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The article presents the status and development of education for children with special
needs in Ukraine since independence (1991-2016). Over the years the education of children with
special needs has undergone significant changes in transformation: from institutionalization to
inclusion. QOutlines several steps, time limits are determined by the socio-political and socio-
cultural processes that took place in the country towards joining the European educational
space.

Stage 1 (1991-2000 years.) Functioning of Ukrainian special education began with the
ratification of international instruments on human rights, and the recognition of the right to
education of all citizens, including those with special needs, in a general space in the main
legislation Ukraine. The main trend stage of education for children with special needs -
"derzhavotsentryska" educational system of the notable features of institutionalization and
strict regulation of the educational process in special education.

Stage 11 (2000-2010 years.) Development of education of persons with disabilities
characterized by attempts to transfer schools of special education inertial mode operation mode
of advanced innovative progress and significant activation of the natural integration of special
needs children to secondary schools on the background of a strengthening of inclusive education
democratic countries.

Third stage (2010- present day) - the main trend in the education of children with special
needs - optimization of special schools and implementing inclusive education in Ukraine.

Keywords: children with special needs, education, Institutionalization, inclusion

Over the years of Ukraine’s independence, education for children with special needs
has undergone significant transformative changes since a new ideological social-and-
educational paradigm was defined, which is based on child-centered principles. Equal access
to quality education for all citizens, including persons with special needs was proclaimed a
priority objective in the development of modern Ukrainian education. Currently, the
operation and development of the Ukrainian special needs education (i.e. education provision
for persons with special needs) is now characterized by the commitment to deinstitualization
and inclusive education.

Since Ukraine became independent, special needs education went through a number of
development stages, the time frames for which were set by political, social and cultural
processes that marked the country’s path to the European educational space.

Stage I (1991-2000): The Ukrainian special needs education system was established
upon the ratification of international human rights instruments and after the right to
education for all citizens, including those with special needs was recognized by the
mainstream education community and in the key Ukrainian laws.

During that period, the Ukrainian special needs education system, inherited from the
traditional Soviet education tradition, preserved its rigid structure by inertia. Special all-day
kindergartens continued to serve preschool children with special needs, and school-age
children were placed to special boarding schools (internat schools) or to special classrooms at
mainstream education settings. In those years the education curriculum offered to children
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with special needs at special education settings was mostly built on approaches, strategies
and resources designed during Soviet times. Also, that curriculum was organized and
implemented in accordance with the disability-specific principle.

The main trend of stage I was a ‘state-centered’ education system characterized by
institualization and tough regulation of teaching and learning at special education settings. At
the end of this post-Soviet period, special needs education faced a dilemma, i.e. either to
continue under its own momentum within the traditional framework of concepts and
approaches to the education for children with special needs who were viewed as passive
‘objects’ of influence, knowledge-centeredness and focus on developmental defects or to
infuse their teaching and learning with competences in order to improve life chances of every
child.

Stage II in the development of education for persons with special needs (2000-2010):
This period laid the philosophical, pedagogical, organizational and theoretical foundations for
modern education to enable a major qualitative reform of the education sector. It saw an
increase in public interest for improvements in the organizational and legal framework for
ensuring the right to education for children with special needs; advances in the development
of a new methodology for education of persons with special needs based on child-centered
principles; and an active search for ways and means to operationalize them. The second stage
in the development of special needs education in Ukraine is characterized by initiatives to
upgrade the boarding school system that existed for a long time. Compared to 1990s, special
schools performed a much broader range of functions. They started to provide psychological
and pedagogical support, comprehensive interventions and rehabilitation for children with
special needs to facilitate their integration in community.

Beginning with 2000, in the light of the international standards, a debate was initiated
in Ukrainian society that underlined the inconsistencies between the segregated education
model, on the one hand, and the ideas of equality for minorities, innovative educational
approaches, etc., on the other. During that time the new terminology was being established,
e.g. ‘persons (children) with special needs’ rather than ‘abnormal children’, ‘defective
children’, ‘children with handicaps’, etc. Supporters of innovative approaches in education, e.g.
academics engaged in experimental research, parent community and NGOs, called for radical
change drawing on the belief that all children are able to learn, receive quality education,
fulfill themselves and be included in community. Thus, a programme was launched in 2001 to
support social adaptation of children with special needs and their integration into community
by placing them at regular schools. It was initiated by the Ukrainian Step by Step Foundation
and carried out under the academic guidance of the Special Pedagogy Institute, Academy of
Pedagogical Sciences of Ukraine (NAPSU) and with organizational support by the Ministry of
Education and Science of Ukraine. As an output of this experimental project that covered the
majority of regions of Ukraine, policies were drafted, which later formed the basis for
designing a legislative framework for inclusive education, as well as curriculum materials that
ushered the process of producing Ukrainian resources for inclusive education.

Also, during that period, children with moderate intellectual disabilities and those with
complex developmental disabilities, previously deemed 'ineducable’, were included into
education system. The research-based and methodological principles and curriculum
materials to support their education were developed by academics of the Special Pedagogy
Institute, Academy of Pedagogical Sciences of Ukraine, in collaboration with innovative
teachers and specialists of the Ministry of Education in the course of pedagogical action
research conducted at different levels.

An important milestone at that stage was the introduction of sign language instruction
into the education of children with hearing disabilities. It was made possible through joint
efforts of the Special Pedagogy Institute, NAPSU, and the Ukrainian Deaf Association. The
Ukrainian sign language was introduced both as a school subject and a means of teaching and
learning for non-hearing students.
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These developments coincided in time with the reform of preschool education for
children with special needs. A new model became wide-spread which envisaged
comprehensive support services for a child with special needs at his/her family through social
and pedagogical patronage. Since 2008, child development centres have been established as a
new type of preschool settings where parents are involved into teaching, learning and
rehabilitation processes, while interventions may be provided for children living in other
settings or in their families.

Therefore, the specific characteristics of the second stage in the development of
education for children with special needs in Ukraine (2000-2010) are (a) the attempts to
transform the nature of work at special education settings from functioning by inertia to
proactive and innovative development; and (b) a considerable increase in spontaneous
integration of children with special needs into regular education settings. It should be
mentioned that the official national statistics regarding the number of children with special
needs spontaneously integrated to regular education settings is practically missing. Similarly,
there is no complete statistical data maintained by the public authorities as to children with
special needs. This situation may be explained by inter-departmental barriers, the lack of a
single categorical classification, different approaches to keeping records of these children, etc.

Stage III (2010 - present) in the development of education for children with special
needs has been marked by the tendency to significantly reduce the number of special
(segregated) education settings and the number of students attending them. Thus, from 2005
to 2009, 67 500 students were educated there, while later, between 2011 and 2014 this
number dropped 1.5 times to 42 000. The number of special education settings also changed
respectively - from 380 to 220.

An important achievement during this period was related to the introduction of
inclusive education, a type of education model that involves providing educational services to
children with special educational needs at a regular education setting on the community level.

It was facilitated by the Ukraine-Canada project ‘Inclusive Education for Children with
Disabilities in Ukraine’ funded by the Canadian International Development Agency (CIDA) and
implemented in Ukraine between 2008 and 2013 in collaboration with the Canadian Centre of
Disability Studies, Grant MacEwan University, Special Pedagogy Institute, NAPSU, Ukrainian
Step by Step Foundation, National Assembly of People with Disabilities and others. Its outputs
and ensuing suggestions had a substantial impact on designing key national policies and
curriculum materials necessary to introduce inclusive education in Ukraine. For example,
amendments were made to the Law of Ukraine ‘On Comprehensive Secondary Education’
regarding inclusive classrooms; and a number of policy documents were drafted including the
Concept of the Development of Inclusive Education, the Procedures for Organizing Inclusive
Teaching and Learning at Schools, etc. During this period a new National Primary Education
Curriculum was designed for children with special needs; school and preschool teaching and
learning resources were updated for 900 000 children with special educational needs.

Hence, the education for persons with special needs in Ukraine, as well as education
generally, has gone through a long evolutionary process and experienced the relevant
organizational and content-related changes. Now a systemic reform is underway. In order to
be successful, this reform should ensure comprehensive solutions to a number of challenges,
including education laws and policies, organizational and staff issues, research and
curriculum provision. These objectives require a concerted effort of the relevant ministries
and departments, research institutions, pedagogical universities, in-service teacher training
institutes and civil society organizations.
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A.A. Koanynaesa, B.B. 3aceHKO

OcBiTa aiTe# 3 0CO6JIMBUMH NIOTPEO6AMH Bij iHCTUTYLiaAi3anii A0 iHK/II03i1i

Y cmammi npedcmassieno cmaH ma po38umok cucmemu oceimu dimetl 3 0co6AUBUMU
nompebamu 8 YKpaiHi 3a uacie He3zasnexcHocmi (1991-2016 pp.). 3a yi poku ocgima dimell 3
0co6au8UMU nompebamu 3a3HA/Aa ICMOMHUX MPAHCHOopMayitiHux 3miH: 8i0 IHcmumyaaizayii
do iHKaw3il. OKpecawomscs Kilbka emanis, 4acosi mexci SKUX 8U3HAYAHMbCS CYCNi/NbHO-
noAIMuUYHUMU mMa COYIOKY/IbmypHUMU npoyecamu, wo 8I06y8aiucs y KpaiHi HA WAAXY
8x002ceHHs1 0 €8PONeliCbK020 0C8IMHLO20 NPOCMOP)Y.

I eman (1991-2000 pp.) ¢yHKYioHY8aAHHA YKPaiHCbKOI cucmemu cneyianbHoi ocgimu
po3novascs 3 pamugikayii MidcHapodHux doKymeHmie w000 dOMpUMAaHHs npas AHIJUHU, a
Makoxc BU3HAHHS npasa Ha 30o6ymms oceimu 8CimMa 2poMadsiHaMu, 8 MoMy 4qucai U 3
ocobausuMuU nompebamu, y 3a2a/1bHO0CEIMHLOMY NPOCMOPI, 8 OCHOBHUX 3AKOHOJA84UX aKkmax
Ykpainu. OcHosHa meHOdenyisi [ emany oceimu dJdimeil 3 ocobausumu nompebamu -
«0depiHcasoyeHmpucbKka» 0C8IMHS cucmema 3 NPUKMEMHUMU 03HAKAMU IHcmumyaaizayii ma
pHcopcmkoi pezaameHmayii HA84a/1bHO20 NPOYECy 8 cneyiarbHUX Ha8YA/AbHUX 3AKAA0AX.

Il eman (2000-2010 pp.) po3sumkKy cucmemu oceimu oci6 3 ocobaugumu nompebamu
Xapakmepusyemwvcsi cnpobamu nepesedeHHs1 3aksaadie cneyianbHoi oceimu 3 pexcumy
IHepyiliH020 (PYHKYIOHYBAHHS 8 pexcum eunepedncysanbHo20 [HHO8AYIIHO20 nocmyny ma
3Ha4YHa akmueizayisi cmuxitiHo2o I[HMezpyeaHHs dimeli 3 ocobausumu nompebamu 4o
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302a/1bHOOCBIMHIX HABYA/AbHUX 3aK/1a0di8 HA M/l cmeepdieHHS IHKAI3UBHOI oceimu 8
JdeMOKpamu4Hux KpaiHax.

lIl eman (2010- OoHuHi) - ocHosHa meHdeHYisi 8 oceimi dimell 3 o0cobausuMU
nompebamu - onmumizayisi cneyiasnbHUX HABYAAbHUX 3ak/aadie ma enpoeadiceHHs
[HK/t03UBHOI 0c8Imu Ha mepeHax YKpaiHu.

Kawuosi caoea: dimu 3 ocobausumu nompebamu, ocgima, IHcmumyyiaaizayis,
[HK/AH03I5L.

A.A. Koaynaeea, B.B. 3aceHko
O6pa3oBaHue AeTel C 0COOBIMU NOTPEOGHOCTSMHU: OT MHCTUTYLMA/IN3AaL MU K UHK/II03UH

B pasdese npedcmasseno cocmosiHue u pazsumue cucmembl 06paszoeaHusi demell ¢
0C06bIMU NOMpebHOCMAMU 8 YKpauHe 3a epems He3agucumocmu (1991-2016 22.). 3a smu 200wl
obpasoeaHue demell ¢ 0COObIMU  nompebHOCMAMU  npemepneada  CywecmeeHHbIX
MPAHCPHOPMAYUOHHBIX U3MEHeHUll om uHcmumyaauzayuu K uHkawsuu. Onpedeasromcs
HECKO/IbKO 3manos, B8peMeHHble 2pAHUYbl KOMOpblX o0npedeasromcs: 06uecmeeHHo-
NnoAUMUYeCKUMU U COYUOKYJAbMYPHbIMU NPOYECCamu, KOmopwle npoucxoduau 8 CmpaHe Ha
nymu exoxcdeHusi 8 eaponelickoe 06pazoeame.ibHOE NPOCMPAHCMEO.

I sman (1991-2000 22.) PYHKYUOHUPOBAHUS YKPAUHCKOU cucmeMmbl Cneyua/abHO20
06paszosaHusi Hauasics ¢ pamugukayuu mexcdyHapodHbIX OKYMEHMO8 No co6.1100eHU0 npas
ye/108€Ka, a Makyice NPU3HaHuUe npasa Ha noJiy4eHue 06pa308aHUsl 8CEMU 2paAHCOAHAMU, 8 MOM
yucse u ¢ 0co6bIMU NOMpPe6bHOCMSMU, 8 06We06Pa308aMeAbHOM NPOCMPAHCMEBE, 8 OCHOBHBIX
3aKoHodameabHblX akmax YkpauHa. OcHosHasi meHdeHyusi I amana obpa3osaHusi demell ¢
0CO6bIMU  nOmpebHOoCMAMU - «0epiHcasoyeHmpucbka» o06paszosamesbHasi cucmema C
OMAUYUMENbHBIMU NPUSHAKAMU UHCMUMYAAU3ayuu U Hecmkol peaiameHmayuu y4e6HO20
npoyecca 8 cneyua/abHblX y4eb6HbIX 3a8e0eHUSIX.

II sman (2000-2010 2z2.) Pasgumusi cucmembl 006pA308aHUsi JAUY C 0CO6bIMU
nompe6HoCmMAMU Xapakmepuzyemcsi NnonbIMkKamu nepegsoda yupexcoeHull cheyudabHo20
06pa308aHuUsl U3 pexcumMa UHEPYUOHHO20 (YHKYUOHUPOBAHUS 8 pelcUM Onepexcanujezo
UHHOBAYUOHHO20 pa3eumMusi U 3HAYUME/AbHAs] aKmMueu3ayusi CMuXuliH020 UHMe2pupos8aHus
demell ¢ 0cobblmMu nompebHOCMAMU 8 06Uje06pPa308amebHbIX Y4ebHbIX 3a8edeHull Ha oHe
ymeepicdeHus1 UHKJAK3UBHO20 06pa308aHUS 8 0eMOKPAMUYECKUX CMPAHAX.

Il sman (2010 - no celi deHb) - 0CHOBHASA MeHOeHYuUsl 8 06pa3zos8aHuuU demetl ¢ 0CO6bIMU
nompebHocmamu - ONMUMU3AYUS CNeyua/bHblX y4ebHblX 3ae8edeHull U BHedpeHue
UHK/I03UBHO20 06PA308AHUS HA MeppumMopuu YKpauHsL.

Kawuesble cao0ea: demu ¢ ocobbiMu nompe6HocmsaMu, ob6pa3osaHue,
UHCMuUMyyuaau3ayusi, UHKA3US.
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