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Abstarct. The article reveals the state-of arts of the problem on professional
(vocational) education (P(V)E) schools students training to choosing the
entrepreneurship activity as the way for further professional career development. It is
found that the entrepreneurship activity content in the legislation framework of
Ukraine is limited with acts jure gestionis aimed at reaching the economy and social
results and profit. That differs from the appropriate content in the EU countries where
the entrepreneurship is defined as the ability to plan and manage projects with have
cultural, social or commercial value. The analysis the pilot research empirical data
and the experimental activity of the Institute of vocational education and training of
the National academy of educational science of Ukraine (IVET NAES of Ukraine)
proves that P(V)E schools students consider the entrepreneurship activity as a
prospective vector for further education-professional rout realisation due to some
indicators difference for urban and rural P(V)E schools students. Therefore, the
students’ vision of the entreprencurship activity is mostly of abstract character but
their training to that in P(V)E schools is provided only for some aspects. The
entrepreneurship activity socio-economic value and attractiveness for the youth as a
prospective vector for their education-professional routs are determined with the
appropriate pedagogical system formation to assure students’ preparation for the
entrepreneurship activity.

Conforming to modern education paradigm it should be the competence-based
system to assure the entrepreneurship competence forming for (P(V)E) schools
students as their sustainable, integral and personal de novo synthesis. Main
requirements to structure of that kind are defined and the scope of problems is
outlined. Dealing the following factors will promote the quality increase on P(V)E
schools students training for the entrepreneurship activity.

Key words: entrepreneur, entrepreneurship activity, system of preparation for
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Introduction. Changes in the socioeconomic life of Ukraine testify to the

irreversible transition to market conditions of economic activity, where one of the



most significant features is entrepreneurship development as competitive economy
basis. In this approach, further development of the state directly depends on the
young people’s willingness and ability to engage in entrepreneurial activity, that is,
the youth preparation for entrepreneurship becomes a category of public-state
significance, since its quality depends on both the economic market transformations
success and the domestic economy efficient functioning. The need for the youth
training in entrepreneurship in VET process of vocational education is emphasized in
a number of international documents, for example — Action plan for implementing the
Strategy for technical and vocational education and training for 2016-2021
(UNESCO, 2016) It defines the need for its transformations and increasing
attractiveness as a vector for the youth employment and entrepreneurship
development. Under this approach, the problem of preparing students of professional
(vocational) education (P(V)E) institutions to choose the entrepreneurial activities as
a way of their further educational and professional realisation is a topical socio-
pedagogical problem.

Materials and methods. The psycho-pedagogical aspects of students
preparing to choosing the entrepreneurial activity as a professional line are covered in
the works of O. Padalka, N. Pobirchenko, I. Prokopenko, I. Sasova, V. Drzhak,
D. Zakatnova, N. Pasichnyk, M. Tyemenko, O. Topol and other researchers. The
peculiarities of entrepreneurship training in vocational education institutions are
disclosed in the publications of O. Bogonis, L.Kozachok, G. Matukova,
V. Tkachenko and others. However, problems related to the training P(V)E students
for further entrepreneurial activity, as well as their preparation for choosing the
entrepreneurship as a direction for the implementation the promising educational-
professional routs, are not adequately covered.

The research aim is based on the experimental work empirical data analysis to
find out the state-of-arts of the problem on P(V)E students preparing to choose the
entrepreneurship as a vector for educational-professional rout development.

Results and discussions. The article 42 of the Commercial Code of Ukraine
defines the entrepreneurship as an independent, initiative, systematic, at its own risk,

economic activity carried out by economic entities (entrepreneurs) in order to achieve



economic and social results and profit. Although the entrepreneurial activity is related
to social needs satisfaction, however, its main motive is the material interest — profit.
Under this approach, an entrepreneur is a person who has: financial and other
resources, a business inclination, ideas about business organization and the ability to
take responsibility for the risk while setting up a new enterprise, the development of a
new idea, product or type of service. The successful implementation of business
involves not only relevant personal qualities, values and attitudes, but also the system
of specific economic knowledge, skills acquired in the process of appropriate
training.

The study of the P(V)E students’ career plans makes it possible to conclude
their prime relation to the chosen training direction, and, secondly, to some extent
focused on the entrepreneurship field. In a poll carried out by the Institute of
vocational education and training of the National academy of educational science of
Ukraine (IVET NAES of Ukraine) of 2017-2018, more than 1,000 P(V)E students
from the oblast centers (Vinnytsya, Khmelnytskyi) and rural areas (Volyn region)
were covered. It should be noted that in P(V)E schools of Vinnytsia and
Khmelnytskyi the poll was conducted to determine the state-of-arts of the problem,
that is, it was a one-time event, and in P(V)E schools of VVolyn region were carried
out in terms of the all-Ukrainian level pedagogical experiment "Organizational and
pedagogical conditions of the Centre for professional careers creating and functioning
in a vocational school”. Accordingly, the repeated polls were aimed at revealing the
dynamics of the surveyed indicators. The pedagogical experiment envisaged the
efficiency verification of P(V)E students’ career counselling measures. They were
carried out at the Centres of professional careers (Basil, 2018). One of the results on
the experimental factors influence was predicted to form students’ vision of a realistic
educational and professional route, primarily aimed at the horizontal career
implementation.

The experimental work had a longitudinal character and encompassed: at the
stated stage the I-11l courses students, at the forming one — the same students (already
of II-IV courses). Tables 1 and 2 summarize the results of studying the students’

career plans in urban and rural areas P(V)E schools (abbr.: G — girls, Y — young



people, Av — average, HEI — institutions of higher education).

Table 1
Students’ career plans for the short-term
(urban P(V)E schools, %)
Career plans I course IT course III course Average

G| Y|Avy| G| Y |Av| G| Y |Av| G | Y | Av
Work in the |559|54,7|554|64,6 |585|61,3|56,8|538]|554]589|558]|57,4

specialty
Change 215(21,7(216|17,3|16,3|16,7|23,7(21,0|22,3|21,0|19,5]|20,1
profession
Enter HEI 22,6 23,6 23,0(18,1(252(220|19,5|2522(223|20,1|24,7|225

Thus, more than half of the respondents planned to work in the speciality after

leaving P(V)E schools.

Table 2
Students’ career plans for the short-term
(rural P(V)E schools, %0)
Career plans I course IT course I1I course Average
G| Y |A/ | G | | G| Y|A/]| G | G | VY
Experiment stated stage
Work in the|73,8| 100|85,4|84,2|17,7|58,1|69,2|769|74,4|76,4|71,4|73,9
specialty
Change 44 (00 |24 |00 |157|64 |231|7,7 |128|7,2 |72 |72
profession
Enter HEI 218| 0,0 | 12,2|158|66,6 | 355| 7,7|154|12,8|16,4|21,4|18,9
Experiment forming stage
I — II course IT — III course III — IV course Average
Work in the|86,9| 100|92,7|84,2|75,0|80,7|818| 100 | 85,7 | 850 90,9 | 87,2
specialty
Change 44 (00 |24 |30 |00 (00 |00 |00 |00 (2,8 |00 |12
profession
Enter HEI 87100 ]| 49|158|250(19,3|18,2| 0,0]|14,3|132| 91116

The listed empirical data (table 2) obtained from the experimental work
demonstrates the following: firstly, rural P(V)E schools students have a more clearly
expressed vector of educational-professional route associated with work in the
specialty; secondly, the desire to change the profession can be greatly neutralized by
psychological and pedagogical influences from the Centres for professional careers.

We also recorded a decrease from 18.9% to 11.6% the number of students planning



to implement further educational and professional routs by studying in HEls. It
should be noted that according to the experiment observation results, there was a
small difference in the number of students studying in urban and rural P(V)E schools
and planning to continue their education in HEIs (respectively, 22.5% and 18.9%, i.e.
the difference in 1.2 times). After the pedagogical experiment in rural P(V)E schools,
the number of students planning to continue their studies in HEIs decreased by 7.3%,
compared with urban P(V)E schools. The difference was 1.9 times.

In the process of the pilot study, the students' career plans for entrepreneurship
were also studied. It should be noted that according to the pedagogical experiment
results conducted in P(V)E schools (Volyn region), there were practically no
significant changes in the number of students planning to implement educational and
professional routs in the field of entrepreneurship, therefore, the data in Table 3 is
based on the recording experiment results.

Table 3

Entrepreneurship-oriented educational-professional route (%)

I course IT course III course Average

G Y Av G G Y Av G G Y Av G
Urban 249 | 43,4 | 338 | 30,7 | 255|279 | 279|238 | 258 | 27,7 | 30,6 | 29,2
P(V)E
schools
Rural 196 528 34,1 91| 16,7| 10,7| 105 83| 97| 14,2| 33,3|215
P(V)E
schools

The results of the study have revealed several trends. First of all, the number of
students planning to run a business has significantly decreased. This tendency is
especially clear for rural P(V)E schools, where the number of pupils has decreased
from 34.1% — in the first year and to 9.7% — in the third year, i.e. 3.5 times.

In our opinion, one of the factors is the lack of systematic economic, including
entrepreneurship, training while basic secondary education acquisition. That causes
formation the unsystematized, incomplete and idealized ideas on entrepreneurship of
the 9th form graduates. The survey also testified that over 60% of respondents do not
have a clear idea on entrepreneurial activity, and the overwhelming majority of
respondents (about 70%) cannot define personal qualities important for

entrepreneurial activity. It should be noted that such a picture was observed in 2018



(Tkachenko, 2018), ten and twenty five years ago (Zakatnov, 2007, Zakatnov and
Tymenko, 1993, respectively).

Therefore, in the process of general vocational, professional-theoretical and
vocational-practical training in P(V)E schools the 9th form graduates should acquire
systematic knowledge on entrepreneurship to form the an objective vision of the
activity. The tasks of the Centre for professional careers included the realistic "I-
vision" formation of students. These factors help students to objectively assess their
opportunities in related entrepreneurial activity and make the well-considered
decision on the future professional activities vector — to be hired or self-employed in
terms of entrepreneurial activities.

At the same time, world experience shows that entrepreneurial activity is one
of efficient means to increase the national economies productivity. That demands the
systematic students training and preparation for entrepreneurial activity. In this case,
there is a logical question: what should be the result of such training? The researchers
of this problem (V. Drzhak, N. Pasichnyk, O. Topol and others), since the 1980's,
operated the following categories: "readiness to choose business”, "readiness for
entrepreneurial activity”, "interest in entrepreneurial activity”, etc. Recently the
national pedagogy has placed the main emphasis on the category of "competence™.
That determines the relevance to consider P(V)E schools students training right in the
competent-based approach context.

On January 17, 2018, the European Parliament and the Council of the
European Union endorsed the Framework program to update the key competences for
lifelong learning (European Union, 2018), in particular “employment”, “personal
capacity building” etc. This document contains the list of competencies somewhat
different from the same list of the European Parliament and European Council
Recommendations dated 18 December 2006 (European Parliament and Council of the
European Union, 2006). If in the Recommendations of 2006 there were
Communication in the mother tongue, Communication in foreign languages,
Mathematical competence and basic competences in science and technology, Digital
competence, Learning to learn, Social and civic competences, Sense of initiative and

entrepreneurship, Cultural awareness and expression), then the list adopted in the



Recommendations of 2018 consists of the following competences: Literacy
competence, Languages competency, Mathematical competence and competence in
science, technology and engineering, Digital competence), Personal, social and
learning competence, Civic competence, Entrepreneurship competence, Cultural
awareness and expression competence. This document defines the concept of
“entrepreneurship™ is as the ability to plan and manage projects that have cultural,
social or commercial value, that is, it is not limited to economic activities only and
differs from the interpretation of this definition in the legislation of Ukraine.

The analysis of psychological and pedagogical literature shows that some
domestic researchers’ attention is paid to the problem of entrepreneurial competence
formation; however, it is mainly devoted to certain aspects of this process. In our
view, solving the problem of P(V)E students training requires a system designing and
implementation taking into account external and internal factors impact, its phasing,
linking the economic and entrepreneurial training of the youth, pedagogical potential
in general education, general vocational, professional and practical training,
interaction with employers, etc.; representing theoretical basis for system functioning
(purpose and subjects, theoretical foundations and principles of training for
entrepreneur activities, professional and career theory of personality development,
etc.). The system-forming element of that pedagogical system is its purpose. The
analysis of modern competence-based P(V)E standards make possible to conclude
that the entrepreneurial competence is a component of P(V)E schools graduates’
general professional competence. Thus, the purpose of P(V)E schools students
training system is the entrepreneurial competence formation.

Conclusions. Formation of students' entrepreneurial competence is a crucial
socio-pedagogical problem, one of the ways to improve human capital quality,
ensuring P(V)E schools graduates’ professional mobility and competitiveness. This
way of solving this problem is a pedagogical system designing and implementation
providing the entrepreneurial activity to P(V)E schools students. The purpose of the
system is to form the integral personal de novo synthesis for P(V)E schools students
— the entrepreneurial competence. The solution of this problem requires the integrated

study aimed at revealing the theoretical basis for the system establishment, internal



and external factors interconnection and interdependence affecting students training

for entrepreneurial activity, specifying the essence of "P(V)E schools students’

entrepreneurial competence”, studying the structure of the competence, indicators and

formation criteria, functioning methodological and technological support, the an

efficiency assessing algorithm development for the system of that kind realisation.
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MIINPUEMHUIBKA JISUTBHICTD SIK HATIPSIM
OCBITHBO-TTPO®ECITHNUX TPACKTOPII YUHIB 3AKJIAJIIB
MPO®ECIIHOI (IMPO®ECIINHO-TEXHIYHOT) OCBITHU

JAMutpo 3akaTHOB,

KaHJIM/IaT TIeIaroriyHuX HayK, CTapIIMi HayKOBHIMA
CHIBPOOITHUK, 3aBidyBau JabopaTopii mpodeciiHoi
kap'epu [HeTUTYTY TIpOpeciitHO-TeXHIYHOT OCBITH
HAIIH Yxkpaiau

Pedepat. Y crarTi BUCBITJIICHO CTaH MPOOJIEMH MiATOTOBKHM Y4YHIB 3aKJajliB
npodeciitnoi  (mpodecirino-texniunoi) ocith (mam: 3II(IIT)O) mo Bubopy
MATPUEMHUIIBKOI TISUTFHOCTI K HANPSIMY PO3BUTKY TpodeciiiHoi Kap'epu. BusiBieHo,
0 3MICT MiMPUEMHHIIBKO] MiSUTBHOCTI B HOPMATHUBHO-TIPABOBOMY TMOJ1 YKpaiHu
OOMEXKYETBCS ~ TOCIOAAPCHKOIO  JISUIBHICTIO,  CIIPSAMOBAHOK  HAa  JIOCATHCHHS
€KOHOMIYHHUX 1 COIlIaIbHUX PE3YyJIbTaTIB Ta OJIEp:KaHHSA MPUOYTKY, HA BIIMIHY Bif il
3MICTOBHOT'O HamoBHEHHsI B KpaiHax €C, ne NANPUEMHUITBO BHU3HAYAETHCS SK
YMIHHSI IUIaHYBaTU W YNPaABIATH MPOEKTAMH, 10 MAIOTh KYJIbTYPHY, COLIaIbHY a0o
KOMEpPIINHY IIHHICTh. AHaJi3 €MIIPUYHUX PE3YJIbTATIB MUIOTHOTO JOCHIIKCHHS Ta
eKCIIEpUMEHTANIbHOI po00TH [HCTUTYTY NpodeciitHo-TexHIuHOi ocBiTH HAITH Ykpainu
(mami: IIITO HAIIH VYkpaiau) 3acBimumB, 110 MIANPUEMHUIIBKA TiSUIBHICTD



posrisinaerbes yunsmu 3II(IIT)O sk mepcneKTUBHUI HampsiM peanizalli moJaabIiol
OCBITHBO-TIPO()ECIHHOT TPAEKTOpIi, XO4Ya ICHY€E II€BHA BIAMIHHICTh Yy BIJIHOCHHUX
MOKa3HHUKax opleHTauli Ha Taky AisuibHICTH B yuHIB 3II(IIT)O, po3zramoBaHux y
MICTax Ta CUIbCHKIM MicIieBOCTI. OHAK ySIBICHHS YYHIB CTOCOBHO MIANPUEMHUIIBKOI
TISUTBHOCTI  HOCSITh  MEPEBaXHO aOCTPaKTHUM  XapakTep, a MIATOTOBKA [0
nignpueMHuibkoi AisuibHOCTI B 3II(IIT)O 3aiiicHIOEThCS TIEPEeBaKHO 3a 11 OKpEeMUMU
acnektamu. CouiaJbHO-€KOHOMIYHA 3HAYYIIICTh MIJIPUEMHHULBKOI TISJIBHOCTI Ta ii
NpUBAOIMBICTh JUISI MOJOAI SIK TEPCIEKTUBHOTO BEKTOpa peaji3alii OCBITHBO-
npoeciftHMX TPa€EKTOPid 3yMOBIIOIOTH JOULUIBHICTh MPOCKTYBAaHHS Ta pealizallii B
ocBiTHbOMY mporeci 3II(ITT)O memaroriyHoi cucTeMH MiITOTOBKK Y4YHIB Yy Taly3i
H1ATPUEMHHULIBKOT JISTTBHOCTI.

BinnmoBigHO 110 Ccy4yacHOi OCBITHBOI MapajJuWrMu, B OCHOBY TaKOl CHCTEMH
JOLJIBHO TOKJIACTH KOMIIETEHTHICHUM MiaxiA, a MeTow 1 (PYHKI[IOHYBaHHS
Bu3HauuTH (opmyBaHHs B yuHiB 3II(IIT)O mianmpueMHHUIIBKOI KOMIIETEHTHOCT1 SIK
IHTErpajbHOTO OCOOMCTICHOTO CTIHKOIO HOBOYTBOpPEHHS. BH3HaueHO OCHOBHI
BUMOTH CTOCOBHO CTPYKTYpPHM TaKOi CHCTEMH Ta OKpPECJIEHO KOJO Tpodiem,
PO3B'SI3aHHS SIKUX CIIPUSATHME MiABUIICHHIO eekTruBHOCTI miaroroBku yuHis 3I1(I1T)O
OCBITH JIO TIMPUEMHUIIBKOT A1STTBHOCTI.

Kawu4oBi caoBa: nionpuemeys, nionpuemuuyvka OisbHICMb, cucmemd
ni02omoeKu 00 NIONPUEMHUYBKOI OILILHOCMI, 0C8IMHbO-NPOeciuna MpacKmopis,
npogheciiina (npogecitino-mexmiyna) ocsima.



