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investigation conducted by the author found the main types of STO in educational institutions to be at an 

average level. The leading types of STO in educational institutions included the background and partial STO 

(noted by the overwhelming majority of the respondents), internal STO and the employees- and / or units-

management interaction-relevant STO (noted by every second respondent), external STO and employees' 

interaction-relevant STO (noted by every third respondent). The other types of STO were much less common. 

The investigation found statistically significant relationships between the main types of STO in 

educational institutions and the external (organizational-functional) meso-level factors. The most influential 

factor was the location of the organization, followed by the organization's age and the number of organization's 

staff. 

To the author's mind, the obtained findings can be helpful for educational institution managers and 

psychologists in preventing and reducing various types of STO. 

Key words: social tension in the organization; types of social tension in the organization; meso-level 

organizational and functional factors; location of the organization; organization's age; number of 

organization's staff. 
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FEATURES OF SECONDARY SCHOOL PRINCIPALS' PROFESSIONAL 

TOLERANCE ORIENTATION 

 
Karamushka, L.M., Brukhovetska, O.V., Ivkin, V.M. Features of secondary school principals' 

professional tolerance orientation. The article deals with the conceptual model and components of secondary 

school principals' professional tolerance. 

The authors analyze three types of secondary school principals' professional tolerance orientation: 

inter-tolerance (external type) - orientation mainly to the environment and subjects of the educational process; 

auto-tolerance (internal type) - orientation mainly to their own personality and positive self-perception; 

balanced tolerance - an active professional position and positive attitudes to the teaching staff, the environment 

and themselves as professionals and individuals. 

The secondary school principals' professional tolerance has been found to be mainly at low level of 

development. The authors discuss different orientations of secondary school principals' professional tolerance 

and the relationship between the types and levels of secondary school principals' professional tolerance 

orientation. 

Key words: secondary school principals' professional tolerance, formation of secondary school 

principals' professional tolerance, types of secondary school principals' professional tolerance orientation 
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Карамушка Л.Н., Брюховецкая А.В., Ивкин В.Н. Особенности направленности 

профессиональной толерантности руководителей общеобразовательных учебных заведений. В 

статье представлена концептуальная модель профессиональной толерантности руководителей 

общеобразовательных учебных заведений и охарактеризованы ее компоненты.  

Выявлены три типа направленности профессиональной толерантности руководителей 

общеобразовательных учебных заведений: интертолерантность (внешний тип) – направленность 

преимущественно на окружающую среду и субъекты учебно-воспитательного процесса; 

аутотолерантность (внутренний тип) – направленность преимущественно на личность руководителя, 

позитивное принятие собственной личности, отношение к себе как самоценности; сбалансированный 

тип толерантности – характеризуется активной позицией в профессиональной деятельности и 

априорно позитивным отношением как к сотрудникам и окружающей действительности, так и к себе 

как руководителю и личности. 

Определен недостаточный уровень сформированности профессиональной толерантности 

исследуемых руководителей общеобразовательных учебных заведений. Проанализирован баланс 

направленности профессиональной толерантности исследуемых руководителей общеобразовательных 

учебных заведений. Установлена взаимосвязь типов направленности с уровнями сформированности 

профессиональной толерантности исследуемых руководителей общеобразовательных учебных 

заведений. 

Ключевые слова: профессиональная толерантность руководителя общеобразовательного 

учебного заведения, сформированность профессиональной толерантности руководителя 

общеобразовательного учебного заведения, типы направленности профессиональной толерантности 

руководителя общеобразовательного учебного заведения. 

 

Introduction. Now, in the era of global change and competition, Ukraine is undergoing a 

series of transformations, which are related primarily to the system of administration. Managers and 

administrators are reviewing their place and role in the management system to meet the new 

requirements for modern managers and their professionally important qualities. 

Professional tolerance is viewed as an important attribute of secondary school principals, which 

can improve their interactions with teaching staff and social environment. Secondary school principals' 

professional tolerance is a set of professionally important personal qualities that provide for continuous 

personal growth and professional development. Tolerance is considered as active life and professional 

attitudes that raise the effectiveness of professional activities and allow for effective interactions 

between all the participants of the educational process while preserving their own values and identities. 

Professional tolerance development seems of great importance because tolerance is the 

opposite of aggressiveness, cruelty and violence. 

Analysis of relevant research. Over the recent years, the problem of professional tolerance 

has been actively addressed in the writings of a number of psychologists. Some researchers have 

explored its manifestations and development as a personal quality (O. Asmolov [1], G. Barder [2], 

O. Hryva [3], E. Kleptsova [6], and others) The features of professional tolerance in the representatives 

of different professions have been studied by A. Demchuk [4],, Y. Irkhina [5], N. Nikitina [7], 

Yu. Todortseva [8], T. Shansherova [9], O. Shayuk [10]. However, the development and orientations 

of secondary school principals' professional tolerance have been left out of the researchers' focus so 

far.  

Aim. The article aims to analyze the types of secondary school principals' professional 

tolerance orientation and their relationship with the levels of secondary school principals' professional 

tolerance. 

Results and discussion. At the theoretical stage of our study, we have determined that 

professional tolerance manifests itself both at the individual level in the form of a professionally 

important personal characteristic and at the level of a professional group as a management activity 

principle. Based on these findings and the Kurt Lewin field theory [11], which covers both external 

(environmental) and internal (subject) factors, we have developed a model of secondary school 

principals' professional tolerance. The model includes the components that are distinguished by 

professional tolerance from one another - the environment and the principal's personality. Also, among 
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the main concepts of the model is the concept of the vector, which sets the professional tolerance 

orientation. Secondary school principals' professional tolerance has been shown to have three types of 

orientation: 

 Inter-tolerance (external type) with the focus mainly on the environment and subjects of the 

educational process, the unconditional acceptance of others, excessive complacency, the rejection of 

one's own beliefs, goals and intentions, the tendency for excessive self-criticism, deep doubts about 

one's own uniqueness, which result in a decrease of one's own and organization's work performance;  

 Auto-tolerance (internal type) with the focus on the principal's personality; it is characterized by 

self-respect, self-confidence, personal independence, need of and ability for self-transformation and 

self-realization through the profession. Without internal tolerance, the principal may get bogged down 

in an endless self-reflection. Hence, autotolerance is a fundamental prerequisite for the survival of the 

individual; 

 Balanced tolerance which is characterized by an active position in the profession and positive 

attitudes to the teaching staff, environment and oneself. Flexibility, professional and personal 

creativity and originality, openness for dialogue, cooperation and positive interaction with 

representatives of different social groups while preserving one's own identity, self-respect, a sense of 

one's own competence and ability to solve professional problems become a norm and get unconditional 

support. 

The diagnostic stage of the study aimed at finding out the features, levels and types of 

secondary school principals' professional tolerance. The obtained results allowed us to determine the 

general level of secondary school principals' professional tolerance (Table 1).  

 

Table 1 

Levels of secondary school principals' professional tolerance 

 

Levels Number of respondents (%) 

Low 25.8 

Average 63.1 

High 11.1 

 

As it follows from Table 1, the general level of secondary school principals' professional 

tolerance was quite inadequate. Thus, the overwhelming majority of the respondents had low (25.8%) 

and average (63.1%) levels of professional tolerance. Only 11.1% of the respondents had highly 

developed professional tolerance, which ensures high occupational stress resistance, effectively 

interaction with all participants in the educational process, and helps in career growth. 

Cluster analysis allowed to group the secondary school principals by their professional 

tolerance orientations: the balanced type, auto-tolerant type and inter-tolerant type. The obtained 

results are presented in Table 2.  

 

Table 2 

Types of secondary school principals' professional tolerance orientation 

 

Professional tolerance orientation Number of respondents (%) 

Balanced  50.6 

Auto-tolerant 20.1 

Inter-tolerant 29.2 

 

As can be seen from Table 2, 50.6% of the respondents were found to have the balanced 

professional tolerance. They were active in their profession and had positive attitudes to the teaching 

staff and the environment, as well as to themselves as managers and individuals. They were also 
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characterized by self-respect, self-confidence, personal independence, the need of and ability for self-

transformation and self-realization through the profession. 

20.1% of the respondents were oriented toward their own personality. They were characterized 

by an active position in their profession, positive attitudes to the teaching staff and the environment as 

well as to themselves as managers and individuals. They were flexible, creative, open for dialogue, 

cooperation and positive interaction with people from different social groups while preserving their 

own identity; they tended to perceive positively and unconditionally all aspects of their self, were 

competent and able of effective solution of professional problems and had high self-esteem. 

29.2% of the respondents oriented mainly toward the environment and subjects of the 

educational process. They had unconditional acceptance of others, were pliable, overly self-critical, 

doubtful about their personal uniqueness, which usually reduced their professional proficiency. 

Further analysis allowed determining the relationship between the orientation types and levels 

of the secondary school principals' professional tolerance (Table 3). 

 

Table 3 

Relationship between orientation types and levels of secondary school principals' 

professional tolerance 

 

Professional tolerance orientation  Levels of professional tolerance  

(% of respondents) 

Low Average High 

Balanced  - 87.7 12.3 

Auto-tolerant 9.7 81.4 8.8 

Inter-tolerant 46.3 53.0 0.6 

 

As we see from Table 3, the secondary school principals with the balanced professional 

tolerance had predominantly high and average levels of professional tolerance (12.3% and 87.7% 

respectively). 

The secondary school principals with auto-tolerant professional tolerance had it mainly at the 

average level (81.4). In this case, professional tolerance might be caused by authoritarianism and 

rigidity of thinking and behavior and border on intolerance. 

Inter-tolerant secondary school principals showed professional tolerance at the average and low 

levels of development (53.0% and 46.3% respectively). In this case, professional tolerance might be 

due to, on the one hand, the unwillingness to spoil relations with the teaching staff, avoidance of open 

negative sanctions, compliance with the environment, and on the other, low self-esteem, self-doubt, 

fear of contingencies, etc. This type of professional tolerance borders on unscrupulousness, lack of 

character and intolerance. 

 

The diagnostic experiment has found low levels and inadequate orientations of secondary 

school principals' professional tolerance. 

Conclusions. Based on our it can be concluded that secondary school principals' professional 

tolerance does not develop spontaneously, its formation requires special activities under special 

organizational and psychological conditions. 

Our further research can be focused on the relationship between the types of and 

organizational and psychological factors behind secondary school principals' professional tolerance. 
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Карамушка Л.М., Брюховецька О.В., Ікін В.М. Особливості спрямованості професійної 

толерантності керівників загальноосвітніх навчальних закладів. У статті представлена 

концептуальна модель професійної толерантності керівників загальноосвітніх навчальних закладів і 

охарактеризовані її компоненти.  

Виявлено три типи спрямованості професійної толерантності керівників загальноосвітніх 

навчальних закладів: інтертолерантність (зовнішній тип) – спрямованість переважно на навколишнє 

середовище і суб’єкти навчально-виховного процесу; аутотолерантність (внутрішній тип) – 

спрямованість переважно на особистість керівника, позитивне прийняття власної особистості, 

ставлення до себе як самоцінності; збалансований тип толерантності – характеризується активною 
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позицією в професійній діяльності і апріорно позитивним ставленням як до співробітників і 

навколишньої дійсності, так і до себе як керівника і особистості. 

Визначено недостатній рівень сформованості професійної толерантності досліджуваних 

керівників загальноосвітніх навчальних закладів. Проаналізовано баланс спрямованості професійної 

толерантності досліджуваних керівників загальноосвітніх навчальних закладів. Встановлено 

взаємозв’язок типів спрямованості з рівнями сформованості професійної толерантності 

досліджуваних керівників загальноосвітніх навчальних закладів. 

Ключові слова: професійна толерантність керівника загальноосвітнього навчального закладу, 

сформованість професійної толерантності керівника загальноосвітнього навчального закладу, типи 

спрямованості професійної толерантності керівника загальноосвітнього навчального закладу. 
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Карковська Р.І. 

 

ЕТИЧНА ОРГАНІЗАЦІЙНА ПОВЕДІНКА У ВІТЧИЗНЯНИХ ПСИХОЛОГІЧНИХ 

ДОСЛІДЖЕННЯХ 

 
Карковська Р.І. Етична організаційна поведінка у вітчизняних психологічних дослідженнях. 

Статтю присвячено аналізу вітчизняних психологічних досліджень проблем етичності в організації. 

Проаналізовано змістовні та методологічні аспекти вивчення в Україні етичної організаційної 

поведінки. Встановлено, що в дослідженнях етичності в організації опитуваними переважно є 

працівники наукових і освітніх організацій, правоохоронних органів та підприємці. Форми неетичної 

поведінки, які стали об’єктом пізнання психологів, – корупція, наукове шахрайство, мобінг. 

Констатовано деякі зовнішні чинники етичної організаційної поведінки: низька оплата праці, 
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