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Abstract.

Relevance: The Covid-19 pandemics has radically changed the organisation of the teaching process at education
institutions in general and at vocational (vocational and technical) ones in particular. These changes include partially
distance teaching. Accordingly, the teaching staff at vocational (vocational and technical) education institutions had to
learn how to interact with the educational process subjects using distance communication platforms. It stimulated them
to master new forms, methods and technologies of organising the educational process and helped them acquire relevant
competences.

Aim: analysis and determination of relevant competences for the teaching staff to organise distance education
at vocational (vocational and technical) education institutions.

Methods: analysis and synthesis to clarify the status and the level of investigation of the research problem;
systematisation and generalisation to formulate conclusions.

Results: The definitional and academic understanding of the teaching staff’s competence at vocational
(vocational and technical) education institutions has been explored. It has been established that the concept of the com-
petence-based approach in education aims to shape the personality of a future specialist with a positive worldview, a
system of values and the ability to quickly adapt to new and unexpected life and professional situations. The informa-
tional and communicative competence has been highlighted in the narrow and broad understanding. It has been found
that the informational and communicative competence of the teaching staff at vocational education institutions must
include actual teaching that uses modern info-communication technologies and takes place in information environment.
Therefore, it must include knowledge about the use of specialised software in the education process that is instrumental
in organising the distance mode of education (Moodle, Classroom, Unicraft, Microsoft Teams, Edmodo, etc.). The tech-
nological competence includes knowledge and skills related to the organisation of the teaching process at vocational
(vocational and technical) education institutions using distance learning technologies and choosing optimal electronic
means and corresponding electronic didactic materials.

Conclusions: The organisation of distance learning at vocational (vocational and technical) education institu-
tions follows a competence-based approach and is based on the principles of the Lifelong Learning Concept. The de-
velopment of informational, communicative and technological competences in the teaching staff at vocational
(vocational and technical) education institutions contributes to a higher quality of future qualified specialists’ distance
education.

Keywords: informational and communicative competence, technological competence; teaching staff; voca-
tional (vocational and technical) education institutions; distance learning.
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Introduction: The quality of vocational
(vocational and technical) education directly de-
pends on the general public education policy and
modern challenges. One of such challenges is the
Covid-19 pandemics, which has radically changed
the approaches to the organisation of professional
training of future qualified specialists at education
institutions. These changes include partially dis-
tance teaching. Taking this into account, students
and the teaching staff have to learn how to interact
online, i.e. using distance communication platforms.
To this end, the teaching staff have to master new
forms, methods and technologies of educational pro-
cess organisation, and thus acquire new compe-
tences. It should be noted that these competences
must be combined with professionally oriented
knowledge and skills that can be used in the teaching
process.

Sources. Issues related to the competences
of the teaching staff at vocational education institu-
tions were studied by such scholars as: S. Kravets,
V. Luhovyi, P.Luzan, O. Orlov, V. Radkevych
(2012, 2016) and others. Issues related to the infor-
mational competence were explored by O. Humen-
nyi (2016), A. Hurzhii, O. Bazeliuk, A. Kononenko,
M. Pryhodii (2019), O. Radkevych (2015), I. Smyr-
nova and others. The technological competence was
investigated by I. Androshchuk, S.Honcharenko,
V. Kobernyk, N. Kulalaieva, V. Kurok, S. Sysoieva
(2012) and others.

The aim of the article is to analyse and de-
termine relevant competences for the teaching staff
to organise distance learning at vocational
(vocational and technical) education institutions.

Research methods: analysis and synthesis
to clarify the status and the level of investigation of
the research problem; systematisation and generali-
sation to formulate conclusions.

Results and discussion. A priority in the de-
velopment of modern vocational (vocational and
technical) education is orientation towards the com-
petence-based approach. The competence-based ap-
proach suggests that the educational process focuses
on forming and developing an individual’s key and
domain-specific competences. The result of this pro-
cess is the development of an individual’s general
competence, which is a total of key competences and
an integrated personal quality (Competence ap-
proach in modern education: world experience and
Ukrainian perspectives, 2004).

According to V. Radkevych (2012), the con-
cept of competence-based approach in education, in
particular in vocational (vocational and technical)
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training, focuses on the development of the person-
ality of a future specialist with a positive worldview,
a system of values and the ability to quickly adapt to
new and unexpected life and professional situations.
An important mission of the competence-based ap-
proach is the development in future qualified spe-
cialists of a conscious attitude to their work and the
results of professional activity in their field
(Radkevych, 2011).

We will emphasise different approaches to
the interpretation of the concept of competence by
Ukrainian and foreign scholars. Thus, according to
the German scientific school, competence is the
willingness and the ability to effectively communi-
cate with people, responsible attitude to them, lin-
guistic skills, professional knowledge, and the Self
(Self competence) (Random House Unabridged Dic-
tionary, 1997). According to the European Qualifi-
cations Framework for Continuous Lifelong Voca-
tional Training, competence includes such key char-
acteristics as responsibility and autonomy (The Eu-
ropean Qualifications Framework, 2018). Their sig-
nificance consists in the fact that, when working re-
motely, the teaching staff must be aware of the im-
portance of their professional didactic activity, e.g.
its consequences for society in general and the teach-
ing of vocational (vocational and professional) stu-
dents in particular.

In the Ukrainian academia, the term
“competence” broadly means the level of the spe-
cialist’s awareness of their professional activity.
Therefore, competence is a complex and multi-fac-
eted phenomenon that characterises a person’s abil-
ity to apply knowledge and skills in various social
and professional situations and to skilfully carry out
certain activities, including professional ones
(Volkova, 2014, p.33). In the narrow sense, compe-
tence is the result of professional experience, a con-
sequence of its accumulation in the course of life and
professional activity. It ensures profound knowledge
of one’s subject, understanding of the essence of
work performed, ways and methods of achieving
aims, the ability to correctly assess a professional
situation and make appropriate decisions in this con-
nection (Kohut, 2012).

The competence of the teaching staff at vo-
cational (vocational and technical) education institu-
tions structurally consists of the following elements:
knowledge, experience, professional culture, and
personal qualities. Besides, the teaching staff’s com-
petence is related to different aspects of professional
and didactic activity, richness, diversity, integrated
nature of professional experience and determined
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activity of subjects and their organisational culture
(Kohut, 2018).

The above interpretations involve the teach-
ing staff’s ability to solve professional tasks and
make decisions and judgements in a certain domain,
while competence is a qualitative characteristic of
their personality. It is based on knowledge, aware-
ness, and professional experience. This emphasises
the integrated nature of the concept of competence.
This understanding of competence is basic for nu-
merous fundamental and applied studies and peda-
gogical theories. It is based on it that the features of
competence as a pre-condition of professionalism
and the mechanisms of its development in future
qualified specialists were studied. Thus, scholars
link the notion of competence with a certain domain
of professional activity and the specialist’s posses-
sion of not only considerable knowledge and expe-
rience, but also the ability to apply the accumulated
knowledge and skills at the right time and use them
when performing one’s professional functions
(Horban, 2015). Taking this into account, we inter-
pret competence as an integrated personal structure
(quality) that contributes to an individual’s success-
ful self-fulfilment in society based on knowledge,
abilities and skills, as well as shaping and develop-
ment of abilities to successfully act in the profes-
sional sphere.

The professional standard ““Vocational
teacher” adopted in 2020 lists general and profes-
sional competences that the teaching staff at voca-
tional (vocational and technical) education institu-
tions are expected to possess.

Relevant professional competences include
the ability to: plan and implement the teaching pro-
cess; carry out self-educational, research and exper-
imental activity, methodological work; engage in
educational process monitoring, career guidance and
support of students’ career development. According
to V. Radkevych, professional competence is an in-
tegral component of professional culture; by this,
she understands a system of professionally signifi-
cant qualities, effective ways of organising work,
and a critical attitude to the results of their own and
collective work; therefore, it is important to develop
it in the teaching staff at vocational (vocational and
technical) education institutions. The types of pro-
fessional competence include technological, infor-
mational, energy efficiency, economic, environmen-
tal, legal, etc. (Radkevych, 2012).

According to the professional standard
(2020), the list of general competences includes the
teaching staff’s abilities to: adapt to the environment
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and to academic and professional mobility; bear per-
sonal responsibility for the results of professional
decisions; engage in communication within profes-
sional activities; effectively manage working hours;
demonstrate leadership qualities; carry out routine
professional actions in the most effective way; act in
unconventional situations; work in a team; prevent
conflicts; develop and improve oneself. Among the
general competences defined in the standard, the
first two encourage the teaching staff at vocational
(vocational and technical) education institutions to
acquire modern informational, communicative and
technological knowledge and skills. They are partic-
ularly relevant to the organisation of distance teach-
ing, i.e. teaching remotely from the education insti-
tution at any convenient time. Distance education is
delivered pursuant to the Distance Learning Guide-
lines that regulate the rights and obligations of edu-
cation process participants. The consideration of the
key provisions of the Concept of Distance Education
Development in Ukraine is no less important. Now-
adays, according to the Ukrainian legislation, people
with secondary, vocational or higher education and
those who can perform tasks remotely using modern
didactic technologies can study remotely. The dis-
tance teaching process is based on the use of various
informational and communicative means (websites,
web platforms, voip-communication, specialised
software, file exchange services, etc.). Upon com-
pletion of this type of studies, vocational (vocational
and technical) students obtain respective documents.

At the same time, the teaching staff at voca-
tional (vocational and technical) education institu-
tions do not fully possess informational and commu-
nicative competence in the process of organising
distance teaching. This competence is considered as
a person’s integrated ability to effectively work in
the informational environment; it is manifested dur-
ing the informational activity and is assessed based
on its results (Tykhonova, 2015). Thus, informa-
tional and communicative competence broadly
means the ability to process information, solve in-
formational and search-related tasks using library re-
sources and electronic search engines, i.e. carry out
informational activity using both traditional and new
technologies. Based on the above, it can be con-
cluded that informational and communicative com-
petence of the teaching staff at vocational
(vocational and technical) education institutions in-
cludes actual teaching activity using modern infor-
mation and communication technologies and taking
place in the information environment. This compe-
tence presupposes knowledge about the use of spe-
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cialised software enabling the organisation of dis-
tance teaching (Moodle, Classroom, Unicraft, Mi-
crosoft Teams, Edmodo, etc.). In this aspect, it is im-
portant that the teaching staff are willing to master
electronic teaching tools and change their attitude to
the use of e-learning platforms, web resources and
databases in the education process.

It is also crucial that the teaching staff at vo-
cational (vocational and technical) education institu-
tions possess technological competence. In aca-
demic research, technological competence is consid-
ered as “an integrated personal quality and a result
of learning related to the development in the teach-
ing staff of the necessary personal qualities, as well
as technical knowledge, abilities, and skills; the abil-
ity to consciously apply the acquired knowledge in
practice, solve technological problems, organise stu-
dents’ technological, cognitive and research activity,
organise and design classes involving technologies,
train assiduity and shape the necessary personal
qualities, design didactic tools and use them to in-
crease the effectiveness of the teaching process and
to monitor its results” (Dorokhin, 2010).

The above demonstrates that technological
competence should also include knowledge and
skills related to the organisation of the teaching pro-
cess at vocational (vocational and technical) educa-
tion institutions using distance teaching technolo-
gies, choosing optimal e-resources and correspond-
ing didactic materials.

In this context, it is important that the teach-
ing staff at vocational (vocational and technical
schools) should be able to develop SMART com-
plexes of study and apply them in the education pro-
cess. As noted by V. Radkevych and O. Humennyi
(2016), SMART complexes of study disciplines
should be created based on context learning capable
of ensuring high-quality training of future special-
ists. Taking this into account, they are defined as
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AKTyaJIbHI KOMIIETEHTHOCTI MeXarorivyHuX nNpamniBHUKIB ISl OpraHizamii
JTUCTAHIIAHOIO HABYAHHSA

Ounexcanap Pagkesnu !, Oxcana Pagkesny 2

1 crapmmii HayKOBHH CHiBpOOITHUK JlabopaTopii 3apyObKHUX cucTeM npodeciiHoi OCBiTH 1 HaB4aHHS, [HCTUTYT
npodecitino-rexHniunoi ocBitn HAITH Ykpainn

2 crapumuil BUKIagad kagenpa METOAUKH podeciiiHoT OCBITH Ta coLiajbHO-TYMaHITapHUX OUCLUILTIH, binounep-
KiBCbKHI 1HCTUTYT HenepepBHoi npodeciiinoi ocBit [I3BO «YHiBepcUTET MEHEKMEHTY OCBITH»

Pegepar.

Axmyanericmo: nanaemis Covid-19 1okopiHHO 3MiHMIIa OpraHi3aIlito OCBITHROTO MPOIECY B 3aKJIaaX OCBITH
1, 30kpema, podeciiinoi (mpodeciiiHo-TexHiuHOo1). [0 Takux 3MiH MOXKHA BiIHECTH HOro 4acTKOBE 3IHCHEHHS y JHC-
TaHLiMHIA dopmi. BinnoBigHo y memaroriyHux NpamiBHUKIB 3aKiafiB mpodeciinoi (mpodeciiHO-TeXHIYHOI) OCBITH
BHHUKIIA HEOOXITHICTh HABUMTHUCS B3a€EMOJIISATH 13 Cy0’ €KTaMH OCBITHHOT'O TIPOIECY OHJIAMH HAa JUCTAHIIWHUX IUIaT-
¢dopmax. Lle akTyanizyBaio OBOJIOIHHS HUIMH HOBUMH (pOpMaMHU, METOAaMH Ta TEXHOJOTISIMU OpraHi3allii OCBITHbOTO
Mpoliecy, a BiATaK Ha0yTTS aKTyaJIbHUX KOMIIETCHTHOCTEH.

Mema: aHani3 Ta BHOKPEMIICHHS aKTyalbHUX KOMIIETEHTHOCTEW IMEAaroTiYHUX MPAI[iBHUKIB IS OpraHi3ailii
JIMCTaHLIHHOTO HAaBYaHHSA B 3aKinagax npodeciiinoi (mpodeciiiHo-TexHivHOo1) OCBITH.

Memodu: aHani3 i CUHTE3 — JUIA 3’ICyBaHHsI CTaHy Ta PiBHsI PO3POOJIEHOCTI TOCTIHKYBaHOT IPOOJIeMH; CUCTE-
MaTH3aLis Ta y3araJlbHEHHS — A7 pOpMyITIOBaHHS BUCHOBKIB.

Pesynvmamu: Po3kputo nedininianbHe Ta HAYKOBE pO3YMiHHSI KOMIETEHTHOCTI IEAaroriyHMX MpaLiBHUKIB 3a-
KIaaiB npodeciitHoi (mpodeciiftHo-TexHiuHO01) OCBiTH. BCcTaHOBIIEHO, MO KOHIIEMINsI KOMIIETEHTHICHOTO ITIXOAY B
OCBITI crIpsiIMOBaHa Ha pOPMYBaHHS OCOOMCTOCTI MaitOyTHBOTO Mpodhecionana 3 MO3UTUBHUM CBITOTJISIOM, IIHHICHUMH
Opi€HTAIISIMH, 3/IaTHICTIO IIBUJIKO aJalTyBaTHCS J0 HOBHX 1 Hellepea0adyBaHUX XUTTEBUX 1 MPOPECIHUX CHTYyAIliil.
BucsitieHo indopmaniiHo-KOMyHIKaIiifHy KOMIETEHTHICTh Y BY3bKOMY Ta IIMPOKOMY PO3yMiHHi. BcTaHOBIEHO, 1110
iH(opMaIliiHO-KOMYHIKaIliifHa KOMITETEeHTHICTh MEAAroTiYHUX MPAaIiBHUKIB 3aKiajiB nmpodeciiiHoi 0CBITH Mae BKITIO-
yatu B ceOe pakTHUHy HaBYAIbHY JISUTBHICT 13 3aCTOCYBaHHIM CYYacHUX iH(OpMAIlITHO-KOMYHIKaIliHHIX TEXHOJIOT 1l
Ta 3/ifiCHIOBaTHCS B yMOBax iH(opmalliiiHoro cepenosuia. ToOTo, BKIIOYAaTH B ceOe 3HAHHS i3 3aCTOCYBaHHS B OCBIT-
HBOMY TIPOIIECi CIEIiali30BaHOTO MPOrPaMHOT0 3a0e3MeUeHHs, IO CIIPSMOBaHEe Ha OpraHi3allilo AUCTAHIIIHOI (hopMu
ocBitr (Moodle, Classroom, Unicraft, Microsoft Teams, Edmodo Tomio). J[o TeXHOIOTI9HOT KOMIIETEHTHOCTI BiTHECEHO
KOMIUTEKC 3HaHb i BMiHb OPTaHI30BYBaTH OCBITHIH MpoIlec y 3akianax mnpodeciiinoi (mpodeciitHo-TexHIYHO1) OCBITH i3
3aCTOCYBaHHSM TEXHOJIOTIH AUCTAHIIHOTO HAaBYaHHS, TOOUPArOUH IS I[HOTO ONTHMAJbHI eNEKTPOHHI 3aCO0H Ta Bifl-
TIOBiJTHUI €IIEKTPOHHNI HaBYAIbHO-METOIMYHHUN MaTepia.

Bucnoexu: Opranizaliis JUCTaHIITHOTO HaBYaHHS B 3akjanax mpodeciiHoi (podeciiiHo-TeXHIYHOT) OCBITH
3MIACHIOETHCS] HA OCHOBI KOMITETEHTHICHOTO ITiTXOAY Ta IPYHTY€EThHCS Ha TIOJIOXKeHHIX KOoHIIeii HaB4aHHS BIPOJIOBK
XKUTTs. PO3BUTOK y MearorivHUX MpaliBHUKIB 3akiaaiB mpodeciiinoi (mpodeciitHo-TeXHI9HO01) OcBiTH iHpOpMAIIiitHO-
KOMYHIKAI[IITHOT Ta TEXHOJIOT19HOI KOMIETEHTHOCTI CIPHUSIE TT1ABUIIIEHHIO SIKOCTI AUCTAHIIITHOTO HABYaHHS MalOyTHIX
KkBasTi(hikoBaHUX pOOITHUKIB.

KarouoBi ciioBa: ingopmayitino-KOMYHIKAYITIHA KOMNEMEHMHICIb, MEXHOI02IYHA KOMNEMEHMHICMb, ne-
dazoeiyni npayieHuky, 3axk1a0u npodhecitinoi (npogecitino-mexniunoi) oceimu, OUCMAHYilIHe HABUAHHSL.
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