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The enhancement of cognitive and epistemic styles impacts FL learning. Cognitive styles
influence problem-solving, epistemic styles interact with learnability indicators, and determine the
ways of presenting and processing the study input [10, p. 81-85; 8, p. 342]. These styles reflect
LA’ prominent intelligences.

Boosting multiple intelligences is another principle of teaching a FL to LA. These
intelligences embrace eight types, each varying in its exposure in a FL course [5, p. 352].
Specifically, they impact learning and problem-solving, that is why FL instruction should integrate
them in order to stimulate mental representation abilities and linguistic development of LA [10,
p. 81-85; 5, p. 352].

In conclusion, the study of underlying principles affecting LA’s FL learning reveals the
interplay of cognitive, linguistic, and communicative processes. Combining cognitive and
linguistic aspects of language education aims at enhancing LA’s thought and communication,
bridging problem-solving and creative skills.
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Ilecrepikosa JI. O.
acripaHTKa
Iactutyty mpodeciitnoi ocBitt HAITH Ykpaian

SMICT I CTPYKTYPA HIINPUEMHUIIBKOI KOMIIETEHTHOCTI
MAWBYTHIX XYJIOKHUKIB-BUKOHABIIIB

VY BU3HauYeHHI1 3MICTy HlI[HpI/ICMHI/IIH)KOI KOMIIETEHTHOCTI MaI/I6yTHIX XYJI0’)KHUKIB-BUKOHABIIIB
HEOOXIZTHO PO3YMITH pOJIb HlHHpI/ICMHI/IHBKOI JISUIBHOCTI, WOTro CyTHICTH Ta (yHKUID B
COIIIAJIBHOMY, KYJbTYPHOMY 1 €KOHOMIYHOMY JKHTTI CyCl‘IlJ‘IBCTBa Peamizaris  3micty
HiANPUEMHUIIBKOT TisSUIBHOCTI BiZIOYBa€ThCS Yepe3 MiIPUEMCTBA PI3HOTO THITY 1 HopMuU Ta crpusie
MIJBUIICHHIO J1IOBOT akTUBHOCTI. Lle BiI[6YBa€TLC$I y pi3H1/1x rajyssix Ta CIpuse HPUCKOPEHHIO
BIIPOBA/PKEHHSI HOBUX TEXHOJOTIH 1 HpOI[yKTlB 3MiHI SIKOCTI HajaHHs mociyr [2, c. 86]. 3.
Bapraniii mozinse MiANPHEMHHUIBKY MiAIBHICTE HAa YOTHPH OCHOBHHX (byHKuu pecypcHy
(popmyBaHHs Ta BHKOPHCTAaHHS KamiTaly Ta iH. pecypciB), opramisauiiiHy (onTumanbHa
MPONOPIis TO€ETHAHHS pecypcna) CTHMyIOI0Yy (30Cepe/ikeHa Ha (OpMyBaHHI e(EKTHBHOIO
BUpPOOHHMIITBA) Ta 1HHOBaUidHY (pyuiiHa cuia Monelesauu BUPOOHMYMX IPOLECIB,
KOHKypeHTOCHpOMO)KHOCTl) [3] Opniero 3 XapaKTepPHUX byHKIH nlz[aneMHHuTBa € pHU3HUK Ta
#0ro po3mip, IO NMPAMO IOB'S3aHUH 3 MaTePiaIbHOI BHHATOPOIOIO, a IHHOBALIi € IONOBHAM
€JIEMEHTOM (DYHKIIIOHAIBbHOT XapakTepucTUKU minnpuemMuunrsa [4]. M. TkadeHKO BUALIAE
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KOMIUIEKC (YHKIIH MiJOpUEMHULTBA: 1HHOBALIMHOI, pPeCypcHOi, OpraHizauiifHOi, TBOPYO],
MOTHBAIIAHOI [5, c. 57].

[TigmpueEMIHMBICTE K KOMIIETEHTHICTh CTOCYETBhCS BCiX cep kurremisuibHOCTI. BoHa mae
MOJJIMBICTh MIKJIyBaTUCA NPO BJIACHUH PO3BUTOK, POOUTHM AaKTMBHUH BHECOK Yy PO3BUTOK
CYCIIbCTBA, BUXOAWTH HA PHHOK Ipamli sIK HaliMaHuWi mpauiBHUK abo camo3zaifHsaTa ocoba, a
TaKO’K 3alI0YaTKOBYBATH BJIACHY CIPaBY UM BUBOJUTH Ha BUIIUHN PiBEHb MiANPHEMCTBO, SKE MOXKE
MaTH KyJIbTypHE, colianbHe abo KomepiiiiHe crpsMyBanHs [8, c¢. 11]. Jas migBuIneHHs piBHS
HiANPUEMHUIIBKOI KyJIbTypd MaiOyTHBOTO XyJOXHHMKA-BUKOHABISI HEOOXiIHO 3a0e3nednTH
epeKTHBHI yYMOBHU Ul 3a0e3le4YeHHs IJIECIPSMOBAHOCTI MeJaroriyHoro mpouecy. Hanaroum
XapaKTepUCTUKY MIJMPUEMHULITBY B MHUCTEIbKIA cdepl Bapro BKIIOYUTH palllOHAJIbHE 1
rapMOHiﬁHe Y3rOJKEHHSI €KOHOMIYHHMX IHTEpeCiB, a TaKOX COLIaJbHO-€KOHOMIYHHUX MOTped
CyCl‘IlJ‘IBCTBa [1 C. 62] Xy,I[O)KHI/IKI/I Kl 3aliMalOThCA MIANMPUEMHUIITBOM, TEPETBOPIOIOTH
eraTI/IBHl Ta IHHOBALIIiiHi TBOpYi ifel y Gi3Hec-MOJeni, 3HAaXOIs9H PECYPCH Td BUKOPHCTOBYIOYH
iX abCOJIOTHO HECIIOAIBAaHUM YMHOM. MUTIII BIPOBA/DKYIOTH Pi3HI HOBATOPCHKI MAXOMH, TaK SK i
XYIOXHIH 3alyM peani3yloTh y MHCTEIbKOMY TBOpi, IpU LbOMY OepyuH Ha ceOe MEeBHY YacTKy
pu3ukiB. BiacHe 6aueHHs mpoOieMu MOXe HaJlaBaTH MOKJIMBICTH PO3IMi3HABATH MOXJIMBOCTI Ta
TeHeH1iil. OCHOBHOIO METOI0 MiJNPUEMHHUIBKOT JISUIBHOCTI JUISl Xy/JI0)KHUKA-BUKOHABIS € HOro
CHPSIMOBAHICTh Ha OTPUMaHHS MPUOYTKY 3a JOINOMOIOI0 XYJOXHIX i€ 1 KpeaTuBy, 30epirarouu
BJIacHEe 0aueHHS MUTILIS.

3acTocyBaHHS MIANPUEMHUIIBKOT KOMIIETEHTHOCTI MOJSATae y aHamizl ii CTPyKTypH, MOLIYKY
NUISXIB aKTUBI3aIlli Ta pPO3BUTKY HASBHUX 3HaHb, yMiHb 1 HaBHYOK. AHANI3 CTPYKTYpH
M ATPUEMHHUIIBKOT KOMIIETEHTHOCTI 3aCBiIdy€ He JIHIIe ii 0araToBapiaHTHICTh, ajle i CKIaIHICTh y
BUOKpPEMJICHHI CTPYKTYpHHX KOMIOHeHTiB [6, c. 139]. Hemae ynipikoBaHOro 000B’S3KOBOTO
HaOOpy SKOCTEH, HEOOXITHUX MaHOYyTHIM XyJ0KHMKaM-BUKOHABIIM JUISl MIJIPUEMHULTBA. 3a
pesy/bTaTaMH aHaflisy HAayKOBHX, HABYaIbHHX, BHUPOOHHYO-TIPAKTHIHHX JDKEPEN MPUCBAYCHUX
npodiemi PO3BHTKY KITIOUOBHX HABHYOK JIst HiATOTOBKU MOJIOI[I JI0 M ANPUEMHHIIBKO] AisITBHOCTI,
BUOKPEMJICHO M OXapaKTepU30BAHO YOTHPHU B3a€MOIIOB'SI3aHMX KOMIIOHEHTH MiJIPUEMHULIBKOT
KOMIIETEHTHOCTI MalOyTHIX XyJOXHUKIB-BUKOHABIIIB y (axoBUX KoOJemIKax (aKCiOJOTIYHUH,
OCOOHMCTICHO-PE(JICKCUBHHM,  MPAKTHYHO-TEXHOJOTIYHUN, KpeaTuBHO-TBOpumii) [7]. Bci
KOMIIOHEHTH B3a€MOIOB’s3aHl Ta JONOBHIOIOTH OJMH OJHOIO, XapaKTepU3yIOTh 3HATHICTb
MaiOyTHIX XyJIO’)KHUKIB-BUKOHABIIIB TNPHUIMATH pIlICHHS Ha OCHOBI HAa0yTHUX 3HaHb, YMIiHb,
HABUYOK 1 TOCBiY.

3 ypaxyBaHHSM CBO€PIIHOCTI MNPOQECiiHOI AISUIBHOCTI Yy MHUCTEUbKid cdepi, 3MicT
JOCTIKYBaHOrO  (EHOMEHY ~ OOYMOBIIOETECS (byHKuiﬂMI/I Ha0OpOM puUC  BJIACTUBUX
XyHOXKHUKAM-BUKOHABIIM Ta CTPYKTYPOIO IMIANPHEMHHIIBKOI KOMICTCHTHOCTI  MaiibyTHIX
Xy/I0)KHHUKIB-BHKOHABIIIB (axcionoriyHuid, 0coOucTiCHO-pedIIeKCUBHUM, MPAKTUYHO-
TEXHOJIOTYHUH, KpeaTUBHO-TBOPUHIl).
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PRINCIPLES OF SECOND LANGUAGE ACQUISITION

This study explores the underlying principles of Second Language Acquisition (SLA) and their
relation to efficacious strategies of language learning. It also undertakes a comprehensive analysis
of scholarly discourse, theoretical frameworks, and empirical research in order to offer
implications for the complex and multifaceted process of SLA.

First of all, we will delve into the key principles that emerge from the synthesis of empirical
research. The first principal holds that the process of SLA is characterized by an implicit cognitive
mechanism that substantively contributes to the realization of linguistic fluency. S. Krashen’s
monitor hypothesis demarcates a salient distinction between conscious language learning and sub-
conscious language acquisition (LA), with particular emphasis placed on perception of intelligible
input [6, p. 152].

The second principle highlights the effectiveness of LA, which is inextricably linked to the
degree of active engagement and participation exhibited by learners in their interaction with
linguistic input. Factors such as attitude, motivation, personality traits, and personal interests exert
discernible influences on the extent of involvement [4, p. 110]. A conducive learning environment
and the provision of comprehensible learning materials synergistically enhance LA [3, p. 682].

The third principle postulates that the cultivation of oral fluency is an outcome of authentic
language application. The immersive engagement in genuine conversational exchanges exposes
learners to evaluative feedback that is critical to the development of fluency [9, p. 384].

The fourth principle assumes that learners progressively generate systematic intermediate
linguistic constructs, referred to as interlanguages, during their developmental trajectory, thereby
challenging the preconception that errors are solely a manifestation of native language
interference [10, p. 210].

In the realm of error correction (EC), Krashen in his seminal work, entitled Principles and
Practice in Second Language Acquisition, proffers specific principles to the array of inquiries
pertaining to EC [7, p. 123]. Specifically, EC alters learners' explicit cognitive understanding of
linguistic information. Its impact will rather be observed in the learning phase rather than the
acquisition phase, as acquisition primarily occurs through implicit comprehension of input [7,
p. 124]. Furthermore, the EC should focus on formal language attributes, particularly in
circumstances where learners have sufficient time resources and where such interventions do not
disrupt the fluency of communication [1, p. 58; 7, p. 124].

Additionally, the discernment applied in selecting errors for correction should correspond to
those errors that are teachable and transferable, and not currently fossilized, with particular
emphasis on eliminating errors that can be consciously corrected [7, p. 124]. What is more, the
research evidence tentatively suggests that the direct mode of correction may have limitations in
its effectiveness [2, p. 160]. With this in mind, Krashen recommends to focus on principles of
learnability and transmission, carried out in conditions that presume conscious application,
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