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he author has set herself a task to clarify the essence of the concept of «integrated

content lines» and reveal the peculiarities of their implementation in the process of
teaching a foreign language to students of gymnasiums in grades 5—6 in accordance with the
competence-based approach. To perform it, she deeply analyzed the new regulatory documents
on basic secondary education, including teaching in gymnasiums; determined the essence of
integrated content lines in the educational process as a whole and in the foreign language
course of the gymnasium in particular. The article describes four integrated content lines in
teaching foreign languages to students in grades 5—6, which are correlated with individual key
competencies, their common skills are highlighted. Examples of correlation between integrated
content lines and individual key competencies, as well as their duplications are given. According
to the author, it is necessary to carefully review the curricula and remove those skills that are
duplicated in the integrated content lines and key competences.

Keywords: competence-based approach; integrated content lines; foreign language;
gymnasium.

Problem statement and topicality of the study. The competence-based
approach is the basis of fundamental changes, strategies and tasks of modern
national education and ensuring a continuous process for formation and
development of a student’s harmonious creative personality. Updating the content
of foreign language teaching in general secondary education institutions, including
gymnasiums, is also associated with the competence-based approach, focusing
learning activities on developing the necessary life competences («life skills»), which
in the future would enable them to feel free and comfortable in the contemporary
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world space. One of the ways to solve this problem is the orientation of the state
standards and curricula to the formation of key competences needed by every
modern person to be successful. The main advantage of the New Ukrainian School
reform, which started on September 1, 2018, is the introduction of a competence-
based approach to the formation of the content and organization of the educational
process. And this means that students not only gain knowledge, but also learn
to use them in practice.

Analysis of latest studies and publications. The analysis of the scientific
and methodological literature showed that the problem identified by us is most
fully covered in relation to school subjects of natural and mathematical cycle.
As for a foreign language, there are only a few publications with a description
of some content lines in the process of teaching students of higher educational
institutions, in particular, communicative (S. Karychkovska) and sociocultural
(Yu. Bezhin, I. lvanova). The most complete issues for the implementation of
integrated content lines in foreign language lessons in primary school were reflected
in separate publications of T. Polonska, which highlighted the formation of cross-
cutting content lines in foreign language lessons in primary school in accordance
with a competence-oriented approach [1] and by means of game technology [2].
However, the problems on the implementation of integrated content lines in a
basic secondary school, their correlation with key competences and the reflection
in the topic of situational communication have not yet been studied by anyone.

The purpose of the article is to clarify the essence of «integrated content
lines» concept and reveal the features of their implementation in the process of
teaching foreign languages to students in grades 5—6 of gymnasiums according
to a competence-based approach. Based on these objectives we set tasks to
characterize the integrated content lines formed in the 5—6th grades gymnasiums
on the basis of the analysis of curricula in foreign languages for a basic secondary
school and correlate them with topics and compulsory learning outcomes (skills).

Outline of the main material. The newest understanding of the competence-
based approach in general and key competences in particular include state
documents, orienting and regulating the educational policy of Ukraine, namely:
Laws of Ukraine «On Education» and «On General Secondary Education», the
Concept of the New Ukrainian School, National Primary Education Standard, State
Standards for General Secondary Education, typical curricula in foreign languages
for institutions of general secondary education, etc.

These documents quite clearly declare the competence-based paradigm of
national school education, the need for the formation of key competences and
the competent personality of a modern student, who could live and create in a
modern rapidly changing society. The main characteristic of the competence-based
approach is to shift the emphasis from the learning process to its results. And the
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urgent problem of a modern school is the formation of students’ key competences,
that is the ability to apply their knowledge into practice in real life situations.

In modern conditions, a foreign language is considered as a means of
intercultural communication, a kind of a tool for learning another culture and
popularizing one’s own, which contributes to spiritual mutual enrichment and
raising the level of humanitarian education. The competence-based approach to
teaching foreign language communication is manifested primarily in the process
of communicative activity, when students not only gain knowledge, but also carry
out a system of training actions that ensure the mastery of this knowledge in
practical activities. The teaching a foreign language in a basic secondary school
is closely related to the educational branches of primary and profile (profession-
oriented) schools, indicating its purpose, continuity and succession throughout
the school course.

The purpose of basic general secondary education is to develop and socialize a
student’s personality, to form their national identity, a common cultural awareness,
worldviews, ecological awareness, creativity, research and life-supporting skills,
the ability to self-development and self-education in the context of global changes
and challenges. The leading means of implementing this goal also extends to
foreign language education, is a competence-based approach to organizing foreign
language learning based on ten key competences as a result of learning.

The content of each education field is reflected in the content lines, defining its
internal structure and systematizing specific expected results. In particular, a foreign
language belongs to the linguistic and literary branch, and its content lines are:
«Listening», «Visual Perception», «Spoken Interaction», «Oral Speech», «Written
Interaction», «Written Speech», «Online Interaction». These content lines are
nothing but components of the subject foreign language communicative competence
and its components (linguistic, speech and sociolinguistic competences). But,
in addition to content lines, integrated or cross-cutting content lines are also
highlighted in curricula for all school subjects.

It should be noted that not a single pedagogical or methodical vocabulary
has definitions of «content line» or «cross-cutting content line». According to
P. Lerner, the concept of «cross-cutting content lines» is quite vague and even
controversial. In some cases, from the standpoint of the «knowledge» approach,
they determine the section (chapter, fragment, module, cluster) of the subject
content of the educational material, and in others, from a competence-based
approach, they reveal content lines as worldview, logical-algorithmic, information
technology and modelling, which are aimed at forming the foundations of the
scientific outlook, general educational and general cultural skills in working with
information, preparing students for further professional activities, mastering
information and telecommunication technologies. The scientist suggests that
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«content lines» could ideally serve to increase the students’ understanding the
content of subjects and educational fields, that is a decrease in the degree of
their alienation from personality-oriented knowledge [4].

To understand the nature and purpose of the cross-cutting content lines,
let’s turn to the works of V. Lednev, who formulated the principle of educational
branches (subjects) reflection in the content of general education [5]. The principle
of «binary entry of basic components into the structure of education», formulated
by the author, implies that each educational branch is included in the content
of education in two ways: first, as a separate subject and, secondly, implicitly as
«cross-cutting lines» in the content of school education as a whole. For example,
teaching English at a specialized school is carried out in the form of spoken
interaction and various language-based activities in classes in several subjects
(computer science, geography, art, etc.). Along with this in the curriculum there
is a separate school subject «English language». The idea of «binary entry» works
both at the interdisciplinary and intradisciplinary levels. Inside the course content,
it is implemented using content lines.

The concept of «integrated or cross-cutting content lines» is introduced in the
documents of the New Ukrainian School to emphasize certain key competences [6].
Integrated content lines are a means of integrating key and subject competences,
courses and subject cycles; they must be taken into account in forming the school
environment. Cross-cutting content lines, as well as key competences, are common
to all subjects. These lines are cross-cutting because they permeate the content
of education both horizontally (in different school subjects) and vertically (in
teaching each subject by year), and are implemented throughout the course. The
introduction of integrated content lines means a shift in focus to more applied
aspects and doesn’t provide for any radical changes in the organization and content
of the educational process.

Implementation of integrated content lines (ICLs) in the subject of «a foreign
language» of general secondary education institutions involves solving the problems
of real content, implementation of interdisciplinary educational projects, work
with different sources of information and formation of students’ ability to apply
integrated knowledge and skills in real life situations as well as overcoming the
separation of school subjects.

Four integrated or cross-cutting content lines have been integrated in foreign
languages curricula for 5—9 grades of general secondary education institutions
to emphasize the key competences. In particular, these are such lines as:
«Environmental Security and Sustainable Development», «Civil Responsibility»,
«Health and Safety», «Entrepreneurship and Financial Literacy» [3].

The ICL «Environmental Security and Sustainable Development» provides for the
formation of students’ social activity, responsibility and environmental awareness,
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willingness to participate in solving environmental issues and the development
of society, awareness of the importance in sustainable development for future
generations. By means of a foreign language students are guided by the skills:
to perceive nature as an integral system; be aware of the relationship between
man and the environment and its dependence on natural resources; to discuss
issues related to environmental protection at the level of region, country and
global level; to present and discuss projects aimed at protecting the environment
and ensuring its sustainable development. Formation of this line is proposed to
be carried out in the process of teaching a foreign language within the following
topics of the curriculum: Grade 5 — «Rest and Leisure», «Nature», «<Hometown
/ Village», «School Life»; Grade 6 — «Travelling», «Ukraine».

The implementation of the ICL «Civic Responsibility» contributes to the
formation of a responsible member of the community and society who understands
the principles and mechanisms of their functioning. By means of a foreign language
the students are guided by the skills: to give a reasonable assessment of life
peculiarities in a democratic society and present a personal role in its development;
to express civic position and views on various social problems both in the native
country and in the world. The implementation of the line should be carried out
within the following topics: Grade 5 — «Hometown / Village», «Holidays and
Traditions»; Grade 6 — «Sport», «Great Britain», «Ukraine»; Grades 5 & 6 — «Me,
My Family, My Friends», «Travelling», «School Life».

The ICL «Health and Safety» is aimed at educating the student as a spiritually,
emotionally, socially and physically full member of society, able to live a healthy
lifestyle and create a safe living environment. By means of a foreign language
the students are guided by the skills: to debate around human health issues;
be aware of the effects of bad habits on human health; to comply with traffic
rules, rules of conduct on the water and in other places. The formation of the
line is appropriate to carry out within the topics: Grade 5 — «Clothes», «Rest
and Leisure», «School Life»; Grade 6 — «Me, My Family, My Friends», «Sport»;
Grades 5 & 6 — «Food», «Travelling».

The ICL «Entrepreneurship and Financial Literacy» is aimed at developing a
better understanding of practical aspects of financial issues for the young generation
of Ukrainians (making savings, investing, borrowing, insurance, lending, etc.).
By means of a foreign language the students are guided by the skills: to discuss
specific issues of economic activity, as well as its role in the modern technological
environment; talk about the prospects of own professional choice; to show their
awareness and attitude to the financial capabilities of modern professions; to
explain the features of economy and the competent distribution of finances /
money. It is advisable to form a line within the following topics: Grade 5 — «Me, My
Family, My Friends», «Food»; Grade 6 — Shopping», «Travelling», «Great Britain».
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These integrated content lines are correlated with individual key competences
and contribute to the formation of values and worldview orientations of students,
which determine their behaviour in real life situations (Table 1).

Table 1
Correlation of Integrated Content Lines and Key Competences
Identical Skills for Integrated
Integrated >
No. - Key Competences |Content Lines and Key
Content Lines
Competences
perceiving nature as an integral
system;
a) Environmental | awareness of the relationship
. Awareness and between man and the environment;
Environmental i ) L
. Healthy Life; discussing issues related to
Security and : . o
1. . b) Basic environmental protection;
Sustainable . d di .
Development Competences presenting and discussing
in Science and projects aimed at protecting the
Technology environment;

understanding global
environmental issues

expressing own civic position and

2 Civic Social and Civic views on various social problems
" | Responsibility Competences both in the native country and in
the world

promoting a healthy lifestyle;
discussing human health issues and
responsible attitude to one’s own

Environmental
3. | Health and Safety |Awareness and a

Healthy Life health and safety
discussing specific issues of
Entrepreneurship |Sense of economic activity, as well as its role
4. |and Financial Initiative and init;
Literacy Entrepreneurship |talking about prospects and

benefits of the future profession

As we can see from Table 1, only the first integrated content line «Environmental
Security and Sustainable Development» correlates with two key competences that
are similar in name and content: «Environmental Awareness and Healthy Life»
and «Basic Competences in Science and Technology». Other integrated content
lines have one related key competence: «Civic Responsibility» — «Social and
Civic Competences», «Health and Safety» — «Environmental Awareness and a
Healthy Life», «Entrepreneurship and Financial Literacy» — «Sense of Initiative
and Entrepreneurship».

Foreign language curricula provide relevant communication skills for all key
competences and integrated content lines. We highlight common skills for the
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integrated content lines and key competences indicated in the table, those that
are completely identical in content (column 3). However, as a detailed analysis
for the content of integrated content lines and related key competences shows,
all integrated content lines (except «Environmental Security and Sustainable
Development») have two more other skills, which are absent both from the list
of key competences and from the common skills highlighted by us. That is, using
these skills it is supposed to complement and expand the skills and relations of
key competences.

In particular, the ICL «Civic Responsibility» complements the key competence
of «Social and Civil Competences» with such additional skills as: a) to give a
reasonable assessment of the life peculiarities in a democratic society and present
a personal role in its development; b) to discuss questions about a person’s role
and place in today’s multilingual and multicultural environment, substantiating
views with relevant examples from the life of the world community.

The ICL «Health and Safety» deepens the key competence of «Environmental
Awareness and Healthy Life» with the help of skills: a) be aware of the effects of
bad habits on human health; b) to comply with traffic rules, rules of conduct on
the water and in other places.

The key competence «Sense of Initiative and Entrepreneurship» is expanded
by the ICL «Entrepreneurship and Financial Literacy» thanks to the following skills:
a) be ready to show an awareness and attitude towards the financial capabilities
of modern professions; b) be able to explain the features of economy and the
competent distribution of finances / money.

As for the ICL «Environmental Security and Sustainable Development», all of
its skills are reflected in key competences «Environmental Awareness and Healthy
Life» and «Basic Competences in Science and Technology», there are no other
additional skills.

In general, all integrated content lines are aimed at the formation of 14
skills, and related key competences are directed at 16 skills and 16 attitudes. If
we talk about attitudes, they are actually identical to skills. For example, in the
key competence «Environmental Literacy and Healthy Life» the skills to develop,
represent and justify projects aimed at protecting the environment echoes the
attitude of the same competence as willingness to discuss environmental issues. The
same coincidence of skills and attitudes can be observed in other key competences.

A similar view is held by I. Yu. Holub after a thorough analysis of the new foreign
language curriculum for grades 5—9. She comes to conclusion that duplicating ways
to implement integrated content lines with key competences is superfluous and
greatly complicates understanding of this regulatory document. To facilitate the
work of teachers and methodologists, the researcher offers parts of the curriculum
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dealing with common approaches to teaching foreign languages in accordance
with the general goal of education, state as clearly and simply as possible [7].

Integrated content lines are implemented in foreign language lessons in the
process of studying certain parts or topics by selecting relevant information,
didactic materials, etc. The effectiveness of the compulsory learning outcomes
defined within each integrated content line depends not only on its content, but
also on the use of innovative and interactive forms and teaching methods in the
lessons (project technologies, didactic and subject-role-playing games, stage plays,
modelling, discussions, situational tasks, etc.). But these issues require additional
study and publication.

Conclusions and further research prospects. We clarified the essence of
the concept of «integrated content lines», revealed the peculiarities of the
implementation of four ICLs in the process of teaching a foreign language to
students of 5—6 grades in gymnasiums according to the competence-based
approach; correlated these lines with individual key competences as well as with
topics proposed in the curricula. Based on the analysis of current foreign language
curricula for general secondary education institutions, we can conclude that in
teaching foreign languages to students of the gymnasium, some integrated content
lines are correlated with key competences and contribute to the formation of
students’ value and worldview orientations, defining their behaviour in various
life situations, while others repeat them. It was also found that the indicative
methods for implementing integrated content lines basically coincide with the
expected learning outcomes (skills), that are parts of individual key competences.
Whether these lines emphasize and strengthen key competences, or simply
duplicate them, it’s too early to say, since it will take some time for teachers to
take a deeper look at updated curricula and test their positions in school practice.
In our opinion, foreign languages curricula require careful review and removal of
those skills, which are duplicated in integrated content lines and key competences.
However, we have considered the theoretical aspect of the problem, which requires
verification in pedagogical practice. Teachers-practitioners of foreign languages
should express their thoughts after a deep study of updated curricula and the
introduction of their innovations into practice of general secondary education
institutions. Only by the results of students’ educational learning outcomes it will
be possible to judge the effectiveness or inefficiency of this normative document,
and this requires a certain amount of time.

We see our further research prospects in studying the principle of continuity
between primary and basic secondary schools in the formation of integrated
content lines and its impact on the effectiveness of mastering students in a
foreign language.
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Tamapa lMonoHcbka, KaHOUAam nedazoziyHux HayK, cmapwull Haykosul crie-
pobimHuUK, cmapwuli Haykosul cnigpobimHuk 8i00iny HABYAHHA IHO3EMHUX MO8 IH-
cmumymy nedaeoeiku HAIMH YkpaiHu

PEANIBALIA IHTETPOBAHUX 3MICTOBUX ﬂvIHIVI HA YPOKAX
IHO3EMHOI MOBM Y 5—6-X KJIACAX NTMHA3IA

OHOBNEHHA 3MiCTY HaBYaHHA iIHO3eMHMX MOB Y 3aKNaAax 3aranbHOI cepeaHboi OCBITH,
30Kpema B riMHa3ii, N0B’A3YETbCA 3 KOMMNETEHTHICHUM NiAX040M, CNPAMYBAHHAM HaBYabHOT
OiANbHOCTI HAa BUPOBNIEHHSA B YUYHIB HEODOXIZAHUX }KUTTEBUX KOMMETEHTHOCTEN, KOTPi B ManbyT-
HbOMY Aanun 6 im 3mory BiZIbHO 1 KOMPOPTHO NOYYBATUCA B Cy4aCHOMY CBITOBOMY NPOCTOPI.
OaHUM i3 WAAXiB po3B’A3aHHA L€l Npobiemu € OpieHTaLis AepKaBHUX CTaHAAPTIB | HaBYa/b-
HUX Nporpam Ha GOpPMYBaHHA KAHOYOBUX KOMMNETEHTHOCTEN, HEOBXIAHMX KOXKHIM CydacHil
NOAMHI ANA YCNILWHOT KUTTELIANBHOCTI. IHTerpoBaHi 3MicToBi NiHii, Npo aKi haeTbca B Ny6Ai-
KaLii, € HeBiA'EMHMM KOMMNOHEHTOM KOMNETEHTHICHO OPiEHTOBAHOrO HaBYaHHSA B Cy4acHOMY
BITYM3HAHOMY 3aKNafi 3arabHOT cepefHbOT OCBITU. ABTOPKA NOCTaBM/Ia 3aBAaHHA 3'AcyBaTh
CYTHICTb MOHATTA «iHTErpoBaHi 3MiCTOBI NiHIi» Ta PO3KPUTU 0COBAMBOCTI iX peanisauii y npo-
Leci HaBYaHHA iIHO3eMHOI MOBM Y4YHIB 5—6-X KaciB rimHasii Ha 3acagax KOMMETEHTHICHOTO
nigxoay. 3 Li€0 METOIO BOHA peTeibHO NpoaHanidyBana HOBi HOPMATUBHI JOKYMEHTH NpPo 3a-
rasbHy cepefHIo OCBiTy, 30Kpema i 6a3oBy, Wo 34006yBa€ETLCA B riMHa3ii; BUSHaUMAA CYTHICTb
iHTErpPOBaHWX 3MICTOBMX /iHil B OCBITHbOMY MPOLECI B Li/IOMY Ta B KYpCi iHO3€MHOT MOBM Fim-
Has3ii 30KpeMa. 3BepHEHO yBary Ha Pi3HWULLO MiXK MOHATTAMM «3MICTOBI NiHIT» | «HACcKpi3Hi abo
iHTerpoBaHi 3MiCTOBI NiHii». Y CTATTi OXapaKTePU30BAHO YOTUPW IHTErPOBAHI 3MICTOBI ANiHil, WO
peani3yoTbcA Ha YpOKax iHO3eMHOT MOBM B FiMHa3ii Ha 3acaax KOMMETEHTHICHOro nigxoay;
BM3HA4YeHO X 3aBAAHHA 1 YMiHHA, WO GOPMYIOTLCA B MeXKaXx Ti€l UmM iHWOI NiHii. 3’acoBaHo, Wwo
peanisauis iHTerpoBaHMX 3MiCTOBUX NiHIM cpsAMOBaHa Ha GOPMyBaHHSA B Y4HIB 34aTHOCTI 3a-
CTOCOBYBATW 3HAHHA 1 YMiHHA 3 iIHO3EMHOI MOBW B peasibHUX KUTTEBUX CUTYyaLiaX. IHTerpo-
BaHi 3MiCTOBI NiHii cniBBigHECEHO 3 NOAIGHMMM KHOYOBUMM KOMMETEHTHOCTAMM, @ TAKOXK i3
3aMpPONOHOBAHMMMU B HAaBYa/IbHUX MPOrpamax TeMaMm CUTYaTUBHOTO CMiNKyBaHHA. [locniaHu-
LA BUOKPEMMIA CMiNIbHI BMIHHA ANA IHTErpoBaHMX 3MIiCTOBMX NiHIN i CNOPiAHEHUX KIOUYOBUX
KOMMETEHTHOCTEN | HaBena NPUKAaauM KopensLii iHTerpoBaHWX 3MiCTOBUX NiHil 3 OKpeMumm
KNHOYOBUMM KOMMETEHTHOCTAMM Ta ix AybatoBaHHA. OKpiMm TOro, BUAINEHO Ta NpoaHanisoBa-
HO BMIiHHS, AKMX HEMAE fAK Y NepeniKy Cammnx KNHYOBMX KOMNETEHTHOCTEN, TaK i Y BUAINEHUX
CNiNbHUX BMiHHAX. Ha AyMKy aBTOpa, came 3a LONOMOrOH0 LMX YMiHb nepesbayeHo A0NOBHIO-
BATW M PO3LLMPIOBATM BMiHHSA Ta CTaBNIEHHA K/OYOBMX KOMNETEHTHOCTEN. BUCNOBNEHO AyMKyY
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LLLOA0 HeobXiaHOCTI peTenbHOro nepernsagy Nporpamu Ta BUYYEHHS TUX YMiHb, AKi gybnto-
IOTbCA B iIHTErPOBAHNX 3MICTOBUX JIiHIAX | KIKOYOBUX KOMMNETEHTHOCTAX.

Knroyoei cnoea: KOMNETEHTHICHUI Niaxig, iHTerpoBaHi 3MicToBi NliHii, iHO3eMHa MoBa,
rimHasis.

Tamapa lMonoHckasa, KAHOUOamM nedaz202uU4ecKuUx HayK, cmapwuli Hay4Hbll co-
mpyOoHUK, cmapuwuli Hay4Hblli compyOHUK omoena obyyeHuUs UHOCMPAHHbIM A3bl-
Kam MHcmumyma nedazoauku HAMH YkpauHel, 2. Kues, YkpauHa

PEANIN3AUNA UHTETPUPOBAHHbIX COAEPXXATE/IbHbIX ﬂVIHI/IlZI
HA YPOKAX MHOCTPAHHOTIO A3bIKA B 5-6 KJIACCAX TMMHA3UN

ABTOp nocrasuna nepes coboi 3a4a4y BbIACHUTb CYLLLHOCTb MOHATUA KUHTErPUPOBAHHbIE
cofepraTenbHble IMHUUY» U PACKPbITb 0COBEHHOCTU UX peannsaunm B npouecce obyyeHus
MHOCTPAHHOMY A3bIKY YYaLMXCA 5—6-X KNaccoB rMMHa3nM Ha OCHOBE KOMMETEHTHOCTHOMO
nogxoaa. C 3ToW LeNbio OHa MyH6OKO NPOaHaNN3MpoBana HOBble HOPMATUBHbIE LLOKYMEHTbI O
cpeaHem 0bpa3oBaHMK, B TOM Yncsie 0 6a3oBOM, KOTopoe NpuobpeTaeTcsa B rMMHA3nK; onpe-
AeNnNa CyLHOCTb MHTETPUPOBAHHbIX COAEPKaTeNbHbIX IMHMI B 06pa3oBaTenbHOM npouecce
B LIE/IOM U1 B KypCe MHOCTPAHHOTO A3blKa IMMHa3UM YaCTHOCTM. B cTaTbe oxapaKTepm3oBaHbl
yeTblpe MHTErpPMPOBaHHbIE COAEPKATEbHbIE IMHUMN B 0BYYEHUM MHOCTPAHHbIM A3blKam yya-
WMxca 5—6-X KNaccoB, KOTOPble COOTHECEHbI C OTAE/bHbIMU KAOYEBbIMMU KOMMETEHTHOCTA-
MW U1 BblAENEHbI UX 0bLLMe yMeHus. [prBeAeHbl MPUMEPbI KOPPENALUN MHTETPUPOBAHHbIX
coaepratenbHblIX JIVHWUIA C OTAE/IbHbIMU K/TIOYEBbIMU KOMMNETEHUMNAMU U UX p,y6nwposava.
BbicKa3aHO MHeHMeE 0 HEO6X0,CI,VIMOCTVI TWaTeIbHOro nepecMmoTpa NPorpammbl U U3bATUA TEX
YMEeHUI, KoTopble Ay6AMPYIOTCA B MHTENPUPOBAHHbIX COAEPMKATENbHbIX IMHUAX U KNHOUEBbIX
KOMMETEHTHOCTAX.

Knroueeole ca108a: KOMNETEHTHOCTHbIN noaxon, UHTeErpupoBaHHbIE coAepKaTe/lbHble
JINHUWN, MHOCTpaHHbIVI A3blK, TMMHa3UnA.

240



