABYAIBHOTO MPOIECY B

regardless of learner differences. ayauTopii 1 mo0 iM HagaBanucs piBHI
MO>KJIMBOCTI HE3aIeKHO Bif
BIZIMIHHOCTEHN MIK HUMH.

Individualized instruction: the | InguBinyasizoBaHe HaBYAHHSA: METOJ

instructional method where instructional
materials, media, content and learning
pace are solely based on the individual
learner’s interests and abilities.

HaBYaHHSI, TPH SKOMY HaBYaJbHI
Marepiaad, Menia, 3MICT 1 TeMIl
HaBYaHHS 0a3ylOTbCS BHKJIOYHO Ha
1HTepecax 1 31I0HOCTAX KOKHOTO YUHSI.

Inquiry-based learning: a process that
provides opportunities for learners to
construct their own understanding of the
complexity of the natural and human
world around them. Many models of
inquiry-based learning share some
common features such as: investigation
into a relevant issue, problem or concept;
a learner-centred approach; the discovery
and examination of the complexity of
understanding and the involvement of
thinking and reflection in the learning
process. A curriculum adopting this
approach implies that learners work with

HaByaHHsl, 10 TPYHTYEThCSI Ha
AOCJIUKEHHSIX: TIpoIec, SIKUM Hajae
CTyJICHTaM MOJJIUBICTh TOOYIyBaTH
BJIACHE PO3yMiHHS CKJIQJTHOCTI
IIPUPOJTHOTO Ta JIFOJACHKOTO CBITY, IO iX
OTOYYE. bararo MOJIeJIen
JOCTITHAIILKOTO  HaBYaHHA  MAaroTh
CIUIBHI  PHICH, SK-OT: JIOCHIIKCHHS
BIIMOBITHOTO TIUTAHHS, MPOOJIEMH UM

KOHIIEMIi{; MiAXid, OpIEHTOBAaHWUN Ha
CTyJICHTa; BIAKPUTTS Ta BUBUYCHHS
CKIIQHOCTI  PO3YMIHHA, a  TaKOX

3aJlydyeHHsT MHCIICHHS Ta pediekcii B
HaBYaJbHUN mporec. Kypukynym, mio




new and challenging content and
concepts, connect new information to
former knowledge, select thinking and
learning strategies deliberately and plan,
monitor, and evaluate their own thinking
processes.

BUKOPUCTOBY€E LeW MiAXia, nependavae,
0 CTYJICHTH TNPAIIOIOTh 3 HOBUM 1
CKJIAaJHUM 3MICTOM 1 KOHIICHI{ISIMH,
NOB'SI3yIOTb ~ HOBY  1H(QopMalio 3
nonepeHIMuU 3HAHHSIMH, CB1ZIOMO
oOMparoTh  CTpaTerii  MUCIEHHS 1
HAaBYaHHs, a  TaKoX  IUIAHYIOTh,
KOHTPOJIIOIOTh 1  OI[IHIOIOTH  BJAcHI
MIPOIIECU MUCIICHHSI.

Inquiry education: also known as
inquiry method, inquiry education is
centered on students. It is a method of
education that is focused on question
asking: students that have meaningful
questions are encouraged to ask them,
especially if they do not have easy
answer. During the question time,
teachers are encouraged to stay silent of
possible, facilitating more questions
rather than giving answers.

JlocaipHunbKa ocCBiTa: TakoX BiJoMa
AK METOJ 3aluTaHb, JIOCIIIHHUIIbKA
OCBITa 30cepepkeHa Ha cryaeHTtax. lLle
METOJI HaBYAaHHSI, SKHH aKICHTYE Ha
MOCTAaHOBIIl 3aMUTaHb: CTYJEHTIB, SKi
MaroTh IiIKaBM 3alMTaHHS, 3a0X0UYYIOTh
CTaBUTH iX, OCOOJMBO SIKIIIO BOHU HE
nepeadavaroThy Jerkoi Bigmosimi. Ilinx
yac 3allUTaHb BHKJIaJlayaM
PEKOMEHIYEThCSI MOBYATH, SIKIIO IIC
MOMJIMBO, CIIPUSIOYH TIOSIB1 TOAATKOBHX
3alUTaHb, a HE BIAIIOBIIEH.

Intended curriculum: a set of formal
documents which specify what the
relevant national education authorities
and society expect that students will learn
at school in terms of knowledge,
understanding,  skills, values, and
attitudes to be acquired and developed,
and how the outcomes of the teaching
and learning process will be assessed. It
Is usually embodied in curriculum
framework(s) and guides, syllabi,
textbooks, teacher’s guides, content of
tests and examinations, regulations,
policies and other official documents.
Also referred to as the ‘official
curriculum’ and the ‘planned
curriculum’.

TunoBuii KYPHKYJIYM: Ha0ip
oITiHIX JTOKYMEHTIB, K1
BHU3HAYAIOTh, YOT'0 OYIKYIOTh BIAMOBIIHI
HaIlllOHAJIbHI opraHu yIpaBIIHHS
OCBITOIO Ta CYCHIJIBCTBO BiJ CTYJACHTIB Y
HaBYAJLHOMY 3aKJIaJi 3 MOTJISTY 3HaHb,
pPO3YMiHHS, HABHYOK, IIIHHOCTEH 1
CTaBJICHb, IKUX BOHU MalOTh HaOyTH Ta
PO3BUHYTH, a TaKOX K
OI[IHIOBATUMYTBHCS PE3YyJbTAaTH MPOIIECY
BUKJIQJIJaHHSI Ta HaBYAHHs. 3a3BUYAN 1€
BTUTIOETHCS B PAMKOBHX KYPUKYITyMax i
nociOHMKaX, TporpaMax, MiApyYHUKAX,
METOIMYHHUX MOCIOHMKAX IJIsI BUUTEIIB,
3MICTI TECTIB Ta ICHIUTIB, HOPMATHBHUX
aKTax, IMOJITHKAX Ta IHMUX OMIMiHHUX
JOKyMEHTaX.  [aKoXX  Ha3WBaA€THCSA
«oimiitHIM KYPUKYITyMOM) 1
«3aTUTAHOBAHUM KYPHUKYITYMOM).

Interactive teaching and learning: the

IHTepaKTI/IBHe BHRJIATaHHA Ta




practice of involving learners in the
educational process by encouraging them
to bring their own experience and
knowledge into the process, while also
contributing to defining or organizing
their learning.

HABYAHHSA: NpaKkTUKa  3aJy4YeHHS
CTYICHTIB JI0 OCBITHBOT'O MPOLECY
[UISIXOM 3a0XOYEHHS 1X MPUBHOCUTHU
BJIACHUM JTOCBIJI 1 3HaHHS B IIed Ipoliec,
a TaKOX CHPUSIHHS BU3HAYCHHIO abo

-----

Intercultural competence: a
combination of attitudes, knowledge,
understanding and skills applied through
action which enables one to:

e understand and respect people who are
perceived to have different cultural
affiliations from oneself

e respond appropriately, effectively and
respectfully ~ when interacting and
communicating with such people

e establish positive and constructive
relationships with such people *

Respect’ means that one has positive
regard for, appreciates and values the
other; ‘appropriate’ means that all
participants in the situation are equally
satisfied that the interaction occurs within
expected cultural norms; and ‘effective’
means that all involved are able to
achieve their objectives in the interaction
at least in part.

MiXKKyJIbTYypHA KOMIIETEHTHICTB. L€
NO€IHAHHA TOTJISIAIB, 3HaHb, PO3YMIHHS
Ta HAaBUYOK, IO 3aCTOCOBYIOTBHCS Uepe3
i1, IK1 JO3BOJISIOTH JIFOAUHI

- pO3YyMITH 1 TOBaXXaTW JIOJEH, SIKi
MaloTh HITY KYJIbTYpHY
NPUHAJIEKHICTh, BIIMIHHY BiJ] BIacHOI

- pearyBaTu JOpe4YHO, €(EKTHUBHO Ta 3

[I0OBaror® miJg 4Yac B3aemomii Ta
CIIJIKYBaHHS 3 TAKUMH JIFOJIBMU

- BCTAHOB/JIOBATHM  IIO3UTHBHI Ta
KOHCTPYKTUBHI CTOCYHKH 3 TaKUMHU
JIFOJIbMH.

[Tig «moBarorw» MaeThCs Ha yBasi, IO
OJIMH 3 YYaCHHUKIB ITO3UTHBHO CTaBUTHCS
70 1HIIOro, IIIHYE 1 TIOBa)kae MOro;
«TOPEYHO» O3HAya€, MO0 BCi YYaCHUKH
CUTYyaIIil OJJHAKOBO 3aJI0BOJICHI THM, IO

B3a€EMOJIS  BiIOYBaeThCA B MeXkax
OUIKYBaHMX KyJIbTYpHHUX HOpM; a
«e(eKTUBHO» O3HAauae, 10 BCl
YYaCHUKH MOXKYTb JIOCSTTH CBOIX IIiICH
y Tpormeci  B3aeMOii, TMpPHUHANMHI
YaCcTKOBO.

Interdisciplinary approach: an
approach to curriculum integration that
generates an understanding of themes and
Ideas that cut across disciplines and of the
connections between different disciplines
and their relationship to the real world. It
normally emphasizes process and
meaning rather than product and content
by combining contents, theories,
methodologies and perspectives from two
or more disciplines.

MikaucuumutiHapHuid  miaxig: miaxin
0 1HTETPYBaHHS KYpPHUKYIYMY, SIKHHA
dbopMye pO3yMiHHA TeM Ta ineH, IImo
IPOHMU3YIOTh yC1 JUCIUIUIIHU, a TaKOXK
3B'SI3KIB MK PI3HUMH JUCIUIUIIHAMH Ta
iXHbOTO 3B'SI3KY 3 pE€aJbHUM CBITOM.
3a3Buyail  BIH 30CEpPEIKYEThCA  Ha
mpoleci Ta poO3yMiHHI, a HE Ha
pe3yabTaTi Ta KOHTEHTI, IOETHYIOYH
3MICT, T€Opii, METOJ0JIOT1i Ta KOHIICTIIi1
3 1BOX a00 OUIbIIIe AUCIIUILTIH.




International benchmarking (and the
curriculum): The term benchmarking is
used to describe a large variety of
different measurement and evaluation
technologies which have been collected
with one single aim: the improvement of
organizational performance.
Benchmarking can be conducted using a
case study approach or through
performance indicators. International
indicators provide an opportunity to
compare a country performance with that
of other countries, to identify similarities
and differences between one system and
others, and to suggest new approaches to
the challenge of providing a world-class
education. Policy debates and decision-
making processes with regard to the
curriculum  increasingly  refer to
international benchmarks or the need to
benchmark to international standards as a
tool to ensure high quality, effectiveness
and accountability and achieve a world-
class education system. While evidence
from international comparisons is
certainly useful to inform national
policies, most researchers and analysts
recommend being cautious in interpreting
the success of others.

MisknapoaHui OeHYMAapPKIHT @
KYPHMKYJIYM): TEpMIH «O€HUMAapKiHI»
BUKOPUCTOBY€ETHCS AJIA OINUCY BEIUKOI
KUIBKOCTI PI3HOMAHITHUX TEXHOJOT1N
BUMIPIOBaHHS Ta OLIIHIOBAHHS, SIKI OyJn
310paHi 3 OJIHIEI0 €JUHOI METOIO:
MOKpalieHHs  €(pEeKTUBHOCTI  poOOTHU
oprasizarii. benumapkinr MOXKE
IIPOBOUTHUCS 3 BHKOPUCTAHHSIM TiIXOIY
TEMATUYHOI'O JOCHIIUKEHHS ab0o 3a
JIOTIOMOTOI0 THAUKATOPIB €(heKTUBHOCTI.
MixxHapoaHi IHIUKATOPpH TA0Th
MOXKJIUBICTh ~ TOPIBHATH  TOKa3HHUKHU
KpaiHd 3 aHAJIOTIYHUMHU TOKAa3HHUKAMHU
IHIIMX KpaiH, BUSBUTU MOAIOHOCTI Ta
BIZIMIHHOCTI MDK OJHICIO CHCTEMOIO Ta
IHITMMH, a TaKOXX 3alpPOIIOHYBaTH HOBI
OiAXOAW JO0 PO3B'I3aHHS  npolieMu
3a0€3Me4YeHHsI OCBITH CBITOBOTO PIBHSI.
Y momituyHMX Jgebarax 1 Tporecax
OPUUHATTS PIICHb MO0 KYypUKYIYyMIB
BCE YACTIllle 3TaayloThCs MDKHApPOIHI

KOHTPOJIbH1 IMOKa3HUKH abo
HEOOXITHICTD MOPIBHIOBATH 3
MDKHAPOTHUMU CTaHapTaMu K
ITHCTpYMEHT  3a0e3ledYeHHsT  BUCOKOI

SKOCTi, €(EKTUBHOCTI Ta MIA3BITHOCTI U
JIOCSITHEHHSI CUCTEMH OCBITH CBITOBOTO
piBHa. Xoua  JaHi  MDKHapOIHUX
MOPiBHSAHB, OE3YMOBHO, KOPHCHI s
dbopMyBaHHS HAI[IOHAJIIBHOI TOJITHKH,
OUIBIIICT, JOCHIOAHUKIB 1 AaHAIITHKIB
PEKOMEHIYIOTh OyTH 00epeXKHUMU B
IHTEpIpeTalii yCrixiB iHIUX.

Instructional design: also referred to as
instructional systems design, instructional
design is an analytic process of
developing instruction and analyzing
learning needs. Designers frequently use
instructional technology to develop
instruction.  Design  models usually
require a specific method that, when

HaBuyajabHuit JU3alH: TaK0XK
Ha3UBA€ETHCS MPOEKTYBAHHSIM
HaBYaJIbHUX CHCTEM, HaBYaJIbHUU
IU3aiiH  — 1[I aHAIITHYHHA IpoIec

pO3pOOJIEHHST THCTPYKLIM Ta aHami3y
notped y HaBudaHHi. [[u3aitHepu yacTo
BUKOPHUCTOBYIOTh HAaBYaJIbHI TE€XHOJIOTI{
JUIs. po3pobsieHHsl 1HCTpYyKuin. Mogeni




followed, transfer skills, attitude, and
knowledge to students

NPOEKTYBaHHA 3a3BWYail  BUMararoThb
CHEellalbHOTO  METOAY, JOTPUMAHHS
SAKOTO TIepefa€ HaBUYKH, CTABICHHS Ta
3HAHHS CTYJCHTAM.

Instructional theory: the theoretical
discipline that focuses on structuring
material to promote human education,
primarily juveniles. Created in the late
1970s in the United States, the theory is
usually categorized in two ways:
cognitive and behaviorist. It was spawned
from Benjamin Bloom’s 1956 work on
the Taxonomy of Education Objectives at
the University of Chicago.

Teopin HABYAHHA: TEOpETUYHA
JTUCLMIUIIHA, sIKa 30CEpe/’KeHa Ha
CTPYKTYpYBaHHI1 Marepianry JUISL
CIOpPUSIHHS OCBITI JIOAEH, Hacammepen
HenoBHOJNITHIX. CTBOpEHY HaNpUKIHII
1970 pokiB y Cnonyuenux IllTaTtax, 1o
TEOpil0 3a3BUYail KIacU(IKYIOTh JBOMA
crocobamu: KOTHITUBHY Ta
0ixeBiopuCTChKY. Ll Tepis po3BuHyacs
y 1956 pomi Ha OCHOBI poOIT
benmxamina brnyma 3 Uukasbkoro
YHIBEPCUTETY IMPO TAaKCOHOMIIO I[LIeH
OCBITH.

Integrative learning: the theory that
describes movement to integration of
lessons that will assist students in cross-
curricula connections. It is a concept in
higher education, and is different from
the “integrated curriculum” movement in
elementary and secondary schools.

IHTerpaTuBHe HABYAHHA: TCOPIs, sKa
OMKCY€E PYyX MO IHTEerpamii 3aHsiTbh, IO
JIOTIOMOKE CTYIEHTaM OpIEHTYBATHUCS Y
3B’si3kaX  MDK  Kypukyiaymamu. lle
KOHIIEIIIA BUII[O] OCBITH, sKa
BIJIPI3HAETHCS Bl PyXy «IHTETPOBAHHUX
HAaBYAJIBHUX TMPOTpamM» y TMOYATKOBUX 1
CepeIHIX MIKOJIax.

K

Key stages of the curriculum: a way of
organizing the curriculum into blocks of
school years and normally covering the
period of compulsory schooling. This
typically implies defining the knowledge,
skills, attitudes and the related attainment
targets/learning outcomes appropriate for
the learner’s age and maturity level
within each stage. Key stages of the
curriculum may not necessarily overlap
with formal educational stages.

Kio4uoBi ertanu KypuKyJaymy: crocio
opraHizaiii KypuKyaymy B  OJOKHU
HAaBYAJIBHUX  POKIB, IO  3a3BUYaid
OXOILUTIOIOTh  Tepiojl  0OOB'SI3KOBOTO
HaB4YaHHS B 3akiaxi. lle, sk mpaswio,
nepeadavyae BU3HAYCHHS 3HAHb, YMIHb,
HABUYOK, CTABJICHb 1 MOB'A3aHUX 3 HUMU
IiJ1e#/pe3ynbTaTiB HABYaHHS, 1o
BIJIMOBIAAIOTh BIKYy Ta PIBHIO 3PUIOCTI
CTyJIGCHTa B MeXaxX KOXXHOTO eTary.
KittouoBi etanu KypukyiIyMmy MOXYTh HE

CmiBMmagaTd 3 eTanamMu  (HopMabHOI
OCBITH.
Knowledge: there are many definitions | 3Hannsi: icHye Oaratro BH3HAuY€HBb 1

and forms of knowledge. It can be

¢bopM 3HaHb. 3HAHHS MOYKHA OIMUCATH SIK




described as the body of concepts and
factual information (data), including their
interrelated  structures and patterns,
concerning the natural and social
environment as well as our understanding
of the world, people and society, gained
through learning and/or experience.
Declarative  knowledge points to
‘knowing what’ (e. g. factual knowledge),
while procedural knowledge to ‘knowing
how’, e.g. knowledge of specific
functions and procedures to perform a
complex process, task or activity. Other
forms of knowledge often considered are
tacit and explicit knowledge. The former
iIs knowledge learners possess which
influences cognitive processing; however,
they may not necessarily express it or be
aware of it. The latter is knowledge a
learner is conscious of, including tacit
knowledge that converts into an explicit
form by becoming an ‘object of thought’.

CYKYIHICTh KOHIIENIIA Ta (QaKTUUHOL
iHbopMalii (1aHuX), BKJIIOYHO 3 IXHIMU
B3a€MOIIOB'A3aHUMHU  CTPYKTypaMHu  Ta
3aKOHOMIPHOCTSIMH, IO  CTOCYIOTBHCS
IPUPOJAHOTO 1 COIIAJIBHOTO
CepeloBUIla, A  TaKOX  HAIIoro
PO3YMIHHSI CBITY, JIFOJI€H 1 CYyCHIbCTBA,
OTPUMAHUX 4Yepe3 HaBYaHHA Ta/abo
nocBij. JlexknapaTuBHI 3HaHHS BKa3ylOThb
Ha Te, «II0 MU 3HAeEMO» (HAmpUKIa,
(dakTUYHI 3HAHHA), TOJl SIK MPOUEAYPHI
3HaHHS BKa3ylOTh Ha Te, <«SIK MHU

3HAEMOY, HaNpUKJIa, 3HAHHS
KOHKpeTHUX (YHKIIN 1 mpouenyp ais
BUKOHAHHS CKJIQJIHOTO npoiiecy,

3aBJaHHg a00 AisutbHOCTI. IHII Qopmu
3HaHb, SKI YaCTO PO3TJIANAIOTHCS, - IIC
HesBHI Ta sBHI 3HaHHsA. [lepmii - 1e
3HAHHS, SKHUMH BOJOJIIOTHL Ti, XTO
HABYA€ThCAd, 1 K1 BINIMBAIOTh Ha
KOTHITUBHY OOpOOKYy; OJHAaK BOHHU HE
000B'SI3KOBO MOXYTh iX BUpakaTu abo
ycBioMitoBaT. Jpyre - 1e 3HaHHSA, K1
YCBIJIOMJTIOIOTBCSI CTyJICHTAaMU, B TOMY
YHCIl HESIBH1 3HAHHI, K1
MEPETBOPIOIOTEC B SIBHY  opMmy,
CTal0UU «00'€EKTOM TYMKHU.

L

Learning: acquisition of attitudes,
knowledge, skills, and/or values through
experience, study, or teaching. Causes
behavioral changes that is persistent and
measurable. May also allow the
individual to create new mental
constructs or revise prior beliefs or
attitudes. The learning process depends
on experience and can lead to long term
behavioral changes.

The complex and long-term psychosocial
process consisting of the individual
acquisition or modification of

HaBuanHsi: HaOyTTsS TOTJIANIB, 3HAHb,
HAaBMYOK Ta/abo IIIHHOCTEH  yepes
JIOCBiJl, HaBYaHHSI YW BHKJIAJaHHS.
CrnpuuuHse 3MiHH TIOBEIIHKH, SKI €
CTIMKMMH Ta BUMIpHUMH. MOXe TakoX
JO3BOJINTH  JIIOAWHI CTBOPUTH  HOBI
PO3yMOB1 KOHCTPYKITii a00 TEPeTasTHyTH
NoTepeIHI MePEeKOHAHHSI YW CTaBIICHHS.
[Iporiec  HaBYaHHS  3AJICKHTH  BiJ
JOCBITy Ta MOXE TMPHU3BECTH 1O
JIOBIOTPUBAIMX 3MiH Y TTOBEIHIII.

Cxnaanuit 1 JIOBFOTPUBAIUI
TICUXOCOIATLHUM MpOIIEC, 10




information, knowledge, understanding,
attitudes, values, skills, competencies or
behaviours through experience, practice,
study or instruction. Note that the
definition of learning depends on the
philosophical and psychological approach
adopted. There are at least three different
models in defining the learning process.
Behaviourism views learning as a
measurable change of behaviour as a
result of the joint action of a number of
environmental factors. Cognitive theories
emphasize internal mental organization of
knowledge, stressing the acquisition of
knowledge, mental structures, and the
processing of information.
Constructivism views learning as a
process in which the learner actively
constructs new ideas or concepts based
on prior knowledge and/or experience.

CKJIQIAETHCA 3 IHAWB11YaJIbHOTO
HaOyTTs abo momudikamii 1H(opmamii,
3HaHb, PO3YMIHHS, CTaBJICHb, I[IHHOCTEH,
HAaBUYOK, KOMIIETCHIIH YU IIOBEIIHKHU
yepe3 JI0CBiJ, MPAaKTHKYy, HaBUYaHHSA a0o
IHCTPYKTaX. 3ayBaxkTe, 1110 BU3HAYCHHS
HAaBYaHHS 3aJIEKUTh Bl MNPUHHATOTrO
¢utocopcbkoro 1 MCHUXOJIOTTYHOTO
niaxoay. IcHye mjoHaiiMeHIle Tpu pi3Hi
MOjIeJIl BU3HAYEHHS MPOLIeCy HABYAHHS.
bixeBiopu3aM po3risijgae HaBYAHHS SIK
BUMIpPHY 3MIHY MOBEJIIHKH B pe3yJbTaTi

CHLIBHOT i HU3KHA YNHHUKIB
HaBKOJIMIIIHHOI'O cepeIoBUIIIA.
KoruitusHi Teopii MIKPECIIOI0Th

BHYTPIIIHIO MEHTAJbHY OpraHizallito
3HaHb, HArOJIONIYIOUU Ha HaOyTTI 3HAHb,
MEHTAJIbHUX CTPYKTypax Ta o0poOii
iHpopmarlii. KoHCTpyKTUBI3M po3riisiiae
HaBYaHHS SIK MPOLEC, B SIKOMY CTYIIEHT
aKTUBHO KOHCTPYIOE HOBiI 1imei abo
KOHIICTIIii Ha OCHOBI IOMEPEIHIX 3HaHb
Ta/ab0 JOCBIAY.

Learning area: grouping of traditionally
discrete but related subjects with the
explicit aim of integrating students’
learning. For example, the learning area
‘social sciences/studies’ can include
elements of  geography, history,
citizenship, economy/ commerce,
philosophy, and sociology. Many
education  systems  organize  the
curriculum of general education around
broad learning areas or fields of learning.
For example: language and
communication (including a first and a
second language); mathematical thinking;
exploration and understanding of the
natural and social world (including
natural sciences, geography, history,
biology, physics, and chemistry); and
personal and social development

Tany3p 3HAHb: IpyITyBaHHS
TpaguIliiHO PO3pI3HEHUX, ane
MOB'SI3aHUX MDK COOOI0 MPEIMETIB 3
YiTKO BHU3HAYEHOIO METOI0 IHTerparii

HaBYAaHHA  CTy/AeHTiB.  Hampuknan,
ranxy3b 3HaHb «CYCITUThHI
HAyKW/TOCTIIKEHHS MOXKE
OXOTUTIOBAaTH  €JleMeHTH  reorpadii,
icTopii, TPOMAISTHCHKO1 OCBITH,
eKOHOMIKW/KoMepiii,  ¢igocodii Ta

comiosyorii. barato OCBITHIX cHUCTEM
OpraHi3OBYIOTh KYPHKYJIYM 3arajbHOi
OCBITM HAaBKOJIO IIUPOKUX rany3eud adbo
chep 3Hanwb. Hampukmamx: wmoBa i
CIUIKYBaHHS (BKJIIOYAIOYM IMepuy 1
JIPYTy MOBY); MaTeMaTUYHE MHCIICHHS;
JOCITI/KSHHS 1 pO3YMIHHS PUPOTHOTO 1
COILIAILHOTO CBITY (BKIIFOUAIOYU
IPUPOTHUY1 HAYKH, reorpadito,




(including artistic education, citizenship,
ethics and physical education).

icTopito, Oionorito, (i3uKy 1 XIMil0);
0COOMCTHUH 1 COUIaJIbHUA PO3BUTOK

(BKJIIOYAIOYHU MUCTELBKY OCBITY,
IPOMAJSHCBKICTh, €THKYy 1 (I3u4He
BUXOBAHHS).

Learning by teaching (LdL): the | HaByanHsi ILJISIXOM BHKJIAJAHHS:

designation of a method that allows
students to prepare and teach their peers
in professional education. From the
German “Lernen durch Lehren” or LdL.
This method should not be confused by
student presentation or lectures. In
learning by teaching, students do more
than just convey specific content, they
choose the methodology and approach to
teach their classmates the specific subject
matter.

MO3HAYCHHSI METOJly, SIKHUM J03BOJIsIE
CTyJICHTaM TOTyBaTH Ta HaBYAaTH CBOiX
OJHOMITKIB 'y mpodeciitHiii ocBiTi. Bin
Himenpkoro «Lernen durch Lehren» a0o
LdL. Ilei#t mMerox He ciuin IUTyTaTd 31
CTYICHTCBKUMHU  TPE3CHTALlsIMA YU
JICKI[ISIMH. HaBuarouwnch HIJISIXOM
BUKJIQIaHHS, CTYJIGHTU POOIATh OlnbliIe,
HDDK TIPOCTO TepealoTh MEBHUM 3MICT,
BOHU OOMPAIOTh METOAOJIOTIIO Ta MIAXI]I,
o0 HaBYaTU CBOIX OJHOTPYIHUKIB Yy
KOHKPETHIN MpeIMETHIN ramysi.

Learner-centred approach to
education places the efforts of the learner
to understand things at the centre of the
learning process. The individual thus
becomes the primary focus. The starting
point for learning is their own experience.
An EDC curriculum must therefore focus
on the learner as a whole being by
embracing what concerns the individual,
the worker and the citizen throughout
their lives. Thus the uniqueness of each

learning environment must be taken into
account when developing EDC curricula.

Ilixxix o0 ocBiTH, OpPiEHTOBAHMII Ha
CTyJ€HTa, B IIEHTPl HABYAIHHOTO
MpoIeCy CTaBUTh 3YCHJIJIS CTYJCHTA,
CIIPSIMOBaH1 Ha Te, 00 3PO3yMITH pedi.
OcoOucTICTh, TaKUM 4YHWHOM, CTa€
OCHOBHUM 00'eKTOM yBaru. BinmpasHoto
TOUKOIO JUISI HaBYaHHA € 11 BJIACHUU
nocBin. Tomy OCBITHS mporpama IS
JEMOKPATUYHOTO IrPOMaJISTHCTBA
ITOBHHHA 30CepeKyBaTUCS Ha
CTYJICHTOBI SIK Ha IUIICHIA 0COOMCTOCTI,
OXOIUTIOIOUM Te, III0 MAa€ 3HAYCHHS IS
JIOJIMHM, TIpalliBHUKA 1 TpOMajsHUHA
BIIPOJIOBXK YCHOIO HOro XUTTS. Takum
YUHOM, TIpU PO3pOOJIEHHI OCBITHIX
mporpaM  HEOOXIIHO  BpaxoBYBaTu
YVHIKaQJIBHICTh KOKHOTO HAaBYAJIBHOTO
CepeOBHIIIA.

Learning content: the topics, themes,
beliefs, behaviours, concepts and facts,
often grouped within each subject or
learning area under knowledge, skills,
values and attitudes, that are expected to

3micT HaBYaHHAA: TEMHM, ITMTaHHS,
NEPeKOHAHHS,  MOJENl  TOBEAIHKH,
KOHIIEMIii Ta ()aKTH, 4aCcTO 3rpyIMOBaHi B
Me)Kax KOXKHOro mpeamera abo ramysi
3HaHb 32 3HAHHSAMM, HaBUYKaAMH,




be learned and form the basis of teaching

IIHHOCTSIMHM Ta CTaBJICHHSAM, SKI, SK

and learning. OUIKy€TbCS,  OyIOyThb  3acBO€HI 1
CTaHOBIIATH OCHOBY BHKJIAQJaHHSI Ta
HABYAHHS.

Learning objectives: specification of | Ilixi HABYAHHS: BH3HAYECHHS

learning to be achieved upon completion
of an educational programme or an
activity. Learning objectives can also be
specified for a lesson, a theme, a year, or
an entire course.

pe3ynbTaTIB HABUAHHS, SIKUX HEOOX1IHO
JOCSTTA TICHST 3aBEPIICHHS OCBITHBOI
nporpaMu  ab0 HaBYAJIBHOTO KypCy.
HaBuanbH1 LUI1 MOXYTh OYTH BU3HAUYE€HI
JUIST ypoKa, TEeMH, POKYy abo IMiJIOro

Learning outcome: while the usage of
learning outcome may vary between
different organizations, the term usually
refers to either the aims of the course or
the general objectives of a line of
education.

Pe3yabTaTtn HABYAHHS: xoya
BUKODUCTaHHS PE3YJbTATIB HABUYaHHS
MOXKE BIJIPI3HATHCS B PI3HUX
IHCTUTYIISIX, 1€ TepMIH 3a3BUYaid
BIIHOCUTBCS ab0 70 miel Kypcy, abo
JI0 3araJIbHUX 1€l JI1HIT OCBITH.

Learning resources: any resource -
including print and non-print materials

and online/open-access resources — which
supports and enhances, directly or
indirectly, learning and teaching.
Typically, the use of a learning resource
in the classroom is subject to a process of
evaluation and approval at the school,
local or national level. Evaluation criteria
may include relevance to the curriculum
and expectations for learning, social
considerations, and age or developmental

HaBuanbHi pecypcu: Oyab-s1Ki
pecypcH, BKIOYHO 3 JPYKOBAaHUMH Ta
HEJAPYKOBAaHUMH MaTtepiajaMu, a TaKoX
OHJIaH-pecypcamMu/pecypcaMmu 3
BIIKDUTUM JIOCTYIIOM, SIKI TPSMO YU
OTIOCEPEIKOBAHO HIATPUMYIOTh 1
MOKPAIYIOTh HABYAHHS Ta BUKJIAJAHHS.
Sk MIPaBUJIO, BUKOPHUCTAaHHSA
HAaBYAJIBHOTO pECypcy B  ayAauTopii
HmijyIsirae Tporecy  OIIHIOBAaHHS — Ta
CXBaJIeHHS Ha pIBHI 3aKjagy OCBITH,
MICIICBOMY UM HaIllOHAJIbHOMY PiBHI.

appropriateness. Kpurepii OIliHIOBAHHSI MOXXYTh
nepeadavaTu BIJIIOBIIHICTE
KypPUKYJIyMy Ta OYIKyBaHHSM BiX
HABYaHHS, COIllaJbHI MIPKyBaHHS, a
TaKOXX BIAMOBIIHICT BiKy YW PIBHIO
PO3BUTKY.

Learning time: generally, the amount of | HapuanbHmii 4ac: sSK  TpaBWIoO,

time during which learners are actively | kinpkicTe  4acy, mNpOTATOM  SKOTO

working on tasks and are effectively | ctynenTs akTBHO TpaIOOTh  HaX

engaged in learning. There are different
approaches to time in education. For
example, a distinction can be made

3aBJIaHHSAMM Ta €(EKTUBHO 3aJy4deHI J0
HaBYaHHs. [CHYIOTH pI3HI MIAXOAH [0
yacy B OCBITI. Hampuknan, MoxHa




between: (a) officially allocated time,
which includes school time (i.e. the total
amount of time spent in school),
classroom time (i.e. the amount of time
spent in the classroom), and instructional
time (i.e. the portion of classroom time
devoted to the teaching and learning of
curriculum subjects); (b) engaged time or
time-on-task, which refers to the portion
of time during which students are paying
attention to a learning task and
attempting to learn; and (c) academic
learning time, which indicates that
portion of engaged time that students
spend working on tasks at an appropriate
level of difficulty for them and
experiencing high levels of success

po3pi3HATU: (a) OQIUINHO BUIUICHUMA
yac, SKUM TIOOUIIETRCI Ha  4ac
nepeOyBaHHA B yHIBEpCUTETI (TOOTO
3arajbHy KUIBKICTh 4acy, MPOBEIECHOIO
B YHIBEPCHUTETI), Yac y ayAuTopii (ToOTO
KUIBKICTh ~ 4acy, IpOBEACHOIO0 B
ayauTopii) Ta HaBYaJIbHUNA 4Yac (TOOTO
YacTHHA 4yacy B ayAMTOpii, MPUCBSYEHA
BUKJIQJJaHHIO Ta BUBYEHHIO JAMCLMILIIH
HaBuyanbHOI  mporpamu); (D)  wac
3alHATOCT1 a00 Yac BUKOHAHHS 3aBlaHb,
SAKUI HaJIeXKUTh JO YaCTHHH 4Yacy,
IPOTATOM SIKOTO CTYACHTHU NPHUIUISIOTH

yBary HaBYaJlbHOMY 3aBJAaHHKO Ta
HaMararoThbCs BUUTHCS, Ta (c)
aKaJeMIYHMI HaBYaJbHUM 4Yac, SKHH

BKa3y€ Ha Ty YaCTHUHY Yacy 3alHSATOCTI,
SKY CTYJICHTH BUTPAYAIOTh Ha
BUKOHAHHS 3aBJaHb Ha BIiIIOBIIHOMY
JUIS HUX PIBHI CKJIQHOCTI Ta JOCATAIOTh
BHUCOKOTO PiBHSA YCITIXY.

Liberal arts: The field that provides | Liberal arts: ramy3s 3HaHb, sKa

general knowledge and intellectual skills | 3a0e3neuye omanyBaHHS —3araJbHUMH

in study, in comparison to specialized | 3HaHHsAMHU Ta IHTEIEKTyaIbHUMH

skills for professional or occupational | HaBuukamu  Tig  Yac  HaBYaHHS,

use. MOPIBHSHO 31 creriajrizoBaHuMU
HaBHUYKaAMH TUISt npodeciiiHoro
BUKOPHCTaHHSI.

Localization of curriculum: process of | Jlokamizamiss KypHKyJyMy: MpoIrec

defining parts or components of the
curriculum at community/local or school
level, normally with the involvement of
local staff, stakeholders and institutions,
S0 as to address issues that are locally
relevant and allow for more meaningful
learning experiences.

BU3HAYCHHS YacTHH a00 KOMIIOHCHTIB
KYPUKYIyMY Ha piBHI
rpoMau/MiclieBoMy piBHI ab0 Ha piBHI
3aKJIaay OCBITH, 3a3BUYal 13
3Iy4eHHSIM  MICIIEBOTO  IIEpCOHATY,
3aIlikaBJICHUX CTOPIH Ta YCTaHOB, 3
METOI0 pO3B'I3aHHS TIMTaHb, SKI €
aKTyaJIbHUMH Ha MICIICBOMY piBHI Ta
3a0e3rmeuyoTh  OUTBII  3MICTOBHHUH
HaBYaJILHUN JOCBI.

M

unlike rote

Meaningful learning:

OcMuc/ieHe HABYAHHSI: HA BIIMIHY BiJ




learning, it is a process leading to the
development of conceptual networks i. e.
concept mapping) that can be applied in
different situations, supporting creativity
and problem solving. According to
constructivist views, it also refers to
learning that makes sense to students as it
Is connected to their personal experience
and is practically oriented.

3a3yOpIOBaHHs, L€ MPOIIEC, IO BeAE 10
PO3BUTKY  KOHLENTYaJIbHUX  MEpPEX
(ToOTO MamyBaHHA KOHILEMNTIB), SKI
MOXHa  3aCTOCOBYBaTM B  PI3HHX
CUTYallisIX, MIATPUMYIOUM TBOPYICTH 1
po3B's3aHHs  mpobOsiem.  3rigHO 3
KOHCTPYKTUBICTCHBKUMH TIOTJISIIAMHU, 11€
TAKOXX CTOCYEThCS HaBYaHHA, SIKE Mae
CEHC Ui CTYACHTIB, OCKUIBKA BOHO
[IOB'A3aHE 3 IXHIM OCOOHWCTHUM JIOCBIJIOM
1 € MPAKTUYHO OPIEHTOBAHUM.

Multidisciplinary approach: an
approach to curriculum integration which
focuses primarily on the different
disciplines and the diverse perspectives
they bring to illustrate a topic, theme or
issue. A multidisciplinary curriculum is
one in which the same topic is studied
from the viewpoint of more than one
discipline. Frequently multidisciplinary
and cross-disciplinary are used as
synonyms describing the aim to cross
boundaries between disciplines.

MixkaucuumutiHapuuid miaxig: miaxin
70 IHTETPYBaHHS KYpPUKYIYMY, SIKHUI
30CEpeIKYEThCSl HacamIiepe]] Ha PI3HUX
JTUCIUILIIHAX 1 PI3HOMAHITHHUX
MEepPCIEeKTHBaxX, SKIi BOHH TPUBHOCITH
JUIS UTIOCTparlii TeMmu, MpeaMera Y
MUTaHHS. MiKAMCUMIUTIHAPHUAN
KYPUKYJIYM — II€¢ KYPUKYJIYyM, B SIKOMY
OoIHAa M Ta camMa TeMa BHBYAETLCI 3

TOYKA  30py OUIbIN, HDK  OJHIET
JTUCIIUIUIIHHA. Yacto TEPMiHH
«MYJBTHANCITUTUTIHAPHUT 1

«MDKIUCITUATIITIHAPHUAMN
BUKOPUCTOBYIOTh SIK CHHOHIMH, IO
ONMKCYIOTh METY IIOAOJAaHHSA KOPJIOHIB
MDK TUCHUATUIIHAMUA.

N

National curriculum: a description —
normally set out in a document or series
of related documents — of the prescribed
common goals, objectives and quality
and/or content criteria of a national
educational system. This may take the
form of standards (defined objectives and
achievement criteria at given levels of
education and in specific subjects or
learning areas). It may also indicate the
extent to which decisions on curriculum
content can be made on the local or
school level.

HaunioHaqibHuil KypHKYJyM: ONUC -
3a3BUYAi BUKJIQJICHUH Yy JTOKYMEHTi abo
cepii  TOB'SI3aHMX  JOKYMEHTIB -
BCTAHOBJICHHUX 3arajlbHUX IIeH,
3aBHaHb 1 KpUTEPIiB SAKOCTI Ta/abo
3MICTY HaIll0HAJIBbHO1 OCBITHBOT
cuctemu. lle w™oxe wMatu dopmy
CTaHIapTiB  (BH3HAYEGHHUX  IIeH 1
KpUTEpiiB  JOCATHCHHS Ha IIEBHHX
PIBHSX OCBITH Ta 3 TIEBHHUX JIHCIUILTIH
a0o0 ramy3eil 3HaHb). BoHH TakoX
MOXXYTh BKAa3yBaTH Ha Te€, SKOI MipOIO
pIIEHHS MIOA0 3MICTy HaBYaJIbHUX




oporpaM  MOXYTb NpUHAMaTUcid Ha
MICLIEBOMY piBHI @00 Ha pIBHI 3aKjany
OCBITH.

O

Open curriculum: an approach based on
the principle that education and the
curriculum should be active, flexible,
fluid, and individualized. The primary
concern of open education is to facilitate
meeting educational goals while fulfilling
the unique, individual potential of each
learner. Curriculum in open education
revolves primarily around the individual
learner. It emphasises individual
interests, and highlights the influence
learning materials and their arrangement
within a classroom may have upon
learners. Educators in an open classroom
may often follow a specific, daily
curriculum. This  curriculum IS
supplemented and altered through
interaction to complement spontaneity.
Therefore, although lessons may be
taught and learned, the manner in which
they are done so is rarely repeated.

Binkputuii KypuKyJIyM: Miaxia, sSKANA
IPYHTYETHCS Ha MPUHLMNIII, 1110 OCBITA Ta
KYPUKYJIyM MalOTh OyTH aKTHBHUMH,
THYYKUMH, MIHJIUBAMUA Ta
1HAMBIIyaT130BAHUMU. OcHoBHE
3aBJIaHHS BIJKPUTOI OCBITH - CHPUATH
JIOCSITHCHHIO OCBITHIX IIiJICH, OJJHOYACHO
peanizyrodu YHIKQJIbHUH,
IHAUBIIYaTbHUM TIOTEHIIA KOYKHOTO
crynenta. Kypukynym y BIIKpUTIH
OCBITI 00€pTaEeThCcsi, B TEpIIy Yepry,
HABKOJIO KOXKHOTO CTyJCHTa. Y HBOMY
HAroJIONyeThCs HAa  IHAUBIIYabHHUX
iHTEpecax 1 MiAKPECIIOEThCS BILIUB,
SKWUI HaBYaJbHI MarTepiaam Ta IX
YIOPSAKYBaHHS B ayauTOpii MOXYTh
MaThd Ha CTyAeHTiB. Bukimamaui y
BIIKPHUTI ayAuTOpii HYacTO MOXYTh
CIIyBaTH KOHKPETHOMY IIIOJEHHOMY
HaBYaJIbHOMY IUIaHy. lleit HaBuanmpHMiA
IUTaH JIOMOBHIOETHCSA 1 3MIHIOETHCS Yepe3
B3aEMOJII0 31  CTyAeHTamu, 1100
JOTIOBHUTHU foro eJIEMEHTAMHU
CIIOHTAaHHOCTIL. ToMy, Xoua 3aHATTA
MOXXYTh TPOBOAUTHCS 1 BHUKJIAIATHCA,
C1oci0, y KU BOHHM MPOBOJSATHCS, TyKE
PIIKO TOBTOPIOETHCHA.

Outcome-based education (OBE): a
form of education that focuses primarily
on measuring a student’s end
performance. OBE does not require a
specific form or method of teaching, only
that the student learns and retains the
information taught at the end.

HaBuauns, Opi€cHTOBaHe Ha
pe3yJbTaT: BHUJ  HaBYaHHS, AKHHU
30CEPEIKEHNI B OCHOBHOMY  Ha
BUMIPIOBaHHI  KIHIIEBOi  YCHINIHOCTI
cTyneHTa. BoHO He BuMarae mEBHOI
dbopMH UM METOJy HaBUaHHS, a JIHIIE
TOTO, MO0 B KiHIII HaBYaHHS CTYJICHT
BUBYMB 1 3amaM’ATaB  BUKJIQJCHY
iHbOopMaILiio.




Pedagogy: the art and science of
teaching, from the Greek paidagogos.
The Latin for pedagogy is education, and
IS much more widely used, though they
are interchangeable.

The art and science of teaching, as a
professional practice and as a field of
academic study. It encompasses not only
the practical application of teaching but
also curriculum issues and the body of
theory relating to how and why learning
takes place. Because it derives from a
Greek expression referring to the
education of the young, pedagogy is
sometimes taken to be specifically about
the education of children and young
people. The more recently coined term
‘andragogy’ is used in relation to the
education of adults.

Ilemarorika: wmucrenTBO 1  Hayka
BUKJIQIaHHS, BiJl Tpelibkoro paidagogos.
JIaTUHCBKE CIIOBO «I1€1arorika o3Hadae
«OCBIT@», 1 BOHO BHKOPHCTOBYETHCS
HabaraTo upiie, xoua BOHU
B3a€MO3aMIHHI.

MucrenTBo 1 Hayka BWKJIAQJaHHS, SK

npodeciiina mpakTMKa 1 gK cdepa
aKaJIeMIYHUX JTOCHIIKEHD. Bona
OXOILTIOE HE JIUIIIE PAKTUIHE

3aCTOCYBAaHHS BUKJIQJIaHHS, a ¥ MUTaHHS
PO3BUTKY KYPUKYJIYMIB Ta CYKYITHICTh
TEOPiH, 10 CTOCYIOTHCSA TOTO, SIK 1 HOMY
BiOyBaeThcsi  HaBuaHHs.  OCKUIbKU
CJIIOBO  «II€Narorika» IOXOAWTHb BIJ
IPEIbKOTO  BHUpazy, 10  O3HAyae
«BUXOBaHHA MOJIOJIHX), 1HO1
BBAXKAIOTh, 1[0 IIEJarorika 3aliMacThCs
caMe BHUXOBaHHSIM [ITEH Ta MOJIOML.
Hemonasuo CTBOPEHHI TepMiH
«aHJIparorika)» BHKOPUCTOBYETHCSA IS
MTO3HAYCHHSI OCBITH JJOPOCITHUX.

Peer learning: A process based on
exchange of knowledge and information
between learners who may also act as
mentors. Also referred to as peer
education.

HaBuaHHsl 3a NPUHUOMIIOM «PiBHM-
pPiBHOMY»: TIpolleCc, 3aCHOBaHHWHA Ha
0OMiHI 3HaHHSMHU Ta 1H(OpPMAIIIEI0 MK
CTYICHTaMH, sKi  TaKOX  MOXYTh
BHUCTYIIATH B POJII HACTaBHUKIB. Takox
HA3WBA€TBCS «OCBITAa 3a TPUHITUTIOM
“pIBHUI-PIBHOMY'».

Personalized learning: a process of
tailoring education to learners’ current

situation, characteristics, and needs in
order to help learners to achieve the best
possible learning progress and outcomes.
Personalized learning can appear on
different levels of education, including
personalizing the curriculum, courses,
learning materials and activities, and
other  learning  support.  Through
personalized learning, each learner is
provided with education that is tailored to
his/her individual characteristics and

IlepconanizoBane HaBYAHHS: IIPOIIEC
NPUCTOCYBAaHHS OCBITU 0 TIOTOYHOI
CUTyallll, XapakKTepUCTHUK 1 TOTped
CTYJICHTIB, 1100 JOIMOMOITH iM JIOCATTH
HAWKpamoro Mporpecy B HaBYaHHI Ta
HaWKpamux pE3YIbTATIB.
[lepconanizoBane  HaBYaHHA  MOXE
MPOSIBIIATHCS HAa PI3HUX PIBHIX OCBITH,
BKJTIOYAIOYH IIepCOHAITI3AIIII0
KYpPUKYIIyMy,  KypcCiB,  HaBYAJIbHHUX
MarepiajiB 1 3axXo[diB, a TaKOX IHIIOL
HAaBYAIBHOI  MIATPUMKH. 3aBmsiku
MIEPCOHATI30BAHOMY HABYaHHIO KOXKEH




needs and learns in a way that is most
suitable for him/her, resulting in different
learning experiences for each learner.

CTYACHT 3100yBae OCBITY,
MIPUCTOCOBAHY hi (o moro/ii
IHAMBITYaTIbHUX 0CO0JIMBOCTEN 1

noTped, 1 HABYAETHCSA y CIOCIO, KU €
HAWOLIBII TPUUHATHUM JJISI HBOTO/HET,
10 MPHU3BOAUTH 10 OTPUMAHHS PI3HOTO
HABUYAJbHOTO JIOCBINY JUJIi KOXKHOTO
CTy/ICHTA.

Plurilingualism: the capacity of an
individual to use several languages
receptivelyy and/or productively,
whatever level of competence that they
have in each of them.

3JATHICTb JIFOJMHH
KIJBKOMa  MOBaMH
peuenTuBHO  Ta/abo0  TPOAYKTHUBHO,
HE3QJIC)KHO B  pIBHA  BOJIOAIHHSA
KO>KHOIO 3 HUX.

IL1ropuiiHrBizm:
KOPUCTYBAaTHUCS

Positive Peace describes a state whereby
the collective will is directed towards
promoting peace and removing the
barriers to peace. It includes a
commitment to social justice, thereby
moving beyond the idea that peace is the
absence of fear, violence and war. It
includes a commitment to non-violence
conflict resolution and seeks to encourage
these capacities of individuals and groups
so as to address social problems in a
constructive manner. For EDC educators,
it also means promoting democratic
processes in the classroom, addressing
issues of power or the abuse of power as
well as seeking at all times to encourage
the skills of listening, constructive
dialogue and a commitment to resolve
conflict.

Ilo3uTUBHMIT MMpP oONUCy€E CTaH, B
SIKOMY KOJIEKTUBHA BOJIsI CIIPSIMOBaHA Ha

IPOCYBaHH  MHUPY Ta  YCYHEHHs
NEPeliKoJl Ha NUIAXy [0 Mupy. Bin
nependayvae NPUXUIBHICTh hi (s

COIIAJIBHOI CTIPAaBEIJIMBOCTI, THM CaMUM
BUXOJSYM 32 paMKH YSBICHHS IPO Te,
o0 MHUpP - II€ BIACYTHICTh CTpaxy,
HacUJIbCTBa 1 BiWHU. BoHa monsrae y
NPUXWIBHOCTI /0 HEHACWJIBHUIIBKOTO
BUpIIIEHHS KOH(MJIIKTIB 1 CIIpsSIMOBaHa Ha
3a0X0YECHHS IbOTO  TMOTEHIiaTy B
OKpEeMHUX OCi0 1 Tpyn 3 METOIO
KOHCTPYKTHBHOTO PO3B'sI3aHHSA
comiabHUX mpooOiem. J{Jis megaroris 1e
TaKOX O3Havae CTPUSTHHS
JEMOKPaTUIHUM nporecam y
HABYAIBHOMY  3aKJaji, pO3B'S3aHHSA
NUTaHb  BIagu  a00  3JIOBKHBAaHHSA
BJIQ/IOI0, a TAKOX IOCTIHHE TparHeHHs
3a0XOYyBaTH  HABUYKH  CIyXaHHS,
KOHCTPYKTHBHOTO Jianory Ta
TOTOBHOCTI BUPINTYBaTH KOH(IIIKTH.

Problem-based learning: a process
designed to experientially engage learners
in processes of inquiry into complex
problems of significance and relevance to
their lives and learning. It is intended to

IIpoOsieMHO-Opi€eHTOBAHEe HABYAHHS:
mpoIiec, po3pobIIeHMIA TUIst
€KCIIEpUMEHTATBHOTO 3aTy4eHHS
CTYJICHTIB 7O TPOIECIB JOCTIIHKCHHS
CKJIAJIHUX  mpoOJieM, BaXJIMBUX 1




challenge learners to pursue authentic
questions, wonders, and uncertainties in a
focused way, which enables them to
construct, deepen, and extend their
knowledge and understanding.
Thoughtful presentation of the problem is
critical to this approach. Problems must
be complex enough that there is a need to
seek many perspectives on the issues, to
engage in collaborative inquiry, and to
generate multiple possible solutions. The
problems have an authenticity that holds
meaning for the learners, enables them to
assume ownership of the problems, and
results in findings of significance in the
broader context of their lives. Problems
must invite a deep approach to learning —
to inquiry, thinking, and reflection —
which leads to shifts or changes in
learners’ knowledge. At the same time,
they leave room for learners to discover
that knowledge is tentative, always
reflective of a moment in time, and open
to continued shifts and changes.

aKTyaJbHUX JJS IXHBOTO OKUTTS 1
HaBYaHHA. BOHO Mae Ha MeTi CIOHYKaTH
CTYJICHTIB 10 LIECTPSIMOBAHOIO
HOIITYKY aBTEHTHYHUX 3alnTaHb,
3IMBYBaHb 1 HEBU3HAYEHOCTEH, IO Ja€
M 3MOry KOHCTPYIOBATH,
NOrJauOI0OBaTH W PO3IIMPIOBATH CBOIi
3HaHHS Ta pO3yMiHHA. BmaymnuBe
IpeICTaBIEHHS npooyiemMu Mae
BUpIMIATbHE 3HAYECHHS JUISI  I[OTO
niaxoxy. Ilpobnemu MawTh OyTH
JOCTaTHHO CKJIQJHAMH, 00 BUHHUKIA
norpeba MIyKaTH pi3HI TOYKU 30py Ha
HUX, OpatTu ydacTb Yy CHUIBHOMY
JOCIIDKEeHH] Ta TeHepyBaTH KIIbKa
MOXJIMBUX pimieHb. [IpoOiemu maroTh
OyTH aBTEHTHYHUMU, TOOTO TAKUMH, IO
MalOTh 3HAYEHHS JJI CTY/CHTIB, NalOTh
M 3MOry B3SITH Ha cebe
BIJIITOBIAAIBHICTD 3a PO3B'sI3aHHS
npoOJjieM 1 TPHU3BOJSATH O BUCHOBKIB,
BOXJIMBUX y [IUPIIOMY KOHTEKCTI
ixuporo kurTa. IlpoOnemu MaroTh
CIIOHYKaTH [0 TJMOOKOro MiAXony 0
HaBYaHHSA — JO NOILIYKY, MHCJEHHS Ta
pediiekcii, o TPU3BOAUTH A0 3PYIICHb
a00 3MIH 'y 3HaHHIX CTYJICHTIB.
Bomnouac BOHH 3aJIMIIAI0Th
MOMUIMBICTD JIJII CTYACHTIB 3PO3yMITH,
10 3HAaHHA € YMOBHUMH, 3aBXIU
Bi0OpaxaroTh MEBHUA MOMEHT 4Yacy i
BIIKPUTI JJIA TIOCTIMHUX TEPETBOPEHD 1
3MiH.

Project-based learning: a process that
fosters learners’ engagement in studying
authentic problems or issues centred on a
particular project, theme, or idea. Often
the term ‘project-based’ is used
interchangeably with ‘problem-based’,
especially when classroom projects focus
on solving authentic problems. The nexus
for the project may be suggested by a

HaBuaHHsl, 3acCHOBaHe Ha NMPOEKTHIN
AISUVIBHOCTI: TIpoIleC, SKUW  CIpUse
3QIy4EHHIO CTYJIEHTIB JO BHBYEHHS
ABTCHTUYHUX TpoOseM abo TMHTaHb,
30CepeIKEHNX Ha KOHKPETHOMY
npoekTi, Temi um imei. Yacto TepmiH
(MPOEKTHUI»  BUKOPUCTOBYETHCA  SK
B3a€MO3aMIHHUN 3 TEPMIHOM
«poOIeMHUN», 0COOJIUBO KOJHM MPOEKT




teacher, but the planning and execution of
contingent activities are predominantly
conducted by  learners  working
individually and cooperatively over many
days, weeks, or even months. This
process is inquiry-based, outcome-
oriented, and associated with conducting
the curriculum in real-world contexts
rather than focusing on a curriculum that
is relegated to textbooks or rote learning
and memorization.  Assessment s
commonly performance-based, flexible,
varied, and continuous.

B ayJUTOpPIii 30CEpPE/KYEThCS Ha PO3B'
sA3aHHI aBTEHTHYHHX mpobsieM. Inero
IPOEKTY MOXe 3aMpoNOHYyBaTU
BUKJIaJay, aji€ TUIAHYBAHHS 1 BAKOHAHHS
3aIJTAaHOBAaHUX  3aXOAIB  IEPEeBaXKHO
3IIACHIOETHCS CTYJIEHTaMH, AK1
OpaliolOTh 1HAUBIAYAIBbHO 1 CHUIBHO
BIIPOJIOBK 0OaratboX IHIB, THXKHIB a00

HaBITh MICSIITiB. Lei MpoLEeC
IPYHTYETHCS Ha JIOCITKSHH,
OpIEHTOBAHUM Ha  pe3yJbTaT 1
NOB'SI3aHUM 13 3aCTOCYBaHHSIM

KYPUKYJIyMYy B peajlbHOMY KOHTEKCTI, a
HE 30CEPEKYEThCA Ha KYpPUKYIyMI,
SKUW 3BOJUTHCS [0 IMIJIPYYHHUKIB YU
3a3yOproBaHHS 1  3amaM'sTOBYBaHHS.
OrniHoBaHHS 3a3BU4Yail 0a3yeTbcs Ha
pe3ynbrarax, € THYYKHM,
PI3HOMAaHITHUM 1 O0€3MepEePBHUM.

Proficiency-based learning:
proficiency-based learning refers to
systems of instruction, assessment,

grading, and academic reporting that are
based on students demonstrating that they

HaBuannsa, 3aCHOBaHe HaA
kBaJidikamii: BITHOCUTBCA 0 CHUCTEM
HaBYaHHS, OL[IHIOBAHHS Ta aKaJeMIYHHUX
3BITIB, SKI 0a3ylOThCS Ha JEMOHCTpaIlii
CTyJICHTaMHU TOTO, III0 BOHU 3aCBOITH Yy

have learned the knowledge and skills | mporieci  HaByaHHs ~ BU3HAYeHi  /
they are expected to learn as they | ouikyBaHi 3HaHHS Ta HABHYKH.
progress through their education.
R
Research is about learning and | JlocaigkeHHsi: ¢  HaBYaHHI Ta

discovery. It is a process through which
questions or ideas are investigated,
analysed and shared. There are many
forms and approaches to educational
research in general as well as to EDC in
particular. Educational research can
support the development of greater
understanding of the learning process. It
can offer insights and information on key
concepts and ideas that can support the
development of curricula throughout the
member states. It can support evaluation

BinkputTs. lle mporec, 3a momomMororo
SIKOTO JOCIIIKYIOThCS, aHATI3YIOThCS Ta
MOIIUPIOIOTHCS NMUTaHHA uun imei. IcHye
O6araro ¢opMm 1 MTAXOMIB 10 OCBITHIX
JTOCIIDKeHb  3arajoM 1 B Talysi
JEMOKPATHYHOTO IpOMaJISTHCTBA
30kpeMa. OCBITHI TOCHTIIKEHHS MOXYTh
CIPHSATH KPaIIOMy PO3YMIHHIO MPOIIECY
HaBYaHHS. Bonnu MOXYTh
3aMpONIOHYBATH PO3YMIHHS Ta HaJaTH
iH(bOpMaIIiI0 TTPO KITFOYOBI KOHIEMINT
17€i, SKI CHPUSTUMYTb PO3POOJICHHIO




by offering opportunities to examine
current practice, discover what is
working, what could work better? It can
support democratic practices by ensuring
learners’ opinions and ideas about life are
examined and documented.

KypHUKYJIyMIB y BCIX JepkaBax. BoHu

MOXYTb CIIPUATH OLIIHIOBAaHHIO,
IIPONIOHYIOUH MO>KJIUBOCTI TUTSL
BUBYCHHS IOTOYHOI IIPaKTHKH,

BUSIBJIEHHS TOTO, IO Mpalre, a Mo
Morjo © mpamroBatd Kpame. Bonu
MOXYTh MIATPUMYBATH JEMOKpPATUYHI
NPAKTUKH, 3a0€3MeUyloYd BUBYEHHS Ta
JOKYMEHTYBaHHS JYMOK 1 YSIBJICHb
CTYJIEHTIB MPO JKUTTH.

S

School-based curriculum development:
Curriculum developed at the level of an
individual school. This notion suggests a
decision-making process with regard to
the curriculum involving school staff,
ranging from individual teachers adapting
existing curricula to the whole school
staff collaboratively working together to
develop new curricula in order to make
them more relevant and meaningful for
learners. The school-based curriculum
development movement was particularly
active in the 1980s as an alternative to
centralized curriculum decision-making.

Po3po0iieHH KYpHKYJIyMy Ha PpiBHi
IIKOJU: KYpUKYIYM, pO3poOiieHui Ha
piBHI oOkpeMoi 1mkoiau. Ile mnoHATTS
nependadae Mporec MPUHHATTS PillleHb
MO0  KYpPHKYJIyMy 33  y4YacTio
IIKUTBHOTO TIEPCOHANY - BiJl OKPEMHX
BUMTENIB, #AKI aJanTylOTh HasBHUMN
KypPUKYJIyM, JI0 BCHOTO HIKUJIBHOTO
KOJICKTUBY, SKUH CIUIBHO MPAIlO€ HaJl
PO3pPOOKOI0 HOBOTO KYpPUKYIyMy, I1100
3poOUTH HOro OUIBII peJIeBaHTHUM 1
3HaUymMM g y4yHiB. Pyx  3a
pO3pOOJICHHS KYypUKYyJIymMy Ha 0a3si
IIKOJIM OyB 0CO0IMBO akKTUBHUM Yy 1980-
X poKax K albTepHATHBA
[IEHTPaTi30BaHOMY TPHUUHATTIO PIIICHb
1010 MPOEKTYBAHHS KYPUKYIYMY.

Scope and sequence (in curriculum):
Interrelated concepts that refer to the
overall organization of the curriculum in
order to ensure its coherence and
continuity. Scope refers to the breadth
and depth of content and skills to be
covered. Sequence refers to how these
skills and content are ordered and
presented to learners over time.

Oo6car i MOCJTiI0BHICTH (y
KYPHUKYJIyMi): B3a€MOIIOB'A3aH1
MOHSTTS, $KI CTOCYIOTBCS 3arajbHOi
opraHizamii KypUKyJIyMy 3 METOIO
3a0€3Me4YeHHs] HOro y3roJKEHOCTI Ta
Oe3ImepepBHOCTI. O6¢sr 03Havyae
MIUPOTY Ta TAUOMHY 3MICTY 1 HAaBUYOK,
SKI MarOTh OyTH 3aCBO€HI W OXOTUICHI.
[ToCTiMOBHICTh CTOCYETBHCS TOTO, SIK IIi
HABUYKA Ta 3MICT YIOPSJAKOBaHI Ta
MPENCTaBICHI  CTyJAEHTaM  MPOTITOM
MIEBHOTO Yacy.

Small private online course (SPOC): a

Manuii  iHAUBIAYaJbHUHA  OHJIANH-




small private online course (SPOC) is an
online class offered only to students at a
particular school, usually a college or
university.

Kypc: e OHJIAH-KJIAC, SIKUH
MPONOHYETHCA JY1Ie CTYJAEHTaM
MIEBHOT'O KOJIC/IKY UM YHIBEPCUTETY.

Social cohesion: presents an ‘image of a
society’ that has a strong commitment to
promoting positive human relationships.
It implies a sense of belonging, the well
being of individuals and that of the
community. It involves a commitment to
continually improving the quality of life
for its members by actively removing
barriers and the causes of division.
Linked to the idea of positive peace this
term is widely used within Council of
Europe documents. As such it is as much
part of the rationale for EDC as it is a
desired outcome or aim. In this regard
EDC is seen as contributing to social
cohesion through its commitment to
promoting a respect for human rights and
a commitment to non-violence.

ConianbHa  eanictb: 1e  «oOpa3
CYCHITBCTBAY»,  fKE  Ma€  CHJIBbHY
CIPSIMOBAHICTh Ha PO3BUTOK

MO3UTUBHUX JIIOJICBKUX CTOCYHKIB. BoHa
nepegdavyae MOYYTTS TMPUHATICKHOCTI,
100po0yTy OKpeMux oci0 1 rpoMaau B
uimomy. Ile o3Hadae 3000B'si3aHHS
MOCTIMHO TIOKpAIyBaTH SKICTh >KUTTS
TPOMAJISIH IIUISIXOM aKTUBHOTO YCYHEHHS
Oap'epiB 1 TpUYMH  PO3O1KHOCTEH.
[ToB'sa3aHuii 3 11€€10 TO3UTUBHOTO MUDY,
el TEPMiH IIUPOKO BHUKOPUCTOBYETHCS
B IokymeHTax Pagu €Bponu. Sk takuii,
BIH € YacTUHOIO  OOIPYHTYBaHHs
KOHIICTIIi OCBITU JJIsi JEMOKPATUYHOTO
IPOMAJISHCTBA, a TaKoX 1i OakaHUM
pe3yabTatoM abo MeTor. Y I[bOMY
BIJTHOIIIEHH] oCBITa TUIS
JEMOKPATUYHOTO IpOMaJITHCTBA
PO3IIISAIAETBCSA K BHECOK Y COIIAIbHY
3TypPTOBaHICTh gepe3 MparHeHHs
CIIpUSATH TOBa3l A0 TpaB JIIOJUHH Ta
BIJIMOBH BiJ HACUJIBCTBA.

Solidarity is in many ways associated
with the capacity of individuals to move
beyond their own space and to recognise
as well as being willing to act in the
defence of promotion of the rights of the
others. It is also a key aim of EDC in that
it seeks to provide individuals with
degrees of knowledge, skills and values
to live fully the communal dimension of
their lives. Acts of solidarity are closely
related to the idea of action as outlined
earlier. However, solidarity is as much a
mind-set as it a set of behaviours.

CouigaphicTh 6arato B YoMy IMoB'sa3aHa
31 3JIATHICTIO JIOJEH BUXOIUTU 3a MEXKI
BJIACHOTO TMPOCTOPY, BU3HABaTH Ta
3aXUIIaTH TpaBa I1HIIUX, a TaKOXK OyTH
TOTOBUMH JISITH Ha 3aXHCT NMPOCYBaHHSA
npaB iHmwMX. lle Takoxk € KIFY0BOIO
METOI0 OCBITH JJIsi JE€MOKPATHYHOTO
TPOMAJITHCTBA, OCKUTBKM BOHAa IIparHe

3a0e3neunTn IS 3HAHHSIMH,
HABUYKAMH  Ta  IIHHOCTSMH,  SKi
JO3BOJIAITH  iM  TIOBHOIIIHHO JKHTH Yy
CYCIIUTEHOMY BUMIpI. AKTH

COJIIJIAPHOCTI TICHO TOB'I3aHI 3 17CEI0
nii, mpo sKy wHmnuocs Bume. OpHak,
CONAAPHICTh - II€ HE CTUIBKM CIIOCIO




MUCIICHHSI, CKUIbKM Ha0lp Mojenen

[MOBEIIHKH.

Spiral curriculum: curriculum design
(based on the ideas of the American
psychologist Jerome Bruner) in which
key concepts and topics are repeatedly
presented over time in the context of new,
broader and more complex learning
experiences. It serves for consolidating
pre- existent learning as well as
broadening and exploring more in-depth

Cunipanenoaionui KYPHMKYJIYM:
IU3ailH KypUKYyJIyMmMy (3acCHOBaHUM Ha
11esIX ~ aMEpPUKAaHCBKOro  IICHUXOJora
Jlxepoma bpyHepa), B SIKOMy KIIIOUOBI
MOHATTS 1 TEMH TOBTOPIOIOTHCS 3
IUVIMHOM Yacy B KOHTEKCTI HOBOIO,
MIMPLIOTO 1 CKJIAJHIIION0 HaBYAJIBHOIO
nocBiny. BiH ciyrye jisi 3akpinsieHHs
NONEepPEeTHHOT0 HABYAHHS, & TAKOX JJIs

the different learning content. PO3IIUPCHHS Ta TIOTTMOJICHOTO
BUBYCHHS pi3HOTO HAaBYAJILHOT'O
KOHTCHTY.

Standards-based curriculum: a | Kypukyaym, mo 0a3yeTrbcsi Ha

curriculum directed toward mastery of | crangapTax: KypukyjayMm, CIpsSMOBaHUN

predetermined standards. Content | na OBOJIOIIHHS 3a37ajeriapb

standards refer to what learners are
expected to know and be able to do in
various subject areas. Performance
standards specify what levels of learning
are expected and assess the degree to
which content standards have been met.

BU3HAYCHHMH OCBITHIMH CTaHJapTaMHU.
CraHgapTH 3MICTy CTOCYIOTBCS TOTO, IO
CTyJICHTM TIOBUHHI 3HAaTH 1 BMITH
pPOOUTH B PI3HUX MPEIMETHUX TaTy3sX.
CrtaHmapTy yCIINTHOCTI BU3HAYAIOTh, K1
piBHI ~ HaBYaHHSA  OYIKYIOThCS, 1
OI[IHIOIOTh CTYTiHb BUKOHAHHS
CTaHJAPTIB 3MICTY.

Student-centered learning: an
educational approach that focuses on
students’ needs as opposed to the needs
of other bodies involved in the
educational process. Student-centered
learning has implications in the design of
course content and general curriculum.

HaBuaHHsI, opicHTOBaHe HA CTyJeHTA:
OCBITHIM MiJIXIiT, SIKUM 30CEPEKYETHCS
Ha MOTpebax CTYACHTIB Ha BIAMIHY BiJ
noTped J15000070.4 CTEHKTOJI/1epiB,
3aJly4YeHHX JO0 HaBYaJbHOTO IPOIICCY.
HapuaHHS, Opi€HTOBaHE Ha CTYJCHTA,
BIIMBAE Ha PO3POOJICHHS 3MICTY KYypCy
Ta 3arajlIbHOr0 KYPUKYIyMY.

Subject/subject area: a Dbranch of
knowledge organized as a discrete
learning discipline and taught in a
systemic way over time. Other terms
often used interchangeably include
teaching subject, academic subject,
academic discipline, and study area.

IIpexMeTr/mpenmMeTHa rajy3b. rany3b

3HaHb, OpraHi3oBaHa fAK  OKpeMa
HaBYaJIbHA JTUCITUTUTIHA, 1o
BUKJIAIAETHCS.  CUCTEMHO  BIPOJOBXK

MEBHOTO Yacy. [HIIi TepMiHU, IO 4acTo
BUKOPHUCTOBYIOTBCSI SIK B3a€MO3aMIHHI,
CTOCYIOTBCSI HAaBYAJILHOTO TMPEIMETA,
HABYAJIBHOTO TMpEAMETa, HaBYAIBHOI




MUCLMIUIIHYA Ta HaBYaJIbHOI 00JI1aCTI.

Syllabus (plural syllabi or syllabuses):
The outline and summary of topics that
will be covered during the length of a
course. It can be set by an exam board or
by the professor and is most often
distributed at the first session of class.

A document which outlines the aims,
selection and sequence of contents to be
covered, mode of delivery, materials to
be used, learning tasks and activities,
expected learning objectives or outcomes,
and assessment/evaluation schemes of a
specific course, unit of study or teaching
subject. It is often used incorrectly as an
equivalent of the term ‘curriculum’.

HaBuaabHa  mporpama: Ilnan i
KOPOTKHMI 3MICT TeM, sKI OyAyTh
PO3TJISIHYTI MPOTIroM Kypcy. BiH moxe
OyTH BCTAHOBJIEHUU e€K3aMeHal[liHOIO
KOMICI€10 abo npodecopom 1
HalyacTille pO3JAEThCS Ha MEPIIOMY
3aHATTI.

JIOKyMEHT, SIKMil OKpecIto€ I, BIIOIp

1 MOCHIIOBHICT,  3MICTy,  CIOCIO
BUKJIQJIAHHS, Marepiai, 110
BUKOPHUCTOBYIOTHCS, HaBYaIbHI

3aBJaHHS Ta BUJU JTISJIBHOCTI, OYiKyBaH1
HaBYaJIbHI1 111 00 pe3yJIbTaTH, a TAKOXK
CXeMU OI[IHIOBAHHSI/BUMIPIOBAHHS
KOHKPETHOTO  Kypcy, po3auty abo
HABYAJIBHOTO MaTepiany. Moro wacto
HEMPAaBWIBHO  BUKOPHUCTOBYIOTH  SIK
CKBIBAJICHT TEPMIHY «KYPUKYITYM.

Synchronous Massive Online Course
(SMOC): a Synchronous Massive Online
Course, or SMOC, is offered to students
both on and off campuses. Originating at
the University of Texas at Austin, an
SMOC streams lectures to students in
real time, allowing people both in a
lecture hall and viewing remotely to ask
questions during the session.

CHUHXPOHHU MACOBHIl OHJIANH-KYPC:
CHUHXPOHHHUM MaCOBUW  OHJIAWH-KYPC
OPOMOHYEThCA ~ CTyAEHTaM  SIK Y
KaMITycax, TaK 1 mo3a HUMH. 3aCHOBaHUM
B Texacbkomy yHiBepcHuTeTi B M. OCTiH,
TaKUi KypC TPAHCIIOE JIEKIIIl CTyIeHTaM
y PeXUMI PEaIbHOTO Yacy, J03BOJISIIOYH
JIONIAM SIK y JICKIIWHIN ayauTopii, TaK i
BiJIJIAJICHO, aKTUBHO HABYATHUCH,
3’SICOBYIOYM YCl1 3amUTaHHA IIiJ dYac
ceclii.

T

Teacher: one who teachs. In higher
education, this refers to the instructor of
students. The ways a teacher uses to
facilitate learning is considered their
pedagogy. A teacher uses the student’s
knowledge, learning  goals, and
environment to choose a teaching
method, and implements this with the
standardized curriculum.

Yuurenab: TOHW, XTO HaB4aec. Y BHIIIH
OCBITI II€ BIJHOCHTBCA OO0 BHK/Iamada

cryneHTiB. CnocoOu, sKi BHKIagad
BUKOPHUCTOBYE TUTA [IOJIETIIIEHHS
HaBYaHHS, BBAXKAIOTHCS Horo

MeJIaroriKo0. YYHUTEIh BHUKOPHCTOBYE
3HaHHS CTYyJICHTa, HaBYaJbHI NIl Ta
cepenoBuie, 1100 BHOpaTM METOJ
HABYaHHS, 1 peani3ye 1e 3a JOIMOMOTOI0
CTaHJAPTU30BAHOTO KYPUKYIYMY.




Teaching: there are diverse approaches
to teaching which also implicitly reflect
the approach to learning. The didactic
approach mainly entails lecturing and is
typically teacher-centred and content-
oriented, i.e. teaching as transmission
where the learners are considered to be
the passive recipients of information
transmitted. Teaching can also be seen as
supporting the process of learners’
knowledge construction and
understanding, building on what is
already known by the learner and
involving a learner-centred approach (i. e.

teaching as  facilitation).  Another
approach emphasizes the development of
learners’  cognitive  processes  and

awareness and control of thinking and
learning.

BukijiagaHHsi: ICHYIOTh pI3HI MIIXOIU
JI0 BHUKJIAJaHHSA, SKI TaKOoXX HESIBHO
BIIOOpaXaroTh MIAXiA JO0 HaBYaHHS.
JunakTU4HUil MmiaXiT, B OCHOBHOMY
nepegdavyae 4YUTaHHS JICKIIA 1, 8K
paBUJI0, OPIEHTOBAHWU Ha BUKIIaJgaya

Ta 3MICT, TOOTO BHKJIaJaHHSI SIK
TpaHCIIALLIS, ne CTYJICHTH
PO3IIIAAI0ThCA K MACUBHI OJlepKyBayi
1HpopMmarlii, 110 NEPEAAETHCS.

Buknaganas Takoxx MOXXHa pO3IIISIIATU
K MIITPUMKY TMporecy MoOyJoBH Ta
PO3yMIHHS 3HAHb CTYyJIEHTaMH,
CIUpPAIOYKMCh HA Te€, IO BXE BIJOMO
CTYyJIEHTaM, 1 BUKOPHUCTOBYIOUM MIAXI/,
OpIEHTOBAaHMM Ha CTylIeHTa (ToOTO
BUKJIQMaHHs sK (acwmiranis). [Hmmi
MiAXiT ~ HArojolmlye Ha  PO3BUTKY
KOTHITUBHUX IIPOILIECIB CTYACHTIB, a
TaKOX Ha YCBIJOMJICHHI Ta KOHTPOJI
MUCJICHHS 1 HABYaHHS.

Teacher/Educator training is the broad
term given to both the pre-service and
continuing professional development of
all educators. It can be viewed as a
response to the need for an expert group
of educators committed to the processes
and practices of EDC. It is thus an
essential component of EDC policy. EDC
challenges traditional roles of ‘knowledge
giver’ to ‘facilitator of learning’ and thus
requires new models of training. Such
models need to include a wide range of
opportunities for additional training
throughout their professional careers.

IlinroToBKa BUMTEJIB/BUKJIANAYIB -
e MIUPOKUNA TEPMiH, IO OXOIUIIOE SIK
MIATOTOBKY A0  pobOTH, Tak 1
OesrepepBHUIM TIPOQECIHHUN PO3BUTOK
ycix ocBiTaH. Moro MoxkHa po3rismaTtu
SK BIAMOBIIb Ha MOTpeOy B CTBOPEHHI
EKCIIePTHO1 TpyIH OCBITSH,
3aIliKaBJICHUX y TIpoOIecax 1 MpaKTHUKaxX
OCBITH LIS JEMOKPATHYHOTO
rpOMajsHCTBA. TakuM YHHOM, II€
BAXJIMBUH KOMIIOHEHT TOJITHKA B
ramysi OCBITH. Ocsirta VIS
JEMOKPATHYHOTO TPOMAISHCTBA KHUIA€E
BUKIIMK TPAIUIIHHUM POJISIM «HaJlaBaya
3HaHBY 1 «dacuiaiTaTopa HaBYAHHSI», a
OT)Ke, BUMAara€ HOBUX  MOJeEINeH
HaBYaHHI. Taki Mozeinl  IIOBHHHI
nependavyaTu HIUPOKUI CIEKTP
MO>KITUBOCTEH TUTST JI0JTaTKOBOTO
HAaBUAHHS  BIOPOAOBXK  IpodeciiHoi
Kap'epH.




Technology-enhanced learning: the use
of information and communication
technologies as mediating devices
supporting student learning that can
include elements of assessment, tutoring,
and instruction. It involves a wide set of
applications and processes, such as web-
based learning, computer-based learning,
virtual ~ classrooms  and  learning
environments, and digital collaboration.
It includes the delivery of content
through a wide range of electronic media
(e. g. internet, intranet/extranet, audio-
and videotape, satellite  broadcast,
interactive television, etc.) and access to
resources that inform learners of new
ideas, which they can then reflect upon
and integrate into their existing
knowledge. Computers can be used to
promote collaborative learning
approaches  where learners are
encouraged to negotiate shared meaning
and to work as teams rather than
competitively towards a common goal.
Social media and social software
applications such as web logs (blogs) and
wikis offer new opportunities for
communicating, accessing knowledge,
creating content and collaborating online.
The appropriate use of technologies,
when embedded into curriculum design,
IS expected to support the development of
innovative teaching practices and to
enhance and enrich learning experiences.
Also referred to as ‘e-learning’ (or
electronic learning) and ‘digital learning’.

HaBuanus 3 BUKOPUCTAHHSIM
TEXHOJIOT1M: BUKOPHUCTaHHS
1H(POPMALIITHO-KOMYHIKAI[IHHUX

TEXHOJIOTIH SIK MTOCEPETHUTIBKIX
NPUCTPOIB IS TIATPUMKH HaBUYaHHS
CTYJICHTIB, 110 MOX€ OXOIUIIOBATU
CJICMCHTH OIlIHIOBAaHHS, HACTaBHUIITBA
Ta  IHCTpyKTaxy. BoHo  Bkitoyae
IIUPOKUN HaOip TOAATKIB 1 MPOIIECIB,
TaKMX SIK HaBYaHHS Yepe3 I[HTepHeT,
KOMIT'IOTEpHE HaBYaHHS, BIPTYyajabHI
KJIACH 1 HaBYAJIbH1 CEPEOBUIIA, a TAKOK
nugpoBy criBnpaio. Bono nependauae
MoJaHHS  3MICTY 3a  JIOIIOMOIOIO
IIUPOKOTO  CIIEKTpa  CJICKTPOHHHUX
3aco01B (HampuKIa, [aTepHeT,
IHTpPAHET/€KCTPaHET, ayJio- Ta
BiJICOKACETH, CYNyTHHKOBE MOBIICHHS,
IHTEpaKTUBHE Tene0ayeHHsi TOUlo) 1
JOCTYI JI0 PECypcCiB, sAKl 1HGOPMYIOTH
CTY/[ICHTIB TIpO HOBI 111ei, $KI BOHHU
MOXYTh  TOTIM  OOMIpKyBaThu  Ta
IHTErpyBaTH y CBOI HasBHI 3HAHHS.
Komm'toTepr MOXHa BUKOPHUCTOBYBATH
JUIS IPOCYBAHHS MIAXOIB 10 CHLILHOTO
HABYaHHS, KOJIU CTYJIEHTIB 3a0XO0UYYIOTh
00roBOpIOBaTH  CHUTBHUKA  3MICT 1
mpaioBaTd B KOMAaH/II, a He
KOHKYPYBaTH Ha MNUISIXY 1O CIUIbHOI
Mmetu. CorajibHI Meaia Ta coiajabHl
mporpaMHi  JoAaTKHA, Taki sK BeO-
XKypHainu (0JIorH) 1 BiKi, MPOTMOHYIOTH
HOBI MOMJIMBOCTI JUIS CITUIKYBaHHS,
JOCTYIy 710 3HaHb, CTBOPEHHS KOHTCHTY
1 cmiBmpani B IHTepHeTi. OuikyeTbhcs,
10 HaJe)KHE BUKOPUCTAHHS TEXHOJOTIN
pu po3p0o0IIeHH] KYPUKYIyMY
COPHUSITAME PO3BUTKY  I1HHOBAIIMHUX
NPAKTUK  BUKIAJAHHSA, a  TaKOX
MOKPAIIEHHIO Ta 30aradyeHHIo JOCBITY
HaBYaHHSI. TakoX  3raayeThcs  SK
«CJICKTPOHHE HABUYaHHI» Ta «UdpoBe




HaBYaHHI».

Transdisciplinary approach: an
approach to curriculum integration which
dissolves the boundaries between the
conventional disciplines and organizes
teaching and learning around the
construction of meaning in the context of
real-world problems or themes.

TpancaucuMmutiHApHMEA WiAXIA: MTAXIT
70 IHTETPYBaHHSA KYPHUKYIyMY, SKHH
pYHHY€E KOPJOHM MK TpaJuliiHUMH
NUCIMIUIIHAMH Ta OpraHi3oBye
BUKJIAJaHHA 1 HaB4YaHHI  HAaBKOJO
KOHCTPYIOBaHHSI CEHCY B KOHTEKCTI
peaibHUX NpobiemM abo TeMm.

\Y

Vertical and horizontal articulation (of
the curriculum): organization of
contents according to the sequence and
continuity of learning within a given
knowledge domain or subject over time
(vertical  articulation to  improve
coherence) and the scope and integration
of curricular contents from different
knowledge domains within a particular
grade level (horizontal articulation or
balance to develop integration between
subjects, disciplines or knowledge
domains).

BepTukajibHa Ta  TOPHM30HTAJIbHA
Y3IrO’KEeHICTh (KypuKYJIyMYy):
opraHizailis 3MICTy BIAMOBITHO IO
MOCIIIOBHOCTI  Ta  0Oe3MepepBHOCTI
HABYaHHS B MEXax IMEBHOI raixy3i 3HaHb
abo mpeamera B daci (BepTUKaIbHA
y3TOJIKCHICTh TUTSI TOKpAIICHHS
y3rOJDKEHOCT1), a TakoX o0car Ta
IHTEerpauis 3MICTy 3 pI3HHX Taiy3el
3HaHb Ha T[I€BHOMY pIBHI HaBYaHHSA
(ropu3OHTaNbHA  Y3TOJKEHICTh  abo
30aJIaHCOBaHICTh TUTSt PO3BHUTKY
1HTerparmii MIDK peaMeTaMu,
JTUCIUIUTIHAMY a00 Trajly3ssMH 3HaHb).

W

Whole school approach: involves
addressing the needs of learners, staff and
the wider community, not only within the
curriculum but across the whole school
and learning environment. It implies
collective and collaborative action in and
by a school community to improve
student  learning,  behaviour and
wellbeing, and the conditions that support
these.

3araJpbHOMKIJILHUH miaxin:
nepeadavae 3aJ0BOJICHHS MOTPEO YUHIB,
MepCcoHaJy Ta INMUPOKOiI TPOMaaM He
JUIIIe B MeXaxX  3aCTOCYBaHHS
KYpUKYJIyMy, a H®W Yy  BCbOMY
HaBYAJIbHOMY CepeOBUIIIL. Biu
nepeadavyae KOJCKTUBHI i1 B IMIKiIbHIN
rpoMaji, CIpsSMOBaHI Ha TOKpPAIICHHS
HaBYaHHS, TIOBEMIHKA Ta J00poOyTy
YUHIB, a TAKOXK YMOB, IO iM CIIPUSIIOTb.
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