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DEVELOPMENT OF CREATIVITY
OF CHILDREN AGED 5-7 IN
DECORATIVE AND APPLIED ARTS
CLUBS: APPLIED ASPECT

Y KoHmekcmi npobnemu po3sumky meopyocmi dimeli po3kpumo ocobnugocmi peanizauii
meop4020 po3sumky 0imeli 5-7 pokie y 2ypmkax 0ekopamusHO-yXUMK08020 Mucmeymesa
Ha 6a3i 8imyu3HSHUX 3a0K1a0i8 3a2a/1bHOI cCepedHbOi 0c8imu, NO3AWKIIbHOI 0C8IMU Ma 8 UeH-
mpax po3sumky oumuHu. BuokpemneHo cneyuciky opaaHizauii ma peanizauii ys020 npouecy
Y 303HA4YeHUX 0C8IMHIX 3aknadax, 0e Moxe bymu 8nposadxeHa npo2pama ti Memoouka meop-
4020 po3sumky oumuHu (aemopka B. luxma-Kipg@). Po3pobneHo 3micm npozpamu, cnpsimo-
8aHULI Ha p038UMOK OUMUHU 8 KOMNJIEKCI 06pa3H020 U 102i4H020 MUC/IEHHS, OpibHOI MOmopu-
KU naneyis pyk, yaeu b namami, a makox Memoouky meop4020 po3sumky dimeli. Po3pobneHo
KOMNJIeKC meop4ux 3a80aHb, W0 po38UBaOMb YMIHHSA nizHasamu 06€km abo cumyauito, nepe-
meoptogamu Lio2o ma cmeoprogamu meop4uli npooykm.

O3HayeHo cneyugiky i 8iOMiHHOCMI opeaHizauyii 2ypmkosoi pobomu 3 dimemu 5-7 pokie y 3a-
Kknadax 3a2an6Hoi cepedHboi ocgimu Monbwii (3 nacHo2o doceidy asmopku B. luxmu-Kipg).
3p06s1eHO BUCHOBKU NPO 8IOMIHHICMb 0p2aHi3auii No3aypoyHoi pobomu 8 NoMbCbKUX WKOIAX
8i0 YKpAiHCbKUX, W0 00380/19€ OUMUHI Mamu 6inbwe pi3HOMaHimms 3aHSIMes 3 pi3HUMU heda-
202aMU HA OKPeMUX WKIbHUX JI0Kauisx, bymu 6insw 8inbHO y 8UbOpi 6axaHoi disnbHoCMi.
YmoyHeHo cnpsmosaHicme pobomu nedazoeis y Hanpsami po3sumky OUMUHU: pi3Hi nedazoau
3abe3neyyome po38UMOK OUMUHU HA JIOKAUISX (CMadioH, i2poea 30Ha, 2ypmok, Kopm mou0),
Kyou npugodsme epynu 3i «Ceimauuyi» (aHano2a ykpaiHcbKoi epynu nodoemeHo2o OHS). AK-
UEeHMmMOo8aHo, Wo OUMUHA MAE MOXJIUBICMb 3GHYPEHHS y pi3Hi 8udu AisbHOCMI, SKi 0bUpace 3a
b6axaHHaM camocmiliHo, ane npu UboMy 3aex0u 3anuwamucs 8 noji 3opy nedazozis. Hazo-
JIOWeHO, Wo 0cobausicmto NosibCbKOIi 0CBIMHbLOI cucmemMu € Hag4aHHs dimeli cmapwozo 00-
WKINIbHO20 BIKY 8 WKOMAX (8 KNACAX, WO MAOMb HA38Y «3EPOBKUY).

3a cnocmepexeHrHamu B. Jigmu-Kipg, ynposadieHHs po3pobreHoi Memoduku meopyo20
p0o38UMKy dimeli CmUMy/IOE BUXOBAHUI8 HA BUSIBNIEHHS CAMOCMILIHOI XyQOMHbOI meop4yocmi,
no3umusHuUx emouiti, eMoyiliHoi cnpuliHamausocmi, yseu.

Knioyoei cnosa: meopyicme, 0imu 5-7 pokis, 0eKopamueHo-y#umkose MUCMeymeo, 2ypmku,
3aK1adu 3a2anbHOI cepedHboi 0c8imu, 3akaadu NO3AWKINbHOI 0c8imu, yueHmpu po3eumky ou-
MUHU.

© A.V.Kornienko, V. L. Dykhta-Kirff, 2024

he objectives of the state and its
education system are developing
and realizing a person’s creative
potential, timely identification,
and creating favourable conditions
for manifesting creative abilities from
childhood. Art is a powerful means of
developing children’s creativity on the
boundary of preschool and school age,
particularly decorative and applied arts.
Research shows that decorative and
applied arts appeal to children due to their
aesthetic perception of objects, people,and
interiors typical of this age. Children of this
age are interested in working with various
artistic materials, techniques, and methods,
which help create beautiful things,
attributes, and decorations for games and
handmade crafts. Notably, the inclusion of
decorative and applied arts in educational
programs for children aged 5-7 has been
proven to significantly enhance their
achievements in drawing, modelling, and
appliqué from previous preschool years,
making it a universal form of creativity
during this period [11, p. 278-279].
Educators use the significant potential
of decorative and applied activities for
developmental and educational purposes.
For this purpose, decorative and applied arts
clubs function successfully and remarkably
wellininstitutions of general secondary,out-
of-school, and primary art education. Each
institution has its own specific approach;
however, all these clubs share a focus on
developing children’s artistic creativity, a
focus that has proven to be highly effective.
The problem of creativity and creative
development has been studied in both
international (). Guilford, H. Gruber,
J. Davidson, R. Mooney, P. Torrance, F.
Barron, D. Harrington, A. Stein, and
others) and national (I. Bekh, I. Bila,
G. Kostiuk, T. Halkina, E. Hryhorenko, |.
Demchenko, O. Kononko, P. Kravchuk, L.
Liakhova, S. Maksymenko, V. Molyako, and
others) psychological and pedagogical
literature. In a broad sense, creative
development is considered a dynamic
process of personality formation aimed
at expanding the spectrum of abilities
and personal qualities, manifesting and
enriching various activities, with results
characterized by novelty and originality.

(MpodosxeHHs cmammi Ha c. 34)
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(MpodosxerHs cmammi. [loyamok Ha c. 31)

Delving into the scientific principles
regarding the developmental patterns
of children aged 5-7 (N. Bibik, I. Bila,
A. Bohush, N. Havrysh, O. Kononko, T.
Pirozhenko, O. Savchenko, and others), it
becomes evident that this age group is
uniquely sensitive to creativity. Various
aspects of the problem of developing
creativity of children on the border
of preschool and primary school age
through artistic means are examined
by S. Harbar [10], K. Demchyk [1], O.
Dronova [11], O.Jafarova, O. Komarovska,
V. Kotlyar [5], O. Kulchytska, I. Onyshchuk,
0. Polovina, V. Ragozina, N. Skrypnyk [10],
G. Sukhorukova [11],A. Shevchuk, N. Chen
[12], L. Shelestova [13], L. Shulha, and
others. Researchers emphasize creating a
favourable and stimulating educational
environment, including elements such
as freedom of expression, exposure to
diverse artistic forms, and encouraging
risk-taking to develop a child’s creativity.
They explore the potential of primary
art  institutions (0.  Komarovska),
extracurricular education institutions
(0. Semenov [9], A. Kornienko [4]), and
child development centres (V. Dykhta-
Kirff [2]). The variability of conditions
in these institutions, where the creative
development of children aged 5-7
in decorative and applied arts clubs
unfolds and contributes to enhancing
artistic skills and the experience of such
activities, is a focus of research interest
for both scientists and practitioners.

The aim of the article is to uncover
specific aspects of developing the
creativity of children aged 5-7 in
decorative and applied arts clubs, which
can occur within institutions of general
secondary education, institutions of
out-of-school education, and child
development centres. Additionally, it
aims to provide examples of working
with children of this age group.

Clubs effectively develop children’s
talents and abilities by creating
conditions for their identification and
growth. The advantages of club activities
lie in their widespread nature and
their ability to involve many children
in various types of creativity, such as
artistic, technical, research, sports, and
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more. Children at the boundary of older
preschool and primary school age must
experiment with different activities and
find their interests. Clubs offer broad
opportunities for this exploration.

Art-oriented clubs, particularly those
focusing on visual, and decorative and
applied arts, are highly sought after
by parents and children. These clubs
provide a unique platform for children
to have their first encounter with these
forms of art, fostering their creativity and
imagination. Club programs are diverse,
offering children a range of decorative
activities (paper designing, doll making,
quilling, egg decorating, etc.). Some
clubs even specialize in a single type
of activity, such as embroidery, basket
weaving, macramé, crochet, and more,
providing a focused and immersive
learning experience.

The rich heritage of local folk crafts
often influences the presence of certain
clubs in institutions. These clubs provide
a unique opportunity for children to
engage in specific crafts under the
guidance of local artisans, fostering
a sense of community and cultural
appreciation.

As  mentioned earlier, different
institutions have unique features
that ensure the creative development
of children. Institutions of general
secondary education can promote
children’s creative development through
clubs focusing on visual, decorative and
applied arts, led by visual arts teachers.

Institutions of out-of-school
education are characterized by a greater
variety of clubs, driven by the need
to satisfy their students and parents’
broad demands, especially in larger
cities. These institutions create the
necessary conditions for artistic and
creative development, as noted by O.
Semenov [9]. These conditions include
the aestheticization of the educational
space, the problematization of the
content of productive activities, the
connection between activities organized
by educators and the child’s independent
experimentation and creativity, and the
integration of various activities [9, p.
227].These institutions have modernized
the educational process in recent years
by introducing experimental research

in collaboration with scientists and
implementing innovations [4; 6].

In child development centres, which
are typically private, both the demand
from children and their parents, as well
as the preferences of the management
and the availability of specialists drive
the presence of clubs, sections, studios,
and workshops for children up to 5-7
years old. Parents play a crucial role in
this process, as they often seek out these
centres to supplement their children’s
education. Children who attend these
centres may also be enrolled in other
institutions of preschools or general
secondary education, or they may be
home-schooled and require creative
development support in line with
their inclinations and abilities from an
early age. Among the most common
are aesthetic clubs, particularly those
focused on visual activities [2, pp.
66-67, 69]. Conditions that foster the
development of children’s creativity
include individualized and varied
programs, including custom-designed
ones; an appropriately resource-rich
environment; a favourable emotionally
positive psychological climate; and
alignment with the psychophysiological
characteristics of children. An analysis
of the successful experiences of some
of these centres demonstrates the
positive impact of their developmental
environment on fostering creativity in
older preschool children [2, p. 78].

In the research context, V. Dykhta-
Kirff [2] developed a program and
methodology for fostering the creativity
of children aged 5-7,which was tested in
child development centres. The program
aimed to develop children’s cognitive
processes and form their abilities to
tackle inventive, prognostic,and research
tasks. The content of the program was
designed to comprehensively develop
the child: imaginative thinking (1st
content block), logical thinking (2nd
content block), fine motor skills (3rd
content block), imagination, and memory
(4th content block). This program has
shown promising results, demonstrating
the potential to enhance significantly
children’s creative abilities [2, p. 240].

The program content, designed to
foster the creative development of
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children, has a profound impact on their
cognitive and creative abilities. A series
of creative tasks were developed, each
has a specific focus. Series A tasks, with
a cognitive focus, enhance the ability
to understand an object or situation.
Children learn to classify objects of the
material world by specific characteristics,
systematize  them, identify their
features, perceive their quantitative
and qualitative characteristics, see an
object as a contradiction of its features
or values, and generalize information
about objects. On the other hand, series
B tasks are creative in nature, aimed at
developing the ability to transform an
object or situation and create something
new. Children learn methods of changing
an object or situation to create a creative

product.
Practical pedagogical tasks were
carried out to develop children’s

abilities in real-world scenarios. They
were encouraged to formulate ideas
for solving semi-open and open-type
tasks; evaluate ideas and detail the most
successful ones for problem-solving
and creative tasks; change perspectives
on an object based on additional
information obtained during discussions;
and transform an object and its features
as a realization of a creative concept.

Let us consider how the content is
implemented through the creative tasks
offered to children in decorative and
applied activities.

The content of the first block
involved creating images of objects
(sounds, letters, signs, phenomena,
states, processes), which was preceded
by developing children’s abilities to
observe, compare, identify the essentials,
and make generalizations. These skills
were practiced during the perception and
discussion of artistic works. For example,
the teacher might present unusual
illustrated letters (H. Narbut, “Ukrainian
Alphabet”) and then ask the children to
explore the first letter of their name:
what is its character, what shape does it
have, what does it remind them of, what
colour is it? (Series A task). Then, the
children would create an artistic image of
this letter, embodying their idea through
colour, texture, shape, etc., in an appliqué
or modelling project of their choice. The

created image was then dramatized:
stories were created about it, it was
depicted through body movements, and
dialogues were invented (Series B task).

To teach the skills to create objects
with new properties, the program focused
on combining the features of objects
with different functions into one (e.g., a
helicopter carpet and boot flowerpots).
Children practiced tasks like “Invent a
Fantastic Story” (about characters who
“borrowed” each other’s qualities, such as
Telesyk and Kyrylo Kozhumiaka); “Chain
of Associations” (inventing associative
words); and “Create a New Thing” (using
parts that do not seem to fit together at
first glance, such as a net and a ball).

In the second block of the program,
work with children was aimed at
developing their logical thinking in
the construction process from paper
to improvised, natural, and residual
materials. Familiarizing children with
geometric shapes preceded construction,
orientation in space and time, and
concepts of size and magnitude. First,
children were taught to analyze the
construction of an object from the point
of view of its practical purpose (tasks of
series A). Then, they were encouraged to
find separate constructive solutions, to
assemble simple structures according to
the instructions, using different methods
of fastening parts together (with the help
of a teacher). The children embodied
the acquired skills by creating various
constructions from parts and toys for
games (clock, animal figure) (tasks
of series B). The “Typical Fantasizing”
became helpful in the development of
logical thinking (transforming an object
or changing its properties - for example,
to mold a large hare and a small fox,
which a hare can now hunt, etc.)

Significant opportunities for children’s
decorative and practical activities are
laid in the content of the third block. It
was devoted to developing fine motor
skills of children’s fingers in various
artistic activities. Children familiarized
themselves with artistic materials during
cognitive tasks (tasks of series A) and
explored their pictorial properties. As a
result, in the process of creating images
of objects, animals, dishes, etc. children
drew with paints, chalk, wax, gouache,

felt-tip pens and pencils, pastels, etc.,
analyzed how the choice of materials
affects the created image (a hedgehog
drawn with felt-tip pens or pastels has
a different character). In the process
of drawing, children’s ideas about the
shape of objects, their similarities and
differences, and deviations from the
basic shape were clarified; they were
encouraged to distinguish, name, and
use all the colours of the spectrum and
complex shades; choose warm, cold
tones of colours, colour of paints by
the background of the paper; perform
drawings from imagination, from
memory, from nature; to the independent
search for image techniques. Moreover,
children developed a sense of colour
when making patterns in forms depicting
household items (apron, dress, and
rug); taught to draw patterns based
on Petrykivka painting and decorative
compositions; mix colours to get new
combinations; independently use various
techniques of taking into account the
expressive qualities of materials and use
improvised means for drawing.

During the creation of appliqués,
children were introduced to the rules of
cutting symmetrical shapes from folded
paper (leaves,dishes); they were taught to
use techniques of silhouette cutting and
torn appliqué; to select paper of different
textures (glossy, velvety, etc.), natural
materials, fabric depending on the nature
of the image; to create works from life
and imagination (flowers, mushrooms,
vegetables, toys); to create silhouettes of
shadow theatre characters; to arrange a
still life with 2-3 objects; to arrange the
appliqué on the paper sheet beautifully.
Additionally, they made decorative
appliqués from geometric (polygons)
and botanical elements (flowers, leaves,
and berries), using fragments of patterns
from Opishnia ceramics, embroidery, and
carpet weaving, empowering them to
express their creativity.

Children were engaged in the learning
process of making simple (vegetables,
fruits) and then complex-shaped (birds,
dolls) clay objects following the types
of folk toys (Opishnia); they were taught
to sculpt after observing the shape of
the object, identifying and naming its
specific parts, using knowledge of solid
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figures (sphere, cylinder, cone), conveying
characteristic movements of humans and
animals, aiming for expressive poses (a
galloping horse, a swimming duck); to
use sticks to reproduce features (feathers
in arooster,shaggy fur in a bear). Children
were taught decorative sculpting on the
plane (reliefs with images of flowers
and animal silhouettes), to sculpt toys
and bas-reliefs based on folk art motifs,
and to know how to paint the product,
decorate it using available materials
(combs, sticks, ropes, etc.).

The fourth block of the program
involved the development of imagination
and memory through singing, musical
rhythmic  movements, role-playing
games, and theatrical performances.

As we are more interested in the
artistic component of the program, let us
focus on it and provide examples.

The support of children’s creative
development should consider their level
of development and artistic abilities.
In the initial sessions with children,
the teacher may focus their attention
simultaneously on cognitive tasks related
to mastering a particular technique and
on developing skills in working with
specific artistic materials. For instance, to
train children in creating thin and thick
coils of different lengths, twisting them
into spirals, and rolling out clay with a
rolling pin, the teacher offered individual
tasks, the results of which were then
transformed into a collective decorative
composition called “Rug” in front of the
children. The teacher showed pictures of
rugs and carpets made using patchwork
techniques. Cognitive  tasks  were
proposed: to create a “patchwork rug”
from available materials on the floor, a
“living rug” from children’s palms, and a
paper ‘rug” from paper pieces. The main
task was for the children to understand
what “patches” are, why they are needed,
and what can be created with them (a
new product).

After this, the teacher explained
systematically that each child would
make such a “patch” - as an element of
the overall rug:

Step 1: Soften the clay and make two
thin coils of different colours;

Step 2: Twist them into a spiral and
place them on the table; then twist a coil
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of a third colour and wrap it around the
spiral on the table;

Step 3: Make several more coils of
preferred colours and wrap them around
the spiral to arrange them on the table to
form a “lying snail”;

Step 4:Place a film on the multicolored
spiral and roll over it with a rolling pin;

Step 5: With the teacher’s help,
arrange all the individual compositions
on a large cardboard so that they form a
rug made of multicolored clay “patches”.
At the end of the session, the children
discuss the image created.

During the “Sea” themed lesson,
children explored the sea as a natural
object and created a free composition
where they could express their creativity
to the fullest. At the beginning of the
session, the teacher asked the children
to share everything they knew about the
sea: what it is and how it forms, what size
and colour it can be, who can live in the
sea, etc. Then, the children’s experiences
were actualized - whether they had been
to the sea and what they remembered.
Next, the children were invited to play
with cards featuring images: the teacher
showed a card, and the children signalled
with yellow fish (silhouettes of fish on
sticks) if the item was related to the
sea (pictures of waves, fish, ships, sand,
etc.) and with purple if it was not (house,
clown, saw).

Following the engaging discussion,
the teacher introduced the children to
works of art depicting the sea, carefully
selected to inspire their imagination. The
creative task was to close their eyes and
lettheirimagination runwild,envisioning
their own unique sea. They were then
encouraged to bring their vision to life
using plasticine. This required them
to choose colours and appropriate
techniques to accurately convey a stormy
sea (for example, waves - thin rolls of
matching colours intertwined with each
other and lightly pressed onto cardboard)
or a calm sea surface (smoothing
plasticine on cardboard). Throughout
the process, the teacher demonstrated
various techniques for working with
plasticine, further fuelling the children’s
imagination and creativity.

V. Dykhta-Kirff’s teaching experience
in Ukraine, adapted to the context of

work in a Polish educational institution,
where the author currently teaches and
helps children unfold their creativity,
allowed for certain generalizations.

In Ukraine, children aged 5-7 can
attend preschool (in the senior group)
and simultaneously participate in interest
clubs at a child development centre or
extracurricular institution. These interest
clubs are specialized groups where
children can explore their hobbies and
interests, such as art, music, sports, etc.
Similarly, 6-7-year-old students: after
school, they can stay in an extended day
group and attend clubs at schools or in
institutions of out-of-school education.
The educator works in an extended day
group with a fixed number of children;
for all of them, the routine moments are
the same (lunchtime, homework time,
playtime, club time, etc.). Apart from club
activities, students have no opportunity
to choose their own activities according
to their preferences and freely switch
from one activity to another at any time.

The organization of extracurricular
activities in Polish schools differs
slightly. In the Polish school where V.
Dykhta-Kirff works, after regular classes,
students remain in the “Svitlytsia” group
(equivalent to an extended day group in
Ukraine), where they can do homework,
play in organized areas, go to the
stadium, play tennis, or attend clubs.
The “Svitlytsia” group is a structured
environment where children can engage
invarious activities under the supervision
of educators. Children of older preschool
age also stay in school, not in a preschool
institution as in Ukraine. Such classes are
called “zerowka” (zero grade).

Most children stay at school after
classes. Therefore, interest clubs operate

W,

IlL. 1. Children in the “Svitlytsia” group
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IlL. 3. Bicycle route

for them in the “Svitlytsia” According
to their schedule and the list of club
members, club leaders pick them up from
the “Svitlytsia”, and after classes, they
accompany them back to the “Svitlytsia”

The educational process in Poland
after classes is structured to offer a
diverse range of activities. Educators
facilitate the development of children in
various locations (stadium, play area, club,
court, etc.), where they bring groups of
children (see illustrations 1-3).

The next educator in the “Svitlytsia”
observes the children in the group and
ensures that the “location educators”
promptly pick up different children for
their various activities. This ensures your
child has an excellent choice of interest-
based activities, always under the
supervision of educators.

V. Dykhta-Kirff conducts art classes
and utilizes her experience. The tasks
engage children to create interesting
thematic works on free topics. The
results demonstrated by the students
show educators and parents how
creative and liberated the children are
and how exciting ideas they embody

Ill. 4a, 4b, 4c. Children’s works on the theme

‘Dinosaurs”

Il 6. Composition using
techniques (painting, collage)

combined

Ill. 7. Collage A Walk in the Forest” (group
work)

~’<:§w‘% i::’?‘ W

IlL. 8. Three-dimensional composition using
various materials and techniques

using various techniques and methods
(see illustrations 4-8).

Conclusion. Accordingly, decorative
and applied arts clubs in national
institutions of general secondary
education, institutions of out-of-school
education,and child development centres
have significant potential in fostering
children’s creative development, as
evidenced by researchers’ findings.

The author’s experience working
in various educational institutions in
Ukraine and Poland confirms the high
interest of 5-7-year-old children in
decorative activities and their inclination
towards creative self-expression through
different techniques and methods
of working with artistic, natural, and
leftover materials, allowing them to
create new products. Implementing the
developed methodology for children’s
creative development has contributed
to fostering children’s attitudes toward
creativity, emotional sensitivity, and
independent creative actions.

A promising direction for further
research is the comparative analysis
of visual arts education for 7-year-old
students in Polish and Ukrainian schools
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(approaches, methodologies, and work
organization).
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Development of creativity of children aged
5-7 in decorative and applied arts clubs: Applied
aspect

In the context of the problem of children’s
creativity development, the specifics of
implementing creative development for children
aged 5-7 years old in decorative and applied arts
clubs based on national institutions of general
secondary education, out-of-school education,
and child development centres are revealed. The
particularities of organizing and implementing
this process in the mentioned educational
institutions where a program and methodology
for child creative development (by author V.
Dikhta-Kirff) can be introduced are outlined. The
program content, methodology for child creative
development,and set of creative tasks for children
are developed.

The specifics of organizing extracurricular
activities with 5-7-year-old children in Polish
institutions of general secondary education
(based on V. Dikhta-Kirff own experience) and its
differences from Ukrainian practices are identified.

Keywords: creativity, 5-7-year-old children,
decorative and applied arts, clubs, institutions of
general secondary education, institutions of out-of-
school education, child development centres.
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