MOJIO’KEHB); BUHATKOBY T1aM’SITh; CIIOCTEPEIIMBICTh (3/IaTHICTh MTOMIYaTH
7eTajal sSBUINA, MIPKYBaTH 1 HaMaratucsl iX IIOSICHUTH); BHUPaXEHY 1
pPI3HOOIYHY JONMUTIMBICTh; JOBTOTPUBANIL 3aHSITTSA OJIHIEIO CIIPABOIO
(moTpeba 30CepeKyBaTUCS HA THUX acleKkTax MpoOjeMu, siKi 0COOJIHUBO
3aIliKaBWJIM, IParHeHHs po310paTrcs B HUX); JIETKICTh Y HaBYaHH1, BMIHHS
n00pe BHKJIAJaTH CBOI  JAYMKH; JEMOHCTpallio 3110HOCTeH 10
MPaKTUIHOTO 3700yTTS 3HAHb, BHHSATKOBI 3I10HOCTI A0 PO3B’SI3aHHSA
3a/1a4; CTypOOBaHICTh, TPUBOXKHICTh y 3B’S3KY 31 CBOEI0 HECXOXKICTIO 3
ofHOJITKaMu. TakumM YMHOM, TIEarory HEOOXITHO PO3YMITH Ta
BpPaxOBYBaTH 11 0COOJMBOCTI 00/1apOBaHOI TUTUHM, 1110 BUMAarae mupoTH
3MICTy Marepialy A y3arajibHeHb (IIPEKpPacHI MOXJIUBOCTI B I[bOMY
BITHOIIICHHI IIPeICTaBIIsIE MIKAUCHUILTIHAPHUM T11x11). 11 moTpedu piako
3a/I0BOJIBHSIFOTHCS 32 YMOB TPaJWLINHOTO HaBYaHHS. J[MTHHI HEOOX1THO
HaJaTh MOXJIMBOCTI peani3yBaTHCs B CHEHIAJBHUX HaBYAJIbHUX
nporpaMax 4epe3 CaMOCTIMHY poOOTy, 3aBAaHHSA BIJKPUTOIO THILY,
PO3BUTOK HEOOXIAHUX MI3HABAJIBHUX YMiHb. LlinecrpsiMoBaHUIl PO3BUTOK
BUIIMX IMI3HABAJIbHUX MPOILIECIB MNIJHOCUTHh PO3YMOBI 3410HOCTI Ha SIKICHO
HOBUU PIBEHB 1 PATYE BIJ TATAps HECKIHYCHHUX MOBTOPEHL OYEBHIHOTO.
BxiroueHHs k10 HaBYaIbHOI MporpamMu aeKTUBHOTO KOMIIOHEHTA A€
MOMJIMBICTD JUTHHI Kpale 3po3yMiTH ceOe, 1HIINX, HABYUTHUCS BUpaKaTH
ceOc 1 BIIacHI MEpPeKUBAHHS 1 NMPHU3BOJIUTH 1O aJCKBATHOTO MPUHHATTS
cebe ¥ 1HIIHX.
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BY MEANS OF INTERACTIVE LEARNING

The goal of civic education at school is purposeful preparation of
students for effective functioning in the system of social relations,
productive social interaction and active responsible participation in social
activities [1]. Formed civic competence is connected with citizenship —
spiritual and moral value, outlook and psychological characteristics of a
person, conditioned by state self-identification, awareness of belonging to
a particular country [5, p. 39]. This is reflected in the active civic position
of a person, his / her ability to exercise his / her rights and responsibilities,
ability to establish social partnership and solve social problems [1].

It is established that a person’s civic competence is a set of:
1) readiness, which imparts knowledge, skills, motives, values and abilities
of the person, his / her active state, attitudes to a certain behavioral model
and mobilization for the fulfillment of certain tasks; 2) the ability, which
corresponds to the natural social talent of a man, on the one hand, and his
social productivity, on the other hand [5, p. 38].

Embracing civic activism, civic standing, choice and responsibility,
civic competence is manifested in the social-communicative and
information-research abilities of the individual, in civic participation and
the ability to solve social problems, make responsible choices and make
decisions [5, p. 40]. Through critical thinking, cooperation to achieve the
goal, treating the rules as desirable patterns of behavior, personal
responsibility, tolerance and pluralism, civic competence is represented in
such qualities as responsibility and confidence [2, p. 19].

It follows that civic competence is a set of knowledge, skills,
experiences, emotions and values, beliefs of the student [3, p. 66-67],
which help him to understand his place in society, responsibility for
himself and his actions, to realize himself as a citizen responsible for the
country and ready to be implemented in it.

It is found that unlike other subjects of high school, the main tasks of
civic education are the development of students’ ability to «behavey, «to
manifesty, «to be realized in life situations», «to communicate with
others», «to gain experience of behavior, interaction , relationships» [1].
Achieving such goals is possible only in the case of active involvement of
the student in learning, his «immersion» in the relevant learning situations
in the classroom and beyond it [4, p. 9].
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Thus, the formation of civic competence involves the specific
activity of students, modeling or directly participating in life situations.
The subject lessons should provide the student with civic skills and
behaviors. The student should not only be aware of the powers of the
authorities and officials, the rights of citizens and the ways of their
implementation and protection, the legislative procedure, the activity of
the judicial and tax systems of the state, but also see and be aware of their
own place in these processes [4, p. 9].

If civic competence is formed solely in activity, then interactive
methods that activate students’ activity and are based on interaction and
learning are considered effective. For interactive learning, the students are
its subjects: they cooperate in the acquisition of new educational
information, participate in a dialogue, ask questions to each other and the
teacher, perform creative tasks, explore problems. Interacting with other
students and the teacher at the lessons, the student learns the system of
tried and tested activities for themselves and society, learns the
mechanisms of finding information in individual and collective activity.

Therefore, consideration should be given to discussing issues and
researching social science issues as an occasion for discussion by students
in the classroom and self-reflection at home. The teacher should apply
tasks to work in groups/ pairs, small-scale student projects that are
implemented by students individually or together outside the school
(within the district, settlement, in the local community) [4, p. 9-10].

In civic education lessons such interactive methods as brainstorming,
discussion, role-playing, simulation, case analysis (real life situations),
mutual learning, cooperative work, dramatization, portfolios should be
combined (and even prevail) with more traditional ones for Ukrainian
education [4, p. 10].

In such case the teacher organizes independent search activities and
interaction of students in order to develop their motivation and social
skills. It has been found that the role of the teacher changes qualitatively
through interactive learning as he / she is transformed from the person who
informs and interrogates the learners into the organizer and moderator of
the students’ activity for free exchange of insights and views [4, p. 8].

Thus, the formation of students’ civic competence requires activity
forms and methods of teaching and organizing extra-curricular activities
for students based on democracy, dialogue and partnership.
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Psaoomanka OJgbra,
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PO36UMKY OUMUHU YMAHCHbK020 0epacasHo20 nedazo2iyhozo
yHigepcumemy imeni Ilaena Tuuunu, Ykpaina

POJIb TEATPAJIBHOI'O MUCTELTBA Y PO3BUTKY
TBOPYUX 3AIBHOCTEHA JOHKIVIbHUKIB

B ymoBax chOroJieHHsI, KOJY KJIACU4YHI BUJIM MUCTEITBA BTPAYAIOTh
CBOIO TOMYJSIPHICTh, & IX 3aMIHSIOTh pPI3HOMaHITHI 1HGOpMAaIiiHO-
KOMIT'IOTEpHI TE€XHOJOT1i, KOJM BIABIIATH MYy3€H, ab0 X MEeperisHyTH
Oyb-IKUI BUTBIp MHUCTEIITBA MOKHA IIJISIXOM IMIAKJIIOUECHHS TajkKeTa J0
BCECBITHBOI Mepexi [HTEepHET, aKTyalIbHOCTI HA0yBa€e 3aCTOCYBaHHS BU/IIB
MHUCTEITBA B OCBITHHOMY ITPOIIECI 3aKJIa/IIB OCBITH.

[IpakTrka 3acTOCyBaHHS PiI3HMX BUAIB MHUCTEITB y 3aKjaJaxX OCBITH
CBIJIYUTH IIPO TE, 10 Y AITeH PO3BUBAIOTHCS HE JIUILE XYI0KH1 3A10HOCTI,
ajle W Take 3aCTOCYBaHHS CIIpUS€ PO3BUTKY TBOPUYMX 310HOCTEM
3pOCTAIOYOTO MOKOJIIHHS.

[lopiBHsJIBHA XapaKTEpUCTHUKA PI3HUX BHUJAIB MUCTELTBA CBIAYMTH
po Te, 10 TeaTpajbHE MUCTELUTBO € OJIHUM 3 HAWOUIbII HAOYHUX (POPM
XYyJIOKHBOTO BiIOOPAKEHHS KUTTS, B OCHOBI SIKOTO JIGKUTh OTOUYIOUHI
CBIT Ta 0coONMBOCTI Horo chpuiHarTsa. Ilpore, 3Baxkaroun Ha
aKTyaJbHICTh TEATPAIBHOIO MHUCTELTBA B €CTETUYHOMY PO3BHUTKY ITEM,
3aCTOCOBYETHCS BOHO Yy 3aKJIaaxX JOMIKIIFHOT OCBITH JOCUTH PIIKO.

TeatpanbHe MHCTENTBO, 30Kpema TeaTpajbHa TIpa, € JIOCUTH
OJIU3BKOIO JIJIs JIITEH JAOUIKIIBHOTO BiKYy, aJK€ CaMme y JOUIKIJILHOMY Billl
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