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PREFACE

In today's context of globalization and dynamic changes in the labor
market, vocational education becomes a key factor in ensuring economic
development and social stability of the country. In Ukraine, as in many other
countries, there is an awareness of the need to integrate government and
private initiatives in the field of vocational education to achieve high
standards of skilled personnel’s education that meet the requirements of the
labor market. One of the effective mechanisms of such integration is public-
private partnership (PPP), which provides synergy between state structures,
private sector and vocational education institutions.

The purpose of this monograph is a comprehensive study of the PPP
development in the field of vocational education in Ukraine and in the
countries of the European Union, the analysis of its theoretical basis,
legislative support, social and practical aspects. Particular attention is paid
to the postwar period, when the country will require the restoration and
modernization of the educational system to satisfy new economic and social
challenges. The experience of EU Member States demonstrates a variety of
approaches and models of cooperation between government agencies,
private sector and educational institutions aimed at improving the quality and
compliance of professional training of specialists with modern labor market
requirements.
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The first section of the monograph «Development of public-private
partnership in the field of vocational education: national contexty consists of
a number of units, each of which considers separate aspects of this process.
In particular, the principles of PPP in the field of vocational education are
substantiated, the prerequisites for the development of PPP in the postwar
period are analyzed in order to emphasize their role in the restoration of the
educational system, the legal framework is considered, that regulates the
interaction of state and private structures to identify key legislative initiatives
and their impact on partnerships effectiveness, the role of PPP in ensuring
the quality of vocational education through the introduction of modern
technologies and teaching methods is determined, social partnership in the
field of vocational education is analyzed, emphasizing the importance of
collective efforts of different stakeholders to achieve common educational
goals, social aspects of the interaction of vocational education institutions
with employers and the public are emphasized to improve the quality of
education and compliance of professional training with market needs, the
specific examples of the implementation of PPP in the sector of the garment
industry are given to demonstrate practical aspects of cooperation between
vocational education institutions and private enterprises to meet the needs of
the labor market in qualified specialists.

The purpose of the second section of the monograph «Partnership in
the field of vocational education: European experience» is a detailed analysis
of the European experience in the field of public-private partnership (PPP)
in the field of vocational education, which allows to identify key trends,
models and cooperation systems that can be adapted and introduced into the
Ukrainian context. The section consists of three main units, each of which
highlights certain aspects of European approaches to partnership in
vocational education. The trends of PPP development in EU countries, the
dynamics of expanding cooperation between public and private sectors, as
well as the main factors that stimulate or, conversely, limit the development
of such partnerships are analyzed. Particular attention is paid to the influence
of political, economic and social factors on the formation of effective
partnerships. Different models of cooperation, their features and advantages,
as well as examples of successful implementation of these models in
different EU countries are considered. The mechanisms of interaction
between state bodies, enterprises and educational institutions that contribute
to the creation of favorable conditions for the development of vocational
education are analyzed.
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In the third section of the monograph «Features of vocational
education institutions’ teachers’ education in the European Union and
Ukraine» certain aspects of development of standards, determination of
pedagogical conditions for the development of project culture and
communication skills of teachers, preparation of pedagogues of vocational
education institutions both in EU countries and in Ukraine are considered.
Current methods and standards that contribute to the unification of
educational programs, improving the quality of pedagogical training and
ensuring the compliance of qualification requirements for modern labor
market needs are analyzed. The factors that influence the formation of
project thinking skills, the management of projects and the innovative
approach to the educational process, as well as the role of educational
institutions in creating a favorable environment for the development of these
skills are considered. Methods of effective communication, interaction with
students, colleagues and external partners, which contribute to the successful
implementation of the projects and improving the quality of the educational
process are analyzed. Specific teaching methods, support for the professional
development of teachers and the introduction of psychological strategies to
improve the educational environment and efficiency of pedagogical activity
are studied. The peculiarities of training of teachers of general education in
Western Europe are analyzed. Educational programs, approaches to
professional development and introduction of innovative teaching methods,
which contribute to the improvement of teachers' qualification and
adaptation to the current requirements of the educational process are
compared.

The monograph is aimed at a deep understanding of the mechanisms
and efficiency of PPP in the field of vocational education, as well as to
identify key factors, that influence the success of such initiatives. Analyzing
the theoretical foundations, legislative regulation, social dimensions and
practical examples, the study emphasizes the importance of PPP for
modernization of the vocational education system of Ukraine and increasing
its competitiveness at the international level. Thus, this research contributes
to the formation of new approaches to the organization of vocational
education based on partnership between the state and the private sector and
proposes recommendations for the further development of PPP in the field
of vocational education.

20
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CHAPTER 1. DEVELOPMENT OF PUBLIC-PRIVATE PARTNERSHIP
IN THE FIELD OF VOCATIONAL EDUCATION: NATIONAL CONTEXT

1.1. THEORETICAL BASIS OF DEVELOPMENT OF PUBLIC-PRIVATE
PARTNERSHIP IN THE FIELD OF VOCATIONAL EDUCATION IN THE
POSTWAR PERIOD

TEOPETHYHI 34CA/JH PO3BHTKY JEPKABHO-IIPUBATHOI O
HAPTHEPCTBA Y C@EPI IIPO®ECIHHOI (ITIPO®ECIHHO-TEXHIYHOI)
OCBITH B ITOBOEHHHUH YAC

BanenTuna Pa}lKeBH‘l

JIOKTOP TMeNaroriyHux HayK,

npodecop,

nivicHuii uneH (akagemik) HAITH Ykpainu,
JqupexTop [HCTUTYTY npodeciiiHol ocBiTH
HAIIH Yxpainu,
https://orcid.org/0000-0002-9233-5718
mrs.radkevich@gmail.com

Valentyna Radkevych

Doctor of Pedagogical Sciences, Professor,
Full Member (Academician) of the NAES of
Ukraine, Director of the Institute of
Vocational Education of the

NAES of Ukraine,
https://orcid.org/0000-0002-9233-5718
mrs.radkevich@gmail.com

Buokpemneno  ocmoemi  npuHyunu

DO3BUMKY  0ePHCABHO-NPUBANMHOSO

napmuepcmea 'y cghepi npogheciiinoi  (npogecivino-mexniunoi) oceimu: yinicHicmo,
36’A30K meopii 3 NpaKmMuKor ma NPOOYKMUBHOW OUSIbHICMIO, OeyeHmpanizayis
VNPABNIHHA,  DIBHONPABHICMb  NAPMHEPIB,  V3200M4CEeHICmMb  IHmepeci@  CMOpIH
napmuepcmea, coyiaibHa 8iON08i0ANbHICMb, OeHUMAapKiHe, ChilbHe (QIHAHCYBAHHA MaA
PO3NOOINL PU3UKIE MIdNC NAPMHEPAMU, YOOCKOHANEHO 3MICM NOHAMMI «O0epPAHCABHO-
npugammue napmuepcmeo y cghepi npoghecitino-mexHiyHoOi oceimu ma HAGUAHHAY K
cucmemu  00820CMPOKOBUX — 63AEMOBULIOHUX — O0208IDHUX ~ 20CNOOAPCLKUX — mMa
OpP2aHi3ayitiHUX GIOHOCUH OePIHCABHUX | HEOEePHCABHUX CYO €EKMI6 3 Memot 3any4eHHs
000amKo8uxX iHgecmuyii 8 Npoghecitiny 0Cceimy ma HA8YAHH, NiOBUWEHHSL PIBHS CRITbHOL
8I0N0BIOANLHOCMI 3a NPUUHAMMS PileHb, WO CMAHOBIAMb CYCNIIbHULL IHmMepec,
00CACHEHH Nedazo2iuH020, COYIAIbHO20, Nedazo2iyH020 Ma eKOHOMIYHO20 eheKmy

The main principles of development of public-private partnerships in the field of
vocational education and training are highlighted: integrity, connection of theory with
practice and productive activity, decentralization of management, equality of partners,
coordination of interests of the parties to the partnership, social responsibility,
benchmarking, joint financing, and risk sharing between partners; the content of the
concept of «public-private partnerships in the field of vocational education and training»
has been improved as a system of long-term mutually beneficial contractual economic
and organizational relations of state and non-state entities with the aim of attracting
additional investments in vocational education and training, raising the level shared
responsibility for making decisions of public interest, achieving pedagogical, social,
pedagogical and economic effects.

Knrouosi  cnoea: 0epoHcagHo-NpusamHe Keywords:  public-private  partnerships
napmuepcmeo (HI1I1), npogheciiina oceima ma (PPPs), vocational education and training
HaBYaHH3, npuUHYUn, cnignpays, (VET), principles, cooperation, legislation.
3aKOHOO0ABCMEBO.
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In the postwar recovery of the country’s economy, the need to
reconstruct the socio-economic system is actualized on the basis of: the
development of the information and network economy, which includes the
spread of information and digital and neural network technologies and leads
to significant changes in property relations, forms of work and the
distribution of production results (changes in the forms of implementation
intellectual property, development of shared use, cluster type of living space
organization, remote work, etc.); focus on energy efficiency, economically
clean production, «green» economy, etc (Heiets et al., 2022).

The sustainable economic growth of the country in the postwar period
will also be facilitated by the effective functioning of commodity and
production markets and the labor market, the introduction of new concepts
and technologies of personnel management, mechanisms for developing the
professionalism of employees, ensuring the necessary conditions for the use
of their labor potential. A management technology based on the principles
of public-private partnerships is effective in implementing these areas. The
legislator defines the term «public-private partnerships» (PPPs) as
cooperation between the state, its territorial communities represented by
responsible state bodies that manage state-owned objects, local self-
government bodies, the National Academy of Sciences of Ukraine and
national branch academies and state partners, legal entities, except for state
and municipal enterprises, institutions, organizations (private partners),
which is carried out on the basis of agreements in accordance with the
procedure established by this Law and other legislative acts (On public-
private partnerships, 2010).

PPPs have proven to be a universal institution that combines planning
and market selfregulation. This institution enables the formation and
development of a system of mutually beneficial long-term economic and
organizational relations between public authorities, local administration,
social institutions and the private sector based on the following principles:
equality before the law of public and private partners; prohibition of any
discrimination of the rights of public or private partners; coordination of
interests of public and private partners for mutual benefit; recognition by
public and private partners of the rights and obligations stipulated by the
legislation of Ukraine and determined by the terms of the agreement
concluded within the PPPs, etc. Participation in PPPs projects allows public
authorities to achieve goals of public interest, such as the development of
educational and social infrastructure, support for basic research, solving
environmental and educational problems, etc. For private partners, this type
of cooperation facilitates investment in the construction and rehabilitation of
PPPs facilities, especially in the context of martial law and post-war
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CHAPTER 1. DEVELOPMENT OF PUBLIC-PRIVATE PARTNERSHIP
————— IN THE FIELD OF VOCATIONAL EDUCATION: NATIONAL CONTEXT

economic recovery, as well as maintenance and transfer of some of the risks
arising in the course of PPPs implementation to partners, etc.

Sources. The legal framework for PPPs in Ukraine is: The
Constitution of Ukraine (1996), the Civil Code of Ukraine (2003), the
Commercial Code of Ukraine (2003), the Law of Ukraine «On Public-
Private Partnerships» (2010), other legislative acts of Ukraine, as well as
international treaties of Ukraine ratified by the Verkhovna Rada of Ukraine.

The specifics of cooperation between national public and private
partners on a contractual basis are defined in the National Economic Strategy
for the period up to 2030 (2021), the State Strategy for Regional
Development for 2021-2027 (2020), and the Sustainable Development Goals
of Ukraine for the period up to 2030 (2019).

PPPs in the field of VET have been updated in the objectives of the
Strategy for the Development of Vocational Education and Training until
2023 (2020). In particular, an important task is to implement PPP projects in
the field of vocational education and training (VET): establishment of
training and practical centers with the participation of private partners, co-
financing of vocational training programs for future specialists, involvement
of production workers in teaching at VET institutions, introduction of
innovative production technologies, forms and methods of VET, assessment
of students' learning outcomes, development of VET standards and
educational programs, and dissemination of the practice of obtaining VET in
the dual form of education.

The conceptual provisions for the modernization of VET on the basis
of PPPs are disclosed in the concepts: Implementation of the state policy in
the field of VET «Modern Vocational Education and Training» for the period
up to 2027 (2019); training of specialists in the dual form of education
(2018); the State Targeted Social Program for the Development of
Vocational Education and Training for 2022-2027 (2022). In particular,
according to the Concept for the Implementation of the State Policy in the
field of VET for the period up to 2027, the development of PPPs and the
rela- tionship with the labor market is implemented through: the formation
of a system of professional qualifications and the creation of a unified
educational environment for VET; the introduction of mechanisms to
encourage employers to participate in the educational process; and the
creation of conditions for the development of a dual form of VET;
recognition of the results of non-formal and informal education, professional
qualifications; popularization of VET among students, adults, professional
development and career planning.

National stakeholders in PPPs in VET include the following: The
Ministry of Education and Science of Ukraine, the State Employment

<<Jump to Table of Contents 10 _
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Service, the Ministry of Social Policy of Ukraine, the Ministry of Economy
of Ukraine, the State Statistics Service of Ukraine, the National Academy of
Sciences of Ukraine, sectoral academies and their structural units, employers'
organizations, etc.

According to the Laws of Ukraine «On Education» (2017) and «On
Vocational Education and Training» (1998), the state is responsible for
registering VET institutions, developing state VET standards for specific
professions based on a competency-based approach, licensing and certifying
VET institutions and teaching staff, etc. In PPPs, the Government is a special
economic entity that uses the private form of capital to achieve certain goals
of society.

The main effective partners of VET institutions at the regional level
are regional state administrations, state employment services, employers'
associations, trade unions, entrepreneurs, regional Vocational Education
Councils, and other public organizations and associations. The regional labor
market is characterized by significant changes in demand for skilled labor.

One of the key external parties to PPPs is society. This may include
trade unions, employers’ organizations and associations, consumer
protection agencies, religious organizations, professional associations and
other non-governmental organizations dealing with social development
issues (Radkevych, 2022). In particular, employers’ organizations
participate in the formation of the system of training, retraining and advanced
training of employees, conducting research on current and future needs of
the labor market for professional qualifications, forming and placing state
and regional orders for training, etc. (On employers’ organizations, their
associations, rights and guarantees of their activities, 2013).

The goal was to identify and characterize the principles of PPPs
development in the field of VET; to find out the possibilities of taking them
into account in establishing cooperation between educational institutions,
state and non-state actors.

The methods included the study of scientific sources, legislative,
regulatory and legal documents, empirical data on the development of the
public-private partnerships in the field of vocational education and training;
theoretical analysis and synthesis, generalization of views on the problem
under study to determine the principles of PPPs development in the field of
VET, and drawing conclusions.

Results and discussion. The essence of PPPs in VET is to improve the
forms and methods of relations between all stakeholders in the educational
process. In close contact with them, VET institutions realize their main task
of training qualified, competitive specialists capable of ensuring high quality
products and labor productivity (Osypenko, 2017).
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Given that a principle is a binding requirement, a regulator of scientific
research, an active expression of the laws of the educational process, the
principle of PPPs in the field of VET should be understood as a defined
system of initial provisions, requirements for cooperation between the
parties to the partnership, the fulfillment of which ensures its necessary
effectiveness. PPPs principles in the field of VET are implemented both at
the national and regional levels. In particular, at the national level,
partnerships with public authorities are aimed at ensuring equality before the
law of public and private partners in order to obtain mutual benefits,
efficiency of activities than in the case of a public partner without involving
a private partner, etc. (On public-private partnerships, 2010).

In the development of PPPs in VET at the regional level, especially in
the postwar period, it is important to create a unified educational space and
ensure the quality of VET through the modernization of educational and
social infrastructure, matching the professional and qualification structure of
training qualified specialists to the needs of the regional labor market, taking
into account the priority development of production and service sectors,
taking into account the demand of individuals for VET in professions in
accordance with their abilities and capabilities, increasing the social
responsibility of PPPs stakeholders in the field of VET. A significant number
of pragmatic educational programs, projects, and technologies are the means
and ways to achieve the effectiveness of regional VET systems. That is, the
leading principle of forecasting the regional model of VET, in the author's
opinion, is not the status of educational institutions, for example, vocational
or professional college, etc. but the status of educational programs, including
those focused on the needs of regional labor markets (Radkevych, 2016).

In modern conditions, the partnership of VET institutions and business
entities is increasingly developing on the basis of the principle of integrity.

On its basis, regional educational and production clusters are created,
whose participants benefit from the synergy effect that arises in the process
of combining financial, human, technological, etc. resources in the
professional training of qualified specialists. The general principles of
professional training of future specialists in the conditions of the educational
and production cluster by L.I. Korotkova (2020) include: scientific,
objective, purposeful, progressive, efficient, adaptable, specific principles
include cooperation and competition, coherence of interests and
interconnection, information provision, modeling, etc. The association of
business entities and VET institutions into educational and production
clusters contributes to increased labor productivity and economic efficiency
of enterprises, on the one hand, and, on the other hand, to the active
promotion of their products and technologies offered by private companies
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to VET institutions in order to organize professional training of qualified
specialists.

It is also important in the development of PPPs to take into account
the provisions of the principle of cooperation and finding compromises,
which directly contributes to the establishment of a dialogue and makes it
possible to equalize the balance between labor supply and demand, improve
the quality of VET, modernize the material and technical base of VET
institutions, etc. Cooperation between VET institutions and business entities
is particularly effective at the regional level, as it has a positive impact on
the rational use of teaching aids, attracting various investments to create
hightech jobs, and preventing funding for inefficient or duplicated
educational programs. This interaction is regulated by the Law of Ukraine
«On Social Dialogue» (2010). An example of cooperation between VET
institutions and businesses in training qualified specialists is also the conduct
of special labor market studies and the creation of training and practical
centers in various sectors on the basis of educational institutions.

In accordance with the principle of social partnership, VET
institutions interact with PPPs entities to maximize the alignment of interests
of all participants in this process in order to overcome the tendency of labor
resources not meeting the needs of the regional labor market, reducing the
risks associated with socio-economic changes in society, improving the
structure and management of VET institutions, developing new areas of
training qualified specialists, and maintaining the position of VET
institutions in the regional market of educational services. Relations with
social partners provide VET institutions with access to information about
available jobs in the labor market, employers' requirements for the level of
professional qualifications and professional competence of the workforce;
ensure the quality organization of internships for VET students and
employment of graduates. In view of this, VET institutions are increasingly
becoming regional centers of interaction with social partners, where the tasks
of vocational guidance of students and the issues of resource support for the
educational process are comprehensively addressed. In accordance with the
principle of social partnership, VET institutions develop a system of
collective bargaining, strengthen the organizational and legal framework,
and train participants in social partnership.

There is significant cooperation between VET institutions and
employers in modernizing the content of education. It is about joint
development of professional standards, state standards of VET in specific
professions based on a competency-based approach, curricula and programs,
etc. Of particular importance is the definition of the regional component in
accordance with the needs of a particular industry. The selection of the
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content of the subjects included in the regional component is based on the
integrative nature of concepts from different fields of knowledge, the
possibility of using modern technical and technological knowledge and skills
in combination with the social and humanitarian component.

Employers cooperate with the pedagogical staff of VET institutions in
organizing and implementing practical training in the workplace. In addition,
employers are involved in the development of internship programs, control
tasks, criteria for assessing learning outcomes and remuneration of
vocational education and training students during internships, creating safe
learning and professional conditions, appointing mentors for the period of
internships, meetings of examination commissions for state exams, etc.

A part of a large PPPs project is a dual form of obtaining a VET. Its
widespread implementation has a positive effect on increasing the
percentage of employment of VET graduates; assessing the quality of
professional training of qualified specialists by employers in real production
conditions; organizing internships for teachers and masters of industrial
training at hightech production facilities; involving production specialists in
teaching activities; reducing the burden on the state and community budgets;
ensuring close ties between education, science, production, etc. (Strilets,
2019 a).

The leading principle, on which the dual form of education is based,
is the principle of connection of theory with practice and productive activity.
It 1s especially important in ensuring a harmonious connection between
technological knowledge and the practice of its application in economic
sectors and the prospects for obtaining professional qualifications. The
connection between theory and practice is reflected in standards, educational
programs, curricula, etc. Therefore, it is important to link theory and practice
in modern production conditions, when enterprises are actively introducing
new equipment and technologies, and intellectual functions are expanding in
the structure of a specialist's labor activity, in particular, in the management
of automated production systems, etc. This enables vocational education and
training students not only to get acquainted with production processes but
also to apply hightech techniques and skills at workplaces in industry and
service sectors. This form of education is based on the integration of the
content of the educational material with the use of block-modular structuring
of curricula based on the combination of theory and practice.

In order to disseminate the experience of introducing the dual form of
education in VET institutions of Ukraine, an all-Ukrainian experiment was
launched in 2019 on the following topic «Organization of professional
training of future qualified specialists in the dual form of education» (2019-
2022 pp.) under the scientific supervision and consultation of the Institute of
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Professional Education of the National Academy of Pedagogical Sciences of
Ukraine. In the course of the experiment, the pedagogical staff of the Dnipro
Center for Vocational Education and Training developed working curricula
for the training of qualified specialists in the machine-building industry in
the dual form of education, methodological recommendations for organizing
the dual form of training for future turners using the progressive experience
of Germany (Strilets, 2019 b).

The connection with productive labor makes it possible to organize
industrial training and practice based on the production of products of
increased complexity and the provision of quality services to the population.
This contributes to the formation of the ability of VET students to perform
complex production processes using modern equipment and technologies, as
well as the development of professional values and professionally important
qualities. The effectiveness of cooperation between VET institutions and
employers increases significantly when employer partners move from the
position of outside observers and exclusively consumers of educational
services to the position of interested participants in innovative educational
and production processes, which in every way contributes to the acquisition
by students of a set of professional competencies that meet the requirements
of the modern labor market.

The development of PPPs in VET is based on the consideration of the
fundamental rules of governance principles that guide PPPs entities in their
professional activities. These include the following principles:
democratization, which means ensuring that decisions are developed and
discussed collectively; scholarship, according to which management is based
on the achievements of science, in particular, it is based on scientifically
based recommendations of professional training, psychology, labor,
introduction of new forms and methods of teaching, and progressive
pedagogical experience. The scientific nature of the management of VET
institutions involves organizing the creative work of teachers to improve the
educational process, making decisions based on knowledge and taking into
account the real conditions, not the subjective opinions of managers,
searching for new things, relying on scientific knowledge, mastering the
pedagogical and psychological foundations of managing the teaching staff,
etc. These include knowledge and skills in planning PPP projects, namely:
define a schedule and reflect in it the tasks to be performed by each partner;
task management, which involves setting deadlines for each task and
preparing reports on the status of key elements of the tasks; teamwork
through a central document repository that partners involved in the project
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have access to; exchange of calendars and contacts (scheduled meetings,
dates of events that are automatically updated in all partners’ calendars);
management of deficiencies and unintended consequences; tracking the time
allocated for each task in the project (Radkevych, 2020).

In the development of PPPs, the principle of decentralization of
management based on the implementation of a regional approach to building
the capacity of VET is important. Based on this principle, the autonomy of
VET institutions is ensured by expanding their powers, and, consequently,
increasing the responsibility of managers and pedagogical staff of these
institutions for the quality organization of management, self-realization and
self-regulation; continuous updating of the content of VET programs,
ensuring quality, integrity, and flexible organization of the educational
process; timely public and transparent reporting to the public; formation of
a modern educational environment, including an inclusive one with a
universal design for training VET students with special educational needs,
etc. The autonomy of vocational education and training institutions implies
independence in decision-making on the implementation of state and
regional educational policy, functioning in conditions of a clear distribution
of rights and powers, multi-channel financing, ensuring close connection
with the labor market, compliance with the provisions of regulatory
documents, etc.

Cooperation between the administration of VET institutions and
employers is of particular importance in ensuring decentralization of
management. At the regional level, this type of interaction takes place
through the Regional Vocational Education Councils, which are established
in accordance with the recommendations of the Ministry of Education and
Science of Ukraine (On Approval of the Model Regulation on the Regional
Council of Vocational Education and Training, 2019). The tasks of
employers who are members of these public associations are to make
decisions related to the approval of the regional order, financing of
educational services, and optimization of the network of VET institutions.
Effective interaction of VET institutions with state authorities and local self-
government bodies, the scientific community, public organizations, legal
entities and individuals is carried out through supervisory (board of trustees),
at the meetings of which issues related to the prospects for the development
of VET institutions are considered, attracting financial resources and
exercising control over their use to ensure activities in the main areas of
development (On Approval of Methodological Recommendations for the
Establishment of a Supervisory (Trustee) Board of VET Institution, 2021).
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Another important principle is the principle of equality of partners,
according to which the legal form of PPPs projects provides investors with
attractiveness, security of investment in state property and contributes to the
realization of the main goal of the project, i.e. the development of the VET
sector as a strategically important educational subsystem for the state
economy. To do this, the state must perceive a private investor as an equal
partner, requiring him to fulfill his obligations under the agreement on the
one hand, and guaranteeing that his own obligations are fulfilled one hundred
percent on the other.

The principle of aligning the interests of the parties to the VET
partnership ensures modeling and integration of VET with the labor market;
effective management decisions are made when forming a state or regional
order for workforce training; proactive development of professional
standards, state VET standards for specific professions based on a
competency-based approach and educational programs, taking into account
the needs of private partners and VET students; financing the modernization
of educational programs and infrastructure; improving the quality of VET
through the introduction of a full-fledged dual form of education, according
to which VET students have the right to choose an enterprise to obtain a
professional qualification and future employment, and then, in accordance
with the enterprise's proposals, to conclude an agreement with a VET
institution to obtain an educational qualification.

An equally important principle of PPP development in the field of
protected areas is the principle of social responsibility, especially of business
entities. This principle is viewed primarily as obligations voluntarily
assumed by companies and enterprises to address socially significant issues
at the sectoral, regional and national levels. At the same time, the level of
responsibility of enterprises for the impact of their decisions and actions on
society and the environment through transparent ethical behavior is growing.
According to this principle, the expectations of the partnership's stakeholders
in the PPP results are taken into account, and compliance with applicable
laws and international standards of behavior is ensured. Most PPPs projects
in the field of VET contribute to the acceleration of educational reforms in
view of rapid technological progress characterized by the expansion of
digitalization, ensuring a holistic approach to innovation management,
taking into account the context of implementation of progressive foreign
experience, etc. (Radkevych, 2022).

In the implementation of PPPs projects in the field of VET, it is
important to take into account the provisions of the benchmarking principle,
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which makes it possible to perform project tasks legally based on compliance
with legal norms, confidentiality of the participation of the partnership
parties in the implementation of PPPs projects, openness of the distribution
of powers and discussion of information, development of the corporate
culture of the partnership entities, prohibition of dissemination of
information or project data outside the consortium for other purposes, etc.
This principle is reflected in the learned ethical and legal values, norms of
behavior and activities of VET teachers and partners, in their awareness of
their own duty, the essence and significance of their

deeds, actions and results of professional activity. PPPs are based on
stable relationships between stakeholders in cooperation. Therefore, the
principle of cofinancing is becoming increasingly important in the
development of PPPs, which involves taking into account existing legal
mechanisms that facilitate agreements on costsharing for VET projects.
Cofinancing of VET PPPs projects is increasing the share of private
initiatives by businesses, which are changing their status from educational
service providers to partners. Encouraging business participation in PPPs
projects leads to a reduction in the role of the state in financing the VET
system, leaving it with regulatory functions

and the role of an educational service provider.
As a result of the increased leading role of business in financing VET, it
holds a much higher position than the educational service provider in
determining the content and forms of VET, including dual programs.
According to the principle of cofinancing of VET, the needs of the individual
and the labor market are harmonized with the offers of educational services
of VET institutions for obtaining educational and professional qualifications,
and the implementation of investment projects in the field of VET.
The principle of risk allocation, in particular between PPPs partners in the
field of VET, aims to take into account the specifics of various risks inherent
in PPPs projects, such as economic or legal, etc. In the case of environmental
risk, it is important to identify the impact of climate change factors during
the preparation of the PPPs project and its implementation. Legal risk is
associated with contracts for PPPs projects in VET. Legal risk management
is based on accurate documentation of PPPs contracts. It is important to
ensure that PPPs contracts are legally binding, so the legal system should
support contracts with project documentation. Therefore, it is necessary to
ensure that investors have access to their rights under national law so that the
relevant provisions of the PPPs agreement can be enforced. In the
distribution of risks between PPPs partners in the field of VET, it should be
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taken into account that some of them cannot be qualified as active, namely:
force majeure (transfer of unforeseen risk); contractual default (reflected in
the concessionaire’s risk transfer agreement, if any); poor management
(transfer of risk if the concessionaire does not receive its expected profit due
to ineffective internal management); poor supply due to inefficient
procurement etc.

Conclusions. PPPs in the field of VET is defined as a system of
longterm, mutually beneficial contractual economic and organizational
relations between state and non-state entities in order to attract additional
investments in the development of VET, increasing the level of joint
responsibility for making decisions of public interest, achieving pedagogical,
social and economic effects. The development of PPPs in the field of VET
is based on the following principles: the principle of integrity, the principle
of cooperation and finding compromises, the principle of social partnership,
the principle of connection of theory with practice and productive activity,
democratization, scholarship, the principle of decentralization of
management, the principle of equality of partners, the principle of aligning
the interests, the principle of social responsibility, the benchmarking
principle, the principle of cofinancing, the principle of risk allocation. Based
on their consideration in the postwar period, investment projects related to
the restoration or construction of new educational (social) infrastructure (for
example, Training and practical centers (by industry), Centers of
professional excellence, educational and production clusters, hubs,
dormitories, libraries, canteens, etc.) will be more effectively implemented
), educational programs for the professional training of qualified specialists
in demand by the labor market will be financed, the participation of business
entities in the modernization of the material and technical and educational
and methodological base of VET institutions, in the systematic
implementation of innovative production technologies, improvement of
content, forms, methods and means of professional training of future
specialists, etc. Ultimately, this will contribute to the implementation of
measures to improve the quality and accessibility of VET, its attractiveness
in society, meeting the needs of national and regional labor markets for
qualified specialists, and sustainable economic development of the country,
especially in the post-war period.

ne
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1.2. DEVELOPMENT OF PUBLIC-PRIVATE PARTNERSHIP IN
VOCATIONAL EDUCATION: LEGISLATIVE PROVISION

PO3BHTOK JEPKABHO-ITPUBATHOI'O ITAPTHEPCTBA Y COEPI
IMTPO®ECIHHOI (ITPO®ECIHHO-TEXHIYHOI) OCBITH: 3AKOHO/JABYE

3ABE3IIEYEHHA
Ceitinana Kpaseub Svitlana Kravets

KaHIUIAT MTeJarOTiYHUX HAYK, Candidate of Pedagogical Sciences,
CTapILMiA JIOCIITHUK, 3aBiTyBay 1abopaTopii Senior Researcher, Head of the Laboratory of
3apyOiXKHUX cucTeM MpodeciiiHoi OCBITH 1 Foreign Systems of Vocational Education and

HaBuaHHs [HCTUTYTY npodeciiiHol oCcBiTH Training of the Institute of Vocational
HAITIH Ykpainn, Education of the NAES of Ukraine,
https://orcid.org/0000-0002-8878-6241 https://orcid.org/0000-0002-8878-6241
sveta.kindz@ukr.net sveta.kindz@ukr.net

Oxapaxmepuzosano npagosi  3acadu, NPUHYUNU — OEPAHCABHO-NPUBAMHOSO
napmuepcmaea, nops0oK ma MexaHizMu NPoBedeH s ananizy eqhekmusHocmi 30iUCHeH s
0epIHCABHO-NPUBAMHO20 NAPMHEPCMBA, NPOAHANI308AHO KOHYenyii, HOpMAamueHo-
npasosi O0okymeHmu y cghepi npogecitinoi (npogecitino-mexniunoi) oceimu ma
OKPECNIeHO MONCIUBOCMI PO3UUPEHHS 3AKOHOOA8UUX [HIYiamue O CMBOPEHHs YMO8
Oinbul  ehekmueHo2o0 pPo36UMKY  0EPAHCABHO-NPUBAMHO20 napmuepcmea y  cepi
npoghecitinoi (npoecitino-mexniunoi) oceimu, po3Kpumo 00C8i0 po38UMK) 0ePHCAGHO-
npueamHo2o0 napmuepcmea 3a Hanpamamu, nepeodauvenux Komyenyicio «Cyuacha
npoghecitina (npoghecitino-mexniunoi) oceima» na nepioo 0o 2027 poky.

The legal foundations, principles of public-private partnership, the procedure and
mechanisms for analyzing the effectiveness of public-private partnership are described;
concepts, regulatory documents in the field of vocational education are analyzed and the
possibilities of expanding legislative initiatives to create conditions for more effective
development of public-private partnership in the field of vocational education are
outlined; the experience of developing public-private partnership in the areas provided
for by the Concept «Modern Vocational Educationy for the period until 2027 is disclosed.

Knrouosi cnosa: npogecitina (npogheciiino- Keywords: public-private partnership,
MexHiunoi)  oceima,  0epIHCcABHO-NPUBAHE vocational education, labor market,
napmuepcmeo,  puHOK — npayi,  3aK1A0u institutions of vocational education, legislative
npogecitinoi  oceimu, 3aKOHOO0ABYL  aKmi, acts, regulatory documents.

HOPMAMuUHO-NPasosi OOKyMeHmu.

The relevance of studying the trends in the development of public-
private partnership (hereinafter referred to as PPP) in the field of vocational
education is due to the transformational changes in this level of education,
which is aimed at creating a qualitatively new system of training the
country's labor potential and conditions for the professional self-realization
of the individual.
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The strategic objectives of the state for the development of the
vocational education system include a clear position on its integration with
the labor market on the basis of PPP. The primary tasks in the development
of these processes are: improving legislation to create an effective legal
environment; providing organizational and methodological assistance to
local authorities, vocational education institutions, and private partners
seeking to develop cooperation on the basis of PPP; developing mechanisms
for activating investment activities and attracting private investment in
strategically important areas of vocational education development.

The Law of Ukraine «On Public-Private Partnership» (2010) defines
the organizational and legal principles of interaction between public partners
and private partners and the main principles of PPP, which are: equality
before the law of public and private partners when carrying out activities
within the framework of PPP; prohibition of any discrimination and
restriction of the rights of private partners, except in cases provided for by
law; coordination of the interests of public and private partners in order to
achieve mutual benefit and implement the purpose of activities within the
framework of PPP; fair distribution of risks associated with the
implementation of contracts concluded within the framework of PPP. In
accordance with the resolution of the Cabinet of Ministers of Ukraine «Some
Issues of Organizing the Implementation of Public-Private Partnership»
(2011), the procedure for conducting a competition to determine a private
partner for the implementation of PPP was approved; mechanisms for
preparing and conducting a competition using the principles of transparency,
objectivity and non-discrimination; determination of the winner of the
competition and conclusion of relevant contracts within the framework of
PPP implementation; the procedure for conducting an analysis of the
effectiveness of PPP implementation in two stages: stage I - preparation and
analysis of a concept note, stage Il - preparation of a feasibility study; the
mechanism for conducting an analysis of the effectiveness of PPP
implementation and the possibility of involving all interested bodies in this
process are reflected; the distribution of functions between the subjects of
conducting an analysis of the effectiveness of PPP implementation and the
publication of conclusions based on the results of the analysis are indicated.
The Resolution of the Cabinet of Ministers of Ukraine «On Approval of the
Methodology for Identifying Risks of Public-Private Partnership
Implementation, Their Assessment and Determining the Form of Their
Management» (2011) provides for the implementation of risk assessment
methods that are widely used in international practice for assessing PPP
projects, and identifies approaches to risk assessment and management that
meet the standards of modern risk management practice. The resolution of
the Cabinet of Ministers of Ukraine «On Approval of the Procedure for
Replacing a Private Partner under a Contract Concluded within the
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Framework of Public-Private Partnership» (2017) defines the mechanism for
replacing a private partner in the event of its failure to fulfill its obligations
under a contract concluded within the framework of a PPP. For a clear
analysis of the effectiveness of PPP implementation, the orders of the
Ministry of Economic Development and Trade of Ukraine «Some Issues of
Analyzing the Effectiveness of Public-Private Partnership Implementation»
(2012), «On Approval of Methodological Recommendations for the
Application of the Methodology for Identifying Risks in the Implementation
of Public-Private Partnership, Their Assessment and Determining the Form
of Their Management» (2016) approved a methodology that determines the
main parameters and indicators of PPP verification according to the stages
and methodological recommendations that are used when analyzing the
effectiveness of PPP implementation, as well as for identifying, assessing
and managing risks in the process of developing and implementing public
investment projects. The provisions of these legislative acts and regulatory
acts are common to all sectors of the national economy, including the
development of PPP in the field of education, and in a generalized view
regulate the procedure for establishing, developing, verifying, and
terminating state-partner relations.

Specific state actions to ensure effective PPP in the implementation of
projects aimed at improving the indicators of the national economy, the
quality of life of the population and the state of the environment are reflected
in the Concept of the Development of Public-Private Partnership in Ukraine
for 2013-2018 (2013). This Concept is in force and addresses priority areas
of PPP application, including education; scientific, scientific-technical,
innovative and information spheres, etc. Among a number of reasons for the
slowdown in the development of public-private partnership in Ukraine are:
inconsistency of the regulatory framework on public-private partnership;
effective mechanism for providing state support in the field of public-private
partnership; imperfect methodological and organizational support for public-
private partnership; shortage of qualified personnel and experience in
involving the private sector in the implementation of infrastructure
investment projects, etc. (Concept, 2013). These issues are still relevant
today and require a solution in the field of vocational education.

Positive changes in educational legislation regarding the development
of PPP in the field of education and science are noted by the current Law of
Ukraine: «On Education» (2017). In particular, Article 6 stipulates that PPP
is one of the principles of educational activities, and Article 81 defines
«legal, organizational and financial principles for the development of public-
private partnership in the field of education and science» (Law of Ukraine
«On Education», 2017). The Law of Ukraine «On Vocational Education»
(1998, latest edition in 2022) does not contain any provisions regarding the
development of PPP in the field of vocational education. The draft Law of
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Ukraine «On Vocational Education» pays attention, among other things, to
the legislative regulation of the activities of various advisory bodies, which
are essentially forms of public-private partnership (Borodienko, 2020, p. 69).
The current processes of reforming the sphere of vocational education are
aimed at updating its legislative framework, regulatory and organizational
and methodological support. First of all, we are talking about the adoption
of a new Law of Ukraine «On Vocational Education and Training», which
will outline the key provisions for the development of organizational and
methodological models of public-private partnership for local authorities,
vocational education institutions and private partners.

In the vocational education system, the PPP direction is being
developed through the implementation of the tasks of the Concept «Modern
Vocational Education» for the period until 2027 (2019) and in accordance
with the Action Plan for 2020-2027 (2020) from its introduction. The PPP
policy in the field of education is carried out on the basis of agreements
between state authorities and private partners, which are concluded in the
appropriate order. The number of agreements on cooperation in the field of
vocational education concluded between the Ministry of Education and
Science of Ukraine and employers reaches more than 20 memoranda
(https://mon.gov.ua). The purpose of such a partnership is, mainly, the
implementation of vocational education reforms and the fulfillment of the
tasks of the Concept on PPP and the relationship with the labor market,
namely:

1) formation of a system of professional qualifications;

2) introduction of mechanisms to encourage employers to participate
in the educational process;

3) creation of conditions for the development of a dual form of
education;

4) recognition of non-formal and informal education, full and partial
professional qualifications;

5) popularization of professional education among children, youth,
adults, planning of professional development and career (Concept, 2019).

Regarding the formation of a system of professional qualifications, in
this aspect the joint work of employers and vocational education institutions
on the development of professional standards, state educational standards in
specific professions, educational programs is carried out. According to the
Statistical Information of the National Qualifications Agency
(https://nga.gov.ua), as of April 2022, 26 developers of professional
standards (5 of which are sectoral councils) have been declared; The Register
includes 222 professional standards, of which 158 (71%) - in working
professions, 171 (77%) professional standards were developed by
employers; in the register the applications for the development of 341
professional standards, of which 20 for amendments, are registered. These
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processes are carried out in accordance with the procedure for developing
and approving professional standards (2017) and Methods of development
of professional standards (2018). It is worth noting that the developers of
professional standards are the Institute of Vocational Education of the
National Academy of Pedagogical Sciences of Ukraine (approved
professional standards «Methodist of the Institution of Vocational
Education» (2020), «Vocational Teacher» (2020), «Master of Industrial
Training» (2021)), as well as researchers of the Institute are members of
working groups for the development of professional standards (for example,
«Restaurant Service Master» (2021), «Master of Sewing Clothes» (2022),
«Woodworking Construction» (2022), «Electromechanic for repair and
maintenance of counting machines» (2022), etc.).

On April 1, 2022, the Verkhovna Rada of Ukraine adopted the Law of
Ukraine «On Amendments to Certain Legislative Acts of Ukraine on the
Functioning of the National Qualifications System» (2022), which, in
particular, determines the priority of a professional standard for qualification
characteristics. This position is clarity on the subsequent development of
state educational standards in specific professions, in particular, in
accordance with paragraph 17 of Resolution of the Cabinet of Ministers of
Ukraine «On Approval of the State Standard for Vocational Education»
(2021): «In the development of state educational standards in specific
professions, professional standards are used, and in the absence of them —
qualification characteristics of professions taking into account the
requirements/needs of the labor market» (CMU Resolution, 2021).

On the basis of methodological recommendations for the development
of vocational education standards on a competent approach (2021) only in
2022 the Ministry of Education and Science of Ukraine approved 11 state
educational standards in professions developed on the basis of professional
standards. It is worth noting that the author's teams of development of both
professional and educational standards include representatives of both
employers and vocational education institutions, that certifies their
partnership in the formation of a system of professional qualifications and
employers' participation in the modernization of educational processes.

Equally important is the role of the state and social partners in the
creation of training and practical centers on the basis of vocational education
institutions, the main tasks of which are: improvement of practical training
of students; advanced training and internships of pedagogical workers,
specialists of enterprises, organizations, institutions; formation of proposals
for improvement of work curricula, development of educational-methodical
and information support of vocational training; introduction into the
educational process of the latest production technologies in cooperation with
enterprises; organization and holding of seminars, conferences, meetings of
methodological sections and other measures for creating qualification
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centers on their basis for assignment, confirmation of complete and/or partial
professional qualifications (including obtained in other countries), as well as
official recognition of the results of non-formal and informal training of
persons, etc. (Radkevich, Borodienko & Kravets, 2021).

For example, in the conditions of functioning of the training and
practical center in the direction of cooking and catering at the Kyiv Higher
Professional School of Sewing and Hairdressing Arts, an experiment on the
topic «Improvement of professional training of chefs on the basis of a
competent approach» is conducted with the participation of Kyiv Higher
Professional School No 33. In particular, with the support of representatives
of Klopotenko LLC, the updating of the content of educational programs of
professional training of skilled workers in the profession of «Cook» was
organized and the training of pedagogical workers on the use of modern
production technologies is carried out.

PPP in the creation of conditions for the development of a dual form
of vocational education is regulated by the Law of Ukraine «On Education»
(2017) and the order of the Cabinet of Ministers of Ukraine «On approval of
the Concept of Training of Specialists by Dual Form of Education» (2018).
The concept of training of specialists in the dual form of education outlines
the following stages of its implementation: Stage I — development of a legal
framework (2018-2019); Stage II — development of typical models of dual
form of education and implementation of pilot projects (2019-2020); Stage
IIT — introduction of a dual form of education (2020-2023) (Concept, 2018).
According to the implementation of these stages, a plan of measures for the
implementation of the Concept of Training of Specialists by Dual Form of
Education (2019) was developed and approved by the order of the Ministry
of Education and Science of Ukraine «Regulations on dual form of
vocational education» (2019). The training of specialists in the dual form of
education involves training in the workplace with the performance of official
duties in accordance with a tripartite employment contract, which is
concluded by an education institution with an educational institution and an
employer for complete or partial qualifications in the profession.
Professional qualifications can be assigned in the qualification center, at the
enterprise or at the institution with a professional association as a result of
qualification certification. Educational qualifications are assigned to the
results of the state final certification. At the same time, only elements of a
dual form of vocational education with priority liability of vocational
education institutions are used in Ukraine. In this regard, there is an urgent
need to approve a Model Treaty on Vocational Education in Dual Form with
a clear distribution of the rights and obligations of the subjects of this process
and bringing a dual form of education in Ukraine in accordance with the
criteria and requirements of European practice.

_ 25 Jump to Table of Contents>>



CHAPTER 1. DEVELOPMENT OF PUBLIC-PRIVATE PARTNERSHIP
S —— |\| THE FIELD OF VOCATIONAL EDUCATION: NATIONAL CONTEXT

Almost 300 vocational education institutions organize a dual form of
education in more than 160 professions. Their autonomy makes it possible
to organize the educational process in the dual form for individual
professions, in particular, and within the framework of experimental work.
For example, on the basis of the Dnieperrudne Professional Lyceum together
with the Institute of Vocational Education of the National Academy of
Pedagogical Sciences of Ukraine, an experiment of the All-Ukrainian level
«Organization of preparation of future skilled workers by dual form of
education» is conducted. According to information of the Ministry of
Education and Science of Ukraine, the largest amount of students are
studying in the dual form of education in the institutions of Khmelnytsky
region (877 people), Lviv region (807 people), Vinnytsia region (529 people)
and Kyiv (464 people).

The PPP between the labor market and vocational education
institutions on recognition of non-formal and informal education, full and
partial professional qualifications is relevant at the time. Nowadays in
Ukraine only 3 institutions prepare specialists in the format of non-formal
education. These are Odessa and Rivne centers of vocational education of
the State Employment Service, as well as the higher vocational school No 33
in Kyiv, in which, in accordance with the order «On amendments to the list
of subjects of confirmation of the results of informal professional training of
persons in working professions» (2018) the procedure of evaluation and
confirmation of qualification on the results of informal training in the
profession «Cook» is carried out.

Since the activity of the National Qualifications Agency, active
creation of a legal framework for recognition, assignment and confirmation
of professional qualifications, including qualification centers has been
conducted. It is about the introduction of such resolutions of the Cabinet of
Ministers of Ukraine: «On approval of the Procedure for recognition of
professional qualifications in Ukraine in other countries» (2021), «On
approval of the Procedure for the Assignment and Confirmation of
Professional Qualifications by Qualification Centers» (2021), «On Approval
of the Regulation on the Register of Qualifications» (2021), «Some Issues of
Accreditation of Qualification Centers» (2021) and the order of the Ministry
of Education and Science of Ukraine «On Approval of the Model
Regulations on the Qualification Center» (2021), etc. In addition, about 100
experts who are ready to conduct accreditation expertise of qualification
centers have been trained by the National Qualifications Agency. As of April
2022, none was entered in the register of accredited qualification centers.

The processes of development of the national qualification system, the
development of professional standards and updating the content of
educational standards/programs, the introduction of a dual form of
education, the wide opportunities for recognition of professional
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qualifications, etc. — form the basics of deepening the interaction of
vocational education institutions with employers in the construction of a
more efficient system of popularization of professional education among
children, young people, adults, professional development and career
planning. However, in such coordinated actions there are contradictions
about a clear distribution of individual functions and responsibilities among
the subjects interested in such activities. This requires appropriate changes
in the educational legislation on the expansion of content articles on PPP,
and most importantly — the adoption of the new Law of Ukraine «On
Vocational Education and Traning» and updating the regulatory framework
in accordance with modern legislation.

The European integration processes of the national economy and
reform in the educational system, focused on international standards and best
pedagogical practices, provide for the introduction of educational legislation
in line with the requirements adopted in the countries of the European Union.
Priorities for the development of vocational education within the framework
of European cooperation are based on the principles of public-private
partnership, cooperation between professional education providers, public
and students for the purpose of systematic improvement of state-regulated,
market-oriented and dual models of vocational education and training.

Implementation of the best international practices in the development
of the national system of vocational education and its reform at the
requirement of today, actualizes the importance of not only studing of the
tendencies of PPP development in the field of vocational education, but also
the implementation of specific actions on normative, scientific,
organizational and methodological support of these processes, which are
facilitated by:

— adoption of the new Law of Ukraine «On Vocational Education and
Traning» with the definition of clear provisions for local authorities,
vocational education institutions, private partners on the possibilities of
creating long-term organizational and methodological models of PPP
development in the field of vocational education, justified on the basis of
research of such innovative models in foreign models countries. For
example, «Chambers in Germany, Sectoral Council for Production Learning
(Canada), Centers of Gleaseful Vocational Education Experience
(Netherlands), Industrial Centers or Clusters (Tuscany Region in Italy and
Baden-Wiirttemberg in Germany), National Skill Development Corporation
(India) (Borodienko, Nichkalo, Malichina, Kuz, & Korotkov, 2021);

— updating the current and creation of a modern legal framework for
the development of PPP in the field of vocational education. In particular, it
is about updating the Conception of development of public-private
partnership in Ukraine for 2013-2018 and the creation (on the basis of it) of
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the unified Conception of development of public-private partnership in the
field of vocational education;

— introduction of global investment educational projects (common
with state and private entities, international partners) on the basis of the use
of PPP development technologies containing practical tools for ensuring
partnership interaction of vocational education institutions with the labor
market;

— creation of independent advisory and consulting centers for the
purpose of providing organizational and methodological assistance to local
authorities, vocational education institutions, private partners seeking to
develop cooperation on the basis of PPP;

— development of Typical provisions on the creation of new
educational institutions on the basis of PPP (educational clusters,
technoparks, business incubators, educational hubs, etc.);

— development of a mechanism for attracting additional resources for
the development of vocational education and its orientation on modern
technical and technological conditions, including the creation of educational
and practical centers on the basis of educational institutions;

— development of proposals for compatible provision of professional
qualifications to graduates by employers and vocational education
institutions, including the creation of qualification centers on the basis of
educational institutions;

— development and introduction of mechanisms of distributed
responsibility for financing and guaranteeing the rational use of resources,
multi-channel and multi-level financing of vocational training in vocational
education institutions (Radkevich, Borodienko & Kravets, 2021);

— continuation of systematic, constructive and mutually beneficial
cooperation on the implementation of the tasks of the Conception «Modern
Vocational Education» for the period up to 2027 and the Plan of events for
2020-2027 with its introduction, namely for PPP and interconnection with
the labor market.

The current state of PPP development in the field of vocational
education is not limited to the designated proposals for improving the
legislation and developing clear mechanisms of effective interaction
between local authorities, vocational education institutions, private partners,
etc. interested parties. Today, the responsibility for improving and
modernizing national vocational education is common to the state and
private partners, because investing in vocational education is the
preservation and development of human capital, which is the basis for the
restoration of the national economy, its international recognition and world
respect.

ne
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1.3 DEVELOPMENT OF SOCIAL PARTNERSHIP IN VOCATIONAL
EDUCATION INSTITUTIONS

PO3BHTOK COLIAJIBHOI'O IIAPTHEPCTBA Y 3AKIIA/IAX

ITPO®ECIHHOI OCBITH
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«XMENBHUIBKUNA TIEHTp NpogeciiiHo- «Khmelnytsky Center for Vocational and
TEXHIYHOI OCBITH cpepu MmocIyr», Technical Education in the Service Sector»,
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Epexmusnum mexanizmom ¢hynkyionysanus ma po3eumxy cucmemu npogheciitHoi
(npogeciino-mexniunoi) oceimu (0ani — II(IIT)O) € coyiarvne napmuepcmeo, cymo
K020 noasieae 8 ocoorusomy muni 3aemodii 3axnaois I1(11T)0 i3 micyesumu opeanamu
BUKOHABYOI 610U, poOOMOOABYAMU, NIONPUEMCMBAMU PI3HUX OopM 61ACHOCMI U
NIONOPsOKY8AHHS, OpP2AHAMU  CIYHCOU  3AUHAMOCMI, THWUMU 3AiHMepeco8aHuMu
napmuepamu y pozsumxy II(IIT)O. Coyiarone napmuepcmeo ucmynac 3aKkOHOMIpHUM
pe3yibmamom  Kponimkoi — cnienpayi  ycix — cy0’€kmig  0epiHCa8HO-NPUBAMHO2O
napmuepcmea. E¢exmusnicme coyianonozo napmuepcmea Oyoe 3anedxcamu, nepui 3a
8ce, 8i0 yinecnpamosarnoi i cucmemamuunoi pooomu 3axnaois I(T1T)O wooo 3anyuenns
pobomooasyis, NPeOCMasHUKIE 0pP2aHieé 61A0U, cPOMAOCOKUX OpeaHizayiti 00 CRilbHOT
OisIIbHOCMI 3 NIO2OMOBKU KBANIPIKOBAHUX POOIMHUKIB, A MAKONC CMBOPEHHS CYUACHOT
iHppacmpykmypu Onsa npogeciiinoco Haeuanua. Mema: oxapakmepuzysamu cmau
PO3BUMKY COYIANbHO20 NAPMHEPCMEBA Y 3aK1A0ax npoghecitinoi (npoghecitino-mexuiuHoi)
oceimu (Ha npuknadi disnenocmi J{H3 «Xmenvnuybkuti yenmp npogeciiuno-mexHiyHoi
ocgimu cghepu nocnyer). Memoou: meopemuuni (aHani3 CYUACHUX OCBIMHIX NPAKMUK —
0151 3’ACYBAHHA CMAHY PO3BUMK) coyianvHo2o napmuepcmea y saxkaadax II(TIT)0O);
eMNIpUYHI (CNOCMeEpPedCenHss 3a CMAHOM PO3BUMKY COYIANbHO20 NAPMHEpCmed )
saknaoax II(IIT)O, oGeciou — Ona BUBHAYEHHST CMAHY PO3BUMKY COYIAILHO2O
napmuepcmaa 6 excnepumenmanvromy zaxnaodi II(IIT)0O). Ilpoananizoseano coyianvhe
napmuepcmeo 6 ocgimuii npakmuyi /[H3 «Xmenvnuyvkuii yeump npogecitino-
mexHiuHol ocgimu chepu nociyey, posKpumo ocooau8oCcmi it meHOeHYii NapmHepCcbKoi
83a€MO0Ii  3aK1a0y OCBIMU 3 OePIHCABHUMU MA HEOEePHCABHUMU  CYO eKmamu
20CNO0ApIOBAHHA, CNPAMOBAHOI HA BUPIUEHHS KOHKPEMHUX OCBIMHIX 3A80adHb,
V320001cenHs inmepecie coyianvhux napmuepis. CoyianbHe napmuepcmeo y 3axknaoax
H(IIT)O € o06’ekmugnoro 6uM020t0 4acy O0aa 3abe3neyeHHss eKOHOMIKU KpaiHu
KeanigikogaHumu  pobimHUYUMU — KAOpamu, 3a0080/eHHA nompeb  3000y8ayis
npoghecitinoi oceimu 8 3a2anbHOKYIbMYPHOMY, IHMENeKMYaibHOMY | NpOGecitiHoMy
pO36UMKYy 8 00paHiil cghepi OisinbHOCMI, NOHAMMA «COYIANbHE NAPMHEPCHEO»
PO3210AEMbCA AK CninbHa yuacms npayienuxie zaknadie II(11T) O, deparcasnux ycmanos,
2POMAOCLKUX OpeaHizayiu, nionpuemcms, 0i3Hecy, OKpemux ocib y OiflbHOCHI,
CNPAMOBAHIL HA BUPIULEHHS KOHKDEMHUX 3A80aHb, Y3200JCEHHS IHMepecié COYianbHUxX
napmuepie 3a0ns 3a0e3neueHHss eKOHOMIKU KpaiHu Keanighiko8anumu poOimHuduMu
Kaopamu, coyiaivbHe napmHepcmeo € HAUu8ANCIUGIUUM YUHHUKOM NIOBUWEHHS AKOC
npogeciiinoco HA8YaHHs, adanmayii MoIooux (axieyié 00 HOBUX EKOHOMIYHUX YMOS,
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3aKpinieHHs iX Ha pobouux Micysx, HaubOLIbua YIHHICMb COYIATbHO20 NAPMHEPCmea
n08’A3aHa 3 YOOCKOHAIEHHAM hopm 0OMIHY 00C8I00M ma IHGPOPpMAYIEO, 8ANHCTUBOIO OISt
niosuwer s e@ekmueHocmi npo@eciunoi nio2omoKu MaubdymHix Keanighikosanux
Qaxiseyis;, Ha ochosi ananizy Oisnenocmi JJH3 «Xmenvnuyvkuii yenmp npogecitino-
mexHiuHoI ocgimu chpepu nociye» 3’Ac08aHO, WO BCIMAHOBIEHHSA MICHUX NAPMHEPCLKUX
CMOCYHKIB 3 0epAHCABHUMU MA HeOePHCABHUMU CYO EKMamu 20CN00apO8AHHS CNPUSE
V320004CE€HHI0 pOOOMU  6CIX VUACHUKIB OCGIMHBLO2O NPOYecy, OCYUACHIOE OCBIMHE
cepedosuuge 3aK1ady 0ceimu, 800CKOHANIOE 3MICM 1 SKICMb NPo@ecitinoi nio2omosKu
Maudbymuix gaxisyis.

An effective mechanism for the functioning and development of the vocational
(vocational-technical) education system (hereinafter referred to as V(VT)E) is social
partnership, the essence of which lies in a special type of interaction between V(VI)E
institutions and local executive authorities, employers, enterprises of various forms of
ownership and subordination, employment service bodies, and other interested partners
in the development of V(VT)E. Social partnership is a natural result of the diligent
cooperation of all public-private partnership entities. The effectiveness of social
partnership will depend, first of all, on the purposeful and systematic work of V(VT)E
institutions to involve employers, representatives of authorities, and public organizations
in joint activities for the training of skilled workers, as well as the creation of modern
infrastructure for vocational training. Objective: to characterize the state of development
of social partnership in vocational (vocational-technical) education institutions (using
the example of the activity of the State Educational Institution «Khmelnytsky Center for
Vocational and Technical Education in the Service Sectory). Methods: theoretical
(analysis of modern educational practices - to clarify the state of development of social
partnership in V(VT)E institutions), empirical (observation of the state of development of
social partnership in V(VT)E institutions, interviews — to determine the state of
development of social partnership in the experimental V(VT)E institution). The social
partnership in the educational practice of the State Educational Institution « Khmelnytsky
Center for Vocational and Technical Education in the Service Sector» has been analyzed;
the features and trends of partnership interaction of the educational institution with
public and private economic entities, aimed at solving specific educational tasks and
coordinating the interests of social partners, have been revealed. Social partnership in
V(VT)E institutions is an objective requirement of the times to ensure the country's
economy with qualified workers, to satisfy the needs of vocational education seekers in
general cultural, intellectual, and professional development in their chosen field of
activity, the concept of «social partnershipy is viewed as the joint participation of V(VT)E
institutions' staff, public institutions, public organizations, enterprises, businesses, and
individuals in activities aimed at solving specific tasks, coordinating the interests of
social partners to ensure the country's economy with qualified workers; social
partnership is the most important factor in improving the quality of vocational training,
adapting young professionals to new economic conditions, and securing their jobs; the
greatest value of social partnership is associated with improving the forms of exchanging
experience and information, which is important for enhancing the effectiveness of
professional training of future skilled specialists; based on the analysis of the activity of
the State Educational Institution «Khmelnytsky Center for Vocational and Technical
Education in the Service Sector,» it has been found that establishing close partnership
relations with public and private economic entities contributes to the coordination of the
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work of all participants in the educational process, modernizes the educational
environment of the institution, and improves the content and quality of professional
training of future specialists.

Knrouosi  cnoea:  npoghecitina  ocsima,
coyianvhe napmHepcmeo, 3aknaou
npogecitinoi (npogecitino-mexuiunoi) oceimu,
Keanigixosani kaopu, pob6omooasy.

partnership, vocational (vocational-technical)
education institutions, qualified personnel,
employers.

“ Keywords: vocational  education,  social

The strategic tasks of modernization of V(VT)E can be achieved
through organized interaction of pedagogical staff of V(VT)E institutions
with all subjects of the educational process. The special interaction of social
partners is aimed at coordinating and implementing the interests of all
participants in this process and achieving the educational goal: formation and
development of professional competencies of an individual necessary for
professional activity in a certain profession in the respective field, ensuring
their competitiveness in the labor market and mobility, and career growth
prospects throughout life (On Education, 2017). The effectiveness of social
partnership depends on the purposeful and systematic work of pedagogical
staff of V(VT)E institutions in attracting employers, representatives of state
and local authorities, public organizations to joint activities for the
professional training of qualified workers, and the creation of a modern
educational and social infrastructure to improve the quality of vocational
training.

The social partnership system in Ukraine functions and develops
taking into account the provisions of the Laws of Ukraine «On Public-Private
Partnership» (2010), «On Social Dialogue» (2010), «On Employers'
Organizations, Their Associations, Rights and Guarantees of Activity»
(2013), «On Education» (2017), and «On Vocational (Vocational-Technical)
Education» (1998, 2019).

In pedagogy, the term «social partnership» came from the sphere of
labor relations. The formation and development of social partnership as a
new phenomenon of public life emerged in the early 1950s when legislative
rights were established for partners representing the world of work to protect
the interests of workers. The phrase «social partnership» comes from the
concepts: «social» relating to people's lives and their relationships in society,
and «partner» (from the French word party) — a participant in joint activities.
The functioning of the social partnership system is based on a tripartite basis:
cooperation of state authorities, entrepreneurs, and trade unions aimed at
reconciling interests and solving problems in people's social and labor
activities (Andrushchenko et al., 2004).
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In the Encyclopedia of Education (2008), the essence of the concept
of «social partnership» is defined as a system of collective bargaining
regulation of social and labor relations between social subjects through the
development and implementation of joint social and labor agreements,
programs, or agreements for appropriate terms; social and labor relations that
ensure the optimal balance and realization of the fundamental interests of
different social groups, institutions, and mechanisms for reconciling the
interests of participants in the production process: workers and employers.

Social partnership in the field of education is a relatively new category
that arose in connection with the change of ownership forms in our state. Its
essence lies in a particular type of interaction between educational
institutions and central and local executive authorities, employers'
associations, trade unions, enterprises of various forms of ownership,
employment services, and other interested partners aimed at maximum
coordination of interests of all parties to this process (Shcherbak, 2008). As
I. Yashchuk (2014) notes, social partnership in education is the leading
mechanism for achieving quality education, a unique interaction between
educational institutions and subjects and social institutions, state institutions,
and public authorities aimed at coordinating and implementing the interests
of all participants in this process and achieving the educational goal. Among
the partners who seek to cooperate with V(VT)E institutions are public
organizations. These can be trade unions, organizations and associations of
employers, consumer rights protection agencies, religious organizations,
professional associations, and other non-governmental public organizations
dealing with issues of social and professional development of student youth
and adult population (Radkevych, 2022). In the opinion of N. Byrko (2017),
the technology of social partnership helps the modern student to realize
themselves in society, present their personality with dignity in the labor
market in our state and abroad. Taking into account the principles of the
indicated technology positively affects the formation of professionally
important qualities of modern youth, the development of society, and the
affirmation of the Ukrainian nation in the European community.

The greatest effect of social partnership was achieved in the field of
VET (Vocational Education and Training). Scientific research on solving the
problem of social partnership in the VET system was carried out by: G.
Vinogradska (2022), L. Korotkova (2020), N.Nychkalo (2004), P. Pomaran
(2015), V. Radkevych (2022), O. Shcherbak (2008), and others. In particular,
academician N. Nychkalo (2004) believes that the problem of social
partnership in training modern production personnel requires an appropriate
legislative base, regulatory and legal consolidation of provisions on
preferential taxation for employers who invest their capital in the training of
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production personnel. V. Radkevych's (2011) position is sound, emphasizing
that the principle of social partnership is aimed at developing social dialogue
and partnerships of education, science, and production, the result of which is
the resolution of contradictions between conservative tendencies in the VET
system and the labor market needs for skilled workers of the necessary
volumes and quality. In addition, according to the scientist, social
partnership is an important principle of developing public-private
partnerships in the field of VET, according to which the interests of all
participants in this process are maximally coordinated with the aim of
overcoming the tendency of the mismatch of labor resources to the needs of
the regional labor market, reducing risks related to socio-economic changes
in society, improving the structure and management of the development of
VET institutions, mastering new directions in training skilled workers, and
maintaining positions in the regional market of educational services
(Radkevych, 2022).

Therefore, the main task of VET institutions in the context of modern
challenges is to provide the country's economy with qualified personnel,
which would enable Ukraine to join global socio-economic processes in the
conditions of globalization changes and development. Thus, at the level of
VET institutions, social partnership is the establishment of long-term and
stable relationships with various public and non-public economic entities.

The purpose of the article is to characterize the state of development
of social partnership in vocational (vocational-technical) education
institutions (using the example of the activity of the State Institution
«Khmelnytsky Center for Vocational and Technical Education in the Service
Sphere»).

Theoretical (analysis of modern educational practices — to clarify the
state of development of social partnership in VET institutions); empirical
(observations of the state of development of social partnership in VET
institutions, interviews — to determine the state of development of social
partnership in the experimental VET institution).

In the conditions of globalization, the basis of the educational policy
of each state is the social orientation and balance of social interests, the social
order for the professional training of qualified specialists. The role of
education in society is currently determined by two trends: new scientific-
information technologies and globalization of the world, which generates an
intensification of competition in all areas of public life (Kremen, 2006). As
a result, changes are taking place that actualize the demand for new-type
managers who would creatively manage educational institutions, implement
and develop new ideas, directions, and forms of educational and production
activities (Novikov, 2000).

_ 33 Jump to Table of Contents>>



CHAPTER 1. DEVELOPMENT OF PUBLIC-PRIVATE PARTNERSHIP
S —— |\| THE FIELD OF VOCATIONAL EDUCATION: NATIONAL CONTEXT

Therefore, the aim of social partnership in the field of VET is to meet
the needs of learners in intellectual, cultural, and moral development, in
obtaining professional education and qualifications in the chosen sphere of
professional activity, and in the possibilities to realize their own life
intentions. This defines the axiological (value) significance of social
partnership in professional pedagogy.

The labor market situation in Ukraine today is dictated by employers
who rightly demand that vocational (vocational-technical) education
institutions provide learners with a level of knowledge and skills that
correspond to the current state of technical and technological development
in various economic sectors. On the other hand, VET institutions also inform
employers that the preparation of future qualified workers is a common
problem that requires a comprehensive solution. It is precisely for a thorough
consideration of employers' demands on the quality of professional training
of future qualified workers and prompt response to changes in the labor
market situation that the system of social partnership is essential.

The pace of technological re-equipment of modern production is such
that a significant amount of knowledge becomes obsolete within 3-5 years.
This again confirms the necessity of a proactive approach to updating the
content of VET, focused on acquiring new fundamental knowledge, studying
innovative production processes, and technologies. Therefore, the priority
direction of work for each VET institution is cooperation with employers.
This is done by creating working groups with representatives of employers,
holding joint roundtables, seminars, conferences to address urgent tasks
related to designing educational programs, forming the content of new
educational courses, organizing industrial practice for VET learners, and
internships for teaching staff.

Open dialogue between social partners and VET institutions helps to
ensure the effective training of specialists for a specific industry or service
sphere according to the needs of the labor market. The role of employers in
the process of planning professional training for future specialists and
improving the content of education is important. For this purpose, VET
institutions establish contacts with representatives of employers who are
interested in training specialists, involve them in meetings where issues
related to the development of state standards for specific professions on a
competency-based basis according to the requirements of the industry and
labor market are discussed. In addition, VET institutions identify the
expectations and needs of employers regarding improving the quality of
professional training for future specialists. To organize industrial practice for
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VET learners, teaching staff arrange informational meetings with
representatives of enterprises that inform them about possible practice
locations. This allows VET learners to successfully plan their future
industrial practice with the goal of maximizing the acquisition of practical
experience. On the other hand, VET institutions provide students with lists
of enterprises and organizations that accept interns for practice and help them
develop industrial practice programs according to employer requirements.
At the same time, employers ensure proper supervision and support for
students during their industrial practice by appointing mentors who teach
them practical implementation of production processes and evaluate learning
outcomes.

We present the results of the analysis of the development of social
partnership in the Khmelnytsky Center for Vocational and Technical
Education of the Service Sector. The institution closely collaborates with
many enterprises in Khmelnytsky, such as: LLC «T-Style», LLC «Pollardi
Fashion Group», LLC «<BEMBI», TM «Anna Sposa», TM «Ajour», TM
«Alvinay, restaurant «Pansky Mayetok», cafe-bar «Izyumy, hotel-restaurant
complex «Lelikay, hotel-restaurant complex «Yanisol», Guest Court VET,
and others. The employers of these enterprises participate in the employment
of graduates, actively influence the renewal of the content of VET. This
cooperation receives new directions of development, which are embodied in
the latest forms and mechanisms of social partnership, preparation of
proposals of social partners for improving working curricula, programs of
professional-theoretical and professional-practical training, aimed at
studying and mastering modern production technologies by VET seekers.

Holding «round tablesy, seminars, and master classes allows adjusting
the educational process, taking into account the needs of enterprises, and
developing informational and methodological materials for professional
training, retraining, and advanced training of VET seekers, including dual
professional education. Changes were made to the training programs, taking
into account innovative production technologies, namely — from the light
industry professions: using CAD «Julivi» during the design of clothing
structures; using innovations in equipment and means of small
mechanization of sewing equipment, in order to improve quality and reduce
the time for processing sewing products and assemblies; innovative methods
of processing women's dress corsets; modern methods of processing men's
shirt fastening; the latest pocket processing technologies using a template;
the latest pocket processing technologies using origami elements; from
professions: hairdressing art — updating the content based on the introduction
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of technologies: «Otium home hair care», SPA procedures with thermo-
keratin, hair coloristics; restaurant business — SousbVide technology,
elements of molecular cuisine, fusion cuisine, use of smokers (Smoking
Gun); food industry — modern cream technologies based on cream cheese,
chocolate for cakes and pastries, stencil, relief, lace, and velvet decorations,
flowers made of mastic, rice paper, caramel, and isomalt, mousse cakes with
mirror glaze, 3D chocolate printers for printing on confectionery products;
preparation of bread and bakery products from various types of mixtures:
rye-wheat, rye-buckwheat flour, bakery improvers, heat-resistant fillings,
etc.

Agreements are signed between enterprises in Khmelnytskyi, general
secondary education institutions, and the Center for the preparation of skilled
workers. Throughout the academic year, cooperation with employers takes
place to organize industrial practice in the canteens of educational and
production complexes Ne 2, Ne 4, Ne 5, gymnasium Ne 2, primary schools Ne
1, Ne 2, and the state enterprise «Novator».

Collaboration is established with higher and vocational education
institutions, such as Khmelnytskyi National University, Khmelnytskyi
Humanitarian and Pedagogical Academy, Khmelnytskyi Trade and
Economic College of KNTEU, and Khmelnytskyi Cooperative College. For
example, lecturers from the Department of Technological and Vocational
Education and Decorative Arts of Khmelnytskyi National University
conducted a master class on using cloud services in the educational process
of vocational education institutions, introduced the Center's teaching staff to
the features of using the CANVA software service, methods of creating
interactive posters based on the online service GENIALLY, and the
possibilities of using information and resource support in the preparation of
specialists in light industry professions.

The subject of meetings between the Center's teaching staff and
specialists from sewing industry enterprises and restaurant business is to
familiarize themselves with modern fashion trends, colors, clothing styles,
etc. Representatives of companies «Zolinger» and «Estel» hold seminars and
master classes on learning the latest hairdressing technologies.

Cooperation with the Khmelnytskyi Regional Youth Library,
«Aphrodite» modeling agency, and volunteer organizations contributes to
the involvement of vocational education students and masters of industrial
training in the production of uniforms for the Ukrainian Armed Forces
soldiers, as well as clothing for wounded soldiers undergoing treatment in
Kharkiv, Bila Tserkva, and Khmelnytskyi hospitals. Together with
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representatives of the women's movement organization «For the Future» the
Center's teaching staff conducted master classes for internally displaced
persons and their children.

Within the framework of cooperation with the Khmelnytskyi
Territorial Center for Social Services, a meeting was held between
representatives of the Department of Labor and Social Protection of the
population and the leadership of the educational institution, during which a
memorandum of cooperation was signed to unite the efforts of the parties to
provide social support for people in difficult life situations. The institution
participates in the project «Providing psychosocial support to children and
their parents, promoting recommended feeding practices for young children
and adolescents «Be Close» implemented by the public organization
«Gastroprihodzhanye» in partnership with the United Nations Children's
Fund in Ukraine (UNICEF).

In accordance with the Resolution of the Cabinet of Ministers of
Ukraine No. 305 dated 24.03.2021, at the request of the Department of
Education, Science, Youth, and Sports of the Khmelnytsky Regional State
Administration dated 11.10.2021 No. 1432-41/2021, and with the
participation of the Main Department of the State Consumer Service in
Khmelnytsky region and the Department of Education and Science of the
Khmelnytsky Territorial Community, seminars are held at the Khmelnytsky
Center for Vocational Education in the service sector for employees of
general secondary education institutions and kindergartens in Khmelnytsky
region. These seminars discuss issues related to the development of
innovative menus for ensuring healthy nutrition in educational institutions.
The seminars consist of theoretical and practical parts.

During the seminar on the topic «Regulatory and legal framework and
technological principles for the formation of an innovative menu for healthy
nutrition in educational institutions,» participants had the opportunity to gain
valuable knowledge about the main provisions, principles, and programs for
implementing HACCP in canteens of educational institutions. A nutrition
specialist from the Department of Education and Science of the Khmelnytsky
Territorial Community shared her experience in developing a weekly menu
for educational institutions in accordance with the Resolution of the Cabinet
of Ministers of Ukraine No. 305 «On approval of nutrition standards in
educational institutions and children's health and recreation institutions.»
Participants had the opportunity to try to develop a weekly menu for their
educational institutions independently, get answers to their questions,
determine the caloric content of dishes for different age categories of
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students, calculate the amount of waste products according to the season and
their mechanical processing, and also try to create a technological card for
cooking dishes independently.

During the practical part of the seminar on the topic: «Cult Food: how
to change nutrition in educational institutions», participants had the
opportunity to learn about the sequence of practical cooking of dishes from
the menu of educational institutions. Masters of industrial training at the
Khmelnytsky Center for Vocational Education in the service sector revealed
some peculiarities of cooking the proposed dishes: gnocchi, salad with
carrots and baked pears, lazy cabbage rolls, lentil puree soup, fish nuggets,
ginger sauce poultry, carrot cake, masala tea with milk, and so on.
Participants joined the tasting of these dishes. The conducted seminars were
aimed at acquiring new knowledge in the field of safe nutrition for students.

The basis for the professional training of future specialists in the
service sector is general secondary education. Cooperation between general
secondary and vocational (VET) education is part of an important task that
needs to be addressed by social partners. In this context, the Khmelnytsky
Service Sector Vocational and Technical Education Center constantly seeks
to expand cooperation and establish partnerships with general secondary
education institutions in Khmelnytsky. Within the framework of this
cooperation, a project to create the «Professional» agency was initiated at the
Center. It was implemented not only to popularize working professions,
reveal their significance in the modern world among school and student
youth, but also to promote the formation of a harmonious, creative
personality and expand the range of key competencies of general secondary
education students.

The activities of the «Professional» agency are aimed at implementing
new forms of cooperation between educational institutions, developing and
updating the material and technical base through expanding the range of paid
services. Classes with «Professional» agency students are held in the unused
training and production workshops of the Khmelnytsky Service Sector
Vocational and Technical Education Center, or on the premises of general
secondary education institutions in Khmelnytsky. Within the framework of
the «Professional» agency, joint practical classes for city school students are
held. For example, with light industry professions: making decorations for a
festive table, «motanka» dolls, New Year decorations, toys from textile
materials, decorative napkins from natural materials, making kitchen aprons
and textile potholders, bead necklaces, embroidered products, etc.; with food
industry and restaurant business professions: making bakery products,
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baking pizza, croissants, buns, honey gingerbread; decorating bakery
products with icing, mastic decorations, fresh and rich yeast dough; table
setting; napkin folding; table etiquette rules; preparing cocktails with
different flavors, etc.

Such forms of work contribute to the creative approach of general
secondary education students to work and the perception of its value. All
participants in such classes receive a lot of positivity, have the opportunity
to learn about the specifics of working professions in the restaurant business,
sewing, and baking production; independently make various products, taste
self-made delicacies, enjoy time in a professional environment close to
production. It is in this way that a certain visual basis is created, on which
the further professional development of a specialist's personality is based.
Therefore, it is essential to create a diverse palette of impressions about the
world of professions, their specifics, so that later, based on this material, a
person can analyze the professional sphere more thoughtfully and feel
confident.

It has been substantiated that social partnership in vocational (VET)
institutions is an objective requirement of the time to ensure the country's
economy with qualified workers, to meet the needs of vocational education
seekers in general cultural, intellectual, and professional development in the
chosen field of activity. It has been found that the concept of «social
partnership» is considered as the joint participation of employees of
vocational (VET) institutions, state institutions, public organizations,
enterprises, businesses, and individuals in activities aimed at solving specific
tasks, coordinating the interests of social partners to ensure the country's
economy with qualified workers. It has been shown that social partnership is
the most critical factor in improving the quality of vocational training,
adapting young professionals to new economic conditions, and securing
them in jobs. It has been revealed that its highest value is related to improving
forms of exchanging experience and information crucial for enhancing the
effectiveness of professional training of future qualified specialists. The
analysis of the activities of the Khmelnytsky Service Sector Vocational and
Technical Education Center confirmed that establishing close partnership
relations with state and non-state economic entities contributes to
coordinating the work of all participants in the educational process,
modernizing the educational environment of the institution, and improving
the content and quality of professional training of future specialists.

e
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AxmyanbHicme 3YMOBIIOEMbCS NOCMIUHUMU 3MIHAMU | BUKIUKAMU Y cqhepi
npogeciinoi  oceimu  ma  po36UMKY  0epHCABHO-NPUBAMHO20  NAPMHEPCMBA,
HeobOxiOHicmIo adanmayii 1t00el 00 HOBUX MEXHONO02IUHUX MA eKOHOMIYHUX peaill, o
8UMA2AE NOWYKY HOBUX WILIAXIE CRIBNPAYI MINC OEPHCABGHUMU YCMAHOBAMU MdA
NPUBAMHUM CEKMOPOM 8 2AY3i 0C8imu, NOMpeoor BIMUUZHAHOI npogheciiinoi oceimu y
CMBOPEHHI  epeKMmuUBHUX MemOoOUYHUX PEeKOMEeHOayill 0N PO36UMK)Y OePHCABHO-
NpUBAMHO20 NAPMHEPCMBEA OJis1 NOKPAUeHHs AKOCmI npogecitnoi oceimu, niosueH s
KOHKYPEHMOCHPOMONCHOCMI ~ BUNYCKHUKIE — 3aKknadie  npogeciinoi  (npogecitino-
MeXHIYHOI) 0Cc8imu Ha PUHKY npayi ma iHHOBAYIIHO20 PO3BUMKY YKPAIHCbKOI eKOHOMIKU.
30iticneno ananiz 3aKOHOO0ABYUX MA HOPMAMUBHO-NPABOBUX OOKYMEHMI8 3 PO3GUMKY
0€pICaABHO-NPUBAMHO20 NAPMHEPCMEa,; 10eHMUPIKO8AHO Mma NPOAHANI308AHO CYYACHL
MoOei 0epHCasHO-NPUBAMHO20 NAPMHEPCEA, BUABNIEHO U 0XAPAKMEPU308AHO IXHI
ocobnusocmi ma nepegazu, W0 MONCYMb OYMU BUKOPUCMAHI Ol NOKPAUeHHs
0epPIACABHO-NPUBAMHO20 NAPpMHepCcmea 6 2anysi npogeciunoi ocsimu 6 Ykpaiui;
BI03HAYEHO ICHYBAHHS 38 3KV MIJNC epexmusHicmio napmuepcmea ma sAKiCMo
nio2omosKu MauOymuix ¢haxisyis, oKpecieHo 3HA4YWi MONCIUBOCMI MA NePCHeKmueu
yiei popmu cnisnpayi. CyyacHumu mMooenamu 0epicasHo-npueamHo20 Napmuepcmed 8
eanysi npogheciiinoi  (npogpecitino-mexniunoi) ocgimu €: Mooelb NApMHEPCmea Ha
3AKOHO0AB8YOMY DpI6HI (OCHOBHA Y8aea NPUOLIAEMbCA pPecYN0BAHHIO GIOHOCUH MIdC
0epIICasHUMU MA NPUBAMHUMU CYO'€EKmamu 0ceimu WLISIXOM YX8ANeHHA I0NOBIOHUX
3AKOHI8 Ma HOPMAMUBHUX AKMIB), MOOeNb NPOEKMHOI cnignpayi (akyeHm 3pooaeHull Ha
peanizayii KOHKpemHux OCBIMHIX NPOEKMI8 I Npocpam CRIIbHO 3 NPUSAMHUMU
KOMNAHIAMU MA Op2aHizayisimu);, Mooeib CRIIbHO20 (DIHAHCY8AHHA MA PeCypPCHO20
3abe3neuenns (napmuepu ChilbHO QIHAHCYIOMb OCBIMHI Npocpamu ma 3abe3neuyoms
docmyn 00 HeoOXIOHUX pecypcis);, mMooeib napmuepcmeda y hopmi niONPUEMHUYLKOT
OIANLHOCMI  (8KIIOUAE CNIBNPAYI0 3 NPUBAMHUMU NIONPUEMCMEAMU MA CMEOPEHHS.
CRINTbHUX 0C8IMHIX nionpuemcms). Icnye 3pocmarouuti inmepec 3 OOKy K 0€PHCABHUX,
max i npusamuux cyo'exmis 0o yuacmi y napmuepcmeax 6 2any3i npogheciiinoi oceimu,
wWo modice Oymu CNpusmIUSUM 01 NOOAIbU020 po38umKy yici cpepu. Tlozumuernumu
acnekmamiu  0epi’caA8HO-NPUBAMHO20 NAPMHEPCMEa € NIOBUUeHHs SKOCMI 0C8imu,
PO3UIUPEHHST MOdNCIUBOCHeU (DIHAHCY8aHHA ma 00Cmyny 00 pecypcis, CMEOpeHHs
NPAKMUYHUX MOJICAUBOCHeElU Ol Ni020moeKu 3000ysauié oceimu. [[o BUKIUKIE, WO
ICHYIOMb HA WIAXY PO3BUMK)Y NAPMHEPCMEA GIOHECeHO: HeoOXIOHICMb 3aKOHO00A8Y020
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pe2yno8ants, 3a0e3neuenHs npo3opocmi ma e@ekmusHocmi cnisnpayi, GUpIilieHHs
NUMAaHb IHMeNeKMyaibHOol 61ACHOCMI.

The relevance of the article is determined by: the constant changes and challenges
in the field of vocational education and the development of public-private partnerships,
the necessity for people to adapt to new technological and economic realities, which
requires finding new ways of cooperation between public institutions and the private
sector in education; the need for domestic professional education to create effective
methodological recommendations for the development of public-private partnerships to
improve the quality of professional education, enhance the competitiveness of graduates
of vocational education institutions in the labor market, and innovative development of
the Ukrainian economy. The modern models of public-private partnership in the field of
vocational education include: the partnership model at the legislative level (main
attention is paid to the regulation of relations between public and private education
entities through the adoption of relevant laws and regulations); the project collaboration
model (focus is on the implementation of specific educational projects and programs in
conjunction with private companies and organizations); the joint financing and resource
provision model (partners jointly finance educational programs and provide access to
necessary resources), the partnership model in the form of entrepreneurial activity
(includes cooperation with private enterprises and the creation of joint educational
enterprises). There is a growing interest from both public and private entities in
participating in partnerships in the field of professional education, which can be
favorable for the further development of this sector. The positive aspects of public-private
partnership include improving the quality of education, expanding financing
opportunities and access to resources, and creating practical opportunities for
educational attainment. Challenges that exist in the development of the partnership
include: the need for legislative regulation, ensuring transparency and effectiveness of
cooperation, and resolving issues of intellectual property.

Kntouosi  cnoea: 0eporcasHo-npusamHe Keywords: public-private  partnership,
napmuepcmeo, npogecii  oceima, Mooeii vocational education, collaboration models,
cnignpayi, 3aKOHOOagYe  pecynto8aHHs, legislative  regulation,  advantages  and
nepesacu  ma  BUKIUKU,  NAPMHEPCHKI challenges, partnership relations, education
BIOHOCUHU, SAKICMb  0CGIMU, (DIHAHCYBAHHSL quality,  education  program  financing,
OCBIMHIX NPOSPAM, eheKmueHicmy CRienpayi, collaboration  effectiveness,  development
nepCcneKmueu po36UmKy. prospects.

Public-private partnerships (PPPs) in the field of vocational education,
as a significant aspect of contemporary educational systems, enable the
combination of efforts by public and private entities to achieve common
goals in training qualified professionals. In the context of global changes in
labor market requirements and technological advancements, PPPs become a
relevant strategy for enhancing the quality of education and ensuring the
competitiveness of the workforce.

A scholarly analysis of the foundational aspects of PPPs in vocational
education requires the examination and systematization of various facets of
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this collaboration. Key aspects for scholarly scrutiny include: 1) the
exploration of the legislative environment and normative legal framework
defining the rules and conditions of PPPs in vocational education (the
analysis includes an assessment of existing norms and their alignment with
the needs and objectives of the educational system); 2) the investigation of
different PPP models, their main characteristics, features, and
implementation examples (models may encompass joint educational
programs, partnership agreements, collective educational initiatives, etc.); 3)
the analysis of the structure and characteristics of the partners in PPPs; this
includes both public entities (educational institutions, governmental bodies)
and the private sector (enterprises, civil organizations, business structures);
4) the determination of specific goals and tasks set before PPPs in vocational
education (analyzing the potential for achieving these goals through
cooperation).

The scholarly analysis of these aspects can contribute to a better
understanding of the essence and effectiveness of public-private partnerships
in vocational education. The research underscores the necessity of a
systematic approach to comprehending and regulating PPPs, as this form of
collaboration holds substantial potential for improving education and
workforce development.

It should be noted that an important aspect of scholarly analysis is the
adaptation of global experiences and best PPP practices to the specific
conditions and needs of the Ukrainian vocational education system. By
examining the aforementioned aspects, it is possible to formulate
recommendations and strategies for further development and enhancement
of PPPs in Ukraine, which is of great significance for the training of qualified
professionals and for increasing the country's competitiveness in the
international labor market.

The United Nations has proposed a public-private partnership (PPP)
as a tool to achieve sustainable development goals. However, the issue
regarding this concept is still insufficiently covered in the scientific
literature. Some researchers, using a «bottom-up» approach, examined the
concept and stages of PPP development focused on sustainability, as well as
analyzed the status of PPP research, also focused on sustainability (Wang, &
Ma, 2020). For us, the studies of the impact of public-private partnerships
(PPPs) as a way to form synergy between public and private partners in order
to overcome contemporary challenges and develop new opportunities are
valuable (Rybnicek, Plakolm, & Baumgartner, 2020). In their study, they
note that PPPs carry more risks than other projects. They developed a new
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conceptual model of interdisciplinary perspective for bridging the gaps
between research and practical implementation of public-private partnership
in education. Modern models of vocational education and training in
European Union countries were studied by domestic scientists with
consideration of comparative analysis (Radkevych et al., 2018; Kruglov,
2018, p.57).

The features of engaging private partners in the training of skilled
workers in the system of dual education in Germany were revealed in the
works of O. Striltsiv (2019). The development of teachers and trainers in
vocational education institutions in EU countries with the involvement of
professional unions was substantiated in the study by O. Radkevych (2017).

The aim of the article: to conduct a theoretical analysis of public-
private partnerships in the field of vocational education and to identify
current models of its functioning.

Methods to investigate are: theoretical analysis of the source base — to
study regulatory documents and laws that regulate public-private partnership
in the field of vocational education and to determine its various models;
comparative analysis — to identify common and distinctive characteristics of
the detected models of public-private partnership, revealing the peculiarities
of their functioning; expert assessment — to obtain recommendations
regarding the prospects for the development of public- private partnerships
in the field of vocational education in Ukraine.

As a result of studying the basic aspects of public-private partnership
in the field of vocational education (hereinafter — VE), which were outlined
in the introduction and sources, it can be concluded that this cooperation is
important for improving the quality of education and training. The results of
the partnership should be discussed according to the following key aspects:

1. Creating a conducive microclimate. Encouragement of private
companies and educational insti- tutions to partnership (Dyomina, 2021).
This can include financial incentives, tax benefits, access to resources, etc.
Creating a conducive climate in this context means creating conditions that
encourage private companies and educational institutions to actively partner
with state educational institutions. These conditions may include various
benefits, such as: 1. Providing financial support or financial incentives that
allow companies and educational institutions to save or generate additional
income through participation in partnerships. This can include grants,
subsidies, financial assistance, etc. 2. Reducing tax liabilities for companies
actively interacting with educational institutions. For example, lowering
income tax or other tax payments. 3. Providing access to various resources,
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such as laboratories, equipment, libraries, databases, which help to improve
the quality of education and research. Encouraging private companies and
educational institutions through these measures promotes their active
participation in public-private partnerships in the field of education.

2. Development of programs and courses. Joint development of
curricula and courses between state and private educational institutions.
Ensuring the relevance and compliance of the curricula with the needs of the
labor market. The idea we propose concerns cooperation between state and
private educational institutions in the development of curricula and courses
in the field of vocational education. Here are some details and clarifications:
1. State and private educational institutions can join forces to create joint
curricula that take into account the latest trends and requirements of the labor
market. 2. One of the key goals of joint program development is to ensure
the relevance and compliance of these programs with the needs of the
modern labor market. To do this, it is necessary to include in the programs
current technologies, skills, and knowledge that are in demand among
employers. 3. During the development of joint programs, it is important to
involve industry experts who can provide a valid opinion on the needs of the
labor market. This will ensure their effectiveness and practicality. 4.
Educational programs must be dynamic and subject to constant updating. To
this end, it is important to create a corresponding mechanism for adaptation.
5. State and private partners must determine how the development and
implementation of educational programs will be financed. This may include
the distribution of financial obligations, grants, sponsorship, etc.

Such joint development of programs and courses can facilitate the
creation of a much more effective and relevant educational system that
satisfies the needs of both students and employers.

1. Monitoring. Identification of monitoring mechanisms and
assessment of the results of public-private partnerships. Observation of the
quality of education and student training. Let us clarify the monitoring
mechanism and evaluation of results (Levin, 1999). Public and private
partners should jointly develop a monitoring system that includes
participation from both sides. This may mean conducting regular meetings,
working groups, or webinars to discuss the current state of the partnership.
It is important to identify key performance indicators of PPPs, such as the
number of students who completed courses, the level of student and
employer satisfaction, learning outcomes, etc. Data should be collected,
analyzed, and used for decision making. Assessment of the quality of
education: An important aspect of monitoring is the assessment of the quality
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of education and student training. This can be done through audits, teacher
evaluations, student surveys, and assessments of learning outcomes. Public
and private partners should prepare regular reports on the results of their joint
activities. These reports can be presented to relevant educational authorities,
financial institutions, or other interested parties. Based on the results of
monitoring and quality assessment, partners must be prepared to adjust their
strategy and actions to improve outcomes. It is important to ensure public
access to data and reports on the activities of public-private partnerships to
en- sure openness and transparency of processes. Monitoring and evaluation
help ensure the effective operation of public-private partnerships and ensure
the quality of education and training of students.

2. Joint projects and research. Encouragement of joint research
projects and innovative initiatives. Facilitating the exchange of knowledge
and technologies between public and private sectors. This thesis is very
important and reflects current trends in the development of education and
science. Here are some thoughts on this aspect:

* joint research projects enable the combination of efforts of public
and private participants to develop new technologies, methods, and
approaches in vocational education. This can contribute to the creation of
innovative products and services that meet the modern labor market
requirements;

» collaboration between public and private sectors enables the
exchange of knowledge, research capabilities, and resources. It also includes
access to laboratories, technological developments, and financial support;

* rapid changes in technologies and market conditions require
flexibility and adaptation in the education system. Joint projects facilitate
prompt response to changes and the implementation of new solutions;

* participation of students in joint projects and research gives them the
opportunity to gain practical experience and skills that meet the needs of the
labor market, which increases their competitiveness.

1. Training personnel within the framework of public-private
partnership (PPP) in the field of Vocational Education and Training (VET)
is crucial, as it aims to ensure the quality of education and the relevance of
vocational training to the labor market needs. Let's consider some arguments:

Adaptation of educational programs. PPP can improve educational
programs and courses, making them much more relevant and appropriate to
the labor market needs. This helps learners acquire the necessary skills and
knowledge for a successful career. The adaptation of educational programs
is a vital element in vocational education, as it ensures the relevance and
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compliance of training with contemporary labor market demands. In this
process, PPP can play a key role, adapting educational programs and courses
to the real needs and requirements of modern business and industry.

Key aspects of educational program adaptation through PPP include:

1. Assessment of labor market needs. Private companies have direct
links to the labor market and understand which skills and competences are
needed for a successful career. Collaborating with them allows educational
institutions to gain important information about the current market demands.

2. Development of relevant courses. Based on information from
private sector partners, new courses can be designed or existing ones
updated. These courses can incorporate current technologies, methods, and
practical skills that students can apply at work.

3. Practical experience. PPP can provide opportunities for students to
gain hands-on experience at real workplaces within partner companies. This
helps students apply theoretical knowledge in practice and develop practical
skills.

4. Content actualization. Collaboration with private partners will
facilitate continual updating of educational program content in response to
industry changes, helping to prevent stagnation and obsolescence in
education.

5. Provision of learning facilities. PPP can also assist in providing
students with access to modern educational materials, equipment, and
resources essential for learning in current conditions.

As a result of such adaptation of educational programs, learners gain
valuable experience and skills, which are a significant advantage when
seeking employment and further career development. This approach
promotes the successful integration of graduates into the labor market and
the sustainable development of the vocational education sector as a whole.

Practical training. For preparing qualified personnel, it is important to
include practical training in educational programs. PPP can give learners the
opportunity for internships and practice in companies specializing in the
relevant field. Practical training plays a vital role in forming qualified
personnel, so its inclusion in educational programs is an extremely important
aspect. PPP can significantly enhance its quality by providing students and
learners with the opportunity to gain valuable experience during internships
and practice in companies specializing in the relevant industry.

Practical training provided through PPP has numerous undeniable
advantages for students and learners. It facilitates the development of
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practical skills and knowledge, preparation for the challenges of the modern
labor market, and collaboration with potential employers.

One of the most important benefits is the opportunity to gain real work
experience. Students can apply their theoretical knowledge and skills in
practice, enriching their experience and preparing for future careers (Maroy,
2009).

The second important advantage is the opportunity for better
familiarity with the demands of the labor market. During internships,
students deepen their understanding of the expectations and requirements
that are placed on professionals in their chosen field. Practical training
contributes to the active development of practical skills, which are important
for further career advancement. This helps students learn to perform real
tasks and solve practical problems, which can be extremely useful in their
professional activities. Additionally, during internships, students can
actively build a network of con- tacts and acquaintances, which will become
a valuable resource for further job searching and career growth.

Incidentally, it should be noted that practical training helps students
better understand how their theoretical knowledge and skills are applied in
practice. And this practical context can become a source for updating and
improving the educational process.

Thus, public-private partnership in the field of practical training
contributes to the improvement of the quality of education and the readiness
of graduates for successful careers in their field, which is an important step
in ensuring that education meets the demands of the labor market and in
increasing the competitiveness of students.

Access to resources. Shared access to resources of both public and
private partners can sig- nificantly enhance the quality of education. This in-
cludes lessons in appropriate, well-equipped laboratories, use of technical
equipment, libraries, funding sources, and more. Access to resources is a key
component of successful professional and vocational education in the
modern world. PPP in this field can significantly improve the quality of
education and provide students with more opportunities for development and
self-improvement.

One of the key advantages of such a partnership is the shared access
to resources that can be provided through the combined efforts of public and
private partners (Patrinos, Barrera-Osorio, & Guaqueta, 2009). This means
that pupils and students have the opportunity to use modern laboratories and
technical equipment, which are usually too expensive for individual
educational institutions. They also have access to larger libraries and other
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sources of information, which expands their research and self-learning
capabilities.

At the same time, access to laboratories and technical equipment
allows students to gain practical experience and develop their own skills in
real conditions. This is especially important in areas of activity where
practical experience is crucial, such as engineering or medicine.

Libraries and sources of information expand students' possibilities for
scientific research and studying relevant literature in their field. This makes
their education much more informed and allows them to improve their skills
and knowledge (Mar- tens, Rusconi, & Leuze (eds.), 2007).

Finally, access to funding sources can support scholarships, grants,
and other forms of finan- cial aid for students, helping to lower the financial
barrier to obtaining quality education.

All these opportunities provided by PPP in terms of access to resources
contribute to improving the quality of education and preparing young
professionals for the challenges of the modern world of work. Such an
approach can ensure a much more successful and competitive career for
graduates, contributing to the sustainable development of the professional
education sector.

Updating the content of education. Partnership with private companies
can assist in incorporating current and innovative contents into education.
This is particularly important in fields that are rapidly changing, such as
information technology. Updating the content of education becomes
increasingly important in a fast-changing world where technologies and
industrial standards are constantly evolving. The partnership with private
companies in this context opens up numerous opportunities for improving
the quality of education and incorporating current and innovative content
into educational programs.

One of the key advantages of such a partnership is the ability to review
and update curricula in accordance with contemporary standards and labor
market needs. Private companies are always at the forefront of using the
latest technologies and working methods, and they can help bring these
innovations to education.

Additionally, private companies can also provide access to their
specialists and experts who have practical experience and knowledge in
specific fields. This allows students to gain constant insights and
consultations from professionals who are actively working in the relevant
areas. It is important to note that this opportunity becomes particularly
relevant in fields undergoing rapid technological changes, such as
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information technology, where new products and approaches appear daily
(Maranto, 2005). Partnership with private IT companies, for example, helps
pupils and students stay informed of the latest trends in this field.

In general, updating the content of education through collaboration
with private companies becomes key in ensuring the primary educational
goal: their graduates will be ready to meet the challenges of the modern
world of work and will have current skills and knowledge that meet the needs
of the modern market.

Career Opportunities. Public-private partnerships (PPPs) can assist
students in gaining access to career opportunities and vacancies in private
companies before they complete their education. This contributes to a higher
level of employment and professional development of graduates. In the field
of Vocational Education and Training (VET), PPPs offer unique
opportunities for learners to build successful careers and ensure their
employability before finishing their studies.

One of the key benefits is the opportunity to access career
opportunities and vacancies in private companies. This provides learners
with the chance to build contacts with potential employers, learn about
current vacancies, and understand candidate requirements. Such access helps
them to be one step ahead in the competitive job market.

Additionally, PPPs can facilitate the organization of internships and
practical experiences in private companies. This enables learners to gain real
work experience in specific industries and develop practical skills. Often,
these internships can lead to job offers on a permanent basis even before
graduation.

Overall, PPPs in vocational education open the door to a variety of
career opportunities and support the successful launch of graduates on their
path to professional growth and achievements.

Assessment of Results. It is important to assess the outcomes of
education and training to en- sure the effectiveness of the partnership and to
timely adjust the programs, which is a critical component of PPPs in
vocational education, as this process plays a crucial role in ensuring the
efficacy of collaboration and the improvement of educational programs.

Firstly, assessing learning outcomes enables the determination of how
successfully students have assimilated the material and developed the
necessary skills. This is vital for verifying that the educational programs
meet labor market needs and ensure high quality education.

Secondly, assessing learning outcomes provides the opportunity to
evaluate the overall effectiveness of the PPP and to identify whether the
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objectives of the collaboration were achieved, whether it helped students
prepare for career challenges, and whether necessary adjustments were made
to the programs.

Thirdly, assessing learning outcomes is a means of continuously
improving the educational process. Information obtained during assessment
can serve as a basis for changes and enhancements in educational programs,
teaching methods, and approaches to training.

Furthermore, assessing learning outcomes promotes openness and
transparency in collaboration between public and private partners, and
allows all interested parties to assess the contribution of each and define the
scope of responsibility.

In conclusion, assessing learning outcomes is an important part of
PPPs in vocational education as it ensures the effectiveness of the
collaboration, guarantees the quality of education, and supports the
continuous improvement of educational programs and teaching methods.

Lifelong learning. Partnership can also promote continuous education
and skill upgrading for workers already in the labor market, enabling them
to remain competitive and meet the demands of the modern labor market.

Public-Private Partnership (PPP) in the field of Vocational Education
and Training (VET) can also play a crucial role in supporting lifelong
learning and the skill enhancement of workers, even when they are already
in the labor market. This opportunity contributes to ensuring competitiveness
and adaptation to the demands of the modern labor market.

The conditions of the modern labor market are extremely dynamic,
and to maintain competitiveness, workers must continuously update their
knowledge and skills. PPP can provide access to educational resources and
opportunities for skill upgrading, including training according to current
technologies and methods, as well as providing access to specialized courses
and training. Such collaboration can become a mechanism for creating
individual learning plans for employees that consider their needs and
professional goals. Currently, this enables workers to manage their own
learning and ensures their ability to adapt to new challenges and
opportunities that arise in the labor market.

As a result, PPP becomes not only a mechanism for preparing new
personnel but also a means to support the professional growth and
development of individuals throughout their lives. It helps workers stay
relevant and ready to meet the growing demands of the constantly changing
world of work.
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The information campaign is a critical component of Public-Private
Partnerships (PPPs) as it can popularize and sustain this cooperation, attract
resources and stakeholders, and help achieve its goals. The aim of the
information campaign is to inform various stakeholders (students, teachers,
private companies, NGOs, etc.) about the existence and benefits of PPPs in
vocational education, and to encourage new partners and sponsors to support
this collaboration. Various means and channels can be utilized to attain the
campaign's objectives, such as websites and social media, press releases,
brochures, webinars, conferences, infographics, videos, and other mass
media tools. Within the campaign, it's crucial to convey key messages, like
the advantages of PPPs (e.g., enhanced education quality, practical training
for students, career growth opportunities), examples of successful projects
and collaborations, and how to become part of this cooperation.
Collaborating with media, including local press, radio, and television, is
important for disseminating information about PPPs. This will draw more
attention to the partnership and bring in new interested parties.

After the campaign, assessing its effectiveness is es- sential through
website statistics, social media re- ports, surveys, or feedback from the target
audience. Analyzing what worked and what didn't, and adjust- ing the
strategy based on these insights, will improve future campaigns' outcomes.

Modern models of PPP in vocational education have been identified:
the legislative partnership model (focusing on regulating relations between
state and private educational entities through legislation and norms); the
project collaboration model (emphasizing the implementation of specific
educational projects and programs with private companies and
organizations); the joint funding and resource provision model (partners
jointly finance educational programs and provide necessary resources); the
entrepreneurial activity partnership model (involving collaboration with
private enterprises and the creation of joint educational ventures). It was
found that there is a growing interest from both state and private entities in
developing partnerships in vocational education, which may be favorable for
the further development of this field. Positive aspects of PPPs have been
defined: improved quality of education, expanded financing opportunities
and resource access, and creation of practical training opportunities for
students. The challenges existing in the development of partnerships have
been characterized: the need for legislative regulation, ensuring transparency
and efficiency of cooperation, and resolving intellectual property issues.

e
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1.5. PUBLIC-PRIVATE PARTNERSHIP IN ENSURING THE QUALITY
OF VOCATIONAL EDUCATION

AEP/KABHO-IIPUBATHE ITAPTHEPCTBO Y 3ABE3IIEYEHHI AKOCTI
HIPO®ECIHHOI (ITPO®ECIHHO-TEXHIYHOI) OCBITH

KOunis JIwabkoBa Yuliia Lulkova
MOJIO/IIINI HAYKOBUH CITIBPOOITHHK Junior research fellow, laboratory of foreign
nmaboparopii 3apyOiKHUX CUCTEM TpodeciiHol systems of vocational education and training
ocBitH 1 HaB4YaHHs [HCTHTYTY TipodeciitHol of the Institute of Vocational Education
ocsitn HAITH Vxpaiun, of the NAES of Ukraine,
https://orcid.org/0009-0008-4452-5104 https://orcid.org/0009-0008-4452-5104
julialulkova@gmail.com julialulkova@gmail.com

Axmyanonicms ~ OCHOGHUX — YUHHUKIE — 6NIUBY  OEPIHCABHO-NPUBAMHO20
napmuepcmea Ha AKicmb  npogheciiinoi  (npogecitino-mexniunoi) oceimu  uepes
PO3KpUmms yuacmi CmopiH napmuepcmedq, — O0epicasu, NpusamHozo 0OizHecy ma
2pomaocbKocmi, — 8 npoyecax mooepHizayii 3micmy, ¢opm, 3acobie ma cmpykmypu
npoghecitinoi niocomosku mManubdymHix keanighikoeanux ¢haxisyie 6ionogiono 0o nompeo
cyuacHoz2o puHky npayi. Mema: oxapakmepuzyeamu NOMeHYIUHI HANPAMU GNIUBY
0€pIICABHO-NPUBAMHO20  NAPMHEPCMEA  HA  NIOBUUeHHA  AKOcmi — npoghecitinoi
(npogpeciino-mexniunoi) oceimu. Memoou: onpayrseanus HAYKOBUX — Odlceper,
3aKOHO0ABYUX, HOPMAMUBHO-NPABOBUX  OOKYMEHMIB, eMNIPUYHUX OAHUX WO0O0
nioguweHHs aKkocmi npogheciiinoi (npogecitino-mexHiunoi) oceimu 8 ymosax peanizayii
NPOEKMIB 0EPAHCABHO-NPUBAMHO20 NAPMHEPCMEA OISl BUSHAYUEHHS CINAHY PO3POOTIeHHs i
PO3KpUmMms NpooaemMamuky 00CHiONHCeHHA,; 30IlUCHEeHH HAYKOB8020 Y3d2dNlbHeHHSA HA
OCHOBI MeopemuyHoec0 aHauizy [ CUHMe3) HAYKOBUX NiOX00i8 W000 pPO3BUMK)
00Cnioxcy8anoi npobaemu i, 30Kpemd, BU3HAYEHHS HANPAMI6 6NAUBY NPOEKMIB
0epPIAHCABHO-NPUBAMHO20 NAPMHEPCMEA HA AKICMb NPpoghecilinoi (npogecitino-mexHiuHoi)
ocgimu. Pe3yibmamu: Ha OCHO8I aHANi3y 3AKOHOOA8UUX [ HOPMAMUBHO-NPABOBUX
0oKkymenmie y cghepi npogheciiinoi (npogheciiino-mexuiunoi) oceimu ma 0epiHcasHo-
NpUBAMHO20 NAPMHEPCMEA, HAYKOBUX Odcepell Ul eMNIPUYHUX OAHUX OXAPAKMEPUI0BAHO
NOMEHYINHI HanpsAmMu 6Niuey NPOEKMIE O0EepPHCABHO-NPUBAMHO20 NAPMHEPCMEA HA
sAKicmb npoghecitinoi (npogecitino-mexHiunoi) oceimu i, 30Kpema, Wisaxom po3pooieHHs
CyHacHux npogpecitinux i 0C8IMHIX CMAaHOApmie 3 KOHKDEMHUX CheyiaibHOCmel Ha
OCHOBI  KOMNEMEeHMHICHO20 Ni0X00y;, MoOepHi3ayii mamepiaibHO-mexHiuHoi Oasu
3aKna0i8 0ceimu, 6NPOBAONCEHHS CYHACHUX BUPOOHUYUX [ NeOa202iYHUX MeXHON02iU,
HAOAHHsL PI3HUX 6U0i8 iHaHcOo80i NiOmMpumKu 3aKkiadam npogeciinoi (npogecitino-
mexHiyHoi) oceimu mowjo. BusHaueno 1 oxapaxmepuszo8aHo NOMEHYIlHI Hanpsamu
BNIUBY 0EPIHCABHO-NPUBANHO20 NAPMHEPCMEa Ha AKicmb npogeciiinoi (npogecitino-
mexHiuHoi) oceimu uepe3. cninvHy yuacme y inancysauni II(1IT)O; mooepnizayiro
iHppacmpykmypu ma mamepianvrno-mexniynoi 6azu II(I1T)O; onoenennsa cmanoapmis
HA HABYANbHUX NPOSPAM BIONOGIOHO 00 nomped PUHKY Npayi, 6Npo8aON’CeHHs CYUACHUX
Gopm, memoodie i mMexHONO2Ii HABYAHHA, 3a0e3nedueHHs a0anmueHOCmi cucmemu
VAPAaGNiHHA, Npo3opocmi Y200, MoHimopunzy ma oyinioganna saxocmi 1I(I1T)0,
HAA200HCEHHST epheKmusHo20 3860POMHO20 38'3KY 3i CMYOeHmamu, 6uxk1aoadamu i
pobomooasysamu. CghopmoeaHo BUCHOBOK w000 HeoOXIOHOCMI  800CKOHANIEHHS
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npagoBo2o pecyniogaHHsa Yuacmi 0epiHCasHux i NpUeamHux napmuepie y 3abe3neyeHHi
HanedcHoi axocmi npogeciiinoi (npogecitino-mexuiunoi) oceimu.

Relevance. This paper explores the key factors influencing the quality of
vocational (vocational-technical) education through public-private partnerships. It
delves into the involvement of partnership entities — the state, private business, and the
community — in modernizing the content, forms, means, and structure of vocational
training for future qualified professionals, in line with the needs of the contemporary
labor market. Objective: To characterize the potential directions of public-private
partnership impact on enhancing the quality of vocational education. Methods: The study
involves processing scientific sources, legislative and regulatory documents, and
empirical data on enhancing the quality of vocational education in the context of public-
private partnership projects. It includes a scientific summary based on theoretical
analysis and synthesis of scientific approaches to the development of the researched
problem, particularly identifying the impact directions of public-private partnership
projects on the quality of vocational education. Results: Based on the analysis of
legislative and normative-legal documents in the field of vocational education and public-
private partnerships, scientific sources, and empirical data, the potential directions of
public-private partnership projects on the quality of vocational education are
characterized. These include developing modern professional and educational standards
for specific specialties based on a competence approach, modernizing the material-
technical base of educational institutions, implementing contemporary production and
pedagogical technologies, and providing various types of financial support to vocational
(vocational-technical) education institutions. The paper identifies and describes the
potential directions of public-private partnership impact on the quality of vocational
(vocational-technical) education, including: joint participation in financing V(VT)E;
modernization of infrastructure and material-technical base of V(VT)E, updating
standards for educational programs in line with labor market needs; introducing modern
forms, methods, and technologies of learning; ensuring adaptability of management
systems, transparency of agreements, monitoring, and evaluation of V(VT)E quality, and
establishing effective feedback with students, teachers, and employers. The paper
concludes with the necessity of improving legal regulation for the participation of public
and private partners in ensuring the quality of vocational (vocational-technical)

education.

Kntouosi  cnoea: 0eporcasHo-npusamHe Keywords: public-private  partnership,
napmuepcmeo,  npogeciina  (npogeciiino- vocational (vocational-technical) education,
mexuiuna) oceima, AK- icmb, HAGYAIbHI quality, educational programs, educational
npospamil, 3aK1a0u 0Ceimu. institutions.

Public-private partnerships (PPP) are of significant importance in the
development of vocational (vocational-technical) education (hereafter
V(TE)E) and in ensuring its quality. The integration of state and private
sector resources opens new opportunities for enhancing the quality of
educational services. Governmental partnership support acts as a catalyst for
the stability and long-term sustainability of PPP projects in the V(TE)E
sector, encompassing the creation of a conducive legislative environment.
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This includes establishing a legal foundation for signing agreements and
forming mechanisms to protect the interests of all partnership participants,
and providing tax incentives to enterprises engaged in PPP projects. State
support may also involve funding certain aspects of the educational process,
such as the development of new educational standards and curricula. In the
context of PPP implementation, private companies can conduct expert
reviews of the content of educational standards and/or structural components
of curricula, providing resource support to create the necessary conditions
for organizing the educational process.

State investments in V(TE)E are often limited and predominantly
concern the development of organizational-methodological support for the
educational process. In contrast, the private sector can offer technological
innovations and practical tools that meet labor market needs. Private sector
investments can ensure the modernization of the material-technical,
instructional-methodological, and technological infrastructure of V(TE)E
institutions, facilitating not only the replacement of outdated equipment but
also the introduction of high-tech and innovative production technologies
used in modern industry. Updated computer equipment and software enable
the use of active and interactive learning methods, virtual modeling, internet
environments, and other electronic education tools. This approach enables
students to not only learn about the operation of cutting-edge industrial
equipment but also develop crit ical thinking, creativity, teamwork skills,
and  adaptability to rapidly changing production conditions. The
implementation of modern technologies and methodologies in the
educational process is critically important for preparing future skilled and
competitive professionals in line with the demands of the contemporary labor
market.

Collaboration between the state and the private sector should be
organized in a way that keeps student interests at the core. This means that
agreements between VET (Vocational Education and Training) institutions
and private companies should take into account the need for high-quality
VET, providing access to cutting-edge production technologies and
resources. Cooperation within PPPs (Public-Private Partnerships) allows for
the adaptation of educational programs to reflect current trends and employer
requirements, thereby ensuring students acquire relevant professional skills
needed for their future careers.

Effective implementation of PPP projects in the VET sector requires
a comprehensive approach and interaction of all critical factors in this
process. This includes aspects such as legislative framework, institutional
mechanisms, financial resources, and interaction between all stakeholders of
the partnership. The legislative framework, defining the basic principles and
methods of PPP project management and protecting the rights and interests
of all partnership participants, is a key element. Institutional mechanisms for
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establishing and implementing PPP projects involve management structures,
decision-making procedures, and mechanisms for control and assessment
of project outcomes. Financial resources are another vital aspect of PPPs'
impact on VET quality, encompassing not only direct investments but also
financing mechanisms like loans, grants, scholarships, and other forms of
financial support.

A crucial element of successful PPP project implementation is the
establishment of effective communication among all interested partnership
parties. This necessitates constructive interaction between the state, private
partners, and other stakeholders, such as professional unions, students,
parents, and local communities. These stakeholders collaboratively address
social development issues and positively influence the quality of VET within
the PPP framework (Radkevich, 2022).

Under current conditions, PPPs open new opportunities for the
development of VET, ensuring its quality, accessibility, and relevance to
labor market needs. The term «public-private partnership» is defined as
cooperation between state and private partners, conducted based on a
contract in an established order, and meeting the characteristics of public-
private partnerships (On Public-Private Partnership, 2010). According to V.
Radkevich (2022), this institute allows for forming and maintaining a system
of mutually beneficial long-term economic and organizational relations
between state authorities, local administration, social institutions, and the
private sector. The aim is to attract additional investments in VET
development, increase the level of joint responsibilit y for decision-
making, and achieve economic, social, and pedagogical effects. Regarding
the term «education quality», the Law of Ukraine «On Education» (2017)
interprets it as the compliance of learning outcomes with legal requirements,
relevant education standards, and/or the contract for educational services,
while «quality of educational activity» refers to the level of organization,
provision, and implementation of the educational process that ensures
individuals acquire quality education and meets the requirements set by
legislation and/or educational service contracts (On Education, 2017).

The conceptual provisions for ensuring the quality of Vocational
Education and Training (VET) based on Public-Private Partnerships (PPP)
are elucidated in the Strategy for the Development of Vocational
(Vocational-Technical) Education for the period up to 2023 (2020), and the
concepts: implementation of state policy in the field of VET «Modern
vocational (vocational-technical) education for the period up to 2027»
(2019), and the State Targeted Social Program for the Development of VET
for 2022-2027 (2021).

A modern form of education implemented on the principles of PPP in
the field of VET is identified as dual education, which, according to the Law
of Ukraine «On Education» (2017), gives an individual the right to acquire
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VET based on a combination of learning in educational institutions with
training at workplaces under the conditions of enterprises, institutions, and
organizations to acquire a certain qualification, usually based on PPP
contracts. The wide implementation of dual education positively impacts the
quality of practical training of future specialists and their employment
percentage in high-tech enterprises (Strilets, 2019). The goal is to
characterize the potential directions of the influence of public-private
partnership on improving the quality of vocational (vocational-technical)
education. Methods: processing of scientific sources, legislative, normative-
legal documents, empirical data on improving the quality of vocational
(vocational-technical) education in the context of implementing PPP projects
— to determine the state of development and reveal the research issues;
conducting scientific generalization based on theoretical analysis and
synthesis of scientific approaches to the development of the researched
problem and, in particular, determining the directions of influence of PPP
projects on the quality of vocational (vocational-technical) education.

One of the key aspects of improving VET quality is the involvement
of PPP parties in the process of vocational training of skilled workers. This
approach is implemented through the joint participation of partners in
developing educational standards and curricula that meet the specific needs
of various economic sectors; establishing qualification and training-
practice centers, as well as regional educational-production clusters, etc.
Within the framework of qualification and training-practice centers,
educational-production clusters, and other similar institutions, educators of
VET institutions together with leading specialists of enterprises can address
a range of tasks related to adjusting educational programs, creating modern
teaching materials, etc. (Korotkova, 2020). It should be emphasized that the
relevance of educational programs according to the labor market needs is one
of the key indicators of the success of PPP activities in the field of VET.
Employers participating in PPP projects provide vital recommendations
regarding the content of education, its practical orientation, and determining
the necessary competencies and learning outcomes, integrating them into
educational plans and programs. The interaction of educators and business
representatives facilitates the creation of modern flexible educational
programs, according to which vocational training of future qualified
specialists is carried out, taking into account the dynamic technical-techno
logical changes in the production environment. Orientation of educational
programs to real business processes helps students better understand the
dynamics of the labor market and employer requirements, thus facilitating
the quick adaptation of qualified specialists to changes in their respective
professional fields and effective utilization of their professional knowledge
and skills in practice. Such integration of education and business enables
young professionals to better adapt to the organizational culture and
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corporate values of a particular enterprise, positively influencing their
professional identity formation and further career development. New
opportunities for the influence of PPP projects on enhancing the quality of
VET are unlocked through the application of modern production
technologies in the educational process, which promotes flexibilit vy,
individualization, and adaptability of learning to the demands of the labor
market. Special attention is given to the development of critical thinking,
communication skills, and entrepreneurship, as they help young
professionals successfully self-realize in a dynamic production environment.

The collaboration between educators and employers contributes to
bridging the gap between the demands of production and the competencies
formed in graduates of Vocational Education and Training (VET)
institutions. This is because when students become acquainted with real
production processes and working conditions during their studies, they better
understand the skills and knowledge they will need in the future. This not
only increases the attractiveness of graduates to potential employers but also
gives young professionals confidence in their abilities.

Meanwhile, the adaptation of VET institutions to the actual
demands of production requires flexibility and openness to changes in the
business sector from educational institutions. The administration of these
institutions must be prepared to respond quickly to transformations in the
production sector, update educational and training programs, and create
conditions conducive to the practical application of students' theoretical
knowledge. This approach can be implemented through mentoring
bybusiness industry professionals and the development of specialized
vocational training modules that cater to the specific needs of employers.

The development of specialized training modules in collaboration
with business representatives enables VET institutions to update and adapt
the content of educational materials in line with the latest labor market trends
and employers' needs. At the same time, collaboration under Public-Private
Partnership (PPP) requires active participation from the business sector in
the educational process, including providing suggestions for updating the
content of educational disciplines, organizing internships, and industrial
practices for VET students. In particular, business companies can integrate
their experience into creating more flexible and effective educational plans
and programs and in implementing innovative technologies for the
development of students' creative abilities and skills, conducting research
projects, and developments in educational institutions. Business industry
representatives also have the opportunity to participate in the development
of educational cases and projects, allowing students to develop skills in
resolving production situations.

An important component in ensuring the quality of VET under PPP is
the involvement of students in practical work in partner companies, which
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enables students to gain experience in real production activities and
significantly increases their chances of successful employment. Such
experience can be acquired through industrial practice or internships, during
which students learn to apply theoretical knowledge in practice, develop
important teamwork skills, and work with modern equipment and software.
Additionally, they have the opportunity to communicate, interact, and
collaborate with professionals in their field, motivating their professional
development,  enhancing their competencies, and expanding their
professional contacts, thereby increasing their opportunities for further
collaboration. Such practical experience is invaluable as it prepares students
for real working conditions, increases their efficiency, motivation, and
competitiveness.

Ensuring the quality of educational services within PPP is impossible
without regular monitoring and assessment of the quality of VET. In this
regard, the modern experience of the private sector in developing and
implementing effective assessment systems, using various tools and
methodologies, such as external testing, self-assessment of educational
institutions, monitoring, and analysis of student performance data, is useful.
The application of internal and external quality control and assessment
mechanisms in VET within PPP requires the definition of effective
evaluation criteria and quality standards that must be correct and
understandable for all interested parties of the partnership, as well as
ensuring transparent reporting procedures and involving students in the
assessment processes. It is important that students have the opportunity to
provide feedback on the quality of education and teaching, contributing to
the increased accountability of teaching staff and educational institutions for
the quality of training future professionals in accordance with state standards
and societal demands.

It is noteworthy that the effectiveness of Public-Private Partnerships
(PPP) in ensuring the quality of Vocational Education and Training (VET)
depends on the clear allocation of responsibilities and risks between the
partnership parties. Precise definition of rights and obligations of each party
is a key aspect of ensuring the quality of educational services. Transparency
in agreements is a mandatory condition for the successful implementation of
PPP, including responsibility for financing, management, distribution of
profits and losses, which must be clearly defined and accessible for review
by all interested parties. Transparency in agreements and monitoring of the
fulfillment of partnership obligations create guarantees for -effective
interaction and implementation of educational programs in accordance with
current employer requirements. This applies to both public and private
participants in the partnership. For the state, this may mean ensuring proper
funding, regulation, and oversight for compliance with educational
standards; for the private sector, it means contributions in the form of
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investments, technologies, methodologies, and expertise necessary for
modern VET (Popova, 2022).

Meanwhile, it should be emphasized that PPP projects in the VET
system require not only investments from the state and private sector but also
commitments to long-term cooperation based on shared goals and mutual
responsibility — each side must understand their commitments and expected
outcomes. In this aspect, legal regulation holds significant importance in
PPPs. Firstly, legal regulation of PPP projects defines the role and duties of
public and private partners. The state is responsible for defining VET quality
standards, monitoring compliance with these standards, and ensuring
education accessibility as per current legislation. Private partners, on their
part, are responsible for enhancing the quality of educational services in VET
institutions, including adapting education content to labor market demands,
developing, and implementing innovative teaching and assessment
technologies for students.

Secondly, legal regulation establishes PPP financing mechanisms,
enabling private partners to invest in VET and receive corresponding
rewards. Thirdly, legal regulation includes mechanisms for resolving
disputes between public and private partners, involving, for instance,
procedures for reviewing decisions made within the PPP framework. PPP
legal regulation in the VET sector must be flexible and consider various
contexts and needs of partners, as well as transparent and open for public
control, to ensure PPP activities align with public interests and high-quality
VET. In this context, the presence of a developed legal culture in VET
institutions' pedagogical staff and employers is of vital importance.
Radkevych (2020) defines this as «an integrative formation of personality,
encompassing a system of professional-legal knowledge, skills, socially
significant qualities, and a moral regulator of professional activity,
manifesting in a value-based attitude towards law, lawful behavior, and
responsibility for the outcomes of professional activity.»

Practical experience in implementing PPP projects in VET indicates
that further development of PPPs and enhancing the quality of VET requires
the implementation of measures that positively influence the efficiency of
partnership interaction between the state and private business. Firstly, it is
essential to refine normative approaches to defining partnership criteria and
standards, as well as mechanisms for monitoring their compliance. Such an
approach will enhance the effectiveness of VET and protect student interests.

The next important measure to enhance the effectiveness of Public-
Private Partnerships (PPPs) is to stimulate investment in Vocational
Education and Training (VET), ensured through tax incentives, grants, and
other forms of financial support for private partners investing in the
development of VET. This approach will help attract additional resources for
modernizing educational infrastructure and applying innovative teaching
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technologies in the educational process. Strengthening the links between
VET and the labor market is another important measure to increase the
effectiveness of PPPs. In this regard, the desired outcome can be achieved
through the active involvement of private partners in developing educational
programs and creating practical bases for participating in the assessment and
certification of VET institution graduates. This, in turn, will help ensure
improved quality of training for qualified professionals for the modern labor
market.

Joint financing of VET institutions in PPPs is also relevant, providing
them with necessary resources for training qualified professionals,
developing professional qualifications, and formulating professional and
educational standards. This contributes to enhancing the quality of
professional training for students, ensuring its practical orientation in line
with labor market needs, and modernizing the economic infrastructure.

Based on the research of PPP project effectiveness issues in VET, it
can be concluded that PPPs' impact on improving the quality of VET is based
on a clear understanding of shared goals, tasks, and mutual expectations
regarding the implementation of PPP projects in VET, as well as clarity in
preparing and adhering to agreements that define the duties and rights of each
partnership party. An important aspect in PPPs is ensuring adaptive project
management, enabling a prompt response to changes in the external
environment and new challenges regarding improving the quality of
educational services in VET.

Effective directions for PPPs to enhance the quality of VET include:
joint financing of VET; modernization of infrastructure and technical bases;
updating standards and curricula according to labor market needs;
implementing modern forms, meth-ods, and technologies of teaching and
practical train-ing; ensuring adaptability in management, clarity, and
transparency of agreements, monitoring, and evaluation of VET quality,
effective feedback be-tween all PPP stakeholders, including students,
teachers, employers, etc.

It can be asserted that PPPs in VET have the potential to become an
effective tool for enhancing the quality of educational services in preparing
pro-fessionals according to labor market demands. This contributes to
forming a highly qualified workforce in the country, capable of meeting the
needs of the modern labor market. The integration of efforts be-tween the
state and the private sector in this context positively impacts the
competitiveness of VET grad-uates and expands opportunities for further
career advancement.

e
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1.6. SOCIAL PARTNERSHIP
IN THE FIELD OF VOCATIONAL EDUCATION

COLIAJIBHE ITAPTHEPCTBO
Y COEPI IPO®ECIUHOI (IIPO®ECIHHO-TEXHIYHOI) OCBITH
Haranisa Yepnenosa Nataliya Chernetsova
MOJIO/IIINI HAYKOBUH CITIBPOOITHHK Junior Researcher at the Laboratory of
naboparopii 3apyOiKHUX cHCTEM MpodeciiHOT Foreign Systems of Vocational Education and
ocBitH 1 HaB4YaHHs [HCTHTYTY Tipodeciitnol Training of the Institute of Vocational
ocit HAIIH Ykpainu, Education of the NAES of Ukraine,
https://orcid.org/0009-0002-2932-284X https://orcid.org/0009-0002-2932-284X
chernietsova66(@gmail.com chernietsova66(@gmail.com

AxmyanvHicme — memu  3YMOGNEHA  HeOOXIOHICmIO  OOIPYHMYBAHHA PO
COYianbHO20 NApMHEPCmMEa y po36UmMKY npogeciinoi (npogecitino-mexuiunoi) ocgimu
ULTISIXOM  HANIA200NCEHHS NAPMHEPCbKOI 83a€MO0ii v Mmoodepuizayii 3micmy, @opm,
Memo0i8 | mexHoN02il Npopecitinoi nid2omoeKu MatbdymHix K8aniQiko8aHux pooimHUKIE
8i0Nn06iOHO 00 6uMo2 punky npayi. Mema: cxapaxmepuzyeamu HANpimMu po36UMKY
npoghecitinoi (npoghecitino-mexHiuHoi) oceimu Ha 3acadax coyiarbHO20 NAPMHEPCMEA.
Memoou: eusuenHs HAyKoGUX Odxcepel, 3aKOHOO0A8YUX | HOPMAMUBHO-NPABOBUX
OOKYMEHMIB, eMNipudHux OaHux — OAd 3 ACY8AHHA CMAHY BNAUBY COYIAILHO2O
napmuepcmea  Ha  po3sumox  npogecitinoi  (npoghecitino-mexuiunoi)  ocgimu,
meopemuyHUll aHani3 i CUHmMe3, Y3a2aibHeHHs N0210I8 000 00CAI0NCYBAHOI NpoOIeMU.
Ha ocnosi ananizy cyuacrhux oceimuix KoHyenyitl, 3aKOHOOAGYUX [ HOPMAMUBHO-
npagosux OOKYMeHmI8, HAYKOBUX Odxcepell, eMNIpUYHUX OAHUX BUSHAYEHO HANpIMU
po3eumky npodgheciiinoi  (npoghecilino-mexuHiunoi) oceimu Ha 3acadax CcoyiaibHO20
napmHepcmea ULAXOM HANA200MHCEeHHs CRiBpOOIMHUYmMea Mixc pobomooasysamu ma
iXHiMU 00 €OHAHHAMU, NPEOCMABHUKAMU  OEPIHCABHUX OpPeaHi6 mMa  MiCYe8o2o
CamMo8pAOY8AHHS, MPYOOSUMU KONEKMUBAMU U NPOGDeCItIHUMU CRITKAMUY, Neda202iYHUMU
npayisHukamu 3axnadie npoghecitinoi (npogheciiino-mexuiunoi) oceimu. Buokpemnero
Hanpsamu  po3eumky npogecitinoi  (npoghecitino-mexuiunoi) oceimu Ha 3acaoax
COYIanbHO20 NAPMHEPCMBA: CRIIbHA GIONOBIOANbHICMb MA BUKOHAHHA 30008 S13aHb
Wooo 3abe3nedents pelesaHmHOCMi HABYAIbHUX NIAHIE | npocpam nompebam pumKy
npayi, 3a6e3nevuenHs akmusHoi yuacmi napmuepis y (popmyeanui cyuacHux npoghecitiHux
Keanighixayiti ma HAOAHHI poOOUUX Micyb Ol OpeaHizayii 8UPOOHUYOSO HABUAHHSL
npasose pe2ynio8ants COYianbHO20 NAPMHEPCMEa, (QIHAHCY8AHHS OCBIMHIX THIYIiamue
ma MooepHizayii iHpacmpyKkmypu, 8npo8aONCeHHs IHHOBAYIUHUX Gopm, Memodis i
3ac00i6 HaABUaHHA 018 adanmayii 0C8iMHbO20 Npoyecy 00 WBUOKOZMIHHUX MeXHIKO-
MEeXHON02IUHUX Npoyecie Y 2any3sax eKOHOMIKY, npogheciiina opienmayis ma
iHhopMmy6arHs MOOOI WOOO nepcnekmus pizHux npogheciii, nompeb punkKie npayi ma
Modrcusocmeti NPoghecitino2o i Kap '€pHO20 pO38UMKY,; YKIAOAHHS 00820CMPOKOBUX Y200
0l  Npayesiauimy8anHs 6UNYCKHUKIG, Ni0guujenHs Keanigixayii neodacoeiyHux
NpayieHuKie, MOHIMOpUHe ma OYIHIOBAHHA AKocmi npoghecitinoi  (npogeciiino-
MexXHIUHOL) ocsimu.

Relevance of this topic is determined by the need to justify the role of social
partnership in the development of vocational (vocational-technical) education through
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the establishment of collaborative interactions in modernizing the content, forms,
methods, and technologies of vocational training for future skilled workers according to
labor market demands. Objective: to characterize the directions of development of
vocational (vocational-technical) education on the basis of social partnership. Methods:
studying scientific sources, legislative and normative-legal documents, empirical data —
to determine the impact of social partnership on the development of vocational
(vocational-technical) education; theoretical analysis and synthesis, summarization of
views regarding the researched problem. Based on the analysis of modern educational
concepts, legislative and normative-legal documents, scientific sources, empirical data,
the directions of development of vocational (vocational-technical) education on the basis
of social partnership have been identified through the cooperation between employers
and their associations, representatives of state bodies and local self-government, work
collectives and trade unions, pedagogical staff of vocational (vocational-technical)
education institutions. The directions of development of vocational (vocational-technical)
education based on social partnership have been delineated: joint responsibility and
fulfillment of obligations to ensure the relevance of curricula and programs to labor
market needs, ensuring active participation of partners in shaping modern professional
qualifications and providing workplaces for organizing production training; legal
regulation of social partnership; funding educational initiatives and infrastructure
modernization; implementation of innovative forms, methods, and tools of learning to
adapt the educational process to rapidly changing technical and technological processes
in various economic sectors, professional orientation and informing youth about the
prospects of different professions, labor market needs, and opportunities for professional
and career development,; conclusion of long-term agreements for graduates' employment;,
enhancement of pedagogical staff qualifications; monitoring and evaluation of the quality
of vocational (vocational-technical) education.

Kntouosi cnosa: coyianbhe napmuepcmaeo, Keywords: social partnership, vocational
npoecitina (npogheciiino-mexmiuna) oceima, (vocational-technical) education, employers,
pobomodasyi, yumi, oceimmitl npoyec, puHoOK students, educational process, labor market,
npayi, HanpsAmMu po36UMKY. development directions.

In today's globalized world, which seeks solutions to the crises that
periodically arise in socio-political and economic spheres, there is a
compelled attention towards new forms of partnership interaction among
various state institutions and social groups. Global experience proves that
sustainable development in any field of activity is only possible under the
condition of cooperation between state institutions and social groups in
various dimensions.

In the socio-labor dimension, the term «social partnership» is
interpreted as the joint activity of relationship subjects in the labor sphere,
aimed at harmonizing interests and solving existing problems. The essence
of these problems is primarily associated with the existence of the labor
market, where there are sellers and buyers who must negotiate the terms of
buying and selling labor services. Such a «bargain» must be conducted in
accordance with certain rules and norms that protect the interests of both

<<Jump to Table of Contents 62 _


file:///C:/Users/User/Downloads/5%20Monografia-2023-IPO-макет-Кравець-перекладена.docx%23зміст

THEORETICAL FOUNDATIONS FOR THE DEVELOPMENT OF
PUBLIC-PRIVATE PARTNERSHIP IN VOCATIONAL EDUCA IO e —

sides, i.e., based on partnership relations and sophisticated «rules of the
game.» According to the communicative dimension, social partnership
involves continuous dialogue between the subjects of relations in the labor
sphere, ensuring negotiation and contractual processes, and harmonizing
interests. Based on this, it is legitimate to assert that social partnership is a
special type of communicative relations in the socio-labor sphere,
characterized by the application of various forms and methods of
harmonizing the interests of employees, employers, and their representative
bodies, striving for joint agreements, achieving consensus, and jointly
implementing measures for various aspects of socio-economic development.

In the organizational-functional dimension, social partnership should
be considered as a system of legal and organizational norms, principles,
structures, procedures (measures), aimed at ensuring interaction between
employees, employers, state authorities regarding the regulation of socio-
labor relations at the national, sectoral, regional levels, and at the level of
organizations. In the social dimension, the purpose of social partnership is to
ensure a balance of socio-economic interests of workers and employers,
facilitate mutual understanding between them, prevent conflicts and resolve
disputes to create necessary conditions for gradual economic
development, and improve the living standards of professionals. Therefore,
social partnership can be an effective method of regulating socio-labor
relations if it is implemented in innovative forms and based on the principles
validated by scientists and confirmed in practice (Bilyi, 2015).

Social partnership is usually carried out at international (mega-
economic), national (macroeconomic), sectoral and regional (meso-
economic), and production (microeconomic) levels. The main subjects of
social partnership in professional (vocational-technical) education
(hereinafter P(VT)E) are employers and their associations, as well as the
state and local self-government bodies. An important condition for the
development of social partnership in Ukraine is the formation and
development of civil society and its institutions. Their role, as an external
party to the partnership, according to O. Radkevych (2022), lies primarily in
social development, thus contributing to improving the quality of P(VT)E,
modernizing its infrastructure, professional competence of pedagogical
staff, and conducting analytical studies of the labor market, etc. In most
countries of the European Union, these are organizations and movements of
civil society (Dzhyha, 2011).

In this context, the importance of interdisciplinary research of
social partnership in domestic P(VT)E is actualized, determined by a number
of significant determinants: the necessity of institutionalization of social
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partnership practically in all spheres of society - economy, culture, politics,
education.

Social partnership in the field of P(VT)E is a relatively new category
that emerged in connection with the change of ownership forms in our
country. The purpose of social partnership is to ensure a special type of
interaction between P(VT)E institutions and central and local executive
bodies, employers' associations, trade unions, enterprises of various forms of
ownership and subordination, employment services, and other interested
partners, aimed at maximizing the harmonization of interests of all
participants in this process (Shcherbak, 2008).

New forms of partner social interaction are especially in demand in
modern Ukraine. In previous years, the production sectors of the economy
experienced a significant shortage of skilled professionals due to their
outflow to the countries of the European Union, where better working
conditions were offered. This problem became particularly acute in
construction and related industries. With the onset of the war, the number of
skilled workers decreased both due to evacuation abroad and due to
mobilization into the Armed Forces of Ukraine. Post-war reconstruction, in
addition to colossal financial and material resources, will also require a
significantly larger number of qualified professional personnel.

The legal regulation of social partnership in Ukraine is carried out in
accordance with the Laws of Ukraine «On Public-Private Partnership»
(2010), «On Social Dialogue in Ukraine» (2011). There exists a certain
practice of partnerships between executive authorities, trade unions, and
entrepreneurs’ associations. Consultations on the formation and
implementation of socio-economic policy are systematically conducted on a
bior tripartite basis, agreements are concluded to ensure employment,
improve work organization and motivation, and social guarantees at all
levels (national, regional, sectoral). Within the framework of the General
Agreement between the Cabinet of Ministers of Ukraine and trade union
associations, about 70 sectoral, 27 regional, and 55,000 collective
agreements are concluded annually. Their implementation is a real
stabilizing factor in societal development.

The National Strategy for the Development of Education in Ukraine
for the period up to 2021 (2013), approved by the Decree of the President of
Ukraine of June 25, 2013, No. 344/2013, outlined the problems, challenges,
and risks in the development and reform of VET (Vocational Education and
Training). Social partnership in the development of VET gained a new
impulse under modern conditions. In 2019, the Cabinet of Ministers of
Ukraineapproved the composition of the National Agency for Qualifications,
whose main activities include monitoring and evaluating the effectiveness of
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state policy in the field of qualifications, coordinating stakeholders,
developing professional standards, forming a legislative base for the
operation of qualification centers, and forecasting labor market needs in
professional qualifications.

The Concept of the State Targeted Social Program for the
Development of Professional (Vocational-Technical) Education for 2022-
2027, approved in 2021, envisages creating conditions for quality training of
qualified personnel in VET institutions in line with state policy priorities.
The Program's goal is to create conditions for quality training of qualified
specialists in line with state policy priorities, focused on personal
development and integration into social life, and equal access to VET.

In 2021, in fulfillment of the Decree of the President of Ukraine «On
Priority Measures for the Development of Professional (Vocational-
Technical) Education» (2021), the Council for the Development of
Professional (Vocational-Technical) Education was established as an
advisory body to the President of Ukraine. The Council's sessions discuss
issues of VET financing, including changes in financing approaches,
prospects for increasing teachers' salaries, updating the mechanism for
forming state orders for the training of qualified specialists, etc. In 2022, the
procedure for approving regional orders during martial law was simplified.
Now, regional orders are not coordinated with regional councils of
vocational education but are approved only upon submission by local
departments of education and science of regional state administrations (Key
achievements of vocational education up to the full-scale invasion of the
Russian Federation and under martial law conditions, 2022).

The research on the problem of state management of the functioning
and development of the VET system is evidence of considerable attention of
scientists to issues of improving the training of qualified workers in demand
in the labor market (Hren, 2009). The conditions of interaction between the
labor market and key stakeholders were defined by L. Ilyich (2017), and L.
Shevchenko (2008) considered the impact of vocational education on the
quality and competitiveness of the workforce and proposed measures to
improve the interaction between the labor market and the market of
educational services. O. Doronina (2016) identified the main problems of
VET development in Ukraine and directions for its reform. V. Radkevich
(2022) substantiated the principle of social partnership, according to which,
in the scientist's opinion, the maximum coordination of interests of all
partnership participants is ensured to overcome the mismatch of labor
resources to labor market needs, reduce risks associated with socio-economic
changes in society, improve the structure and management of VET
institutions, and develop new directions for training qualified specialists, etc.
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Of scientific interest are the research results of Y. Tsarova (2022) on
the state of development of social partnership in VET institutions; S. Kravets
(2022) on the regulatory support for the development of social partnership
in the field of VET; O. Radkevich (2023), which substantiated the stages and
technology of applying electronic means of internal control and quality
assessment of VET, etc.

To characterize the development directions of VET (Vocational
Education and Training) based on the principles of social partnership. The
study of scientific sources, legislative and normative-legal documents,
empirical data — to determine the state of social partnership's influence on
the development of VET; theoretical analysis and synthesis, generalization
of views regarding the researched problem.

The formation of an effective system of social partnership in the field
of VET under contemporary socio-economic conditions is a complex
process, influenced by a wide range of subjective and objective reasons.
State authorities and public institutions, as management subjects, must
jointly create an effective state-public mechanism capable of solving existing
problems in VET. Social partnership in the VET market is effective when
representatives of all interested parties work together, recognizing its
benefits for each participant and society as a whole. Addressing these issues
ensures the prestige of working professions, the quality of professional
training of skilled specialists, and their competitiveness in the labor market.

Simultaneously, social partnership in VET requires mutual
responsibility and fulfillment of obligations from all participants.
Particularly, VET institutions should ensure the relevance of curricula, and
employers should actively participate in forming professional qualifications
and provide places for industrial training, internships, and student
practices. The state, in turn, should create a legislative base and incentives
for developing such partnerships. Consequently, state bodies play a role in
coordinating and regulating the professional training process, forming a
normative-legal base that regulates the interaction between all participants in
the educational process and ensures funding for educational initiatives,
including PPP projects. The state can also initiate special programs to
support employers who actively cooperate with VET institutions,
contributing to their development.

It is noted that public associations can act as intermediaries or
advocates for student interests, engage in educational activities, promote
awareness of the importance of VET, and influence educational policy.
Initiatives arising from such interactions can include the development of
educational modules and programs, organizing joint events, and preparing
methodological materials. This not only enhances the quality of training of
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skilled professionals but also adapts the VET system to dynamic technical-
technological changes in the economy. Specifically, social partners'
participation in developing training programs for various professional
profiles is a key aspect of modern VET. For instance, large manufacturing
companies can participate in developing curricula focused on skills for
operating modern equipment and solving real production tasks. In this
context, teachers engage in dialogue with business representatives to
understand the qualifications and specializations most in demand in the labor
market. Employers, in turn, participate in forming professional standards and
provide workplaces for internships and industrial practice.

It is remarked that social partnership enables VET institutions to
respond more flexibly to changes in production technologies. For this
purpose, enterprises assist VET institutions in updating their material-
technical base, providing access to high-tech equipment, and placing it at the
educational-practical centers of the institutions.

Social partnership initiatives in VET include creating joint
educational-practical centers and are one of the most effective ways to ensure
the practical component of professional education. Such centers are
established with the participation of VET institutions, employers, and, if
necessary, state bodies, providing financial and regulatory support. They
offer students a unique opportunity to gain practical experience, working
with real equipment and in real production conditions. These centers enable
students to apply theoretical knowledge in practice, which helps to better
understand the learning material and develop professionally important skills.
For example, in such centers, conditions of real production can be
reproduced, where students can learn to assemble, adjust or repair
equipment, perform technical measurements, or work with high-tech
systems.

Additionally, joint educational and practical centers often implement
mentorship programs, where experienced professionals from various fields
share their knowledge and professional experience with students. This not
only contributes to the development of professional competencies, but also
enables students to understand the culture and values of a specific industry
or company. Furthermore, these centers can serve as platforms for
innovation, where students and teachers collaborate with business
representatives to develop new products, technologies, and solutions. This
not only enriches the educational process, but also fosters the development
of entrepreneurial skills and innovative thinking in future professionals. It is
important in the activity of these centers to ensure that the educational
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process meets the real needs of the labor market, which is key to achieving
a high level of employment for graduates of Vocational Education and
Training (VET) institutions and meeting the needs of employers for qualified
specialists.

To adapt the educational process to rapidly changing technical and
technological processes in economic sectors, the implementation of
innovative pedagogical technologies is crucial. This involves the use of
interactive methods such as virtual and augmented reality, gamification of
the learning process, and the use of online platforms for distance learning.
Such approaches help increase students' motivation to assimilate educational
material. Social partnership is important for maintaining a high level of
professionalism of pedagogical workers throughout their professional life.
In this context, long-term professional culture developmentprograms are
widely used, implemented through corporate training courses, online
platforms, and other forms of education. This enables teachers to familiarize
themselves with the latest achievements in relevant industries, as well as
modern teaching methodologies during professional training, webinars,
master classes from industry experts, and internships in industrial
companies, etc. The effectiveness of social partnership depends on the
systematic and strategic approaches to the development of VET. In this
context, the development of long-term programs that include career guidance
work, subsequent employment of graduates, and their continuous education
is important. One of the key elements of long-term programs is career
guidance work, which begins even before students enter VET institutions.
This activity aims to inform young people about the prospects of various
professions, labor market needs, and opportunities for professional
development. Career guidance can be implemented through general
secondary education institutions, career centers, job fairs, webinars, and
other information campaigns. One of the main goals of social partnership is
the employment of graduates of VET institutions. Long-term programs
should include mechanisms for cooperation with employers to provide
students with their first jobs. This can be achieved through agreements
between the VET institution and companies, the creation of joint educational
and practical centers, educational-industrial clusters, etc. Clear mechanisms
for monitoring and evaluating the results of social partners' cooperation are
necessary to ensure effectiveness and adjust long-term programs. In
particular, monitoring should involve collecting data on the employment of
VET institution graduates, their satisfaction with the acquired profession,
and employer feedback. Evaluation can be carried out through regular
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surveys, interviews, and analysis of graduates' professional development
trajectories. Such mechanisms enable the identification of strengths and
weaknesses of educational programs, as well as their adaptation to dynamic
technical and technological changes in economic sectors.

Based on the above, it can be concluded that social partnership in the field
of VET is an important tool for the professional training of qualified
specialists and ensuring their competitiveness in the labor market.
Accordingly, the state is a guarantor and regulator of this process, creating a
legislative basis for social partnership in the field of VET. This includes
legislative acts that regulate issues of internships, tax incentives for
companies investing in the development of VET, and state support programs
for educational institutions that actively cooperate with industry. Such
incentives can include subsidies for equipment upgrades, grants for
educational projects, and funding for additional professional development
programs for pedagogical workers of VET institutions. Directions for the
development of VET based on social partnership include: ensuring joint
responsibility and fulfillment of obligations regarding the relevance of
curricula and programs to labor market needs; forming modern professional
qualifications and providing jobs for organizing production training with
active participation of partnership subjects; legal regulation of social
partnership;  financing educational initiatives and modernizing
infrastructure; introducing innovative forms, methods, and means of learning
to adapt the educational process to rapidly changing technical and
technological processes in economic sectors; professional orientation and
informing young people about the prospects of various professions, labor
market needs, and opportunities for professional and career development;
concluding long-term agreements for graduate employment; improving the
qualifications of pedagogical workers; monitoring and evaluating the quality
of professional (vocational-technical) education. Thus, social partnership in
the field of VET positively affects the formation of a quality educational
environment, establishing interaction between educational institutions,
employers, state bodies, and public organizations (associations) to develop
professional and educational standards, curricula, technologies, and teaching
methodologies.

e
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1.7. VOCATIONAL TRAINING OF QUALIFIED WORKERS
IN THE SEWING PROFILE UNDER THE TERMS
OF PUBLIC-PRIVATE PARTNERSHIP

IIPO®ECIHHA IIIJIFOTOBKA KBATI®IKOBAHHX POBITHHKIB
HIBEHHOI O ITPO®LTIO B YMOBAX JJEPKABHO-ITPUBATHOI' O

IHHAPTHEPCTBA
I'osnima Bunorpaacska Golda Vynogradska
acnipanTka [HcTHTYTY ipodeciiiHoi ocBiTH postgraduate student of the Institute of
HAITIH Ykpainu, ['onosa HarionansHoro Vocational Education of the NAES of
rally3eBOro MapTHEpPCTBA B JIETKIH Ukraine, Head of the national industry
MIPOMUCIIOBOCTI Y KpaiHu, partnership in the light industry of Ukraine,
https://orcid.org/0000 0001 7839 9304 https://orcid.org/0000 0001 7839 9304
golda.fgu@gmail.com golda.fgu@gmail.com

Axmyanonicms memu 3yMO8IEHA MPAHCHOPMAYIEIO 8 YMOBAX BOEHHO2O CHMAHY
8UMO2 poOOMO0Oasyie 00 Npogeciunux YMiHb | HABUUOK KBANIPIKOBAHUX POOIMHUKIG
weelnoi eany3i;, HeoOXIOHICMIO 8i0N0BIOHO20 nepeciisdy U OHOBIEeHHs NPOeciiHux ma
0C8IMHIX cmanoapmis; nompeboo ModepHizayii 3micmy npoghecitinoi (npogecitino-
MEeXHIYHOL) 0c8imu 051 NOBOEHHO20 BIOHOGIEHHS OIILbHOCMI NIONPUEMCINE WBEUHOI
npomucnogocmi ma 6nposaodxicenus 6 saxnaou I(I1T)O weetinoeo npoghinio mexanizmis
0epICasHO-NPUBAMHO20 napmHepcmea. Buseneno i oxapakmepuzosano noe’si3awi 3
BIlIHOIO NpoOIeMuU NiO2OMOBKU KBANIPIKOBAHUX POOIMHUKIE WEElH020 NpOPIinto;
V3a2aneHumuy npono3uyii SiMYUBHAHUX CMEUKX010epi8 U000 B0O0CKOHANEHHS Ub0O20
npoyecy Ha 3acacax 0epirHcasHO-NPUBAmHo20 napmuepcmed. Memoou 00cniodiceHHs.:
meopemuyHUull ananiz odcepen O0O0CHIONHCeHH — Ol 3 SCYBAHHA CMAHY NIO20MOBKU
gaxieyie 011 wieliHOi NPOMUCTIOBOCTI 8 YMOBAX BOEHHO20 CMAHY;, ONUMYBAHHA — OJlfl
BUSABNIEHHSL ~ NPONO3UYIL  CMEUKXon0epié  wooo  B00CKOHANEHHS  Ni020MOBKU
Keanighikosanux pobIimHUKie weelnozo npoghinto Ha 3acaoax HIIII. 30iticnero
MmeopemuyHUull  aHali3z HAyKosux odicepesl 00CHiodcenHs (o@iyitinux mamepianie
komimemy Bepxosnoi Paou Ykpainu 3 numans nayku i oceimu, Minicmepcmea oceimu i
Hayku Ykpainu oani MOH, cmamucmuunux Oanux Hayionanvnozo azcenmcemea
Keanighixayiti, 0C8IMHIX npocpam Ni020Mo6KU KEANi(hiKOBAHUX POOIMHUKIE UEEUHO2O
npoghinio, HAyK0B80-nedacociunoi aimepamypu 3 npooiemu 00CHiONCeHHs), NPOBeOeHO
ONUMYBAHHA CMEUKXO0N0epi8 2any3i — 0a 3 ACYBAHHA NPONO3UYIL W00 NOKPAULeHHS.
ni02omosKu Keanighikosanux Kaopieé OJis J1ecKoi NPOMUCIOBOCMI 68 YMOBAX BOEHHO2O
CMAaHy i NOBOEHHO20 BIOHOGNIEHHA 2ay3i. 3°Ac08aHO hakmopu 8NIU8y 60EHHO20 CIAHY
Ha Mpanchopmayiio purKy npayi 1e2koi npoMucio80Ccmi ma 3miHy 6umoz pooomooasyie
00 npogecilinux yMinb i HABUUOK K8ANIPIKOBAHUX POOIMHUKIE WEelH020 npodinio; 3a
pe3yibmamamy  ONUMY8AHHA  Y3A2ANbHEHO  NPONO3Uyii  CMeuKxonoepie  ujooo
NOKpawjeHHs ni02omo6Ku Keanighikosanux poOImHUKIE O 11e2KOi NPpOMUCIO80CMI 6
YMOBAX BOEHHO20 CMAHY MA NOBOEHHO20 GIOHOBNIEHHS WBEUHOI NPOMUCIOBOCMI HA
3acadax 0epicasHoO-NPUEAMHO20 NAPMHEPCMEd;, 008e0eHO HeOOXIOHICMb OHO8IeHHs
npogeciinux i O0CGIMHIX CMAHOAPMi6, YNPOBAONCEHHs IHMe2POBaHUX npogheciti
weetino2o npoghino, eusasieHo nompedy OOIPYHMYBAHHA NEeBHUX OpeaHi3ayitiHO-
neoazo2iuHux ymos, AKi maroms 6ymu cmeopeti 01 Yyboz2o 6 saxnaoax I1(1IT)O0.
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The relevance of the topic is determined by the transformation (in the conditions
of martial law) of employers' requirements for the professional skills and abilities of
qualified workers in the garment industry, the need for appropriate revision and updating
of professional and educational standards; the need to modernize the content of
vocational (professional and technical) education (hereinafter referred to as V(VET)E)
for the post-war recovery of garment industry enterprises and the introduction of public-
private partnership mechanisms into V(VET)E institutions of the sewing profile. Purpose:
to identify and characterize war-related problems of training skilled workers in the
sewing field; to summarize the proposals of domestic stakeholders regarding the
improvement of this process on the basis of public-private partnership (hereinafter
referred to as PPP). Methods: theoretical analysis of research sources — to clarify the
state of training of specialists for the garment industry in the conditions of martial law;
survey — to identify proposals of stakeholders regarding the improvement of training of
qualified workers of the sewing profile on the basis of PPP. A theoretical analysis of
scientific research sources was carried out (official materials of the Committee of the
Verkhovna Rada of Ukraine on Science and Education, the Ministry of Education and
Science of Ukraine, then the Ministry of Education and Science of Ukraine, statistical
data of the National Qualifications Agency of Ukraine, then NOA, educational programs
for the training of qualified sewing workers, scientific and pedagogical literature from
the research problem); a survey of stakeholders of the industry was conducted — to find
out proposals for improving the training of qualified personnel for the light industry of
Ukraine in the conditions of martial law and post-war recovery of the industry. The
factors influencing the state of war on the transformation of the labor market of light
industry and changing the requirements of employers for the professional abilities and
skills of skilled workers in the sewing profile have been clarified; according to the results
of the survey, the suggestions of stakeholders on improving the training of skilled workers
for light industry in the conditions of martial law and the post-war recovery of the
garment industry on the basis of public-private partnership are summarized, the necessity
of updating professional and educational standards, introducing integrated professions
of the sewing profile has been proven; the need to justify certain organizational and
pedagogical conditions (that should be created for this purpose in V(VET)E institutions)

has been identified.
Kntouosi cnoea: necka npomucnogicms, Keywords: light industry, public-private
0eparcasHo-npusamHe napmnepcmeo, partnership, integrated professions,
iHmezposani npoghecii, npogeciinui professional standard «Master of tailoringy,
cmanoapm «Maiicmep 3 nowumms 0052y», skilled workers of the garment industry, post-
K8ANIDIKOBAHI  POOIMHUKU  WEEUHOT  2ay3i, war recovery of light industry.

NOBO€EHHE GIOHOBIEHHS 1€2KOI NPOMUCTOB0CIHII.

The light industry of Ukraine, like many other industries, was faced
with today's challenges: the survival of enterprises from the military invasion
of the Russian Federation, the relocation of companies to other regions of
the country, the simultaneous solution of many strategic and tactical tasks of
the development of production in new places.

The trends of socio-economic development of light industry tracked
over the past decades indicate that enterprises have always focused on the
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consumer, sewing women's labor resources and sources of raw materials,
therefore, in general, they were spread throughout the territory of Ukraine.
But the war led to the following: a significant number of women from the
production staff of garment factories were evacuated, the sources of supply
of raw materials were interrupted and completely changed, and the surviving
production equipment was moved to other regions of the country. Many
sewing enterprises were forced to stop their activities or significantly to
reduce production volumes.

According to experts of the Institute of Economic Research and
Political Consultations, due to the war, industry is expected to fall by 42.6%,
while the GDP will decrease by 31%. Until 2021, light industry, one of the
strategic segments of the national economy, which provided almost 5% of
budget revenues and 2.6% of Ukrainian commodity exports. According to
the results of surveys in July 2022, it was found that only 7% of enterprises
work at 100% (Anhel & Hulik, 2022).

As you know, industries that provide life support recover better.
Another difficult test — the release of new products — fell on the mostly
female «shoulders» of sewing enterprises. Sewing factories and even small
ateliers changed their assortment and began to sew unloading vests, thermal
clothing, military clothing and other textile products for the needs of
humanitarian centers and refugee shelters. The repurposing decision is an
example of fighting in the rear, which not only allows the enterprise to
continue functioning, but also directly helps the country. Undoubtedly, such
enterprises are conscious, proactive businesses that set trends in the market.
But for many manufacturers, such repurposing means the use of new
materials and accessories, other technologies for processing products, and
sometimes a significant renewal of production equipment. This rapid
technologization, which significantly changes the production environment in
the labor market, creates new challenges regarding professional skills and
competencies.

Sewing professions have always been relevant and constantly in
demand on the labor market, because the efficiency and growth of production
volumes are determined by the availability of qualified personnel capable of
professionally solving production tasks. But for the reasons mentioned, the
shortage of workers in the garment industry has increased many times
compared to the pre-war situation. This is evidenced by the data of the
National Qualifications Agency (Fig. 1):
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Fig. 1 State of demand and supply in the labor market of skilled workers of
the sewing profile (website of the National Qualifications Agency of
Ukraine)

The war hurt the V(VET)E institutions of the sewing profile of
Ukraine. From almost 70 modern providers of quality services in the field of
training the qualified workers in the sewing industry in all regions of
Ukraine, many providers have been affected and relocated. But an important
advantage of V(VET)E has always been its flexibility and quick response to
the demands of the labor market: even in these difficult conditions, not only
yesterday's school graduates, but also adults, immigrants who want to
improve their qualifications or change their profession can study in
educational institutions. Education can take place both full-time and part-
time. Adaptation to the demands of the labor market during martial law
stimulates the national V(VET)E to develop a system of training the skilled
workers in cooperation with stakeholders for light industry.

Conceptual ideas that determine the priority of quality training of
qualified sewing workers with a high level of professional competence and
multi-functional skills, through the joint efforts of educators and employers
on the basis of public-private partnership, are defined in the Laws of Ukraine
«On Public-Private Partnership» (2010 No. 2404 -VI latest edition of 2015
N 817-VIII); «About education» (2017); «About vocational pre-university
education» (2019); «On vocational (professional and technical) education»
(1998, last edition 2021); «On Amendments to Certain Legislative Acts of
Ukraine regarding the Functioning of the National Qualifications Systemy,
signed by the President of Ukraine on June 15, 2022, which through
amendments to the Labor Code, the Law of Ukraine «On Education» defines
the concept of «partial qualifications» in labor legislation, and modern
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professional standards will now have an advantage over the outdated
qualification characteristics (Article 96 of the Labor Code and Article 6 of
the Law of Ukraine «About Salary»).

This legal document makes it possible to speed up the path to the
workplace for people who have lost their jobs, to quickly learn the elements
of a new profession and to get a job. These changes are very relevant for
Ukrainians during the war: the concept of lifelong education has turned into
a trend — «getting new qualifications for survivaly.

The article aims to identify the main problems of training the qualified
workers of the sewing profile in the conditions of martial law and the post-
war recovery of light industry; to analyze proposals of stakeholders to
improve this process on the basis of PPP.

Research methods: theoretical analysis of research sources — to find
out the state of training of specialists for the garment industry in the
conditions of martial law; survey — to identify proposals of stakeholders
regarding the improvement of training of qualified workers of the sewing
profile on the basis of PPP.

Under modern conditions, the categories «efficiency» and «quality»
are becoming the most important in the state policy of countries all over the
world and the main orientation of international policy in the field of
professional education and production. This also applies to light industry,
which 1is rapidly developing technologically. Constant updating of
production equipment, new materials and product processing technology are
trends in the innovative development of sewing enterprises in the conditions
of globalization processes of the economy and rapid technologization. These
factors create new challenges for professional skills and competencies.

At the same time, in addition to this development of the light industry,
the destructive factor of martial law and the relocation of many enterprises
affected by the invasion of the Russian Federation continues. According to
the statistics of the public association «Ukrlegpromy, currently more than
60% of enterprises are micro-enterprises, 25% are small, and 12% are
medium-sized. (Ukrlegprom, 2022). This reformatting created a need for
specialists with broad qualifications, which forces us to review the content
and effectiveness of traditional sewing professions: seamstress, tailor, cutter,
which are constantly in demand on the labor market. These mono-
professions in the conditions of martial law and in the post-war period have
the prospect of merging into a consolidated profession, in which several
mono-professions and/or types of professional activity are integrated for the
purpose of training according to a single standard of VET (Nychkalo, 2000).

Training in integrated professions gives positive results and
contributes to:

— rational use of study time when learning an integrated profession;
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— increasing students' interest in learning and obtaining broad
qualifications;

— optimization of training content;

— increasing the time for industrial training and practice;

— expanding and deepening the level of knowledge, skills, and
abilities;

— significant cost savings for the training of future specialists.

The practice of introducing integrated professions is also observed in
the countries of the European Union, and the activity of employers in the
development of professional standards is evidenced by statistics: in Belgium,
Finland, France, Germany, Italy, Estonia, Latvia, more than 30% of
educational programs were created in cooperation with employers; a
significant part of these educational programs is implemented on the basis of
the enterprise (Voronina-Pryhodii & Kravets, 2022). Synergy of efforts of
employers and V(VET)E institutions in the process of their training is widely
understood and important. The strengthening factor is the state policy in this
area, which is actively developing legislatively, creating all the conditions
for this fruitful cooperation: the active activity of the National Qualifications
Agency of Ukraine ensures communication with the main stakeholders of
the labor market, forecasts the market's needs for qualifications and
coordinates the development of professional standards.

For the past seven years, the public association «National industry
partnership in the light industry of Ukraine «Fashion Globe Ukraine»
(hereinafter NIPLIU «FGU») has been cooperating with V(VET)E
institutions and many domestic sewing enterprises-stakeholders regarding
the improvement of the qualification level of future workers in the field of
light industry, renewal of professional and educational standards. One of the
directions of this cooperation is the study of the needs of employers in
updating the nomenclature of labor professions and the study of the factors
of sectoral changes in the economy:

—new requirements of the modern branch of light industry, innovative
activities of enterprises and, accordingly, new functions of specialists
performing professional activities;

— the demand of employers for integrated (enlarged) professions in the
field of light industry, due to the emergence of the opportunity to respond
more effectively and in a timely manner to the redistribution of personnel
according to labor functions;

— the need to recognize the results of informal training and create
conditions for the professional development of employees and the
improvement of the quality of their work.

The latest studies of the problems of public-private partnership testify
to the urgent need of small and medium-sized enterprises of light industry in
the new consolidated profession «Master of tailoring clothes», which will
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include the labor functions of such mono-professions as: «Seamstressy,
«Tailor» and «Cutter».

NIPLIU «FGU» made a proposal to create this profession together
with specialists of the Institute of Vocational Education and Training of the
National Academy of Educational Sciences of Ukraine. In 2021-2022, a joint
effort of educators and employers developed a professional standard for the
mono-profession «Master of Tailoring» (profession code according to the
Classifier of Professions DK 003:2010 - 7439).

Within the limits of the defined professional qualifications, there may
be partial qualifications according to the needs of the labor market («Junior
master of tailoring», «Master of tailoring», «Senior master of tailoringy).

The working group of developers of the professional standard project,
which consisted of scientists, teachers, methodologists of V(VET)E
institutions, masters of industrial training, designers and constructors,
worked on the professional standard project for several months. The main
labor functions of a tailor were determined, uniform requirements for general
and professional competences, the scope of knowledge, abilities and skills
for the performance of the tailor’s labor functions in the field of light industry
were established. (National sectoral partnership in the light industry of
Ukraine, 2021)

After a public discussion of the professional standard of the integrated
profession «Clothing Master», it was transferred to the National
Qualifications Agency and approved by the order of the Ministry of
Economy dated 02.14.2022 No. 304-22. (National Qualifications Agency,
2022). The specified process is a guarantee of increasing the contingent of
applicants in the field of V(VET)E, interested in the educational services of
V(VET)E institutions of the sewing profile and obtaining educational and
professional qualifications that are relevant in the labor market. The logical
continuation is the development of an educational standard and educational
programs for the profession «Master of tailoringy.

The relevance of the development of standards is confirmed by the
results of surveys among manufacturers of the sewing industry of various
assortments regarding dissatisfaction with the level of professional
competence among graduates of V(VET)E institutions of the sewing profile
and allow us to formulate a proposal about the need to review, modernize
and optimize the content of professional education:

- increasing time for industrial training, objectivity in calculating time
for practical classes;

- updating the methodical base of the subject «Production
technologies» in terms of modern production processing of sewing products;

- review of educational programs.

As part of a survey of industry stakeholders (employers, V(VET)E
institutions and their graduates), a proposal was received, at least as an
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experiment, to introduce specializations after the first basic years of study in
V(VET)E institutions:

- master of tailoring men's outerwear,

- master of sewing women's light clothes,

- master of tailoring women's outerwear,

- a master of tailoring underwear and corset products, etc.

The modular principle of building curricula and educational programs
makes it possible to form qualified workers’ integrated competence in a
certain field of professional activity based on mastering the content of the
basic unit and specialized training modules. This will make it possible to
train specialists as effectively as possible to perform complex production
tasks, as it happened earlier in the system of training personnel for sewing
enterprises, and the introduced unification was a temporary measure during
the decline of the industry. Over the past 20 years, the situation has changed
a lot, many manufacturers of a diverse assortment have appeared for both
domestic and foreign sales markets. Today, graduates have basic knowledge
and skills in the profession, but they get part of their knowledge in the
workplace from a certain qualification. Thus, employers spend a lot of
resources on training their employees. The return to specialization within the
framework of public-private partnership will contribute to:

- effective training of workers in the sewing industry,

- implementation of training at workplaces, including quality
internships, apprenticeship development and mentoring,

- the use of various elements of a dual form of education, which will
help graduates of V(VET)E institutions to quickly transit from study to work.

This is a joint sphere of interaction between educators and employers
who are ready to invest their resources in the process of training personnel
for sewing enterprises. Today, the priorities of manufacturers are inclined
towards the graduates of V(VET)E institutions, who from the first days of
work in their profession are able to competently, efficiently and responsibly
perform complex production tasks, ready for constant professional growth,
social and professional mobility. The economic efficiency of professional
training of future skilled workers, like the efficiency of any other type of
activity, requires a specific assessment. However, the application of
quantitative assessment is hindered by the huge variety of social and
production-economic results that cannot be reduced to a single measure. At
the same time, we believe that the main indicator of the effectiveness of
professional training of qualified workers is their successful activity at the
workplace and the economic efficiency of enterprises.

PPP has intensified the discussion on improving management in the
field of vocational education and training, especially when companies
experience a lack of professional skills among graduates of educational
institutions, and the public sector does not have the resources to finance
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vocational education and training programs. The implementation of result-
oriented PPPs in various forms and types fits into the paradigm of new public
administration. In the policy of professional education and training of the EU
countries, such results are manifested in high-quality professional skills that
are useful not only for individual students, but also for companies and society
as a whole. This increases the value of joint actions of PPP stakeholders, the
level of trust between state and private partners for investing in the
development of professional education and training, contributes to the
establishment of ties between V(VET)E institutions and enterprises, etc.
(Radkevych, 2022).

Conclusions. Based on the analysis of research sources, the study of
various factors of the influence of martial law on the transformation of the
labor market of light industry, and the conduct of a survey of domestic
stakeholders, the main tasks of improving the process of training the
qualified workers for the garment industry on the basis of public-private
partnership are summarized, namely:

- implementation of innovative educational programs for professional
training and retraining of personnel, taking into account the proposals of
employers and the requirements of the realities of martial law and the
recovery of the post-war garment industry;

- the creation of integrated (enlarged) professions in the field of light
industry, due to the emergence of the possibility to respond more effectively
and timely to the redistribution of personnel according to labor functions;

- implementation of the system of confirmation of professional
qualifications of light industry professions in accordance with European
practices;

- improvement of the forms and mechanisms of motivation of
employers for the organization on their bases of various types of educational
and production activities, professional development and training of
pedagogical workers;

- development of joint programs for young people related to effective
career guidance, popularization of light industry professions and a network
of V(VET)E institutions;

- improvement of labor market monitoring systems of light industry,
tracking of transition processes from education to employment, taking into
account changes in relocated enterprises and educational institutions during
hostilities.

It has been found out that for the effective solution of these tasks, the
activities of regional and local authorities, united unions of employers and
entrepreneurs, professional unions, pedagogical workers of V(VET)E and
scientists should be coordinated. For this purpose, certain organizational and
pedagogical conditions should be created in V(VET)E institutions, the need
for substantiation of which determines the perspective of further research.

ne
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Axmyanonicms memu 3YMOGNeHA HEOOXIOHICMIO 8pAXY8aAHHA NO3UMUEHO20
00CBi0y pO3BUMKY NYONIYHO-NPUBAMHO20 napmHepcmea 6 Kpainax €8ponelcbko2o
Coro3y 01  B00CKOHANIEHHS. O0EPHCABHO-NPUBAMHO20 NAPMHEPCMEd & CUCeMi
npoghecitinoi oceimu Ykpainu. Busenemo i npoananizoeano nposioni meHOeHyill
PO36UMKY NYONIYHO-NPUBAMHO20 NAPMHEPCMBA Y NPOeCitinill 0c8imi €8PONEtCbKUX
KpaiH, 3’SCYBAHHA  MOXMCAUBOCMEU IX YPAXV8AHHSA )y  GIMYUSHAHIU — NPAKMuyi
HANA200MCEHHST 0ePAHCABHO-NPUBAMHO20 napmHepcmea y cghepi npogecitinoi oceimu.
Memoou: eusuenns Haykogux Odxcepel, 3AKOHOOA8YUX, HOPMAMUSBHO-NPABOBUX
OOKYMEHmMI8, eMNIpUYHUX OaHUux wWooo NYONIYHO-NPUBAMHO20 NAPMHEPCMEA )
npoghecitiniti  ocgimi — 0N BUABIEHHS 1020 NPOGIOHUX MEHOEHYIll PO3BUMKY 8
€8ponelicbKux Kpainax, GopmyeanHs 6uUcHosKie i pexomenoayiu. Ha ocnosi ananizy
CYUACHUX 3AKOHOOA8YUX, HOPMAMUBHO-NPABOGUX OOKYMEHMIB, HAYKOBUX 0dicepel,
eMNIPUYHUX OAHUX BUABNEHO MA NPOAHANI308AHO NPOBIOHI MEHOeHYIl pPO36UMKY
nYONIYHO-NPUBAMHO2O NAPMHEPCMEa y Npoghecilinitl 0ceimi €8PONEUCbKUX Kpain:
PO3UIUPEHHS. VYACHUKI6 NapmHepcmea i pO36UMOK 1020 HOBUX (DopM, 6nius
napmuepcmea Ha NiosUWeHHs AKOCmi npogecitinoi oceimu,; po3poONeHHs CRIIbHO 3
napmHepamu HAag4aibHUX Npocpam 6ION0BIOHO 00 BUMO2 PUHKY Npayi, 30L1bUieHHSA
00cs2ie ¢hinancysanns npogeciinoi oceimu wIsAXom IHeecmuyil 0epIHcasHo20 ma
NPUBAMHO20 CEKMOPIB, A MAKOINC MINCHAPOOHUX opeanizayiti mowo. [Ipoeioni menoenyii
poszeumky III1I1 y npoghecitiniii oceimi €8poOneUcoKUX Kpaii opieHmMoBari Ha: Nio8UUeHH S
epexmuerHocmi 63aEMOOIi MidC HABUANLHUMU 3AKNAOAMU, OEPHCABHUMU MA NPUSAMHUMU
VCMAHO8AMY, 2POMAOCOKUMU, NPOGeciunumMu U MIDCHAPOOHUMU — OP2AHI3AYIAMU;
3QNYUEHHSI MANUX, CepPeoHiX [ BelUKUX KOMNAHILl 00 npoyecy po3pobieHHS HOBUX
Keanighixayiti, cmamoapmis, HABUALLHUX NPOSPAM, BHPOBAOICEHHS [THHOBAYIIHUX
MexHON02il NPogeciinoco HABUAHHS, 3a0e3neuents PieHo20 00Ccmyny 00 npoghecilinoi
oceimu, poboyux micyb Ha pUHKY Npayi, 30inbuierHs QiHanco8oi NIOMPUMKU HABUATILHUX
3aK1a0i6 ma NiONPUEMCcms, ki 30IUCHIOIOMb NPogheciline HABUAHHS CIYOEHMI8 MOoWo.
Cpopmynvosano nponozuyii  yKpaincvkum 3akaadam npogheciinoi oceimu 0ns
HAA2002CeHHsT 0eparcasHo-npueamuozo napmuepcmea ([III1), a came: 3ab6e3neuenns
ehexmuenoi KOMYHIKAYIl MidC Y4ACHUKAMU NAPMHEPCMEa — Oas 0OMIHY 00C8i00M i
CRINIbHO20 BUKOPUCMAHHS PecypcCis;, BUHAYEHHs YiMKUX YMo8, 30008 43aHb [ pU3UKIE
Midc napmuepamu — 01 NIOBUWEHHS PIBHA IXHbOI 8i0N0GI0ANIbHOCMI 3a AKICMb
peanizayii npoexkmis [IIII; 60ockoHaneHHs MeXaHi3Mié KOHMPONIO ma OYIHIOBAHHS
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pe3yibmamié cnienpayi — OAi CBOEYACHO20 KOPUSYBAHHA HANPAMIE PO3GUMKY
napmuepcmaa,; 30iibuenHss 06caeie ginancogoi niompumku npoexmie I — ons
3abe3neuents cmabilbHO20 PYHKYIOHYBAHHA 3AKIA0I8 NPOghecilinoi 0ceimu Ha OCHOBI
000amKOBUX pecypcis; po3uupeHHs yyacmi cpomaocvkocmi 6 peanizayii npoexkmis 1T
— 0151 NIOBUWEHHST NPEeCMUIICHOCMI Npogecilinoi oceimu ma it 6NAUBY HA GIOHOBIEHHS
Ykpainu 6 nogoennutl yac mowo.

The relevance of this article is dictated by the necessity to consider the positive
experience of public-private partnership (PPP) development in European Union
countries for the improvement of state-private partnership in Ukraine's vocational
education system. The aim of the paper is to identify and analyze the leading trends in the
development of public-private partnerships in vocational education in European
countries; to explore the possibilities of their consideration in domestic practice for
establishing state-private partnerships in the field of vocational education. Methods: The
study employs the examination of scholarly sources, legislative and regulatory
documents, and empirical data concerning public-private partnerships in vocational
education to identify its leading developmental trends in European countries; the
formation of conclusions and recommendations. Based on the analysis of contemporary
legislative, regulatory documents, scholarly sources, and empirical data, leading trends
in the development of public-private partnerships in vocational education in European
countries have been identified and analyzed: the expansion of partnership participants
and the development of its new forms; the impact of partnerships on enhancing the quality
of vocational education, the joint development of curricula with partners according to
labor market demands, the increase in funding for vocational education through
investments from both the public and private sectors, as well as international
organizations, among others. The leading trends in the development of PPPs in
vocational education in European countries are oriented towards: enhancing the
effectiveness of interaction between educational institutions, state and private
establishments, civic, professional, and international organizations; involving small,
medium, and large companies in the process of developing new qualifications, standards,
educational programs, and implementing innovative vocational training technologies,
ensuring equal access to vocational education and job opportunities in the labor market;
increasing financial support for educational institutions and enterprises that provide
vocational training for students, etc. Recommendations for Ukrainian vocational
education institutions for establishing state-private partnerships (SPP) have been
formulated, namely: ensuring effective communication between partnership participants
for experience sharing and joint resource utilization, defining clear terms, obligations,
and risks between partners to increase their accountability for the quality of SPP project
implementation,; improving mechanisms for control and evaluation of cooperation results
for timely adjustment of partnership development directions; increasing the volume of
financial support for SPP projects to ensure the stable functioning of vocational
education institutions based on additional resources; expanding public participation in
the implementation of SPP projects to enhance the prestige of vocational education and
its impact on Ukraine's post-war recovery, among others.

Keywords: sustainable leading trends; public-
private partnership; vocational education;
European countries; successful practices.

npueamHe napmHepcmeo, npogeciina oceima;

Knrouosi cnosa: npogioni mendenyii; nyoniyHo-
€BPONEICHLKT KpAiHU, YCRIUWUHI NPAKMUKU.
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In the context of increasing globalization and technological changes
in the economic sectors of most European countries, the role of public-
private partnership (PPP) in vocational education is heightened. This is a
crucial instrument that amalgamates resources from the private and public
sectors to address specific challenges in vocational education, particularly in
enhancing its quality and accessibility. This, in turn, positively impacts the
national competitiveness of each country. To achieve this, many European
countries initiate the development and implementation of various PPP
projects based on principles of transparency, accountability, and efficiency.
For instance, in Scandinavian countries, partners collaboratively develop
PPP projects that adhere to these principles and jointly bear responsibility
for their execution. A popular PPP project in Sweden is «Design-Build-
Finance-Maintain-Operate» (DBFMO), aimed at the design, construction,
financing, maintenance, and operation of facilities (Norre & Schmitz, 2013).

In the implementation of PPP projects in vocational education,
considerable attention is given to issues of transparency and risk
management. For this purpose, European countries actively employ
mechanisms for PPP control and monitoring to ensure openness and
objectivity in the decision-making process. During the implementation of
PPP projects in vocational education, not only potential advantages are
considered, but also possible limitations and risks. This includes the
possibility of conflicts of interest, risks associated with insufficient funding,
and the necessity for continuous monitoring and control to ensure the
projects align with the interests of all partnership participants. This enables
the creation of optimal conditions for practice-oriented learning for students,
aimed at supplying enterprises with qualified and professionally mobile
workers. The realization of PPP projects in vocational education requires
appropriate funding and the establishment of favorable conditions for
cooperation between partners.

The need for the development of such partnerships in Ukraine is driven
by the heightened interest of the state, business, civil society, and educators
in accelerating the modernization of vocational education, sustainable
economic development, and social stability of society, including considering
rapid technological progress characterized by expanding digitization
processes, changing management approaches at various levels, etc.
(Radkevych, 2022).

Sources. Cooperation between public and private partners to ensure
quality vocational education in European countries is conducted according
to labor market demands and under conditions of mutual benefit and equal
opportunities for all partnership participants. The development of PPP in
European countries is the subject of research by many international
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organizations, including the European Commission (studies the development
of PPP in EU countries); the European Centre for the Development of
Vocational Training (formulates a consistent and coordinated policy in the
field of vocational education, studies supply and demand for qualifications
and skills in Europe); the International Labour Organization (studies
relations between employers and workers in various countries around the
world, including the European Union); and non-profit organizations, such as
the European Employment Foundation, the Leadership and Innovation Fund
(research and implement projects to support PPP in vocational education and
employment in EU countries). Successful PPP practices in vocational
education in European countries indicate that private companies assist
educational institutions in acquiring high-tech equipment for laboratories,
participate in the construction of educational infrastructure, update content,
improve forms and means of education necessary for the professional
training of qualified specialists, including in the dual system (Germany,
Norway, Denmark, Belgium, Sweden, etc.). At the same time, PPP
participants have the opportunity to agree on all aspects of such cooperation,
considering financial conditions, obligations, resources, and other
management and control issues for quality performance of agreements. In
doing so, they comply with legal norms and ethical standards established by
European and national legislation of each country.

Among the most important Swiss laws that delineate the duties and
responsibilities of each party in Public-Private Partnerships (PPP) in the
realm of vocational education, and the mechanisms for regulating their
collaboration, are: the «Vocational Education Act,» which establishes the
legal foundation for partnerships between public institutions and the private
sector in vocational education; the «Youth Support Act,» which outlines the
conditions for financial support for students obtaining vocational education
in partnership with public institutions and the private sector; and the
«Employment Act,» which specifies mechanisms for job placement and
assistance in job-seeking for graduates of educational institutions.

In Austria, PPP in vocational education is also regulated by various
laws, specifically: the «Vocational Education Act» (BAG, 2021) and the
«Act on Cooperation between Educational Institutions and Industry.» These
laws contain provisions for establishing partnership relations between
educational institutions and private companies, thereby ensuring high-
quality vocational education and practical skills for students with the aim of
increasing their labor market readiness. In Germany, PPP is regulated by the
«Vocational Education and Training Act,» which sets the rules for entering
into contracts between public and non-public institutions, as well as
regarding the financing of such partners. According to this law, private
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partners provide practical training for students, while public institutions offer
theoretical education and issue qualification certificates (BBi1G, 2005).

Regulation of the development of PPP in vocational education in
Finland is carried out according to the «Vocational Education Act»
(International Labor Organization, 1998), which defines the role of
government bodies, educational institutions, and enterprises in the
implementation of PPP, as well as criteria and requirements for the
participation of private companies in the financing and development of
vocational education. In this context, of scholarly interest is the legislative
act regulating PPP in vocational education in France, known as the «Freedom
of Career Choice Act» (Legifrance, 2018). This Act establishes the basic
principles and mechanisms for collaboration between public institutions,
private companies, and educational institutions. Equally important is the
«Vocational Training Reform Act» (Legifrance, 2014), aimed at simplifying
the financing of vocational education and creating favorable conditions for
the development of PPP in this sphere.

The foundation for the development of PPP in vocational education in
many European countries is the dual education model, which combines
theoretical knowledge with the acquisition of practical experience in
production (Euler, 2013). In this regard, the role of the public sector,
according to researchers F. Rauner and E. Smith (2010), lies in setting
standards and regulating the educational process, while the private sector
ensures the implementation of practical training and the timeliness of
updating educational programs. The implementation of PPP projects in
vocational education particularly facilitates the creation of innovative
educational programs that meet the demands of the modern labor market and
the needs of students in acquiring relevant qualifications, necessary for
building a successful career in the industrial sector, as well as stimulating
innovations in various sectors of the economy.

Objective: To identify and analyze leading trends in the development
of public-private partnerships in vocational education in European countries;
to explore the possibilities of their consideration in domestic practice for
establishing state-private partnerships in the field of vocational education.

Methods: The study employs a comprehensive approach that
encompasses the examination of scientific literature, legislative frameworks,
and empirical data concerning public-private partnerships in vocational
education. This methodology aims to identify leading development trends in
European countries and to formulate conclusions and recommendations.

Results and Discussion: Among the prominent trends in the
development of public-private partnerships (PPPs) in vocational education
in European countries, one should highlight the expansion of partnership
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participants and the evolution of new forms to ensure effective collaboration.
This trend is manifested through strong governmental support in European
countries. For instance, Lithuania introduced a new program in 2021,
«Research and Development in Vocational Education,» which funds PPP
projects. An increasing number of PPP agreements are being established,
primarily between educational institutions and employers across various
economic sectors, to align the training of future professionals with labor
market needs (Denmark, Spain, Ireland).

Employer interest in collaborating with educational institutions is
linked to the shift in the economic orientation of European countries towards
new technological sectors requiring skilled labor (Slovenia). In Germany,
the government actively supports this form of partnership by allocating
additional financial resources. A successful example in the Netherlands is
the «Student at the Workplace» program, which allows students to acquire
professional qualifications on the job and facilitates further internships for
skill development in real-world production settings (Robert van Weze,
2021).

In recent years, there has been a growing partnership between
educational institutions and private companies. These collaborations result
in joint ventures and services for professional training and skill enhancement
(Austria); and training-production centers for energy sector specialists
(«Ignitis group,» Lithuania). An example in Latvia is the «Competency
Development Program Based on Industrial Enterprise Orders,» which allows
industrial enterprises to custom-order training for their employees from
educational institutions.

In Greece, private companies assist government agencies in providing
quality practical training for students, especially in the field of green
economy and sustainable development. This enables private enterprises to
meet their own labor needs, monitor PPP project implementation, identify
challenges and opportunities for further partnership development, thereby
positively impacting the number of trained professionals and the quality of
vocational education (Denmark).

Significant interest in PPPs in vocational education is shown not only
by large enterprises but also by small and medium-sized enterprises, as well
as various social groups. This allows learners to gain practical experience
and knowledge, thereby increasing their employability (Croatia), and
ensures the availability of practical training for skilled workers, taking into
account the needs of small and medium-sized enterprises (Slovenia,
Romania, Italy). Public and non-profit organizations actively participate in
PPP projects aimed at supporting the professional training of skilled workers
in the modern economy (Finland, Sweden, France). Specifically, these
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organizations contribute to aligning educational programs with societal and
labor market demands. In addition, Italy has several professional
associations and organizations that promote the development of PPPs in
vocational education (Robert van Weze, 2021).

Regional chambers of commerce and industry are important
participants in PPPs in most European countries. Collaboration with such
partners contributes to the improvement of various forms of labor market
needs assessment for skilled workers, the definition of the structure of
professional qualifications (Italy, the Netherlands); the updating of the
National Catalog of Qualifications (NCQ) with the participation of sectoral
qualification councils (SCQ) (Portugal); the development and
implementation of new vocational training programs focused on practical
skills and competencies required by the labor market (France, Italy); and
participation in examination commissions, among others (Radkevych,
2023).

Innovative forms of interaction between educational institutions and
public institutions in some European countries include long-term partnership
clubs (France). The partnership between educational institutions and foreign
companies and organizations is expanding. For example, Belgian vocational
schools and employers actively develop international partnerships that allow
students to gain professional experience in other countries to deepen their
professional knowledge and skills. Educational institutions in Sweden and
Slovenia collaborate with international organizations that provide them with
financial support for the professional training of skilled workers. Such a form
of partnership promotes the exchange of experience and the use of best
practices in the development of vocational education. The increasing number
of PPP participants in vocational education in European countries indicates
growing interest in this type of collaboration. For example, the public is
widely involved in partnerships in vocational education in Sweden with the
aim of ensuring its quality and aligning educational programs with societal
and labor market demands; increasing the number of trained skilled workers.

Partnership between public institutions and private companies is
implemented through various forms. For instance, these can include
agreements between educational institutions and companies for organizing
student internships or long-term collaboration aimed at implementing joint
educational projects (Sweden); investment funds and other financial
instruments that enable the attraction of private partner funds for the
development of vocational education (Denmark); and joint ventures for
providing services in professional training and staff development (Austria).

In Latvia, three types of public-private partnership (PPP) contracts are
utilized: concession agreements between the public and private sectors,
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wherein the private partner gains the right to operate and manage specific
assets or services for a certain period; procurement contracts between the
public and private sectors, wherein the private partner performs a specific
service or implements a project as agreed upon with the government body;
and joint venture agreements between the public and private sectors, wherein
a joint enterprise is established for the implementation of a PPP project. The
procedure for selecting the contract form depends on the nature and
specificities of the PPP project.

The most crucial requirements for PPP projects in vocational
education in European countries are their economic efficiency, social
relevance, and the safeguarding of the rights and interests of the state and
citizens. In this context, a comprehensive economic and legal assessment of
the project is conducted prior to entering into a PPP agreement to ensure its
compliance with legislative requirements and effective use of budgetary
funds. In Estonia, the state and private enterprises collaborate on the
development of vocational education within the framework of PPPs. This
form of partnership enables the state and the private sector to jointly identify
labor market needs, plan specialist training, and co-finance training
programs.

One important aspect of PPPs in vocational education in European
countries is the ongoing social dialogue between various stakeholders,
enabling the discussion of issues and the search for joint solutions that
consider the interests of all partners. For example, in Austria, joint
commissions comprising representatives from the state, private sector, trade
unions, and professional associations develop applicant selection criteria,
quality standards, and educational programs. To support PPPs in vocational
education in Austria at the local level, regional administrations and
vocational schools collaborate with private companies and other
stakeholders. These institutions actively interact with local enterprises,
particularly small and medium-sized ones, to ensure effective integration of
education and practice. They also promote information dissemination about
vocational education and career opportunities among youth, students, and
their parents (Pilz, 2018).

One of the modern forms of PPP in vocational education in Bulgaria
is regional educational clusters that bring together public and private
institutions, scientific organizations, and international partners (Ministry of
Education and Science of the Republic of Bulgaria, 2021). These clusters
facilitate the development of innovative approaches to vocational education
and the exchange of experience and knowledge among different participants.

A significant trend is the impact of partnerships on improving the
quality of vocational education. This is reflected in PPP initiatives aimed at
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implementing standards, monitoring educational programs, developing
innovative teaching methods, and enhancing the qualification levels of
teachers and trainers. Specifically, this is addressed in the «Education and
Training 2020» program (CEDEFOP, 2019). All partners involved in PPPs
in vocational education must adhere to educational and assessment standards
set by the state. This helps ensure consistency and quality of education,
which are key success factors for partnerships. The standards for vocational
education in European countries establish expected learning outcomes,
providing clear benchmarks for ensuring the quality of the educational
process in European educational institutions. For example, the application of
the EFQM model in the European context enables the assessment of various
aspects of the educational process, covering strategies, leadership, staff,
partnership, resources, processes, products, and services, as well as their
impact on end results (Dahlgaard et al., 2008).

The quality assurance process in vocational education encompasses
data collection on quality indicators, the implementation of changes, and
monitoring of results. An important element is feedback from stakeholders,
including students, teachers, employers, and other participants in the
educational process. Quality assurance in vocational education involves
defining expected learning outcomes, monitoring student achievements, and
continuously improving the quality of vocational education based on the
results obtained. This process is embedded in the culture of the educational
institution, stimulating continuous improvement. This is facilitated by the
application of information and communication technologies, specifically:
ensuring transparency and objectivity of assessment, accelerating
information exchange, supporting monitoring and evaluation processes
(Zawacki-Richter & Anderson, 2014). For example, Learning Management
Systems (LMS), which are used in educational institutions in many European
countries, enable tracking student progress, developing individual learning
plans, and collecting detailed statistics for analysis (Watson & Watson,
2007).

An important tool in enhancing the quality of vocational education
through Public-Private Partnerships (PPP) is accreditation, which typically
involves the evaluation of educational programs, teacher qualifications,
infrastructure, and student satisfaction. For instance, educational institutions
employing Lean Six Sigma methodology consider stakeholder requirements,
identify key quality indicators of vocational education, and then implement
processes to improve these indicators (Antony, 2011).

Through PPP, a comprehensive management system is implemented
that enables the introduction of innovative learning technologies (Grimsey
& Lewis, 2007), such as artificial intelligence, cloud technologies,
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blockchain, and the Internet of Things. These become effective tools for
enhancing the quality of the educational process and prepare students for the
challenges of the modern world. For example, the use of artificial
intelligence in the educational process allows for the individualization of
student learning at their own pace and according to their own preferences.
The application of cloud technologies facilitates more efficient knowledge
and resource sharing between students and teachers, thereby activating their
collaboration (Bates, 2015).

Blockchain technology ensures the verification and storage of student
educational information, elevating the level of their mobility and recognition
of learning outcomes. Large IT companies actively participate in the
implementation of PPP projects in the field of vocational education.
Primarily, they invest in the development of the educational process of
educational institutions so that students have access to the most modern
knowledge and professional skills. This also stimulates the teaching staff for
continuous self-improvement, the introduction of new methods, educational
complexes, and forms of organizing classes (Hanushek et al., 2011).

Private investment serves as an important source of funding for the
research activities of educational institutions, contributing to the
development of modern learning technologies that positively impact the
competitiveness of their graduates in the labor market. PPP projects
encourage the implementation of flexible forms of learning, such as online
courses and professionally oriented training. This opens up new
opportunities for students who can acquire knowledge from various sectors
of the economy and gain competencies that meet the demands of the modern
labor market.

In the implementation of quality control in vocational education, the
experience of the United Kingdom is valuable, which has a number of
regulatory bodies for this purpose. Specifically, Ofsted (2018) oversees the
quality of education in educational institutions, covering educational
programs implemented within the framework of PPP. This body ensures
compliance with the quality standards of vocational education, utilizing the
flexibility and resources of the private sector. PPP in vocational education in
Denmark helps to provide access to quality education for a wide range of the
population, regardless of socio-economic status and region of residence
(Aarkrog, 2020).

Collaboration between the public and private sectors is crucial in the
form of investments in technological infrastructure, ensuring regulation and
evaluation of the quality of the educational process to guarantee its
compliance with high standards (OECD, 2020). Specifically, to improve the
quality and effectiveness of learning, private companies assist educational
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institutions in accessing state-of-the-art equipment and production
technologies (Austria, Belgium). In Latvia, PPP projects are aimed at
developing educational infrastructure. For this purpose, the country has
initiated the program «Strengthening the Material and Technical Base of
Vocational Education,» which involves financing the repair and
modernization of educational institutions with the participation of private
companies (Ministry of Education and Science of Latvia, n.d.). The
improvement of the quality of vocational training of qualified specialists in
Lithuania is facilitated by the « VET centers of excellence» program, founded
on the principles of pooling partner resources for the purpose of financing
projects for the modernization of the material and technical base of
workshops and laboratories of educational institutions (MSN News, n.d.).

The impact of PPP on improving the quality and accessibility of
vocational education is exemplified by the «Build — Operate — Transfer»
(BOT) model, which is widely used in Denmark (Budina et al., 2007). The
peculiarity of this PPP model is that the private partner undertakes to build
an infrastructure facility, operate it for a certain period, and then transfer it
to state ownership. In Portugal, such projects aim to construct new buildings
and structures of existing ones, with the aim of improving conditions for
organizing the educational process and ensuring a proper level of comfort
for students and teachers. The PPP project «Skolebygg» was also created in
Norway for the modernization of the material and technical base of
educational institutions, the introduction of modern production technologies
(Greve & Morth, 2010).

Among the leading trends in the development of Public-Private
Partnerships (PPPs) in vocational education in European countries is the
collaborative design of educational programs tailored to labor market
demands. This process necessitates coordinated actions among all PPP
stakeholders, including educational institutions, employers, and vocational
education regulators. The aim is to adapt the educational process to the needs
of the contemporary labor market, thereby facilitating high employability
rates for graduates upon the completion of their studies. Programs developed
in collaboration with partners enable the harmonization of the educational
landscape, ensuring that students engage with curricula that meet the latest
standards and requirements of specific sectors of European economies, such
as industry, technology, and transportation.

Educators and trainers from educational institutions collaborate with
private companies to better understand labor market needs and identify the
most critical professional skills for students. This enables students to acquire
the necessary practical experience during their studies, making them more
effective in executing real-world technological projects.
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The application of collaboratively developed educational programs
contributes to educational institutions in most European countries, on one
hand, enhancing the relevance of their courses and rapidly adapting their
content to changes in the labor market by offering students new modules that
meet contemporary employer demands. On the other hand, it improves
students' ability to flexibly construct individual learning trajectories,
selecting the most pertinent content modules for their future professional
activities. This becomes particularly relevant in the context of rapid
technological changes, where continuous updating of educational programs
and adaptation to labor market demands are key factors in ensuring the
quality of vocational education. For example, Lithuania is developing the
initiative «Profesinio mokymo program kokybestobuiinimo projektasy
(Project for the Improvement of Quality of Vocational Training Programs),
which involves the design and implementation of vocational education
programs considering labor market needs and EU standards (MSN News,
n.d.).

One of the key principles in the development of PPPs in vocational
education in most European countries is the so-called «dual education,»
which combines practical training at the workplace with theoretical
instruction in vocational schools (Moretti et al., 2017). The role of the private
sector in this process involves providing opportunities for practical training,
including the creation of internship positions and conducive conditions for
the professional development of young specialists. On the other hand, state
institutions provide funding, regulatory support, and quality control of the
education.

The dual vocational training program has gained significant popularity
in Germany, Austria, and Switzerland due to its high efficacy and student
success rates (Deissinger, 2015). For instance, in Germany, students in the
dual education system acquire professional qualifications and practical
experience necessary for employment in specific sectors (BMBF, 2020).
This enhances their employability levels, as they possess real-world
experience and knowledge that meet labor market demands.

An example of a successful Public-Private Partnership (PPP) in
Austria's vocational education is the «Training with Maturity Certificate»
program, which combines the acquisition of professional skills with
obtaining a maturity certificate, enabling students to continue their education
at universities (Pilz et al., 2017). The program is based on the collaboration
of state institutions, vocational schools, and private companies in shaping the
professional competencies of young people and opening new perspectives
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for their career growth. Within this program, students undergo on-the-job
training, acquire essential professional skills, and gain theoretical knowledge
in vocational schools and specialized courses that complement their practical
experience (Angetter-Pfeiffer, 2023).

Another example of PPP in vocational education is the «Training after
Maturity Certificate» program, which allows students with a maturity
certificate to receive vocational education within the framework of a dual
education system. This program contributes to the preparation of qualified
specialists for specific industrial sectors, meeting the labor market needs
(Moretti et al., 2017). Students participating in this program receive support
from both the state and the private sector, gaining access to practical training
at workplaces and theoretical lessons in vocational schools.

These programs demonstrate that PPP in vocational education helps
create effective mechanisms for preparing young specialists, considering
labor market needs and current trends. Collaboration between state
institutions, the private sector, and other organizations contributes to the
development of a flexible, innovative, and competitive vocational education
system that can adapt to labor market changes, respond to globalization
challenges, and technological progress (Solga et al., 2014).

Within the framework of PPP, private companies assist educational
institutions in creating educational programs that reduce bureaucracy levels
and allow students to learn at their convenience, fostering the development
of competencies necessary for remote work (Austria). Partnership in
vocational education stimulates the development of new forms of learning,
such as distance education, integrative courses, and educational programs
that are more effective and convenient for students. In the Netherlands, for
example, there is an increasing number of educational programs aimed at
preparing students for work in innovative technological sectors (software
development, cybersecurity, big data, etc.).

Moreover, private companies collaborate with educational institutions
to develop international educational programs. This enables students to gain
international experience and increase their opportunities to find work abroad.
One of the successful examples of PPP in vocational education in Finland is
the development of competence centers, such as Tampere Vocational
College Tredu (Rees, 1997). These centers collaborate with enterprises, local
and national government bodies, as well as foreign partners, to jointly
develop innovative training programs and provide students with high-quality
practical knowledge and skills (Cai et al., 2012).
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Another trend is the increase in funding for vocational education
through investments from both the public and private sectors, as well as
international organizations. These can be investment grants, sponsorship
programs that enable the pooling of funds from various budgets for the
development of vocational education. For example, private investments
contribute to the development of scholarship and grant systems for students
and teachers, aiming to attract talented and motivated young people to the
educational process. This stimulates the intellectual development of
students, provides them with financial support, and helps open new career
opportunities. In Portugal, the EU budget finances the «Learning for All»
program, which provides opportunities for individuals to receive vocational
education and lifelong learning (Springer, n.d). In Estonia, since 2011, a PPP
program called «Partnership for Skills Development» has been funded
(Estonian Qualifications Authority, n.d.). This program aims at developing,
implementing, and evaluating new professional qualifications in
collaboration with business structures and other interested partners. The
increase in the level of private investment in vocational education becomes
an integral part of the sustainable economic development of European
countries. Private investments positively impact the modernization of
infrastructure, the introduction of innovative technologies and teaching
methods, which ultimately improves the quality of vocational education,
making the training content relevant to the needs of the modern labor market.
As an example, the situation in France can be cited when private partners
widely participate in financing educational infrastructure projects, according
to the specifics of the «Concession» model, they are responsible for the
construction and operation of the infrastructure (Grimsey & Lewis, 2007).

In the United Kingdom, the PPP model called «Private Finance
Initiative» 1s widely used, which involves private financing for the
modernization of educational infrastructure (Akintoye et al., 2015). An
example of PPP in the development of educational infrastructure for the
professional training of qualified specialists is the program to strengthen the
material and technical base of educational institutions in Latvia (Ministry of
Education and Science of Latvia, (n.d.)) and the project to finance the
renovation and modernization of educational premises with the participation
of private investors (CEDEFOP, 2019).

In Sweden, the state acts as the primary investor in vocational
education, while partnership with the private sector serves as an important
supplement to the public education system. This enables an elevated level of
employer influence on the quality of vocational training and ensures its
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alignment with their needs. According to Danish legislation, enterprises
participate in the financing of vocational education projects, granting them
the right to influence the curriculum and the selection of students for
practical training. The state, in turn, provides financial support to educational
institutions, organizes the educational process, and ensures compliance with
educational standards.

Various funding and support programs for Public-Private Partnerships
(PPP) exist in vocational education, including the «Dual VET Mobility»
funding program, which promotes student and teacher mobility between
educational institutions and companies in different European countries
(Austria, Denmark, Germany, etc.). In Germany, there are instances where
public authorities and private enterprises jointly finance, develop, and
implement PPP projects in vocational education that hold strategic
importance for the country. Such projects are associated with the
construction of educational institutions, modernization of their material and
technical base, and more. Additionally, projects must meet environmental
safety and energy efficiency requirements and also be beneficial for private
enterprises. Partnerships may be established for a specific period, after which
the state can either regain control over the PPP project or continue
collaboration with the private enterprise.

Within the framework of the partnership, private enterprises are
usually responsible for the technical implementation of the project and its
financing, while the state provides land and infrastructure and also
establishes the rules for regulating and monitoring the partnership's
activities. In Estonia, the state provides funding for specialist training
programs through PPPs. Moreover, the state allocates grants to private
enterprises for the implementation of joint projects in vocational education.

Active involvement of state institutions, the private sector, and
educational management bodies in the regulation and financing of PPPs
contributes to the support of initiatives in vocational education. Specifically,
Denmark has several funding programs and incentives for cooperation
between the private and public sectors in the development and
implementation of innovative educational projects (Ministry of Higher
Education and Science, 2020). In Slovenia, the financing of PPP projects in
vocational education is provided at various levels: by the central
government, regional and local authorities, as well as private investors. In
particular, the Regulation on Investment in Vocational Education (RFOI)
(Uradni list, 2007) establishes the procedure for co-financing projects and
programs implemented within the framework of PPPs. Furthermore, active
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collaboration with international organizations facilitates the attraction of
financial and technical support for the implementation of projects in
vocational education, thereby enabling the enhancement of its quality in
European countries.

Conclusions. Overall, Public-Private Partnership (PPP) in vocational
education in European countries represents a dynamic and hybrid form of
collaboration. The leading trends in its development may depend on various
factors such as economic conditions, political climate, legislative changes,
among others. However, a general vision persists regarding the importance
of collaboration between the state and private companies in preparing
qualified specialists in accordance with the needs of the contemporary labor
market. The analysis of leading development trends in PPP in vocational
education in European countries indicates that they are oriented towards:
enhancing the effectiveness of interaction among educational institutions,
governmental and private entities, civil, professional, and international
organizations; involving small, medium, and large companies in the process
of developing new qualifications, standards, curricula, and implementing
innovative vocational training technologies; ensuring greater accessibility,
innovation, and quality of vocational education and its linkage with the labor
market; increasing financial support for educational institutions and
enterprises that provide practical training for students, among others.
Simultaneously, this type of partnership is implemented considering the
specific economic conditions of European countries, their educational
systems, and labor market needs. Therefore, approaches to the development
of PPP in vocational education differ in each European country. For
example, in countries with low levels of technological development,
programs for financial support of educational institutions may be important,
while in countries with high levels, funding for training future specialists for
innovative sectors of the economy may be more relevant.

The experience of developing PPP in vocational education in
European countries serves as an example for other countries, including
Ukraine, which aims to reform its vocational education system and provide
its citizens with the opportunity to acquire competitive professions and skills
for successful careers. Therefore, the identified advantages of development
trends in PPP in vocational education in European countries should be
considered in domestic practice of establishing PPP in the field of vocational
education, namely: ensuring effective communication between partnership
participants for experience sharing and joint resource utilization; defining
clear terms of obligations and risks between partners to increase their
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accountability for the quality of PPP project implementation; improving
mechanisms for control and evaluation of cooperation results for timely
adjustment of partnership development directions; increasing the volume of
financial support for PPP projects to ensure stable functioning of vocational
education institutions based on additional resources; expanding public
participation in the implementation of PPP projects to enhance the prestige
of vocational education and its impact on Ukraine's post-war recovery,
among others.

For this purpose, in Ukraine, it is necessary to ensure:

1. Improvement of state policy that would support PPP projects by
creating special financing programs and state incentives for enterprises
collaborating with vocational education institutions in preparing future
qualified specialists.

2. Development of legal foundations for enterprise participation in
implementing PPP projects regarding the organization of industrial practice,
internships, mentor training, and also dual forms of vocational education.

3. Involvement of a wide range of interested parties, including
representatives of authorities, business, industry, service sector, educators,
students, and the public in the development and implementation of PPP
projects in the field of vocational education to enhance its quality, relevance
to labor market needs, and prestige in society.

4. Increase in investments for the modernization (renewal) of
educational infrastructure and material and technical base, establishment of
new vocational education institutions, educational-practical and
qualification centers, centers of professional excellence, career centers,
production workshops, laboratories, dormitories, dining facilities, among
others.

Creation of conditions for expanding interaction between enterprises
and vocational education institutions at national and international levels with
the aim of shaping the content of vocational education considering labor
market requirements, development of professional and educational
standards, and implementation of innovative learning technologies, among
others.
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2.2. EUROPEAN MODELS OF PUBLIC-PRIVATE PARTNERSHIP IN
THE FIELD OF VOCATIONAL EDUCATION
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AxmyanbHicme memu 3YMOBIIOEMbCS HEOOXIOHICMIO O0O0CNIONHCEHH Mooeell
nYyONIYHO-NPUBAMHO20  NAPMHEPCMEd, WO YCHIWHO  peanizoeyiomvcsi )y cepi
npogeciiinoi oceimu i nasuanus 6 Kpainax €sponeticokoco Coro3y 05l 8paxy8anHs ix
NO3UMUBHUX ACNEKMIB Y HAA20O0HCEHHI CNIBPOOIMHUYMBA MidC 3aKNA0AMU NPOGheCitiHOi
(npogpecitino-mexHiunoi) oceimu 3 0epAHCABHUMU MA HEOEePHCAGHUMU CYO eEKmamu
napmuepcmea 8 Ykpaini. Ha ocnogi pesynomamis 00CHiONCeHHS BUSHAYEHO CYYACHI
Mooeni nyoniuHO-NpUBAmHO20 napmuepcmea y cghepi npoghecitinoi oceimu i HABUAHHS 8
Kpainax €gponeticbkoeo Coro3y, 3°acysamu ix ocobausocmi ma nO3UMUEHI Acnekmu 01
BUKOPUCMAHHA V HANA200JCEHHI CRIBPOOIMHUYMBA Midc NOOIOHUMU CYO ekmamu
napmuepcmea 6 Ykpaiui. Memoou: euguenHs 3aKOHOO0ABYUX, HOPMAMUBHO-NPABOBUX
OOKYMEHMIB, eMNIPUYHUX OAHUX — O/l BUSHAYEHHS Mooenell NyONIUHO-NPUBAMHO2O
napmuepcmea y cgepi npogeciiinoi ocgimu i Haguyanus 8 Kpainax €8poneiicbko2o
Corw3y; ananiz i cunmes, y3a2aivHeHHs N021s0i8 w000 00CIIOHCYB8AHOI npobiemu — OJisl
3’scy8anna ocobaugocmell mooenel NyONIYHO-NPUEAMHO20 Napmuepcmea y cghepi
npogeciiinoi oceimu i HasyamHs 6 kpainax €eponeticvkoeo Coro3y; ¢hopmysanhs
sucnoskie. Ha ocnosi ananizy 3akoH00as4ux, HOpMamueHO-NPaAo8UX OOKYMeHmi8 ma
eMNIPUYHUX OAHUX BUSHAYEHO CYYACHI MoOeli NyONiuHO-NpU8amMHO20 NAPpMHEPCmMea y
cghepi npogpecitinoi oceimu i Hasuanus 6 kpainax €sponeticokoco Coro3y, 3’C08aHO ix
ocobusocmi ma nO3UMUGHI acnekmu 0Jisl BUKOPUCAHHS ) HANA200HCEHHT 0ePIHCABHO-
npusamHo2o napmuepcmea y c@epi npoghecitinoi (npogheciiino-mexniynoi) oceimu 6
Vkpaini. Buznaueno cyuacui mooeni nyoOniuHO-npusamHoco napmuepcmea y cghepi
npogeciiinoi oceimu i Hasyanws 6 kpainax €eponeticokoeo Cor3y: coyianbHO-
HOPMAMUBHY, 30PIEHMOBAHY HA 3a0e3neuenHs AKOCmi npogecitinoi oceimu i HABUAHHSL,
PecypcoopicHmo8any, wo XapakmepusyeEmuvcs HAAGHICMIO [THEEeCMUYIUHO20 Kaimamy,
nepegipenux 0az O0aumux, O00208IPHUX GIOHOCUH,  IHCMUMYYIUHO-KOMYHIKAMUBH),
30piEHMOBAHY HA PO3BUMOK 63A€EMOOIi nposaiidepié ocgimHix nociye y cepi
npogeciiinoi oceimu i HAGUAHHA 3 PUHKOM Npayi 3 Memow B00CKOHANIeHHs 3HAHD,
HABU4OK, KOMnemeHmHocmel, keanigixayiu. 3’sc06aH0 8UCOKY akmMugHicmy peanizayii
npoeKmis nyoniuHO-NPUBAMHO20 napmuepcmea y cghepi npogeciiinoi oceimu i Ha84UAHHSA
6 Kpainax €sponeticokoco Cow3y, WO 0ae 3M02y O0EPAHCABGHUM OpP2aAHAM 61A0U
300liCHI0O8AMU BKNAO )Y PO38UMOK [HpACMpPpyKmypu, RIOMPUMKY GYHOAMEeHMAanbHUX
00CNi0JHCEHb, YOOCKOHATIEHHS OCBIMHIX NPo2pam moujo, a 6izHecy — 00CA2amu 81ACHUX
yineu w000 nNiOBUWEHHS NPUOYMKOBOCMI, 3POCMAHHA 6APMOCMI CMAMYMHO20
Kanimainy.

_ 97 Jump to Table of Contents>>



https://orcid.org/0000-0002-9233-5718
mailto:mrs.radkevich@gmail.com
https://orcid.org/0000-0002-9233-5718
mailto:mrs.radkevich@gmail.com

CHAPTER 2. PARTNERSHIP IN THE FIELD OF VOCATIONAL EDUCATION:
1 (ROPEAN EXPERIENCE

The relevance of the topic is determined by the need to study models of public-
private partnership that are successfully implemented in the field of vocational education
and training in the European Union countries to take into account their positive aspects
in establishing cooperation between vocational (vocational-technical) education
institutions with state and non-state partnership entities in Ukraine. Objective: based on
the research results, to identify modern models of public-private partnership in the field
of vocational education and training in the European Union countries, to find out their
peculiarities and positive aspects for use in establishing cooperation between similar
partnership entities in Ukraine. Methods: studying legislative, regulatory documents,
empirical data — to determine models of public-private partnership in the field of
vocational education and training in the European Union countries; analysis and
synthesis, generalization of views on the investigated problem — to clarify the peculiarities
of public-private partnership models in the field of vocational education and training in
the European Union countries; drawing conclusions. Results: based on the analysis of
legislative, regulatory documents, and empirical data, modern models of public-private
partnership in the field of vocational education and training in the European Union
countries have been identified, their peculiarities and positive aspects for use
inestablishing state-private partnership in the field of vocational (vocational-technical)
education in Ukraine have been clarified. Modern models of public-private partnership
in the field of vocational education and training in the European Union countries have
been identified: social-normative, focused on ensuring the quality of vocational education
and training, resource-oriented, characterized by the presence of an investment climate,
verified databases, contractual relations; institutional-communicative, focused on the
development of interaction of educational service providers in the field of vocational
education and training with the labor market to improve knowledge, skills, competences,
qualifications. It was found that there is high activity in the implementation of public-
private partnership projects in the field of vocational education and training in the
European Union countries, which allows government authorities to invest in
infrastructure development, support fundamental research, improve educational
programs, etc., and businesses - to achieve their own goals in terms of increasing
profitability, growth of charter capital value.

Kniouosi crosa: nyoniuHo-npueamme Keywords: sustainablepublic-private
napmmepcmeo, npogecivina oceima i partnership,  vocational  education — and
naeuanns, mooeni J[I111, Esponeiicoxuii Coros. training, models, European Union.

The prospects for technical and technological restoration of all sectors
of Ukraine's economy in the post-war period on the one hand, and on the
other hand — the existing demographic changes, uneven distribution of labor
force and the lack of funds in the country for the training of skilled workers
and the reconstruction of the destroyed educational infrastructure, increase
the role of public-private partnerships (hereinafter — PPP) in the field of
vocational (vocational-technical) education (hereinafter — V(TE)E). This
phenomenon is considered as an interaction between the public and private
sectors to achieve the goals of sustainable development of V(TE)E based on
the implementation of the «value for people» principle. Cooperation between
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the government and business within the framework of jointly implemented
PPP projects is a promising mechanism for financing V(TE)E. The demand
for increasing the examples of joint actions of public, private and other
partnership parties in improving the training of qualified personnel for the
needs of national and regional labor markets necessitates the analysis of
similar models that are successfully implemented in the European Union
(hereinafter — EU) countries in the field of vocational education and training
(hereinafter —VET).

The most diverse forms of interaction between public and commercial
partners in the VET sector in EU countries are called public-private
partnerships (hereinafter — PPPs), which involve partici-pation in the
implementation of joint projects of the «third sector» (non-profit
organizations). The essence of the PPP concept is defined in the Green Paper
of the European Commission (2004) as «a form of cooperation between
public authorities and the world of business, aimed at providing fi-nancing,
construction, reconstruction, management, maintenance of infrastructure or
provision of services». The Commission identified four fac-tors that usually
characterize PPPs in EU countries in the VET sector: firstly, the long
duration of relations, which implies cooperation between public and private
partners according to various characteristics of the planned project; secondly,
the project is financed partly by the private sector, and sometimes with the
help of agreements between different parties; thirdly, the important role of
the economic entity participating at various stages of the project
implementation (design, implementation, financing), compared to the public
partner focused on defining the goals to be achieved in terms of public
interests, namely ensuring the quality of educational services provided,
pricing policy, increasing accountability for compliance with these goals;
fourthly, the distribution of risks between public and private partners to avoid
risks that are generally borne by the public sector.

Modern models of professional education and training in European
Union countries have been researched by domestic scientists with regard to
comparative studies (Radkevych et al., 2018). The features of involving
private partners in the preparation of skilled workers in the dual education
system in Germany are revealed in the works of O. Strilets (2019). The
development of teachers and trainers of vocational education insti-tutions in
EU countries with the involvement of trade unions is substantiated by O.
Radkevych (2017b).

The effective combination of state and private sector resources in the
development of Vocational Education and Training (VET) inEU countries is
regulated by relevant legislation. For example, in Austria, this is the Public-
Private Partnership Act (Bundesgesetz iiber offentlich-private Partner-
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schaften, 2002). In Germany, PPP in professional education is based on a set
of regulatory acts that establish the rules and procedures for interaction
between state institutions, the private sector, and educational institutions,
including the Vocational Training Act (BBiG, 2005) and the Craft Guilds
Act (HwO, 2004). The main law regulating PPP in professional education in
Italy is Law No. 94/2013, known as the Professional Education Reform Act
(Camera dei Deputati, 2013). According to this law, PPPs are created based
on contracts aimed at ensuring the quality of training and the development
of skills that meet the needs of the labor market. Similar laws regulate the
development of PPPs in the field of VET in other EU countries with the aim
of ensuring various forms of cooperation between public authorities and the
private sector in the preparation of qualified professionals.

The objective is: based on the research results, to identify modern
models of public-private partnership in the field of vocational education and
training in the European Union countries, to find out their peculiarities and
positive aspects for use in establishing cooperation between similar
partnership entities in Ukraine. The research methods are: studying
legislative, regulatory documents, empirical data — to determine models of
public-private partnership in the field of vocational education and training in
the European Union countries; analysis and synthesis, generalization of
views on the investigated problem — to clarify the peculiarities of public-
private partnership models in the field of vocational education and training
in the European Union countries; drawing conclusions.

In a broad sense, PPP in the field of VET in EU countries is considered
as a universal system of planning and market self-regulation of mutually
beneficial long-term economic and organizational relations between public
authorities, local administrations, social institutions, and the private sector
with the aim of implementing projects that represent public interest. This
term was introduced into EU secondary law through the provisions of
Regulation 1303 (European Parliament and Council of the European Union,
2013), according to which general rules applicable to European Structural
and Investment Funds (ESI) are established. EU initiatives have shown that
PPP can be an effective means of achieving the goals of state policy by
combining resources in various forms of cooperation between public
authorities and the private sector, aimed at increasing investment in
infrastructure projects or other types of operations, providing public services
through risk sharing, combining private expertise or additional sources of
capital. EU countries demonstrate high activity in the development of PPP,
which is determined by increased attention to social problems, the
availability of necessary budget resources. In this regard, the PPP institute is
the main priority in the development of VET in EU countries.
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The three most common types of PPP models in the field of VET in
EU countries are: the first — socio-normative; the second — resource-oriented;
the third — institutional-communicative. The first type of PPP model is most
often used in Denmark, Germany, the Netherlands, Norway, and Sweden to
im-prove the quality of VET based on its integration with the labor market.
For example, among the social partners who contribute to the improvement
of the quality of VET in Denmark are the Confederation of Professionals,
Professional Committees, Trade Unions, Advisory Council, Education
Workers' Union, and others. Social partners strive to en-sure that the content
of educational programs meets the needs of the labor market and the
requirements of production. Their role lies in determining the mechanisms
of cooperation with providers of educational services (professional colleges)
in monitoring labor market needs, organizing the educational pro-cess,
conducting examinations, and certification of qualifications.

An important social partner in ensuring the quality of VET in Denmark
is the Confederation of Pro-fessionals, which includes sectoral professional
committees. These committees assess the activities of economic sectors and
specific enterprises, identify the need for new professional qualifications and
educational programs, develop and propose them for the VET system.
Professional committees operate at the expense of employers in the
respective sectors. Danish trade unions actively participate in PPP in the field
of VET, including adult education. Their representatives participate in the
development of legislative initiatives, collective enterprise agree-ments in
terms of securing workers' rights to vocational training and skills upgrading.
At the same time, trade unions develop cooperation with college students,
protect their interests during on-the-job training, help resolve conflicts
arising in the workplace, assist in their transfer to other practice sites, etc.
The membership fees of students are significantly lower than those of other
trade union members. Their activities related to checking the correctness of
the formation and compliance with labor agreements between students and
employers, especially in the part of calculating earned funds, are also
important. It should be noted that the amounts of payments during practical
training are constantly changing and in the last year reach the level of wages
for qualified workers.

PPP in the field of VET supports the activities of the Danish Education
Workers' Union. It unites more than 10,500 teachers. The main tasks of the
Union include: conducting dialogue with the Ministry of Children and
Education, political parties; preparing statements for the Government related
to the development of policy in the education sector; providing union
members with information about current working conditions, payment, and
political and educational trends; preparing for public campaigns on
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issuesrelated to vocational education, training, and seminars for
representatives of educational institutions; organizing meetings, courses,
conferences on educational and organizational topics; cooperation with other
trade unions at the national and international levels. The Union's activities
are also aimed at ensuring the continuous profes-sional development of
teaching staff, reducing the ratio of the number of students per teacher;
reducing the number of general purpose subjects and increasing specialized
ones; shifting the focus from vocational education to individual and
differentiated learning at all levels.

The activities of the Consultative Council on VET in Denmark, which
consists of 20 members representing social partners, heads of educational
institutions, teachers' associations, and the Ministry of Children and
Education, are of particular interest. The Consultative Council serves as an
advisory body to the Ministry on all matters related to VET. Its role is to
monitor labor market trends, demand for educational programs, and on this
basis, develop recommendations for implementing innovations and
improving the VET system. A successful example of the implementation of
the PPP model in Denmark is the Partnership for Quality program (2010),
created in collaboration with private companies that provide financial and
technical support and ensure conditions for internships and practical training
for students.

In the Netherlands, business associations and trade unions cooperate
with education service providers on the basis of PPP in VET, participating
in the determination of professional qualification structures and in the work
of examination commissions. Currently, there are over 160 joint PPP
initiatives in the VET sector in the country. They involve provid-
ingvocational training to students and engaging a significant number of
leading large and medium-sized companies for this purpose. Under these
conditions, a new level of joint activity is formed, which partially goes
beyond educational programs but is closely related to them. Sectoral
ministries (with the leading role of major companies) participate in
establishing close relations with the state VET system at all levels.

The PPP initiative gained further development in 2020 when the
national industrial policy of the Netherlands shifted to support high-tech
sectors of the economy: agro-industrial, biological, chemical, digital,
«smart» economy, and so on. In view of this, the PPP in the VET sector in
the Netherlands acquired features such as: defining share ownership;
generating own profit and, thus, ensuring independ-ence from state
subsidies; intermediate evaluation conducted by evaluation committees
based on ad-herence to guiding principles (financial resources are allocated
based on the results of an open competition for subsidies) to support PPP
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projects in the VET sector; management of each initiative is open and
adapted to changing conditions. To improve the quality of vocational
training for future specialists in the Netherlands, the «Technological
Platformfor Vocational Education» program (2021) operates. It allows
educational institutions and enterprises to jointly develop online courses,
introduce modern production technologies, including distance learning
technologies.

In Germany, PPP develops taking into account the current policies in
the field of VET at the federal and regional levels. This involves the
expansion of the dual education model and the influence of the private sector
labor market on the state VET system. That is, the state finances
publicvocational schools, while the private sector provides workplace
training (dual education). Currently, there are 450 main professions in
Germany, 344 of which are trained with-in the dual education system.
Despite the fact that entrepreneurs participating in such a program invest
significant amounts, they receive substantial benefits. All the funds they
invest in training specialists return with profit in just 9 months, at most - in
2-3 years (Strilets, 2019, p. 56). German companies voluntarily and
systematically implement dual educa-tion at their own expense because they
believe that this will better meet their need for skilled workers. This saves
money on recruitment and adaptation of workers, nurtures a younger
generation of workers according to the corporate culture of enterprises, and
prepares specialists capable of engaging in work from the first days and
performing it at a high professional level (Strilets, 2019, p. 56).

PPP policy in the field of VET in Germany is represented in the
Vocational Education and Train-ing Act (Berufsbildungsgesetz, 2005), as
well as in regulatory and legal documents and instructions. It is also revealed
in the clear requirements for educa-tional programs and the conduct of exams
provided in dual education. Companies comply with the re-quirements of
professional standards that cover a set of competencies for each professional
qualification and criteria for assessing the achieved level of pro-fessional
competence of those who obtain a profes-sional qualification.

Before starting their education, companies and future students enter
into a training agreement, the validity of which is limited to the duration of
the training. In addition to the agreement, training enterprises are required to
draw up a production plan, which indicates what students have to learn
during a certain period of training. The training agreement, along with the
plan for its implementation, is submitted to the competent authorities,
primarily the chambers of commerce or trade. The competent authorities
monitor compliance with the necessary conditions and also examine the
success of the students. In addition, Germany has a program called
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«Initiative for Vocational Education and Training (Bildungsketten)» (2023).
Its goal is to improve the quality of vocational education and increase the
level of accessibility for different social groups.

In the German dual VET system, workplace mentors play a leading
role. According to the Regulation on the Organization of Vocational
Training, they are responsible for its quality. Their main task at the enterprise
is to provide students with practical training in a specific profession
(Radkevych, 2017, p. 8; 2017a). Upon completion of their training, graduates
are not obligated to remain with the company where they studied. Similarly,
the companies are not required to retain the graduates as employees, unless
specific commitments were made. Among the problems that exist in the
German dual education model is the limited access of women to businesses,
as more men are enrolled in training. This indicates a prevalence of offered
professional qualifications in the labor market that require physical strength.

In Norway, PPP in the field of VET is developed through the joint
efforts of enterprises and educa-tional institutions, with the support of a
mediating organization in the vocational training of future specialists and the
assessment of their results during two years of training. In this country, PPP
is based on cooperation between government structures, the private sector,
and educational institutions to ensure the quality of VET that meets the needs
of the labor market and society as a whole. The main legislative acts
establishing PPP rules in Norway are the «Law on Public-Private
Partnership» (1999) and the «Law on Vocational Education»(2018).
According to these laws, the government facilitates the creation of a
favorable environment for the development of partnerships between public
and private organiza-tions and ensures their interaction at the legislative and
financial level.

An example of a PPP in Norway is the «Norwegian Technology
College» project, which is a result of cooperation between the government,
private companies, and educational institutions. This project aims to provide
high-quality vocational education in the field of technology that meets the
needs of the modern labor market. In addition, PPP actively sup-ports the
development of a dual system of vocational education, which combines
theoretical learning in educational institutions and practical training at
workplaces in private companies (Norwegian Ministry of Research, 2018).
Through such cooperation, flexibility and adaptability of educational
programs are achieved, the quality of training is improved, and sustainable
development of the VET sector is ensured.

The objectives of PPP in the field of VET in Sweden include: ensuring
the connection of educational and professional qualifications in accordance
with the requirements of the European Qualifications Framework, adapting
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the content of VET to meet the needs of employers, abilities and
opportunities of learners; ensuring territorial and economic efficiency of
education, gender equality of workers in each profession, and more. Their
implementation is crucial in the activities of all PPP stakeholders, namely:
the public sector, trade unions, non-profit and private sectors, and civil
society organizations. Cooperation between interested parties of PPP aims to
ensure the quality of VET. The public sector is responsible for coordinating
the demand and supply of full andpartial qualifications or micro-
qualifications; developing and updating standards and educational programs,
taking into account the requirements and needs of the labor market, as well
as the specifics of inclusiveness and lifelong learn-ing continuity. Thepublic
sector also finances the activities of educational service providers (public
and private).

In Sweden, there are several programs and initia-tives aimed at
supporting PPPs in the VET system to ensure the quality of training for
future professionals. For example, the National Agency for Education
ensures the development and implementation of educational standards and
programs and promotes the improvement of VET quality based on the
support of PPP development (National Agency for Edu-cation (Skolverket)
(n.d). This agency also ensures the conditions for students aged 16 to 19 to
acquire full secondary vocational education or vocational training for adults
aged 20 and older with incom-plete secondary education at municipal
administrations. Educational programs are offered in specific industry areas
where there is a clear demand for qualified and professionally competent
specialists. They combine theoretical and practical training in close
cooperation with employers.

A party to PPP in the field of VET in Sweden is the public employment
service of the Ministry of Labor of Sweden, which coordinates vocational
training at the workplace and retraining of the adult population for industries
with a shortage of skilled labor. Training courses (from 3 to 12 months) are
implemented in private sector training centers located throughout the country
so that even those living in remote areas can study, including remotely. The
Federal Government finances vocational training at the workplace. In
addition, the Government reim-burses the costs of the unemployed,
depending on the forms of training. At the same time, the unemployed
receive a monthly allowance for living expenses from the public employment
service.

The active partner in the PPP in the field of VET is the Swedish
Industrial Council, which in 2004 created a network of technical colleges.
PPP includes consortia of municipalities (regional and local authorities),
providers of educational services (mainly vocational schools, colleges, but
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sometimes universities), and private companies. They jointly strive to
ensure: coherence between the demand and supply of skilled workers in the
labor market; updating educational programs that reflect the availability of
appropriate equipment, training technologies in a real production
environment, and constant interaction between students, teachers, and
company staff. Achieving the goals of cooperation depends on the
partnership between the authorities, companies, and providers of educational
services. Training is conducted both in the traditional form and in the dual
form. This allows graduates to be employed in industrial companies or to
choose educational programs for further education, for example, at
universities. The PPP contributes to ensuring creative and stimulating
learning and quality control of VET in each technical college, taking into
account the technical and technological requirements of a specific industry.
In addition, private companies offer internships for teachers, and students are
taken for seasonal or permanent work after completing their studies.

The second PPP model in the field of VET is resource-oriented,
characterized by the presence of an investment climate, reliable databases,
and contractual relations. This PPP model is focused on increasing the level
of funding for the VET system in order to increase the human resources,
educational infra-structure, etc., needed for the labor market. It i1s about
financing high-tech educational equipment for laboratories, developing and
updating educational programs for the training of qualified personnel for
enterprises. Resource-oriented PPP models are most widespread in Belgium
and Austria. In particular, the development of PPP in the field of VET in
Austria is based on the conclusion of contracts. This contributes to the
improvement of students' career opportunities in production and the support
of professional development of teachers. Budgets of vocational schools are
distributed on a competitive basis. Professional training of future specialists
based on PPP positively affects the increase in the attractiveness of VET, as
well as the growth of the values of professional qualifications in society and,
in particular, among the student youth.

In Belgium, the PPP in the field of VET is focused on modernizing
resources for qualityassurance of the organization of the educational process.
PPP is regulated by general national education legislation and is
implemented based on a contract between employment agencies, investors,
and providers of educational services. Significant attention is paid to the
vocational education of migrants for their successful integration into local
culture through em-ployment. Funding is carried out with state funds.

At the same time, research results on modern PPP models in the field
of VET in EU countries indicate the existence of various types of financial
support for dual education, including the application of subsidies. In
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particular, in Austria, financial grants are provided both during the
employment of students, according to the collective agreement in the first
year of apprenticeship, and each subsequent year of their employment within
apprenticeship programs (Radkevych et al., 2018, p.162; 2017b; Radkevych,
2021). Financial support for VET is funded through social bonds. This helps
to solve problems related to the increasing level of youth unemployment,
especially among immigrant families. Therefore, the dual form of obtaining
vocational education can be introduced as an infrastructural regional model
that ensures the interconnection of systems: forecasting the needs for
qualified personnel, professional self-determination, vocational education,
evaluation of professional qualifications of teaching staff, including mentors
in production. The relationships be-tween the parties are characterized by a
flexible, consensus-based, and collegial management system. Each system
influences the development of the other, and one cannot exist without the
other. It is the integrity and simultaneous distribution of functions among
participants that ensure the effectiveness of the dual form of education
(Strilets, 2019, p. 57).

The third PPP model in the field of VET is institutional-
communication, aimed at developing the interaction between educational
institutions and the Ilabor market to improve knowledge, skills,
competencies, and professional qualifications. An example of successful
implementation of such a PPP model is Italy, where the Central Government
collects data for forecasting labor market needs in professional
qualifications. Equally important participants of PPP are regional chambers
of commerce, employers' organizations, and private companies. This
cooperation contributes to the improvement of various forms of data
collection and forecasting used to meet the needs of different sectors of the
economy in information about professional profiles of workers and their
skills needs. PPP in Italy in the field of VET is regulated by subordinate acts
and unites the Ministry of Labor and Social Policy, chambers of commerce,
statistical bodies, etc. PPP focused on supporting VET is financed by state
funds and partially by the funds of chambers of commerce. One of the
initiatives to establish cooperation between vocational education institutions
and Italian companies to develop and support students' professional skills
fortheir employment is the «Skills for the Future» program (2023), funded
by the state and partners from the private sector.

PPP in the field of VET in Portugal, according to the Framework
Agreement of social partners, covers a significant number of stakeholders
from the public and private sectors (sectoral ministries, companies,
educational service providers, technology centers, innovation and research
centers, trade unions, professional associations, clusters, etc.). In particular,
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the National VET Agency of Portugal is responsible for vocational and adult
education, which is carried out in secondary schools (public, private), in
vocational education centers, adult education centers, as well as for defining,
validating, and certifying competencies (VNFIL). Nowadays, they are called
Qualification Centers. As of January 1, 2022, there were 459 public schools
in Portugal offering VET programs and 234 specialized institutions for
vocational and adult education, as well as 316 Qualification Centers
(ANQEP, SIGO 21(10) 2022). Almost 110,000 students are mastering
primary VET programs. Of these, 60% study in state VET institutions
located in various regions of Portugal.

Adult education is coordinated by the Institute of Employment and
Vocational Training, which has 53 employment centers and one vocational
training and rehabilitation center in its structure. These centers implement
industry-oriented training programs, developed jointly with employers and
professional organizations. In the implementation of PPPs in thefield of VET
in Portugal at the local level, municipal communities actively participate, in
particular in forecasting the needs for skilled labor for the labor market,
planning the development of vocational education institutions involving
companies, em-ployment agencies, etc.

Thus, the positive practices of PPP in the field of VET in Portugal
include: the introduction of a labor market needs forecasting system in
qualifications (SANQ); updating the national catalog of qualifications
(NCQ) with the participation of sectoral (sec-toral) qualifications councils
(SCQ); carrying out vocational training for people without detachment from
production in all proposed educational programs, recognition, validation,
and certification of competencies (RVCC) with the participation of
companies, social partners; establishing cooperation between the National
VET Agency (ANQEP), qualification centers, local authorities, and
employers.

The National Catalogue of Qualifications is not supplemented with
new qualifications withoutcon-sultations with the relevant sectoral councils
on qualifications. The powers of sectoral councils on qualifications include:
supporting the National Agency for VET in the development of
qualifications; defining the needs for updating the National Catalogue of
Qualifications; improving the connection with PPP participants;
disseminating the work carried out by sectoral councils; presenting and
discussing proposals for the introduction and replacement of qualifications;
and promoting the National Catalogue of Qualifications as a strategic tool of
the National Qualifications Framework. In Portugal, there is also the
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«Education and Training» initiative (2020), which aims to ensure the
development of workers' competencies that meet the demands of the labor
market and the country's economy. The program promotes the development
of partnerships between vocational schools and private enterprises, the
development of innovative teaching methods, and the improvement of the
qualification levels of teach-ers and trainers.

Examples of PPPs in the VET sector in France are associated with the
implementation of new educational legislation in 2013. It concerns a joint
educational initiative, where the benefits of new campuses are extended not
only to large companies but also to the entire cluster of small and medium-
sized enterprises, especially those that are subcontractors to large economic
partners at regional and national levels. Private companies finance VET and
also provide services in kind: staff, tools, equipment, technology, etc. As a
result, campuses are directly linked to industry in areas such as encryption,
computerization, high-tech training, etc. Employers systematically
participate in organizing campus activities, including updating the content of
educational programs, taking into account local labor market needs for
professional skills. Campuses contribute to increasing the competitiveness
of graduates in two ways: a) the first is a thorough study of the characteristics
of the economic sector, which allows them to assess the specialized needs of
all large and small companies; b) the second method is based on a PPP,
founded on close connections with the business, which promotes timely
adjustment of educational programs. Cooperation between state and private
partners has deepened over time and has become the leading model for the
development of France's VET system. This has led to an increase in
government allocations for the opening of campuses, with the aim of
expanding the training of qualified personnel for high-tech industries.

In order to ensure the development of qualifica-tions and professional
training of specialists according to the needs of the labor market,
Competence Centers have been operating in France since 2013 (2021). These
Centers are innovative platforms that bring together enterprises and other
structures to develop and implement new professional training programs
focused on practical skills and competencies of qualified personnel needed
in the labor market.

To summarize the presented material, we note that the implementation
of modern PPP models in the field of VET in EU countries is regulated by a
complex of federal and regional educational laws. PPP projects are financed
by state funds, private companies, enterprises, various investment funds
based on bilateral contracts, agreements, memoranda. This contributes to the
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expansion of innovative partnership of educational service providers with
private and non-commercial PPP entities aimed at modernizing educational
infrastructure, educational programs, teaching tools, etc.

Based on the consideration of the positive aspects of PPP models
implemented in EU countries for the development of VET,
recommendations have been identified for establishing cooperation
between PPP actors in the field of VET in Ukraine, namely:

— Regulation of PPPs through legislation to define the rights and
obligations of each partner, as well as control mechanisms for compliance
with the quality and distribution of costs, etc.;

— Defining clear roles and responsibilities of each PPP partner, the
degree of responsibility borne by PPP actors for decision-making;

— Ensuring planning and monitoring of PPP projects (developing plans
and monitoring mechanisms, evaluating the results of PPP projects in the
field of VET). This will allow to control the quality of PPP projects and the
achievement of partnership goals;

— Development of educational programs in accordance with the
requirements of the labor market to ensure the quality of professional
training and employment of graduates of VET institutions;

— Involvement of enterprises in organizing dual vocational education
for VET students to gain work experience and skills that can be used by them
in real production conditions, internships for teaching staff at high-tech
workplaces;

— Preparation of VET institution teaching staff and enterprise mentors
for the implementation of PPP projects through training, educational courses,
seminars;

— Ensuring effective communication between public and private
partners so that they are open to cooperation and able to effectively exchange
experience, resources, data, information;

— Involvement of stakeholders (representatives of industry,
government structures, academic institutions, public organizations) in the
implementation of PPP projects in the field of VET, who can help the
development of PPPs;

— Ensuring proper financing of PPP projects in the field of VET
(grants, loans, financial incentives, etc.) to improve its quality and
accessibility.
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2.3. PUBLIC-PRIVATE PARTNERSHIP SYSTEMS IN THE FIELD OF
VOCATIONAL EDUCATION IN EUROPEAN COUNTRIES
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I nobanizayitini npoyecu y eKOHOMIYHUX BIOHOCUHAX, Opeanizayii oceimu ma
CYCNIbHO20 JHCUMMSL KPAiH C8ImY, iHme2payis 0epiHcagHo2o0 ma Npusamuo20 CeKmopy
eKOHOMIKU ) cghepi npogecitinoi (npoghecitino-mexniunoi) oceimu ma 3aUHAMOCHI,
aKmyanizyloms HeoOXIOHICMb AHANIZ) €8PONEUCHKO20 00CBI0Y 3i CMBOPEHHS Npocpam
0epIIcasHO-NPUBAMHO20 napmuepcmea 8 e2anysi oceimu. Ilocmitine 00620680penHs.
NUMAHHA  PO36UMKY O0EpPHCABHO-NPUBAMHO20 NapmHepcmea y Kpainax €sponu,
akmyanizayis He quwe NO3UMUEH020 00CBIOY, WO € CRLIbHUM 05 KIIbKOX 0epicas, a U
Has8HicMb 0ebamis w000 3MiHU POJIi OP2aHI8 0epPIUCABHOL 61a0U 8KA3YE HA HAABHICMb
NeBHUX Pe2iOHANbHUX Npomupiy ma ocooausocmeti. 30iUCHEHO AHANI3 Pe2iOHANbHUX
ocobusocmell €6PONeLiCLKoi cucmemu 0epicasHo-npuUsamHo20 napmuepcmea y cghepi
npoghecitinoi  (npoghecitino-mexuiunoi) oceimu ma Ha Yilli OCHOBI BUOKPEMIIEHHS
PEKOMeHOayitl Ha 3a2albHOO0EPHCABHOM) pieHi. Memoou 00cCniodiceHHs . meopemuyHi
(iHOYKyis, cummes, Y3A2aNbHeHHs); eMNIPUYHI (BUBUEHHS MA AHANI3 HOPMAMUBHO-
npagosux OOKyMeHmi8 y cghepi 0epicasHO-npUeamHo20 Napmuepcmed, npogecitiHoi
0C8imuy, COYIanbHO20 3AXUCMY HACENeHHs MA DPUHKY Npayi, npocpam O0eplcagHO-
NpUBAMHO20 NAPMHEPCMEa 3 Npogheciinoi nid2comoeKu KeanighikosaHux poOImHUKIE,
pe3yibmamis OisibHOCmI 3aK1adieé npogeciinoi (npogecitino-mexuiunoi) ocgimu Kpait
€sponu. Bcmanosneno, wo 3azanbHuMu npodremamu po38uUmKy 0epiHCA6HO-NPUSBAMHO20
napmuepcmea y Kkpainax €8ponu €: y32004CeHHs npag ma 0008 s3Ki6 0epicagHo20 ma
NPUBAMHO20 CEKMOPY,; 3ANPOBAONCEHHS YIMKUX MA NPO30PUX MEXAHIZMIE pe2yi08aAHHS.
Qinancosux eumpam,; hopmys8aHHA ancOPpUMMIE BUKOHAHHSA NPOEKMIE Oe3 3ampumK;
HAasABHICMb PIZHUX (DOPM  002080pPi8 0EPHCABHO-NPUBAMHO20 NAPMHEPCMBA Ma ix
cymicHicmb i3 Npagoeoio (HayioHAIbLHOIO, PE2iOHANLHOI0 YU Micyesoio) 6a3or0. 3Hayna
yacmuna HacenenHs bepe yuacms y «npocpamax akmueHoz2o punky npayi» (ALMP), wo
RIOMPUMYIOMbCsL K 3 OOKY 0epacasu maxk U NpusamHum Cekmopom exonomixu. Ilpu
PO3poOYI MaKux npocpam UHUKAOMb NeGHI Cynepeuxu ma npooaemu Midie 0epaHcasHUMU
ma NpueamMHUMU NAPMHEPAMU, WO NO8 A3aHi 3 PO3NOOLIOM Npae ma 0008 s3Kis,
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00pomv00I0 34 YNPABNIHHAM (DIHAHCOBUMU pecypcamu ma 6i0MOB0H 6i0 DPO3BUMK)
iHgppacmpykmypu. ¥V npoyeci po36umky 6imuusHAHOI cucmemu 0eprHcaA8HO-NPUBATNHO20
napmuepcmaa y cghepi npogeciiinoi (npogeciiino-mexHiunoi) oceimu apmo: 8paxysamu
sumocu €8poneticbko2o €03y 00 3AKOHOOABCMBA U000 0epPAHCABHO-NPUBAMHO20
napmuepcmea,; 8i0n0GiOHO MoOepHizysamu noaodicenis 3axony «llpo npodghecitiny
(npogpecitino-mexuiuny) oceimy»; po3pooumu anreopummu NpaKmudHoi ni020moseKu
paxisyie Ha 3acadax 0eprHcasHO-NPUBAMHO20 NAPMHEPCMEA.

Globalization processes in economic relations, organization of education and
public life of the world, integration of public and private sectors of the economy in
professional (vocational) education and employment highlight the need to analyze
European experience in creating public-private partnership programs in education. The
constant discussion of the development of public-private partnerships in European
countries, the actualization of not only positive experiences that are common to several
states, but also the debate on changing the role of public authorities indicates the
presence of certain regional contradictions and peculiarities. The aim is to analyze the
regional features of the European system of public-private partnership in the field of
professional (vocational) education and on this basis to highlight the recommendations
at the national level. The research methods are: theoretical (induction, synthesis,
generalization), empirical (study and analysis of legal documents in the field of public-
private partnership, vocational education, social protection and labor market, public-
private partnership programs for training of skilled workers, the results of professional
(vocational) education in Europe). It is established that the common problems of public-
private partnership development in European countries are: harmonization of rights and
responsibilities of the public and private sector; introduction of clear and transparent
mechanisms for regulating financial costs, formation of algorithms for project execution
without delay, the existence of various forms of public-private partnership agreements
and their compatibility with the legal (national, regional or local) base. Much of the
population participates in Active Labor Market Programs (ALMPs), which are supported
by both the state and the private sector. The development of such programs raises certain
disputes and issues between public and private partners related to the division of rights
and responsibilities, the struggle for financial resource management and the refusal to
develop infrastructure. In the development process of the domestic system of public-
private partnership in the field of professional (vocational) education it should be: taken
into account the requirements of the European Union to the legislation on public-private
partnership; modernized the provisions of the Law «On Professional (Vocational)
Education» accordingly, developed algorithms of practical training of specialists on the
basis of public-private partnership.

Knwouosi  cnosa:  nybniuno-npogpecitina Keywords: vocational education, public-
(npogecitino-mexuiunoi) oceima, O0eprcasHo- private partnership (PPP), regional features of
npueamue napmuepcmeo (HIII1), pecionanvHi PPP, PPP problems, preparation of youth for
ocobnueocmi  JIII,  npobnemu  JIII, self-employment.

nio2omoeKa Mos100i 00 CAMO3AUHAMOCHI.
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Globalization processes in economic relations, organization of
education and public life of the world, integration of public and private
sectors of the economy in professional (vocational) education and
employment, highlight the need to analyze European experience in creating
public-private partnership programs in education. In order for young people
and adults to acquire the competencies needed for employment, vocational
education and training systems in Europe are creating various forms of
cooperation between the public and private sectors (Kravets, 2017). Public-
private partnership, which focuses on the development of professionally
important competencies, is one of the forms of cooperation in the system of
professional (vocational) education in European countries (Radkevych,
Borodienko & Kravets, 2021).

Solving the problems of social protection of the population is
associated with the problem of preparing the younger generation to choose a
profession, followed by adaptation to labor market conditions. As a result, a
new educational system is being formed to prepare young people for
employment, where close cooperation between government agencies and the
fund is a major trend for all countries. However, different theoretical
approaches and practical measures are used in different countries to organize
and operate such a system of preparing the younger generation for
employment (Pryhodii, 2011).

Today, the system of public-private partnership is considered a
political and ideological issue. The question of whether public-private
partnership is an appropriate approach to the provision of services is being
raised. Some European countries (Belgium (Flanders), Bulgaria, Greece,
Slovenia and Switzerland) still believe that they need to go a certain way
before reaching a possible consensus on working schemes as a reasonable
and justifiable means of providing public services. Norway emphasizes that
public-private partnership can also be problematic in terms of democratic
control. When services or maintenance are delegated to a third party, the
electorate inevitably loses some of its control over how these activities are
carried out. Then the question arises of the proportionality of losses and gains
in the introduction of PPP (Present problems or challenges, 2008, p. 11).

However, the constant discussion of the development of public-private
partnership in European countries, the actualization of not only positive
experiences that are common to several states, but also the debate on
changing the role of public authorities indicates the presence of certain
contradictions and regional differences.

The aim of the paper is to analyze the regional features of the European
system of public-private partnership in the field of professional (vocational)
education and on this basis to highlight the recommendations at the national
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level. The research methods are: theoretical (induction, synthesis,
generalization); empirical (study and analysis of legal documents in the field
of public-private partnership, vocational education, social protection and
labor market, public-private partnership programs for training of skilled
workers, the results of professional (vocational) education in Europe).

The current stage of development and consolidation of public and
private segments of Europe is inextricably linked with the development of
national systems of professional (vocational) education and employment of
the younger generation within the European and global labor market, the
impact of global European institutions on employment and professional
training, as well as strengthening the role of international organizations in
determining the priorities of professional (vocational) education in Europe
and individual countries (Radkevych, Luzan & Kravets, 2017).

In the course of comparative and pedagogical research conducted to
identify common and distinctive features in approaches to the
implementation of the strategy of preparing young people for employment
on the basis of public-private partnership in countries with different models
of pre-vocational and professional education, it is necessary to accelerate the
process of transition of a specialist from a professional (vocational)
education institution to a workplace, to prevent long periods of
unemployment or complete withdrawal of a specialist from a particular labor
market, to establish stable labor relations between young professionals and
enterprises.

According to A. Brown and J. Kettle (2012), politicians in many
countries are resorting to active labor market programs — ALMP. Four
categories of programs are most often used (Caliendo & Schmidl, 2016):

— training in the labor market;

— job search assistance and monitoring;

— wage subsidies;

— work in the public sector.

Based on the analysis of the experience of public-private partnership
in the field of professional (vocational) education in preparing young people
for employment, it is established that this system is in a state of constant
development and therefore governments and businesses in Europe face
certain common problems:

— reconciling the rights and responsibilities of the public and private
sectors (in the report of the European Court of Auditors, entitled «Public-
Private Partnership in the EU: widespread shortcomings and limited
beliefs»), public-private partnership performance indicators have been
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criticized in several EU countries, stating that they «have not always
managed effectively and have not provided adequate value for money»
(Public Private Partnerships in the EU: Widespread shortcomings and
limited benefits, 2018, p. 49);

— income, distribution and features of financial resources (as noted by
M. Romero (2018), in the report «The European Network on Debt and
Development (Eurodad)» it is stated that in the development of estimates and
implementation of joint projects there is twice or more affordability
threshold set by the government and the World Bank at the beginning of the
project);

— projects implemented under public-private partnership programs are
delayed (as noted by J. Gouache (2017), in a sample of 500 projects of each
modality (traditional and public-private partnership contracts) there were
delays in about 92% of cases, of which 26% were projects implemented
within the framework of public-private partnership);

— shifting the focus of government from the public to the private sector
(public-private partnership involves long-term contractual arrangements
whereby the private sector provides infrastructure and services traditionally
provided by the public sector, such as hospitals, schools, roads, water supply
and sanitation. As a rule, this infrastructure is non-profit, which reduces the
interest in their development in the absence of public funding (Gondard &
Salom, 2018);

— frequent renegotiation of contracts (due to the need to constantly
take into account changes in market prices and coordinate project costs with
government agencies); failure to re-contract will reduce the overall well-
being of the project participants and in some cases may threaten the
credibility of the public-private partnership system (Progress and problems
in PPPs, 2020);

— different forms of public-private partnership agreements and their
compatibility with the legal (national, regional or local) base (each country
has its own rules and principles of accounting that determine different
attitudes to infrastructure) (roads, water, schools, hospitals, etc.), there are
problems with how to reflect the public sector in the balance sheet — as an
asset or liability (Present problems or challenges, 2008, pp. 11-12)).

In addition to the general problems of Europe in the development of
public-private partnership in the field of professional (vocational) education,
there are national (regional) features related to the socio-economic
development processes of each country.
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There are two types of public-private partnership: contractual
partnerships and institutional partnerships, in the context of which mixed
institutions are created, involving public and private capital. The main
difference between them can be found in the financial relationship between
government, private partner and citizens as users of infrastructure or
services. Under a state contract, the state body pays a private partner, while
in the context of a concession, users pay their contributions directly to a
private company (fees, entrance tickets, transport tickets, etc.). Public-
private partnership covers two types of interaction between the public and
private spheres: public contracts and concessions (Issues with Road PPP
Projects, 2021).

In general, the provisions on partnerships are in line with the general
definition, but retain national features and therefore create a different picture
in Europe.

The situation in Bulgaria (Ganeva, 2013), Serbia (Gazivoda, 2019)
and Slovenia (Ferk, 2018) remains interesting. There is no generally
accepted definition of public-private partnership in these countries, but
national legislation nevertheless provides a basis for a common
understanding of the term.

In Belgium, it is expected that cooperation can be established outside
the legal framework for public contracts, which provides for the obligation
to announce public tenders (Vreys, 2020).

Luxembourg points out that national legislation does not recognize
concessions for public services, but at the same time directly implements
European Union directives on public contracts and concessions into national
law, which sometimes leads to internal contradictions. The decision is
transferred to the level of municipalities, which must make sure that they
respect European rules in this area (Fayot, 2021).

In addition, in Luxembourg (Fayot, 2021), Sweden (Athias, Macina &
Wicht, 2019) and the United Kingdom (Hadrill, Calder & Richards, 2021),
legislation regulating the activities of local authorities (competition rules,
public procurement or accounting rules), may also impose restrictions on
municipalities (or inter-municipal structures) in cooperation with private
partners.

Finland establishes that municipalities must have the institutional
competence to engage in public-private partnership, and contracts with
private partners must also be based on current business rules (Laaksonen &
Uusitalo, 2018).

<<Jump to Table of Contents 116 _


file:///C:/Users/User/Downloads/5%20Monografia-2023-IPO-макет-Кравець-перекладена.docx%23зміст

THEORETICAL FOUNDATIONS FOR THE DEVELOPMENT OF
PUBLIC-PRIVATE PARTNERSHIP IN VOCATIONAL EDUCA IO e —

Slovenia has developed special legislation for the development of
public-private partnership (Ferk, 2018). Discussions on drafting a new law
were also held in Latvia (Public-private partnership, 2020). At the same time,
Estonia plans to review the need for such legislation in the near future

(Petrone, 2021).
Latvia (Public-private partnership, 2020), Lithuania (Jagminas,
Marcinkevi¢iaté, Normantas & Siaudinis, 2018), Serbia (Gazivoda, 2019)

and Switzerland (Lienhard, 2006) clearly state the need to develop existing
legislation and create a new and clearer legal framework for public-private
partnership.

In this regard, it should be noted that in Ukraine the Law «On Public-
Private Partnership» was adopted in 2010. At the same time, Bulgaria

N —

Siaudinis, 2018) and Serbia (Gazivoda, 2019) decided on public-private
partnership in order to meet the criteria for EU accession, as this legal aspect
is actively supported by the European Union. Serbia explicitly states that this
is the main reason for engaging in this type of legal review.

The experience of Romania is significant. Previously, the country had
a special law regulating public-private partnership agreements, but this law
was repealed because it was recognized as a significant obstacle to successful
cooperation between the public and private sectors (Albulescu, Ursu &
Vigdorovits, 2013).

In Belgium, there are problems between regions. Wallonia has issued
a decree on public-private partnership, which requires legal change at the
federal level, and other regions are not yet considering this issue (Vreys,
2020).

Bulgaria (Ganeva, 2013) and Italy (Egidi, Leonforte & Nobile, 2022)
clearly indicate that, depending on the type of public-private partnership,
specific legal provisions may apply, such as energy legislation, regional
development, best practices in partnership, cultural heritage, waste
collection, water supply, etc.

This situation leads to different types of legislation, from a more
general level to a more specific one. Only in some cases, specific legislation
on public-private partnerships was created. However, in many countries
where an integrated approach is being developed, this is still the case. This
leads to a situation where people or institutions wishing to participate in
projects have to consider different legal sources to ensure that projects are
implemented legally.

The analysis of regional features of the European system of public-
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private partnership in the field of professional (vocational) education,
experience in implementing programs, give grounds for formulating a
number of proposals for their practical use:

— to take into account the requirements of the European Union to the
law on public-private partnership in order to meet the criteria for accession
to the EU;

—to update the provisions of the current Law of Ukraine «On
Professional (Vocational) Education» or fix in the bill «On Vocational
Education» the importance and mechanisms of providing educational
services on the basis of public-private partnership;

—to develop algorithms for practical training of applicants for
professional (vocational) education on the basis of public-private
partnership.

Common problems in the development of public-private partnership
in European countries are: harmonization of rights and responsibilities of the
public and private sectors; introduction of clear and transparent mechanisms
for regulating financial costs; formation of algorithms for project execution
without delay; the existence of various forms of public-private partnership
agreements and their compatibility with the legal (national, regional or local)
base.

Much of the population participates in Active Labor Market Programs
(ALMPs), which are supported by both the state and the private sector. The
development of such programs raises certain disputes and issues between
public and private partners related to the division of rights and
responsibilities, the struggle for financial resource management and the
refusal to develop infrastructure.

In the process of developing the domestic system of public-private
partnership in the field of professional (vocational) education, it is important
to take into account the requirements of the European Union to the legislation
on public-private partnership; to update the provisions of the Law of Ukraine
«On Professional (Vocational) Education» accordingly; to develop
algorithms of practical training of specialists on the basis of public-private
partnership.
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oHcumms, 00 YMO8 OUHAMIYHO2O PO3BUMKY 2aly3ell eKOHOMIKU, OCKinbKu ii 3micm
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PUHKY npayi. 30ilicheHo awnaniz cmany cmaunoapmusayii npogecilinoi nio2omosxu
neoazozie npogeciiinoeo Hasuanusa 8 Yxpaiui. Memoou: ananiz HOpMAMUBHOI, HAYKOBOT
aimepamypu ma  Y3Aa2anbHeHHs 1020 pe3yabmamie — Oas  GUABNEHHSA CMAHY
po3pobaerocmi npobaemu, NOPIGHAHHA — OJisl GUABIEHHS 0COOIUBOCMEU NPOQeCitiHoc0
ma O0c8imMHbO2O0 CMAHOApmy Ni020MOBKU Nneodazozié Npogheciunoz0 HAGUAHHA.
Obrpynmosano ocobaueocmi cmanoapmu3ayii npoghecitinoi niocomosKu neoazozie
npogeciiinoco HABYaHHs, 30IUCHEHO NOPIGHAIbHUL AHANI3 3Micmy npoghecitinozo
cmanoapmy «lledacoe npogecivinoco nasuanusy ma Cmanoapmy euwoi oceimu
Vrpainu 3 eanysi snans 01 — «Ocsima/lledacocikay cneyianvnocmi 015 — «llpoghecitina
oceimay (3a cneyianizayiamu). Ilpoyecu cmandapmuzayii oceimu ceiouams npo it
CKIAOHICMb, KOMNIEKCHICMb ma pizHogaxmopuicms. /licgicme cmandapmu3zayii oceimu
3a0e3neyyemuvcs akKMmuBHOI Y4acmio nedazo2ivHux npayieHuKie y eenepysanHi ioeti ma
NPAKMU4YHO20 X 8MiNeHHs U000 800CKOHALEHHS NPOpeciunoi ni02omoeKu MatloymHix
Qaxisyis 1 eupiuenns npoonem 6 ocsimi. Ceped OCHOBHUX MPYOHOWIE 8 pobomi 3i
cmanoapmu3ayii npogecitinoi niocomoexku neodazocié Npogecitinoco HABUAHHS € SK
00 ’ekmusHi (Hedocmamus Qinancosa niomMpumMKa 3 OOKy MIdHCHAPOOHUX NAPpMHepPie ma
O00HOpPIB, GIOCYMHICMb €0UHO20 THHOPMAYIIHO2O NOPMANY HAYIOHATLHO20 DIBHS,
00CMYNHO20 O  WUPOKO20 KOIA KOPUCM)Y6ayi8, HU3bKULU PIBEHb  3ANY4eHHs
pobomooasyis, NPoPiIbHUX YEHMPATLHUX OP2aHI8 BUKOHABYOI B11A0U, HEOEePHCABHUX
YeHmpis i3 ni02omoeKu Kaopie Ha 8UpOOHUYMSI, acoyiayii 3aKnadie oceimu, neoazozis,
HAYKo8Yi6 mowjo), max i cyo’eKmueHi YuHHUKU (8i0CYmMHICMb 00C8I0Y V BUKOHABYIE,
nepesanmaniCeHts NpayieHUKI6 YeHmpalbHUX Op2aHié GUKOHABYOI 61a0u ma IHUUX
3aiHmepeco8anux CMopin iHULOI0 NIUHHOI Md ONEPAMUBHOI0 POOOMOIO, HU3LKULL PIBEHb
Momusayii ukonasyie ma in.). Ilozumuenum Kpokom € cmeopenHs ma 3abe3neyeHHs
noenoyinnoi OisnvbrHocmi Hayionanvbnoeo acenmcemea xeanigixayiu, Hayionanvrozo
peecmpy keanipikayiu ma Hayionanvnoeo caiimy HCK,; cmeopenus keanigpikayivinux
yeumpis, eanyzesux (npogeciinux) paod 3 po3eumky Keaunigikayiil, po3pooOieHHs
npoghecitinux cmanoapmis.

The study relevance of the vocational teacher training standardisation is
determined by the need for rapid adaptation of the vocational education system to
changes in various spheres of public life, as well as the dynamic development of economic
sectors, the requirements and needs of the modern labour market for qualified specialists.
Purpose is to analyse the standardisation state of vocational teacher education in
Ukraine. Methods are: analysis of normative and scientific literature and generalisation
of its results to identify the development state of the problem and to clarify the features of
the professional standard for the training of vocational teachers. The article substantiates
the peculiarities of standardisation of professional training of vocational teachers,
analyses the content of the professional standard «Vocational Teachery, describes the
functions and competences of a vocational teacher that should be taken into account when
updating the educational standard. The processes of education standardisation
demonstrate its complexity, complexity and multifactoriality. The effectiveness of
education standardisation is ensured by the active participation of teachers in generating
ideas and their practical implementation to improve the professional training of future
specialists and solve problems in education. The problems of standardising the
professional training of vocational teachers include the following factors: objective
(insufficient financial support from international partners and donors, lack of a single
national-level information portal accessible to a wide range of users; low level of
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employers’ involvement, relevant central executive authorities, non-governmental on-
the-job training centres, associations of educational institutions, teachers, researchers,
etc.); subjective (experience lack of the executors; overload of central executive
authorities employees and other stakeholders with other fluid and operational work; low
level of motivation of the executors, etc.). The successful standardisation of education is
facilitated by the functioning of the National Qualifications Agency, the creation of the
National Qualifications Register and the website of the National Qualifications System,
and the activities of qualification centres and sectoral (professional) councils for the
development of qualifications.

Knrouosi coea: cmanoapmusayis, Keywords: standardisation, standardisation of
cmanoapmuszayisi - oceimu,  npogheciuHull education, professional standard, educational
cmanoapm,oceimuitl cmanoapm, nedazoe standard, vocational teacher.

npodhecitinozo nagyanms.

In the context of the dynamic development of economic sectors,
updating and standardising the training of vocational teachers is an important
and challenging task, as its content needs to be shaped proactively and
adapted to the requirements of employers and the labour market. The terms
«standardisation of education» and «standardisation of professional
training» are based on the general concept of «standardy». Standard (from the
English standard — norm, sample) in the broad sense of the word is a sample,
benchmark, model, which are taken as a basis for comparing other similar
objects with them (Chernilevskyi, 2008).

The Law of Ukraine «On Standardisation» (2014) defines this concept
as «...a normative document based on consensus, adopted by a recognised
body, which establishes rules, guidelines or characteristics for general and
repeated use in relation to activities or their results, and is aimed at achieving
an optimal degree of orderliness in a particular area». A standard as a
regulatory and technical document establishes a set of rules, requirements,
norms for the object of standardisation and is approved by a competent
authority, meaning an agreement on norms or specifications.

Yu. Vitrenko (2021) in the Encyclopaedia of Education notes:
«Standardisation in education is an activity that consists in establishing
provisions for general and repeated use in relation to existing and potential
tasks and is aimed at achieving an optimal degree of orderliness in the field
of education. The objects of standardisation are: educational services as a
result of economic activity of relevant institutional units; processes of
producing and provision of educational services; measuring compliance
processes of actual results and actual processes of educational services
producing with the established requirements» (p. 976).

Accordingly, education standardisation is a procedure that determines
the establishment of regulatory requirements of qualification standards for
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educational outcomes (competences) of graduates of educational
institutions, ensures a permanent comparison of educational achievements of
students with the goals of their competence-based training for its correction,
ensures the achievement of appropriate levels of quality of training in
educational institutions through innovative content and teaching
technologies, and promotes the convertibility of levels of education within
the state and abroad. It is aimed, first of all, at achieving the proper quality
of training through the tools of organising educational activities, specifying
learning objectives and outcomes (Kalenskyi et al., 2018).

Standards should become a means of providing state guarantees for
the quality of education at the fundamental level, create maximum variability
in content in order to quickly take into account changing priorities in the
labour market, and serve as a link between the vocational education system
and the labour market.

The substantiation of the theoretical, methodological and practical
foundations of education standardisation is given considerable attention by
well-known domestic scholars. In particular, standardisation in education,
according to Yu. Vitrenko, should be considered as an activity that consists
in establishing provisions for general and repeated use in relation to existing
and potential tasks and is aimed at achieving the optimal degree of
orderliness in education (2021, pp. 976-977). D. Chernilevskyi (2008)
emphasises that if standardisation is considered not only as «development
and approval of standards», but also as an officially established procedure
for implementing its provisions and adherence to the requirements for
competence training at the stages of goal setting, selection and structuring of
educational content, organisation of students' mastery of competences,
assessment of their competence achievements (in particular, independent), it
is possible to significantly improve the quality of the education system. V.
Luhovyi and Zh. Talanova (2017) call the standardisation of vocational
education the main tool for achieving the goals of competence-based
learning.

Based on the leading ideas of the development of European systems
of vocational education and training, V. Radkevych, P. Luzan and S. Kravets
(2017, pp. 259-267) identify the main vectors of standardisation, which are:
development of professional and educational standards, educational
programmes based on a competence-based approach/learning outcome,
training of standards developers, increasing their readiness to implement
legislative innovations in the education system. According to these
researchers, the concept of developing professional and educational
standards should take into account the provisions of the functional and
competence approaches, which are based on a functional analysis of labour
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activity, structurally consisting of the main labour functions and actions, as
well as the selection and structuring of the professional knowledge, skills
and abilities necessary for their performance (Radkevych & Kravets, 2021).

The importance of standardisation principal S. Goncharenko, N.
Pasternak, and O. Radkovska (1998, p. 2) explain it as «the requirements to
take into account the structure of the education system and ensure continuity
between its various links, focus on goals formulated in accordance with the
new paradigm of education and ensure diagnosticity of its results».

In standardising the professional training of vocational teachers, it is
advisable to take into account the specifics of their professional activity,
which combines the functions of an apprenticeship master and a teacher of
special and profile-oriented disciplines. The integration of the vocational
teacher functions is important in the context of training skilled workers, the
introduction of innovative and information technologies, and non-productive
professions (Shcherbak, 2021).

The purpose of the paper is to analyse the standardisation state of
vocational teacher training in Ukraine. Methods are: analysis of normative,
scientific literature and generalisation of its results — to identify the
development state of the problem and to clarify the features of the
professional standard for the training of vocational teachers.

The strategy of vocational education, in modern conditions, is result-
oriented and includes: substantiation of national goals of vocational
education; designing a system of mutual responsibilities of all participants in
the educational process; development of a multi-level system of expected
learning outcomes; development of assessment criteria and new forms of
assessment of learning outcomes; creation of curricula based on expected
results in educational fields; development of a system for monitoring the
quality of education; development of education as an open system;
comparative analysis of the real achievements of educational systems in the
world. This educational methodology is the basis for the innovative
development of education systems and causes significant changes, in
particular: in the content of education; in the organisation and
methodological support of learning processes; in the assessment of learning
outcomes; in the qualification system, etc. Accordingly, standardisation is
understood as a process of approximation of criteria and requirements to
learning outcomes, i.e., to the competences of graduates of educational
institutions. Based on the above, it can be concluded that there should be
three types of standards in education: a professional standard; an educational
standard; and an assessment standard.

A key feature of successful education standardisation is achieving a
match between the level of graduates' qualifications and labour market
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requirements. A qualification, in turn, is defined in the National
Qualifications Framework as «an official result of assessment and
recognition that is issued when the competent authority has established that
a person has achieved competences (learning outcomes) according to
specified standards» (Cabinet of Ministers of Ukraine, 2011). Thus, the
content of qualifications is determined by professional and educational
standards.

Standardisation of professional training of vocational teachers in
Ukraine is being implemented on the basis of taking into account the specific
characteristics of the activities of educational institutions pedagogical staff.
The purpose of a vocational teacher is to provide theoretical training in
vocational education institutions in a range of disciplines of general
professional and special cycles, as well as industrial training in laboratories,
workshops of vocational education institutions and at workplace. Its main
activity is creative and innovative work, including the study of the labour
market, the specifics and prospects of the industry and regional enterprises,
on the basis of which the project of the content (curriculum documentation)
and procedural blocks (individualised activity-based learning methods,
comprehensive didactic tools) of the educational process is created. In
addition, the activities of such specialists involve the implementation of
proprietary teaching methods and technologies, organisation and
implementation of the educational process based on a balanced combination
of industrial training and productive work based on the creative use of
innovative production technologies.

The vocational teacher monitors the results of the educational process,
predicts trends in the development of the production sector and prospects for
updating the content of vocational education. Accordingly, the activity of a
vocational teacher is based on a combination of the functions of a teacher,
master, methodologist, and educator. In this context, the content of training
of such specialists has an integrative nature, covering psychological,
pedagogical and sectoral components. The organisation and especially the
methods of vocational training are aimed at preparing teachers for future
specialists to acquire relevant professions/specialities.

Thus, the emphasis is not on the subject matter, but on the professional
qualification requirements for a specialist, general and professional
competences defined by the industry, which are then transformed into the
subject structure of the general professional and special cycles of the
curriculum and fill each educational component with content. The issues of
training of vocational teachers are considered in conjunction with the
training of qualified personnel of enterprises. The integrating factor is
professional activity, the nature and content of which is determined by the
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requirements of employers for the training of workers and which, in turn,
determines the requirements for the training of vocational teachers. Changes
in production processes affect the professional activity of a teacher both
indirectly, through changes in the requirements for a skilled worker, as well
as through the content and process of his/her training, and directly, through
production factors of professional activity. Changes in the educational sector
are also reflected in the professional activities of vocational teachers. Both
pedagogical means of professional activity (methods, forms of education and
upbringing, methods of research and forecasting of pedagogical phenomena,
etc.) and production means (equipment, technological equipment, cutting
and measuring tools, materials, technical and technological documentation,
methods and forms of labour organisation, production process, technical and
technological methods of researching technical phenomena, etc.) are
undergoing significant transformations. The professional activity of the
teacher uses active teaching methods (problem-based learning methods,
research methods, business games, etc.), project-based, interactive, personal
development, contextual technologies; modern forms of education
(individual, dual, distance, blended, etc.), digital learning tools, high-tech
equipment, which the vocational teacher should be able to manage.

The results of studying the peculiarities of professional activity of a
vocational teacher form the basis for developing and updating the content of
a professional standard — a product of collective activity of employers,
representatives of education, industry, public and other associations. In
particular, ensuring partnerships between the education sector and the labour
market for the development of the national qualifications system and the
development of professional and educational standards is possible through
public-private partnerships (Voronina-Pryhodii & Kravets, 2022).

A public-private partnership is a mechanism for coordinating actions
and sharing responsibilities between public and private parties to a
partnership, used to formulate, develop, finance, manage and support
projects in the field of vocational education (Radkevych et al., 2020).
According to the Concept for the Implementation of the State Policy in the
Field of Vocational Education and Training «Modern Vocational Education
and Training until 2027» (Cabinet of Ministers of Ukraine, 2019), the
development of public-private partnerships involves the participation of all
stakeholders, including employers, in the development of professional
standards, education standards and educational programmes, and the
development of the National Qualifications System. Specific processes of
such interaction include: development and approval of professional
standards for various sectors of the economy; system introduction of
professional qualifications confirmation/recognition in Ukraine obtained in
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other countries; awarding and confirmation of professional qualifications by
qualification centres; implementation of innovative educational programmes
for vocational training and retraining of personnel for various production
sectors, including through dual education, implementation of joint
programmes of educational institutions, public administration, business
structures and NGOs, and cooperation with international structures, etc.
(Kravets, 2022, c. 138).

In a new sense, professional standards define the labour functions of
specialists within a certain type of economic activity and describe them in
terms of knowledge and skills in a standardised manner. Their value lies in
the fact that they create opportunities for introducing uniform requirements
for the performance of labour functions, independent assessment of the
competencies of specialists, including those acquired through non-formal
education, and ensuring an appropriate level of labour quality. For
employers, they can form the basis for identifying and describing the skills
and abilities required for the successful functioning of specialists in specific
jobs, developing job descriptions, professional development programmes,
and evaluating its results. In accordance with the professional standard,
employees can self-assess their professional competence.

New approaches to the development of professional standards have
been substantiated (Radkevych et al., 2017), in line with the rapidly changing
needs of the modern labour market.

In modern conditions, a professional standard is developed for a
particular profession or group of professions. Accordingly, in the future, the
professional standard should correspond to a specific job function in the
context of a certain type of economic activity, as well as to the quality criteria
approved by the authorised state body.

The development of the professional standard «Vocational Teacher»
was first initiated by the Institute of Vocational Education of the National
Academy of Educational Sciences of Ukraine in 2019 and completed in 2020
(Order of the Ministry of Economy No. 1182 of 20.06.2020).

The working group carried out a functional analysis, the first stage of
which involved collecting information on: labour functions performed by
vocational teachers; the list of items and means of labour, equipment,
facilities, materials and tools used in professional activities; provisions of
current regulations and normative and technical documents that define
requirements for the content and quality of professional activities; general
and professional competences; requirements for knowledge, skills, abilities
and other competences of a vocational teacher; requirements for vocational
teachers in terms of qualification level, medical contraindications to work,
work experience, level of education, availability of documents on the award
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of professional qualifications, additional requirements for the performance
of labour functions.

At the second stage, a list of labour actions/operations was formed,
which were grouped into labour functions.

An expert assessment of the use frequency and importance of each job
function for the purpose of possible addition to the list was carried out at the
third stage of the functional analysis.

During the fourth stage of functional analysis, the final list version of
vocational teacher labour functions was formed by sequencing them. For
each job function, a list of necessary items and tools was created.

At the fifth stage, a list of professional and general competences,
required knowledge, skills and abilities was compiled, which was also
subject to expert evaluation. This approach is based on the use of
professional ~ standards in the development of educational
standards/programmes and training modules, for attestation and certification
of personnel and the awarding of professional qualifications.

Based on the results of the expert evaluation, the draft professional
standard «Vocational Teacher» includes the following functions

— planning the educational process;

— implementation of the educational process;

— implementation of self-educational activities;

— implementation of methodological work;

— conducting research and experimental activities;

— monitoring of educational activities;

— conducting career guidance and supporting the career development
of students.

The professional and general competences of a vocational teacher
were defined in accordance with the functions of an apprenticeship master
and a vocational teacher. They were presented as separate components in the
structure of the draft professional standard.

The prepared draft professional standard was subject to public
discussion, which was joined by the staff of the Educational and Methodical
Center for Vocational Education in Luhansk Oblast, The National Research
Centre for Vocational Education of the National Academy of Educational
Sciences of Ukraine and vocational (vocational and technical) education
institutions (Regional Center for Vocational Education of Electrical,
Mechanical and Service Technologies in Kharkiv Oblast; State Educational
Institution «Podil Center for Vocational Educationy»; State Educational
Institution «Regional Center for Vocational Education of Construction
Technologies of Kharkiv Oblast»; State Educational Institution «Kharkiv
Higher Vocational School No. 6»; State Educational Institution of

<<Jump to Table of Contents 128 _


file:///C:/Users/User/Downloads/5%20Monografia-2023-IPO-макет-Кравець-перекладена.docx%23зміст

THEORETICAL FOUNDATIONS FOR THE DEVELOPMENT OF
PUBLIC-PRIVATE PARTNERSHIP IN VOCATIONAL EDUCA IO - e —

Vocational (Vocational and Technical) Education «Central Ukrainian
Vocational Construction Lyceumy; State Vocational Educational Institution
«Kharkiv Higher Vocational School of Services»; State Educational
Institution «Kupiansk Regional Center for Vocational Education»; State
Educational Institution «Zhytomyr Service Center», State Educational
Institution «Kropyvnytskyi Professional Lyceum of Consumer Servicesy;
Krasnokutsk Professional Agricultural Lyceum; Velykonovosilkivskyi
Professional Lyceum).

Following an inspection by the Ministry of Economy of Ukraine of
compliance with the requirements of the Procedure for the Development and
Approval of Professional Standards, the draft standard «Vocational Teacher»
was approved and entered into the Register of Professional Standards.

Due to the need to respond promptly to the requirements of the labour
market in 2022, the Institute of Vocational Education of the NAES of
Ukraine in cooperation with higher and professional higher education
institutions that train students in educational programmes in the field of
knowledge 01 — «Education / Pedagogy», specialty 015 — «Vocational
Education» (by specialization) (Anton Makarenko Kyiv Vocational and
Pedagogical College, Kryvyi Rih National University (Department of
Vocational and Social Sciences and Humanities Education)), institutions of
vocational (vocational and technical) education (Educational and Research
Center for Vocational Education of the National Academy of Educational
Sciences of Ukraine, SEI «Vocational School No. 8 in Chernivtsi», SEI
«Khmelnytskyi Center for Vocational Education in the Service Sectory,
Vinnytsia Higher Vocational School for the Service Sector, Zaporizhzhia
Higher Vocational School of Fashion and Style, Dnipro Center for
Vocational Education), vocational education and training centers (Training
and Methodical Center for Vocational Education in Sumy Oblast, Scientific
and Methodical Center for Vocational Education and Training of Academic
Staff in Khmelnytskyi Oblast), the All-Ukrainian Association of Vocational
Education Workers, carried out the amendments to the professional standard
«Vocational Teacher». The proposed amendments concerned the conditions
for admission to work in the profession; the list of documents confirming
professional and educational qualifications; and information on initial
professional training and advanced training. The legal framework regulating
the relevant professional activities was added with the Law of Ukraine «On
Occupational Safety and Health» was added to Resolution of the Cabinet of
Ministers of Ukraine of 21.08.2019 No. 800 «Some issues of professional
development of pedagogical and scientific-pedagogical workers», Order of
the Ministry of Education and Science of Ukraine of 26.12.2017 No. 1669
«On approval of the Regulation on the organisation of work on labour
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protection and life safety of participants in the educational process in
institutions and educational institutions», State Educational Standards.

The list of general competences of a vocational teacher was
supplemented by the following abilities: to bear personal responsibility for
intellectual and cultural property and the results of professional decision-
making; to communicate within the framework of professional activity; to
communicate on professional issues in the state and foreign languages (orally
and in writing); demonstrate leadership skills and entrepreneurship; comply
with occupational health, safety and civil protection rules; manage conflicts;
apply digital technologies; be open to multiculturalism and gender diversity;
adhere to ethical standards of behavior; act as a responsible citizen and
participate in social life, exercise their rights and responsibilities, and
understand the values of civil society and the need for its sustainable
development.

The list of professional competences of a vocational teacher includes
the ability to plan: classes in vocational-theoretical and vocational-practical
training, various forms and types of organization of vocational training and
educational work, the educational process in non-standard conditions,
interaction with various subjects of educational activity, the educational
process in an inclusive environment; to select methods, means, technologies
of teaching, upbringing and development of students; to form the content of
educational components in accordance with the requirements of educational
standards/programmes; to carry out: the educational process using various
forms, types, methods, means and technologies of teaching, control and
assessment of students' learning outcomes, the educational process in non-
standard conditions, creating a safe educational environment based on
compliance with the rules of life safety, labour protection and civil
protection, professional development through formal, non-formal and
informal education, methodological work, conducting methodological
activities in accordance with the work plans of methodological structural
units of educational institutions and other subjects of educational activity,
experimental work, project activities in the field of education, national and
international education and partnership projects, monitoring of professional
qualifications in demand in the labour market; mastering promising
pedagogical experience and applying it in professional activities; advising
students on career development, maintaining contacts with enterprises and
organisations on planning the career development of students.

Additionally, the function of project activities has been singled out,
and the functions of career guidance and career counselling for students have
been separated. The list of knowledge, skills, and abilities required of
teachers has also been substantially clarified.
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Considerable attention is paid to the reflection in the professional
standard of competences related to the ability of a vocational teacher to carry
out professional activities, taking into account the requirements of state
standards and using the opportunities for partnership with all subjects of the
educational process.

The development of professional standards based on a competency-
based approach has a significant impact on improving the system of
development and implementation of educational standards, which serve as a
social guarantee for members of society to be competitive in the domestic
and global labour markets.

At the same time, the standard of higher education of Ukraine in the
field of knowledge 01 — «Education/Pedagogy», specialty 015 — «Vocational
Education» (by specialization) for the first (bachelor's) level of higher
education, approved and enacted in 2019 (Order of the Ministry of Education
and Science of Ukraine of 21.11.2019 No. 1460), does not meet the updated
professional standard «Vocational Teacher» (2022).

The processes of education standardisation demonstrate its
complexity, complexity and multifactoriality. The effectiveness of education
standardisation is ensured by the active participation of teachers in
generating ideas and their practical implementation to improve the
professional training of future specialists and solve problems in education.

The problems of standardising the professional training of vocational
teachers include the following factors: objective (insufficient financial
support from international partners and donors; lack of a single national-level
information portal accessible to a wide range of users); low level of
involvement of employers, relevant central executive authorities, non-
governmental on-the-job training centres, associations of educational
institutions, teachers, researchers, etc.); subjective (experience lack of the
performers; overload of employees of central executive authorities and other
stakeholders with other fluid and operational work; low level of performers
motivation, etc.).

The successful standardisation of education is facilitated by the
functioning of the National Qualifications Agency, the creation of the
National Qualifications Register and the website of the National
Qualifications System, and the activities of qualification centres and sectoral
(professional) councils for the development of qualifications.

20
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Axmyanouicms  cghopmosanicmb  NpOEKMHOI  Kynbmypu — 0cobucmocmi
neoazo2iuno20 NpayieHUKA 6NIUBAE HA U020 NpogeciuHull po36umox ma 30amHicmy
30IllCHIO8AMU Ne0az02iuny OUSILHICIb Ul OP2aHi308y8amu OCEIMHIL npoyec, 01 Ybo2o
Maroms Oymu 8UOKpeMAeHl KOHKpemHi nedazo2iuti ymMosu, sKi O KOMNIEKCHO CHpUsIU
PO38 A3aHHI0 OOCTIOHUYLKUX 3AB0AHbL WOO0 NOZUMUBHOI OUHAMIKU OO0CAIONCYBAHO2O
Gernomeny. ObIpyHmosano nedazo2iuHi yMosu po3sumky npoEKmMHOI Kyibmypu nedazozie
npogeciiinoco Haguanus. Memoou 00CniONHCeH A meopemuyHi: meopemuyHuLl aHaniz —
3 Memoio 8UBYEHHs HAYKOBOI nimepamypu — OJisl GU3HAYEHHSI KOMNIEKCY Ne0a2o2iuHux
VMO8 pO368UMKY NPOEKMHOI KyIbmypu neoazocié npogeciunoco HA8UAHHA; AHANI3 |
cunme3 — O OOIPYHMYBAHHA 3MICMY NeO0a202iUHUX YMO8 NPOEKMHOI Kylbmypu
neoaeoeie npoghecitinoco HABYAHHA, eMNIPUYHI: eKCnepmHue OYiHI08AHHSA — O] 8i0O0pY
HatieheKmusHiux nedazociuHux yMo8 O00CHI0NHCYBAHO20 — ABUWA; CIAMUCIUYHL!
PAHHCYBAHHSA — O/ BUABNICHHSL OLIbUL 8A2OMUX NEOA202TYHUX YMO8 NPOEKMHOI KYIbMypu
neoaeoeie npoghecitinoco HaeuaumHs. 30iliICHEHO 6u3HaueHHs Oe@iniyii «nedazociuti
VYMOBU» AK OCHOBHO20 MEMOOO02IYHO20 KOHYENMY O0CIIONCEHHS PO36UMK)Y NPOEKMHOL
KVIbMypu neoazozie npogeciiinoco HA8YAHHA, OXAPAKMEPU308AHO MY MAYEHHS]
Oeiniyii «nedazociuni ymosu po3eumxy npoEKmMHOI Kyibmypu nedazozie npogecitinoco
HABUAHHAY, BUHAYEHO, WO PO38UMOK NPOEKMHOI KyIbmypu neoazozié npogecitino2o
HABYaHHA NIONOPAOKOBYEMBCA NEGHUM NeOa202IUHUM YMOBAM, SKI IPYHMYIOMbCA HA
yinecnpamosanomy 6iobopi 3micmy, ¢hopm, memoois, HeoOXiOHUX O peanizayii ybo2o
npoyecy ma O00CAcHEHHS 8IONOGIOHUX OUOAKMUYHUX Yinel, Memooamu eKCNepmHux
OYIHOK MA pPAaHIICYBAHHA BUABNEHO NepeNiK HaUbilbul 8a20MUX NeOA202iYHUX YMO8
NPOEKMHOI KYIbmypu neda2o2ié npoghecitinoco Ha8uanHHs ma 008e0eHo iX sHauywicms y
PO38UMKY 00CNIONCY8aH020 Asuwa. Kooicha 3 okpecienux nedazo2iuHux ymos po3eumy
NPOEKMHOI KYIbmypu neoazoeié npogeciunoco Hag4yaHHs CNPAMO8aAHA HA (YOPMYBAHHS
iXHbO2O mpogecionanizmy, meopuo2o0 NOMeEHYIALy ma Nneoda2ociuHoi MalcmepHoCmi,
BU3HAYEHI Nedazociuni ymMoeu 0yO0ymbv 8paxosaui y NOOAIbUIOMY HpU pO3POOIEH]
8I0NOGIOHOI  MemoOuKu, w0 3abesnedumv  CUCMEeMHICMb,  NOCHI008HICMb |
YinecnpamMo8anicmes 00CIi0NHCYBAHOT NPOOIEMU.
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The formation of a project culture in the personality of a pedagogical worker
influences his pro-fessional development and the ability to carry out educational
activities and organize the educational process. For this, specific pedagogical conditions
must be distinguished, which would comprehensively contribute to solving research tasks
regarding the positive dynamics of the studied phenomenon. Objective: to substantiate
the pedagogical conditions for the development of project culture in teachers of
vocational training. Methods: Theoretical: theoretical analysis - to study scientific
literature - to determine the complex of pedagog-ical conditions for the development of
project culture in teachers of vocational training; analysis and synthesis - to substantiate
the content of the pedagogical conditions of the project culture of teachers of vocational
training. Empirical: expert evaluation - to select the most effective pedagogical
conditions of the studied phenomenon, statistical: ranking - to identify more significant
pedagogical conditions of the project culture of teachers of vocational training. The
definition of «pedagogical conditions» as the main methodological concept of the study
of the development of project culture in teachers of vocational training has been
determined; the interpretation of the definition of «pedagogical conditions for the
development of project culture of teachers of vocational training» has been charac-
terized, it has been determined that the development of project culture in teachers of
vocational training is subject to certain pedagogical conditions, which are based on the
purposeful selection of content, forms, methods necessary for the implementation of this
process and the achievement of relevant didactic goals; by methods of expert evaluations
and ranking, a list of the most significant pedagogical conditions of the project culture of
teachers of vocational training has been identified, and their significance in the
development of the studied phenomenon has been proven. Each of the outlined
pedagogical conditions for the development of project culture in teachers of vocational
training is aimed at forming their professionalism, creative potential, and pedagogical
skills, the identified pedagogical conditions will be taken into account in the future in the
development of the relevant methodology, which will ensure the systematicity,
consistency, and purposefulness of the studied problem.

Knrouosi  cnosa:  nasuanms, nedacoiumi Keywords: public-private. education,
YMO8U, NPOEKMHA KYAbmypa, MatloymHi pedagogical conditions, project culture,
inoicenepu-nedazoau, npogecilina teachers, vocational (vocational-technical)
(npogecitino-mexuiunor) oceima, 3aK1aou education, institutions  of  vocational
npogecitinoi (npoghecitino-mexmiunoi) oceimu (vocational-technical) education

The effectiveness of the edu-cational process in institutions of various
types and forms of subordination depends on organizational, pedagogical,
material-technical, psychological, social, and cultural factors. In specific
studies concerning the development of relevant processes, phenomena, and
objects, these are integrated by a set of the most priority circumstances and
determine the content of pedagogical conditions.

Considering that the level of formation of project culture in the
personality of a pedagogical worker influences his professional development
and the ability to carry out pedagogical activity and organize the educational
process, it is undeniable that for this process, such pedagogical conditions
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must be distinguished, which would comprehensively contribute to solving
research tasks regarding the positive dynamics of the studied phenomenon.

Based on the study of scientific works on the essence and significance
of pedagogical conditions, we observe their important role in ensuring the
quality of the educational process. For example, E. Khrykov (2011) notes
that pedagogical conditions do not contradict the laws and principles but
ensure harmonization, optimization, and effec-tiveness of the educational
process, contribute to its quality improvement; P. Luzan (2004) considers
pedagogical conditions as circumstances that pro-vide a series of factors and
give the teacher the op-portunity to organize active educational-cognitive
activity of students; V. Manko (2000) understands them as an interconnected
set of parameters and external characteristics of the educational process to
ensure a high level of its effectiveness; according to S. Alekseeva (2020),
they are a component of the educational process, which allows fulfilling
specific pedagogical tasks.

In turn, the researcher A. Lytvyn (2014) notes that pedagogical
conditions are a complex of specially designed general factors influencing
external and internal circumstances of the educational process and personal
parameters of all its participants; which ensure the integrity of education and
upbringing in the information-educational environment of the educational
institution according to the requirements of society and labor market
demands, contribute to the comprehensive harmonious development of the
personality and create favorable op-portunities for revealing its talents,
considering needs, and forming universal and professionally important
qualities, key qualifications, general and professional competencies. O.
Radkevych (2020) interprets pedagogical conditions as circumstances that
facilitate the effective formation or development of the pedagogical process,
phenomenon, object.

In striving to achieve results, a combination of defined conditions can
influence the course of the educational process or phenomenon, contributing
to its effectiveness. Since we are revealing the meaning of the concept
«pedagogical conditions,» it is logical to state that this refers to
circumstances related to the managerial aspects of planning, organizing, and
con-ducting the educational process in an institution of professional
(vocational-technical) education, and with the external and internal
educational environment in which the educational, scientific-research, and
educational activities of students take place (Kravets, 2019). This activity is
primarily aimed at enabling them to acquire professional knowledge, skills,
and competencies, developing high personal qualities, and forming
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professional competence, among others. The purpose of the articleis to
substantiate the pedagogical conditions for developing the project culture of
teachers in professional education. Methods: theoretical: theoretical analysis
— to study scientific literature — to define a complex of pedagogical
conditions for developing the project culture of teachers in professional
education; analysis and synthesis — to substantiate the content of pedagogical
conditions of the project culture of teachers in professional education;
empirical: expert assess-ment — to select the most effective pedagogical
conditions of the studied phenomenon; statistical: ranking — to identify more
significant pedagogical conditions of the project culture of teachers in
professional education.

The development of the project culture of teachers in professional
education 1s subject to certain pedagogical conditions based on the
purposeful selection of content, forms, methods necessary for the realization
of this process, and achieving corresponding didactic goals. They also
include aspects that facilitate the harmonization and optimization of the
educational process, should not contradict pedagogical laws and principles,
and contribute to enhancing the effectiveness of peda-gogical activity
(Khrykov, 2011).

Components of pedagogical conditions affect the elements of the
educational process, in particular: the organization of education, distribution
of educational time, planning and methodology of teaching material; the
availability of educational aids, textbooks, information resources; creating a
comfortable educational environment, using technical equipment and other
material resources; implementing various teaching methods, including
interactive, group, project, and others; ensuring an individual approach to
personality, taking into account its individual needs and features; creating
conditions for the safety and health of the individual, compliance with
sanitary and hygienic norms and safety rules; creating an atmosphere of
mutual understanding, cooperation, and trust, positive interpersonal
relationships. With such an approach, didactic goals are achieved, the
effectiveness of the pedagogical process is ensured, and the harmonious
development of the personality is facilitated.

Pedagogical conditions are an artificially created environment in the
educational process that facilitates the achievement of the set goal (Krivonos,
2016). V. Manko (2000) shares a similar view, considering that pedagogical
conditions should be seen as factors influencing the process of achieving the
goal. These conditions are divided into external (educational environment,
atmosphere of cooperation, communication, etc.) and internal (individual
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properties, skills, motivation, etc.). Therefore, pedagogical conditions are a
combination of internal parameters and external characteristics of
functioning that ensure high effectiveness of the educational process and
meet the psycho-pedagogical criteria of optimality.

In accordance with the tasks set, we generalize the conditions that
allow creating an optimal environment for the development of the
personality of a professional training teacher capable of solving professional
tasks related to designing, planning, organizing, and controlling the
implementation of projects. Such conditions include various aspects
regarding the creation of a comfortable and safe environment; providing an
individual approach to the personality considering their psychological
features and needs; using effective methods, taking into account individual
peculiarities; organizing cooperation to achieve common goals; creating
conditions for the development of creative and cognitive abilities of the
personality.

It is important for our research that pedagogical conditions are a set of
actions and interactions that ensure progressive changes in the holistic
functioning of the educational process and contribute to the formation of
relevant competencies, including project competency. We agree with Y.
Shafran (2018), who believes that pedagogical conditions are factors that
arise in the process of professional training and determine the formation of
professional competence. Project competence is an integral characteristic of
the subject of activity, manifested in the ability and readiness of the
personality for independent theoretical and practical activities in developing
and implementing projects in various fields of social practice (Krivonos,
2016). The process of forming project culture is personally significant and
considered successful if the individual: realizes the value and meaning of
their own existence, other people, living beings; possesses the basic
foundations of culture at the level of general culture competence; achieves
methodological competence in one or several subject areas as a level of
education; can establish successful social communications; reaches a level
of socialization that ensures autonomous life activity; is capable of de-
veloping a technology for achieving goals, predicting results, adjusting their
own activity; has methods of orientation in the labor and services market,
self-presentation of professional abilities; realizes the need for continuous
self-education, self-development (Kovalchuk, 2011). In general, project
culture and project competence are interconnected, as pro-ject culture can
influence which competencies areconsidered important for the successful
execution of projects, while project competence can help realize this culture.
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Project culture encompasses ways of thinking, approaches to work,
values, and principles that define how an individual works on projects. For
instance, project culture may include collaboration, communication,
innovation, and dynamism. Conversely, project competence encompasses
the knowledge, skills, and abilities that aid in success-fully executing
projects. For example, project competence may involve project management,
team-work, strategy development, and planning. Thus, the synergy of project
culture and project competence can determine the success of projects. For
instance, if project culture supports communication and collaboration, then
project competence in teamwork can become a key factor for a project's
success. Additionally, project competence can help embody the values and
principles of project culture into actual activities.

Therefore, the development of project culture is about forming the
ability to successfully and efficiently organize, plan, and execute projects. A
high level of project culture development implies knowledge from various
aspects of project management, skills in managing projects, including
understanding project methodology, mastering planning techniques,
communications, work coordination, results evaluation, etc. According to
the set objectives, it is necessary to discuss the conditions that enable the
creation of an optimal environment for the development of project culture.

To determine the pedagogical conditions for the development of
project culture among vocational education teachers, our study employed the
focus group method and expert evaluations.

The focus group method was used to generate pedagogical conditions
for the development of project culture among vocational education teachers.
This method involves collecting data and discussing with a professional
group of specialists the issues of developing project culture among
vocational education teachers. The main advantages of focus groups as a
research method are professional evaluation (systematization,
generalization, justification, identification of weaknesses and strengths of
the studied process), interactivity (opportunity for discussion, generating
new ideas, debating), flexibility, and cost-effectiveness (conducting a focus
group session does not require complex equipment or infrastructure). As a
result of the focus group's work, a list of relevant pedagogical conditions for
the development of project culture among vocational education teachers was
substantiated, requiring fur-ther elaboration: specification and evaluation.
The processing of focus group results was conducted us-ing the expert
evaluation method, which involved selecting the most effective proposals.
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Specifically, expert evaluation is a method that involves profes-sional
assessment and expert determination.

Expert assessment of the pedagogical condi-tions for the development
of project culture among professional education teachers was conducted by
two groups of experts, according to a specially developed methodology,
which ensures objectivity in data processing, interpretation of results, and
orientation towards a high level of result stability under standard conditions
with repeatability of measurements.

The expert assessment was carried out through ranking (the process of
determining ranks as relative quantitative assessments of degrees of
difference according to qualitative characteristics, i.e., arranging magnitudes
in a certain order according to the degree of importance and significance). If,
in the expert's opinion, a pedagogical condition most significantly influences
the development of project culture among professional education teachers, it
is assigned rank 10; the least influential condition is as-signed rank 1. The
determined sum of ranks allows for the calculation of significance indicators
and the construction of a matrix of transformed ranks of pedagogical
conditions for the development of project culture among professional
education teachers.

For evaluating the consistency of experts' opinions, the concordance
coefficient was calculated, the significance of which is verified by Pearson's
consistency criterion ()?).

According to the procedure, expert assessment involves identifying
the most significant pedagogical conditions that contribute to the
development of project culture among professional education teachers. The
results of processing expert information and evaluating the consistency of
experts' opinions demonstrated a high level of agreement among experts
regarding the significance of the proposed pedagogical conditions for the
development of project culture among professional education teachers.

Thus, the formation of motivation among professional education
teachers for the development of project culture is the first pedagogical
condition. We believe that the development of project culture among
professional education teachers will be much more effective if there is
organized, continuous work on forming motivation. In modern scientific and
pedagogical research, motivation is defined as a set of motives, which can
be ideals, professional values, goals, interests, personal needs. It should be
noted that positive motivation can play the role of a compensating factor in
the case of insufficiently high abilities, while developed abilities cannot
replace the absence of a motive and guarantee success in the process. A
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motive act as a conscious factor that de-termines the direction of actions and
deeds of a person. Motivation is a set of internal and external driving forces
that prompt a person to action, set the boundaries and forms of activity, and
add direction to this activity, aimed at achieving certain goals (Dykan, 2008).
The influence of motivation on a person's behavior depends on numerous
factors, which form groups: needs as the basis of activity; reasons that
determine the choice of activity, depending on the orientation of the person;
subjective experiences, emotions as forms of regulation (self-regulation) are
largely individual and can change under the influence of feedback from the
person's activity.

Motivation, as a personality trait, is a system of goals and needs that
drive active knowledge ac-quisition, mastery of skills and abilities, and a
conscious attitude towards the profession (Pinska, 2009). The formation of
teachers' motivation in vocational training for developing project culture
depends on: the awareness of immediate and prospective goals; creating an
image of a successful professional in the chosen field; understanding the
theoretical and practical significance; novelty of information; professional
orientation; maintaining interest; creating a positive psychological climate.

The process of motivating teachers in vocational training to develop
project culture will be successful provided there is a development of
cognitive interest, components of which include emotional impressions,
initiatives, intellectual achievements, etc. The development of such interest
is ensured by the use of active methods (discussions, role-playing games,
trainings, practical work); emotional intensity; creating a favorable
emotional climate; organizing productive intragroup activities; analyzing
successes and reasons for failures. It is important in motivation formation to
realize the need for achieving success, which fosters goal setting and
underlies perseverance in solving professional tasks. We note that if the need
for achievement is not realized, there is a high likelihood of decreased
activity success. Therefore, it is essential to create necessary factors for its
realization (Radkevych, etc, 2020). The use of active and innovative forms
and methods, creating a comfortable atmosphere for communicative
interaction, awareness of immediate and prospective goals of professional
development; identifying with a successful professional model; developing
a positive self-concept and adequate professional self-assessment contribute
to the active formation of teachers' motivation in vocational training for
project culture development.

Another pedagogical condition identified is the necessity to develop a
modular program for the development of project culture in vocational

_ 139 Jump to Table of Contents>>



CHAPTER 3. FEATURES OF VOCATIONAL EDUCATION INSTITUTIONS’
I 7=/ CHERS’ EDUCATION IN THE EUROPEAN UNION AND UKRAINE

training teachers. This condition aims at forming the cognitive component of
project culture development in teachers, presupposing knowledge about
using principles and methods of project management to achieve results in
various fields and the theoretical readiness for its implementation, namely:
to implement the modular program according to a clear structure and
transparent implementation plan; monitor the program and its components
through teacher surveys to assess teaching, learning, and evaluation; use
systems of feedback for analyzing evaluation results and expected
developments in the subject area, taking into account societal needs and the
scientific community; use the obtained information to improve the program
as a whole and its components, particularly teachers' knowledge about
project culture. This contributes to:

1. Successful project implementation, as it includes knowledge of
planning, execution, and control methods and tools;

2. Communication and collaboration: for successful project
implementation, it is necessary to know how to effectively communicate
with other project participants, how to avoid conflicts, and how to maintain
positive relationships;

3. Leadership and team management: for successful project
implementation, it is necessary to know how to manage a team and use
leadership qualities to achieve common goals;

4. Effective resource use: for successful project implementation, it is
necessary to know how to efficiently use resources, budget, time, etc;

5. Risk avoidance and management: for successful project
implementation, it is necessary to know how to identify and assess risks that
may arise during the project and how to make decisions regarding their
management.

The contextual analysis of the content of the modular program for the
development of project culture in vocational education teachers should
enhance potential opportunities for the formation and expansion of
theoretical knowledge and practical skills regarding the possibility of
renewing the components of project culture in the educational context.
Therefore, it is necessary to promote the development of original authorial
programs that improve the system of theoretical and practical training in the
development of project culture, both for future teachers of vocational
education in higher education institutions and for teaching staff who are
upgrading their professional qualifications.

Identifying the pedagogical condition for implementing the
technology of developing project culture in vocational education teachers is
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appropriate. The realization of this pedagogical condition involves
developing a set of goals, content, didactic process, and organizational forms
for the development of project culture. Developing the technology for the
development of project culture in vocational education teachers is
intrinsically linked to pedagogical activity and is based on adhering to
systemic, culturological, humanistic, competence-based, subjective,
personal-developmental, active, and other approaches. It is important to
emphasize the significance of the competence-based approach, at the core of
which is the orientation towards achieving a symbiosis of knowledge, skills,
and abilities, and forming readiness to solve project tasks in the context of
modern challenges. The content and procedural aspect of the technology can
be implemented both in the educational environment and in the conditions
of production and the service sector. In the context of innovative progress in
production, technical-technological changes, and dynamic changes in the
labor market, the content of the technology for developing project culture in
vocational education teachers must «extend beyond the educational
environment, actively utilize the resources of public-private partnership and
the possibilities of dual education to study current trends in production and
the service sector, have a proactive nature, and be open to reevaluation,
adaptation to new requirements, and priority development directions of the
state» (Kravets, 2019).

The implementation of the technology for developing the project
culture in vocational education teachers presupposes both the expansion and
consolidation of knowledge, as well as the realization of self-control in
mastering educational material and self-assessment. Thus, the effective
aspect of the technology involves diagnosing the final level of project culture
formation in a vocational education teacher, particularly on a reflective basis.
Reflective processes enable the reevaluation of personal experience and the
design of self-management of one's professional development.

In the modern digital society, the range of tools for professional
development is significantly expanding. Therefore, it is logical to identify
the pedagogical condition for using digital resources in the independent
development of project culture in vocational education teachers. This can be
implemented through the combination of computer, electronic,
informational, information-communication, telecommunication, and
distance technologies using such digital means as: electronic textbooks
(subject educational systems, subject educational environments); electronic
study guides (educational and educational-control, interactive resources;
reference books and dictionaries); electronic educational-methodical com-
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plexes (subject educational and program-methodical complexes, subject
educational-methodical environments; innovative educational-methodical
resources); electronic editions of control (tests, test tasks, methodical
recommendations on testing; instrumental tools).

The use of digital resources in the independent development of project
culture will ensure media literacy for processing and critically evaluating
informational data, safety and collaboration on the Internet, knowledge about
various digital technologies and devices, the ability to use open resources
and technologies for professional development, the for-mation of skills to
effectively use digital services, understanding of coding concepts, elements
of artificial intelligence, virtual and augmented reality, etc. Educators must
understand how digital resources can support communication, collaboration,
creativity, and innovation; be aware of their functional features, limitations,
consequences, and risks of use; understand the general principles,
mechanisms, and logic underlying the creation of these digital services;
know the basics of operation and use of various digital devices, computer
programs, and networks; critically evaluate the reliability and authenticity of
information sources, the impact of information and data on consciousness
and personal development, on decision-making, and also recognize the
ethical aspects associated with the use of digital resources in the independent
development of project culture in professional education teachers.

Thus, we have identified and justified the pedagogical conditions for
the development of project culture in teachers of professional education,
which include: forming the motivation of teachers of professional education
for the development of project culture; developing a modular program for
the development of project culture in teachers of professional education;
implementing technology for the development of project culture in teachers
of professional education; using digital resources in the independent
development of project culture in teachers of professional education. These
conditions individually cannot fully ensure the effectiveness of the
development of project culture, but their systematic unity will contribute to
achieving positive dynamics in the development of the components of the
studied phenomenon. The prospects for further research lie in the
development and justification of a model for the development of project
culture in teachers of professional education.

Q0
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3.3. FEATURES OF COMMUNICATION OF PEDAGOGICAL STAFF
OF VOCATIONAL EDUCATION INSTITUTIONS IN THE PROCESS OF
PROJECT ACTIVITY

OCOBIHBOCTI KOM. VHIKAI[IT TEJATOTTYHUX ITPAIIIBHUKIB
3AKJIAIB [IPO®ECIHHOI OCBITH Y ITPOLECI ITPOEKTHOI JIA/IbHOCTI
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Ilpoekmua xomyHikayis cnpamo8yemvcsi Ha 30IUCHEHHs NOCMIUHOI 63AEMOOIT
neoacociuHux NpayieHuKie 3akiadie npogeciunoi ocgimu nio yac peanizayii 3a80aHb
npoexkmis. Komymnixayis 6 ynpaseiinti npoeKmHor0 OisibHiCmio nepeddauac yceiooMieHH s
8CIMA YYACHUKAMU NPOEKMHOI OIANbHOCMI 8UMO2 MA NPO2pecy NOemanHo20 8UKOHAHHSL
npoekmuux 3asdams. llpoeckmua OisnvHicmb nepedbayac 3abe3nedeHHss KOMYHIKayii
wiisixom peanizayii QyHKYil ma npuHyunie NpoeKmuoi 63aemodii. Poskpumo cyuacHi
nioxoou 00 opeanizayii KOMyHIKayii 8 NPOEKMHIU OisLIbHOCMI Neda202iYHUX NPAYIBHUKIE
3aknadie npogheciiinoi ocgimu. Memoou oOocniodxcenns: Teopemuunuii ananiz — Ons
3’acy8ants npooaemu OOCNIONCEHHsT Y HAYKOGIU Jimepamypi ma Cmany HpOEKMHOL
KOMYHIKayii' 8 3ak1aoax npogecitinoi oceimu, 6UHA4eHHs HANPAMIE HAYKOBO20 NOULYKY;
NOPIBHAHHA — 3 Memol BUBUEHHSI DPI3ZHUX HAYKOBUX NIOX00i8 U000 pO38 A3aHHS
npobnemu;, awaniz i cummesz — Oas OOIPYHMYBAHHA (DYHKYIL KOoMYHiKayii ma ¢opm
BUPAICEHHS NPOEKMHOI 83aem00ii. KomyHikayin 6 npoekmuiil OisibHOCMI Nedazo2iuHux
NpayisHUKIG 3aKnadie npoghecitinoi ocgimu nocioae saxiciuge micye 0cooaUB0 8 YACMUHI
KoopouHayii ma npoekmuoi 63aemooii. Komywikayis 6 npoekmuini OisibHOCMI
peanizyemucs uepes popmu 8UpadceHHs nNPOEKMHOI 83a€mMo0ii, a came: hYYHKYIOHAIbHY,
coyianvHy, OpUOUUHY, AOMIHICMPAMUBHY, ACOYIAMUBHY, MEPUMOPIANbHY, HAB S3aHY),
3anexcHy ma oomuuny. Ha axocmi pesynomamie npoekmuoi OisibHOCmi NO3HAYAOMbCS
KOHMAIKMHI cumyayii, wo SUHUKAIOMb NI0 4acC B3AEMOOIi YYACHUKI8 [ KepiBHUKIG
npoexmy: po3kiad pobomu, @QIHAHCY8AHHA, PO3NOOIL HABAHMAJNICEHHS, NPOEKMHE
VNPAGNiHHA, MexXHiuHe (MmexHoNo2iuHe) 3aNyUeHHs, NPIOPUMemHiCmb BUKOHAHHS,
PO3NO0IN pecypcis, HaAOMIpHE HABAHMAMICEHHS VUACHUKI6 npoekmy moujo. Ilpoexmua
KOMYHIKQYIsl IPYHMYEMbCA HA BPAXYBAHHI NOJIONCEHb MAKUX NPUHYUNIE OpP2aHizayii
NPOEKMHOI OIANILHOCMIE. 8IOKPUMICMb NPOEKMY YNPOOOBA’C YCbO20 HCUMMEBO2O YUKTLY;
cnisnpaysi (Koonepayis) 6 NPOEKMHOMY cepedosuwyi (QyHKYioHATbHA, COYIANbHA,
IOpUOUYHA,  AcOYiamueHa,  MepumopiaibHa,  OOMUYHA,  IEPAPXIYHA  MOWO);
8ION0BIOANILHICIb NPOEKMHUX BUKOHABYIB 3a AKICMb BUKOHAHHS 3a60aHb. KomyHikayisa 6
NPOEKMHIU  OIIbHOCMI  Nedazo2iuHUX NPayieHUKi6 3aKknadié npogeciinoi oceimu
3a0e3neuyemovcsl YUACHUKAMU NPOEKMY CRLIbHO i3 3AiHMEPeco8aHuMu CmMopoHaAMU ma
cmetikxonoepamu. Ycnix npoekmy 3anedxcums 6i0 KOMHemeHmMHOCmI ix Kepi6HUuKie ma
HAABHOCMI 6 HUX: MEXHIYHUX 3HAHb, KPUMUYHO20 MUCTEHHS, KOMYHIKAMUSHUX HABUYOK,
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30amuocmi 00 cnienpayi, HABUYOK pobOmMU 8 KOMAHOI ma KOOpOUHAYii GUKOHAHHS
NPOEKMHUX 3A80aHb, 00CBIOY YRPABIIHHA PeCcypcamu, Ti0epCbKux aKkocmell ma iH.

Project communication aims to ensure constant interaction among the teaching
staff of vocational education institutions during the implementation of project objectives.
Project management communication presupposes that all project participants are aware
of the requirements and progress of step-wise execution of tasks within a project. Project
activities ensure communication by implementing the functions and principles of project
interaction. Modern approaches to the organisation of communication in project
activities of the teaching staff at vocational education institutions are described. Methods
of research: theoretical analysis in order to explore the research problems in the
scientific literature and the status of project communication at vocational education
institutions and to define research avenues, comparison in order to investigate different
scientific approaches to resolving the problem; analysis and synthesis in order to justify
the functions of communication and forms of project interaction. Communication in
project activities of the teaching staff at vocational education institutions plays an
important role, especially in coordination and project interaction. Communication in
project activities takes the forms of project interaction, namely: functional, social, legal,
administrative, associative, territorial, forced, dependent and tangent. The quality of
project outcomes is affected by conflicts that may arise during the interaction among
project participants and managers concerning the following issues: work schedule,
financing, workload distribution, project management, technical (technological) support,
task priority, distribution of resources, overload of project participants, etc. Project
communication is based on the consideration of the following principles of project
management. transparency of the project throughout its lifecycle; cooperation in the
project environment (functional, social, legal, associative, territorial, tangent,
hierarchical, etc.); project parties’ responsibility for the quality of their work.
Communication in project activities of the teaching staff at vocational education
institutions is ensured by project participants along with the parties involved and
stakeholders. The success of a project depends on the competence of its managers and
their expertise: technical knowledge, critical thinking, communicative skills, ability to
cooperate, teamwork and project coordination skills, experience of resource
management, personal qualities, etc.

Kntouosi cnosa: npoekmua  OisnvHicmb, Keywords: project activities; interaction;
830€EMO0IA; npuHyunu KOMYHIKayiiy communication principles; communication;
KOMYHIKayis; nedazoziuni  NpAYi6HUKU; teaching staff; vocational (vocational and
3aK1a0u npoghecitinoi (npogheciiino- technical) education institutions.

mexuiunoi) oceimu.

Communicative interaction between participants aimed to ensure
successful execution of project tasks plays an important role in the
organisation of project activities. Thus, project communication does not only
concern the development of an action plan, but it also involves constant
interaction between the teaching staff of vocational education institutions
and the parties involved, including stakeholders. The function of
communication in project management presupposes that all communication
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parties are aware of project requirements and progress. Participants, or
beneficiaries, must be informed, directly or indirectly, about the ways and
forms of project interaction.

The theoretical background of research on project communication of
the teaching staff at vocational education institutions includes works by
Ukrainian and foreign scholars: O. Borodienko, V. Radkevych, Z. Riabova,
N. Kulalaieva, M. Korets, P. Klish, A. Vysotskyi, N. Petrenko, L. Kustrich,
M. Homeniuk, H. Osovska and others.

The aim of the paper is to justify modern approaches to the
organisation of communication in the project activities of the teaching staff
at vocational education institutions. Research methods: theoretical analysis
and overview of scientific literature in order to explore the status of the
research problem and define research avenues; comparison in order to
investigate different scientific approaches to resolving the problem; analysis
and synthesis in order to justify communicative competence.

Team communication is crucial for project activities. Each research
task directs the team to perform actions (what needs to be done, when and
how), in other words it is instructions for actions. Therefore, project aims
must be communicated to project participants clearly and consequently. The
aims must be realistic and attainable. A reasonable approach to
communication needs to be adopted in project activities.

A considerable part of communication duties is vested on project
managers. For this purpose, they need to possess:

- technical knowledge (results of the cognition of technical and
technological environment and its adequate reflection in the human’s
consciousness in the form of ideas, concepts, judgements, and theories.
Technical knowledge includes: knowledge of basic technical and
technological concepts: engineering, technology, technological process,
technological culture, technical aesthetics, technical and technological
environment, etc.; concept of technosphere; concept of engineering and
technology as a result of human’s intellectual and professional activity;
knowledge of the key tendencies of engineering development and
prospective technologies in the material sphere; concept of the relation and
mutual development of the engineering, natural and mathematical domains
of knowledge; understanding of the positive and negative impact of
engineering and technology on humans and general rules of safe
transformation; knowledge of the basic economic principles of engineering
and technologies);

— critical thinking (a system of judgements used to analyse objects
and events and produce justified conclusions, which allows people to
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formulate justified judgements and interpretations and correctly apply the
obtained results to situations and problems);

— communicative skills (integrated personal quality covering certain
communication methods and techniques using which partners enter
communicative situations, establish and maintain contacts and purposeful
relations and achieve goals);

— ability to cooperate (the ability of two or more members of a project
team to work together to achieve project aims);

— coordination skills (coordinating the actions of team members or
subdivisions as is necessary to achieve aims and direct individual efforts
towards attaining a common goal);

— teamwork skills (a group of people structured according to project
activities with each member mutually complementing other members in
project activities);

— experience of resource management (one of the main subsystems of
project management, which includes planning, procurement, supplies,
distribution, accounting, and control of resources. The notion of «resource»
in project management methodology is interpreted as everything that a
project possesses, including labour force, financial, material and technical
resources of the project team, time (duration, deadlines), information,
knowledge, and technologies);

— leadership (an essential component of manager’s activity, his/her
purposeful influence on the behaviour of individuals or an entire workgroup;
the tools of this influence include the manager’s communicative skills and
personal qualities corresponding to the group’s external and internal needs.
In other words, it is the ability to influence individuals and project teams
motivating them to work for the achievement of previously set aims.

Communication networks must be open throughout the project’s
lifecycle in order to ensure successful project communication. In addition to
internal communication, proper external communication networks must be
created (arranged, consulted) for project team members. In this regard,
project managers must possess:

— optimism about the project and avoid openly criticising project
outcomes both with project contractors and persons not involved in the
project;

— a positive attitude and constructive encouragement of project
contractors for the successful execution of important project tasks;

— the ability to use communication matrix as an element of
motivating responsibility;
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— the ability to simplify the multi-channel communication interface,
which enables project contractors to directly approach project managers with
propositions;

— the ability to define and use internal and external project
communications;

— the ability to prevent or resolve organisational conflicts within
project teams;

— the ability to encourage formal and informal relations within the
project.

It should be noted that collaboration among project participants is
necessary for project cooperation. It must be clearly presented as it is not
sufficient just to express one’s consent to participate in the project.
Nowadays, it cannot be a guarantee of full-fledged cooperation. Project
participants and beneficiaries must be convinced of the advantages of the
project. For this, they need to meet, communicate and discuss positive and
negative project outcomes. Some factors that impact cooperation in the
project environment include project participants’ needs, availability of
resources, availability of the project budget, previous experience of project
activities, occurrence of conflicts and lack of stable organisational support.
A structured approach to communication must seek cooperation by taking
into account the following factors: use of joint efforts; precedents for future
projects; consequences of the lack of cooperation; the critical role of
cooperation in project success; organisational influence of cooperation;
establishing project deadlines; awards and bonuses for successful project
activities.

Most of the projects fail due to the lack of cooperation between its
participants as compared to other project factors. In order to ensure and
preserve the cooperation of project participants, it is necessary to elicit the
first positive reaction to the project in the process of communication. In this
respect, the most positive aspects of the project can be ensured by
communication. In project management, there are different types of
cooperation, including functional cooperation. It is cooperation driven by
functional relations between two groups of project participants. They can
require respective functions that can be executed only by collaboration;
social cooperation. It is cooperation based on social relations between two
groups. Social relations mostly motivate cooperation that can be useful for
carrying out project activities; legal cooperation. This type of cooperation is
imposed by certain authoritative requirements. IN this case, project
participants can have no choice but to cooperate; administrative cooperation.
It is cooperation driven by administrative requirements that are necessary for
two project groups to work together towards a common goal; associative
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cooperation. This type of cooperation can also be called collegial. The level
of this cooperation depends on the association between two groups;
territorial cooperation. This 1s cooperation based on geographical
proximity. If two groups are close to each other, they are bound to work
together; dependent cooperation. This cooperation is due to the fact that one
project group depends on the other group within an important project
activity. This dependency is usually bilateral. One group depends on the
other for some results, while the second group depends on the first one for
other results; forced cooperation. In this type of cooperation, «external
agents» must be involved to stimulate cooperation between two project
groups. It applies to situations when two groups have no common ground for
cooperation; tangent cooperation. It is cooperation with direct partners of
approximately the same age. Based on tangent cooperation, project
participants can be easily motivated to work as the existing tangent relations
create an environment that contributes to project cooperation; vertical
(hierarchical) cooperation. It means cooperation that follows the
hierarchical structure of the project. For example, subordinates expect
cooperation with their immediate superiors; commitment. Cooperation is
based on the support of project ideas. Project participants are willing to
assume responsibility, they readily and actively spend time on the project.
The provision of resources (financial, productive) is one of the ways for the
managers to express their commitment to the project and its team.

In the case of simultanecous implementation of several projects,
relative priorities must be set for all project teams at the vocational education
institution. Ensuring cooperation in most of the projects involves:
establishing attainable project aims; clear-cut description of the necessary
project activities; integration of project activity priorities with the existing
priorities; elimination of fear of losing one’s job due to industrialisation;
avoidance and elimination of potential sources of conflict; adoption of the
«open door» policy to resolve project participants’ complaints; elimination
of scepticism, promotion of project benefits, etc.

Coordination plays an important role in the project management at
vocational education institutions and is part of the project pyramid
(communication, cooperation and coordination). Thus, after the functions of
communication and cooperation have been successfully initiated, the efforts
of project contractors must be coordinated with each other, with the overall
objective of the project activity and with the project aim in general.

In this respect, it seems reasonable to design a project responsibility
diagram. The diagram must be designed using a responsibility chart, which
is a matrix consisting of columns and rows including information about
activities and contractors. The cells in the matrix are filled with codes
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(abbreviations) denoting the roles of responsibility for each project activity.
The matrix helps to avoid neglecting important communication requirements
and responsibilities within the project team. It also helps resolve the
following questions (Who deals with what kind of work? How long will it
take? Who must inform whom and on what matters? Whose approval is
required for particular actions? Who is responsible for what results? What
staff changes/transfers are necessary? What kind of support is required from
whom and when? Who will regulate conflict resolution?, etc.) (Table 1).

Table 1
Project responsibility matrix
Roles of responsibility
Activity Proj e_ct Project Prje: comamio Repqrtmg
executive | manager specialist

Action coordination OK OK, TK, 31, MM, CK, JIC
Action plan OK BA
Task execution TK, 31, MM, CK, JIC
Project budget AJl OK BA
Plan approval AJl OK BA

It should be noted that there are conflicts in any project activities,
which are due to different views on the development, execution, financing,
etc. of actions within project tasks. It is also important to take into account
the human factor as conflicts can be intentional and unintentional. Their
occurrence creates obstacles to achieving maximum benefits from the
project. The combination of communication, cooperation and coordination
helps avoid conflicts in project activities. Thus, open and direct
communication between project participants, collaboration, and continuous
coordination of project activities have a positive influence on successful
completion of project tasks. It is proposed to focus on several sources of
conflicts. For example, the scheduling conflict. Conflicts may arise due to
improper scheduling or sequencing of project activities. It is especially
common in projects with a large number of project tasks or with two
mutually dependent groups of contractors. Improper distribution of time for
particular project actions cause discrepancies in project schedules (an
example is the activity of international teams, when the start of work at 9
a.m. makes it impossible to collaborate with other project contractors due to
different time zones in other countries). Project coordination can help avoid
conflicts related to the scheduling of project tasks.

The financial conflict is no less important as the project cost may be
unacceptable for the customers or end users. It will lead to the conflict of
interests within the project. Even if the initial cost of the project was
acceptable, lack of control over expenses in the process of execution and

_ 149 Jump to Table of Contents>>



CHAPTER 3. FEATURES OF VOCATIONAL EDUCATION INSTITUTIONS’
I 7=/ CHERS’ EDUCATION IN THE EUROPEAN UNION AND UKRAINE

implementation of project outcomes may lead to a conflict. It is due to
improper allocation of the budget and lack of research on the financial
justification of particular expenses. Communication and coordination can
help avoid most of the negative consequences of conflicts related to
expenses. If there are no clear requirements to key features of the project in
general and project contractors and teams (groups), there will arise conflicts
related to the efficiency of individual project contractors and teams (groups).
Lack of clear-cut effectiveness (success) standards of project activities make
each person assess their activities based on subjective judgements, which do
not usually correspond to the collective opinion. Effectiveness (success)
standards must be introduced in order to properly assess work and monitor
the project progress.

To avoid the management conflict, there must be a bilateral union
between the managers and the project team, which suggests that the
managers should understand the team’s needs and requirements as well as
the managers’ requirements. If no such compromise can be achieved, project
management conflicts will arise. Lack of multilateral interaction can cause
strikes and labour violations that lead to unachieved project aims.
Communication, cooperation and coordination of project participants help
create a favourable environment for an internal dialogue between the
managers and project contractors.

If the technical component of the project activities is unproductive, the
technical conflict may occur in the project. It is particularly relevant to
industrial projects because project actions greatly depend on the
technological component. It should be noted that lack of thorough research
on the technical justification of the project will cause internal problems and
a failure. Before starting a project, all the necessary resources, including
computer equipment must be identified and the level of project contractor’s
informational culture must be determined for them to be able to carry out
project activities.

Another type of conflicts is the priority conflict. It may arise when
improperly set project aims are used within the entire project. In other words,
it means that a value pyramid of project activities from primary to secondary
ones has not been built. Thus, lack of a clearly defined sequence of project
activities may force each project participant to set their own objectives that
run counter the project aim. Lack of coordination of project aims among its
contractors is another potential source of priority conflicts. To avoid this, it
is necessary to build effective bior multilateral communication between the
executives, managers, and project contractors. It should be noted that
communication helps resolve priority conflicts at all project levels.
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In each project, there are problems with resource distribution, which
is the main source of conflict in project management. There arises the so-
called «competition for resources», including personnel, tools, equipment,
software, etc. Wrong and unequal distribution of resources leads to
unsatisfied contractors and other project participants and sometimes disputes
between project participants. To avoid this, it is necessary to discuss all
project actions and the amount of resources required for the implementation
at the beginning of the project. Besides, it is necessary to have approximately
~10-20% of reserves for force majeure situations.

Internal policy is important in project activities and demonstrates the
distribution of project responsibilities among the executives, managers, and
contractors. It should be mentioned that project responsibilities in the project
must be clearly divided by internal project control so that none of the project
participants could abuse their position. We shall note the incongruencies that
may arise when project participants may gain some preferences unavailable
to other participants as a result of personal relations with the executives.
Such project contractors may be involved in a larger number of project
activities regardless of their actual (low) or non-existent project experience
(authority). To avoid this, it is necessary, before the beginning of the project,
to specify project contractors, managers and list of works to be executed by
people with respective education, certificates and skills. It will help to
determine a distinct project leader.

A common problem in project activities is the personal conflict. The
larger the project the more different people take part in it. It also increases
the size of the management team required to continue successful work. It
may cause internal competition when project contractors, managers, and
executives are trying to reach understanding. To resolve this situation, it is
necessary to indicate the spheres of interest and the fields of work assigned
for execution. Thus, communication and distributed cooperation contribute
to a decrease in conflict situations during project execution.

The communicative function suggests familiarisation of all people
involved with project requirements. In this respect, project contractors and
stakeholders must be expressly informed of the following: project scope;
expected staff contribution for successful project completion; expected
project cost in terms of human efforts and materials; project advantages;
project implementation plan; possible adverse consequences of the project in
case of its failure; alternatives, if any, for achieving the project aim; potential
direct and indirect benefits of the project both for the organisation and
individuals, etc. Taking into account the above guidelines concerning
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internal communication, the risk of wrong interpretation will be minimized
within the project system. Precise communication contributes to
understanding between the managers and project contractors, which
increases the potential of cooperation. Communicative approval of resource
spending on the project improves communication, cooperation and
coordination. It positively affects the achievement of project effectiveness.

In the process of communication, such concepts as «monitoring» and
«control» are used that are unreasonable in the context of modern project
activity. In the traditional understanding, «monitoring» and «control» were
common, but modern working environment requires a loyal rather than strict
approach, which is accompanied by authoritative control. Morphologically,
the word «control» elicits a negative attitude in the person who executes
control. For this reason, the terminologically neutral concept of project
«tracing» or «reporting» is used in internal communication. Taking this into
consideration, communication in project activities must become a basis for
corrective control. In fact, initiative and preventive communication can help
reduce the need for strict control over project team members.

In summary, project communication is crucial for the organisation of
project activities of the teaching staff at vocational education institutions, in
particular with regard to coordination and project interaction. In project
communication, the forms of expressing project objectives are important as
they influence the quality of relations among the teaching staff at vocational
education institutions. They can be structurally divided into functional,
social, legal, administrative, associative, territorial, forced, dependent and
tangent. Thus, project communication is implemented vertically or
horizontally. At the same time, it should be noted that different conflict
situations may arise during project communication in connection with work
scheduling, financing, load distribution, project management, technical
(technological) support, task priorities, distribution of resources, overload of
project participants, etc.

The principles of successful project communication include project
transparency throughout its lifecycle; cooperation in the project environment
(functional, social, legal, associative, territorial, tangent, hierarchical, etc.);
project contractors’ responsibility for the quality of their work.

e

<<Jump to Table of Contents 152 _



file:///C:/Users/User/Downloads/5%20Monografia-2023-IPO-макет-Кравець-перекладена.docx%23зміст

THEORETICAL FOUNDATIONS FOR THE DEVELOPMENT OF
PUBLIC-PRIVATE PARTNERSHIP IN VOCATIONAL EDUCA IO - e —

3.4. TRAINING OF TEACHERS OF VOCATIONAL EDUCATION
INSTITUTIONS IN GERMANY: PSYCHOLOGICAL AND
PEDAGOGICAL ASPECTS

HMUITOTOBKA BUKJIAJAYIB 3AKJIAJIB IPO®ECIHHOI OCBITH Y
HIMEYYHHI: [ICHXO0JI0T O-ITEJATOTTIHI ACIIEKTH
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AxmyanvHicme memu  UHAYAEMbC  €BPOIHMESPAYIUHOIO — CHPAMOBAHICIIO
Yrpainu, wo nompebye imnaiemenmayii Kpawjoeo 00csidy opeanizayii niocomosku
suxknaoauie 'y €Eeponeticokomy Coro3i; 6paxo8yuu 3YMOBIeHI GIUHOW CKIAOHI
NCUXOEMOYIUHI YMOBU OP2aHI3ayii 0C8IMHbLO2O npoyecy 6 YKpaini eaxciueum € ananiz
00C8I0y  NCUXO0NI020-Ne0a202iUHOi  NIO2OMOBKU — BUKIAOAYIE  HIMEeYbKUX 3axnadis
npoghecitinoi oceimu. Buseneno 0cobaugocmi nCuUxon020-neodazociuHoi nid2omoeKu
suxnaoayie 3axnadie npogecinoi oceimu 6 Himeyuuni ma o0rpyHmyeano pekomernoayii
w000 iX BUKOPUCMAHHSA Y NCUXON020-Ne0a202iU il Ni020moe8yi nedazozie Npogecitinoco
HasuyaHHA 8 VKpaini. Memoou docniodxcenHs: ananiz ma cunmes — 01 U3HAYEHHS CIAHY
NCUXON020-Ne0A202IYHOI  NI02OMOBKU  BUKIAOAYi8 3aK1adie npogecitinoi oceimu
Himeuyunu, nopisnsanvnuti ananiz — 01 NOWYKY CHIIbHO20 | 8IOMIHHO20 V NCUXO0N020-
neoaeoiutit niocomosyi uKkIadayis 3akiadie npogheciiinoi oceimu y Himeyuuni ma 6
Vkpaini; yzaecanvnenns — O0ns HOpmMynro8aHHsA BUCHOBKI6 [ peKOMeHOAyil wWooo
B00CKOHANIEHeHSL ~ NCUX0N020-Ne0aA202IYHOI  Ni020MOBKU  nedazocie  npogeciinozo
Haeuanusa 6 Yipaini. Bcmanosneno, wo KibKicmb Kpeoumie 8i08e0eHUX Ha NCUX0020-
neoacociuHy niocomosky euxiaoadie 6 Ykpaini ma Himeuuuni, npubauzno ooHaxosa;
3’8C08aH0, WO 8 HAYIOHAbHIU cucmemi ni020MoBKU BUKIAOAYi6 3aK1adie npogeciinoi
(npogpecitino-mexHiunoi) ocgimu OiILULY KITbKICMb KPEeOUmie Ha NCUXOL020-Ne0d202iuHy
nio2omosKy 8idgedeno Ha baxanraspcokomy pieHi, y Himeyuuni — na mazicmepcokomy,
BUABNEHO, WO GIMYUIHAHI 3000V8aUl OCBIMU «AKAOEMIYHY» NCUXON020-Neda202iuHy
ni02omosKy 30e0ibuloco OmpuMyioms Ha bakaiaspami, a 8 mMazicmpamypi eUus4armo
Jqume oKpemi NUMAaHHA SUKIAOAHHA OUCYUNIIH 3 00paHoi cneyianizayii; NpakmuyHa
ni020MosKa 6 YKPAIHCbKUX ma HIMeYbKUX 3axKnaoax euujoi oceimu, oe 30IUCHIOEMbCS
nideomoska eukiaoauis 0is cucmemu npoghecitinoi (npoghecitino-mexuiunoi) oceimu, €
CX0JICOI0,  CYmMmeEBA  GIOMIHHICMb  CNOCMEPIeAEMbCS 6  Opeanizayii  Ni02omosKu
3000y8auie oceimu 00 00CNiOHUYbKOI OisnbHocmi (8 Ykpaini ye 30iticnioemovcsa Ha
Mazicmepcokomy pigHi). Buseneno ocobnusocmi ncuxono2o-nedazociuHoi nio2omosku
suxknaoavie 3axknadie npogeciunoi oceimu 6 Hiveuuuni (HassHicmv 3azanvHO-
oepoicasnozo cmandapmy na 75 ECTS, axi uimko po3nodineni 3a n’amvma 3micmogumu
MOOYIAMU, WO NOBMOPIOIOMbCA HA OAKANABPCOKOMY MA MA2ICMEepPCbKOMY DIGHAX 3
PI3HUM 3MICMOBUM HANOBHEHHAM), CHOPMYIbOBAHO PEKOMEHOAYIi U000 800CKOHANEHHS
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ni020MosKU BUKIA0AYi8 05 cucmemu npoghecitinoi oceimu Yxpainu (3ocepedumu ygacy
HA NOCUNeHHI NPAKMUYHOI CKIA0080i euwoi nedazoziunoi oceimu, Oinvbie uacy
NpUOINAMU NUMAHHAM NCUXOTI02IYHO2O CYNPOBOOY OCBIMHLO2O Npoyecy, po3pooumu
€OUHULL  CMAHOApmM  NCUXON020-Ne0d202iyHOI  NI020MOBKU — BUKIAOAYA  3AKIAOY
npogeciiinoi (npogecilino-mexHiynoi) oceimu 3 ypaxy8aHHAM CYYACHUX MeHOeHYill;
po3noyuHamu nid2omoesky 3000y8ayieé oceimu 00 NPOGeOeHHs: eMNIPUUHUX OOCTIOHCEHD
Ha OaKana8pcvLKoMmy pisHi).

Relevance of the article is determined by the European integration orientation of
Ukraine, which requires the implementation of the best practices of teacher training in
the European Union, given the difficult psychological and emotional conditions of the
educational process in Ukraine caused by the war, it is important to analyse the
experience of psychological and pedagogical training of teachers in German vocational
education institutions. Aim. to identify the peculiarities of psychological and pedagogical
training of vocational education institutions teachers in Germany and to substantiate
recommendations for their use in the psychological and pedagogical training of
vocational teachers in Ukraine. Methods: analysis and synthesis — to determine the state
of psychological and pedagogical training of vocational teachers in Germany;
comparative analysis — to find common and different features of psychological and
pedagogical training of vocational teachers in Germany and Ukraine,; generalisation —
to formulate conclusions and recommendations for improving the psychological and
pedagogical training of vocational teachers in Ukraine. It was found that the number of
credits allocated for psychological and pedagogical training of teachers in Ukraine and
Germany is approximately the same, it was found that in the national training system of
vocational education institutions teachers a greater number of credits for psychological
and pedagogical training are allocated at the Bachelor's level, in Germany — at the
Master's level; it was discovered that domestic students receive «academicy
psychological and pedagogical training mostly at the Bachelor's degree, and in the
Master's degree they study only certain issues of teaching disciplines in the chosen
specialisation; practical training in Ukrainian and German higher education institutions
that provide teacher training for the vocational education system is similar, a significant
difference is observed in the organisation of training for research activities (in Ukraine,
this is carried out at the Master's level). The peculiarities of psychological and
pedagogical training of vocational education institutions teachers in Germany (the
national standard of 75 ECTS, which are clearly divided into five content modules that
are repeated at the Bachelor's and Master's levels with different content) are identified;
formulated recommendations for improving the teachers training for the system of
vocational education in Ukraine (to focus on strengthening the practical component of
higher pedagogical education; to devote more time to the issues of psychological support
of the educational process; to develop the unified standard of psychological and
pedagogical training of teachers of vocational education institutions, taking into account
current trends; to begin preparing students for empirical research at the Bachelor's

level).

Knrouosi cnosa: npogpeciiina oceima, Keywords: vocational education, vocational
neoazoe npoghecilinozo HABYAHHA, NCUXOTO20- teacher, psychological and pedagogical
neoazoziyna niocomosxa BUKIAOAYIS, training of teachers, teacher education in,
neoazoeiyHa 0ceima, pecioHanbHi 0CcoONUBOCHI regional peculiarities of vocational teacher
niozomoeku sukiadayig y Himeuyumi. training in Germany.
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In the context of European integration trends in the development of
national teacher education, it is necessary to analyse the current state and
prospects of the development of relevant education in the European Union.
The attention will be directly paid to the system of teachers training in
Germany vocational educational institutions in terms of their psychological
and pedagogical block mastering.

It should be noted that, unlike in Ukraine, the German education
system traditionally falls within the jurisdiction of the federal states. Such a
division has contributed to the development of different training models that
give positive results. Thus, studying the experience of Germany offers a
unique opportunity to evaluate different models of vocational teacher
training and assess the relevance of their implementation for the teachers
training in the system of vocational education in Ukraine (Voronina-
Pryhodii, 2022).

The aim of research is to identify the peculiarities of psychological
and pedagogical training of vocational education institutions teachers in
Germany and to substantiate recommendations for their use in the
psychological and pedagogical training of vocational teachers in Ukraine.
Research methods include analysis and synthesis for determining the state of
psychological and pedagogical training of vocational teachers in Germany;
comparative analysis for finding common and different features of
psychological and pedagogical training of vocational teachers in Germany
and Ukraine; generalisation forformulating conclusions and
recommendations for improving the psychological and pedagogical training
of vocational teachers in Ukraine.

Sources reveal that throughout the 19th and 20th centuries, the process
of forming a teacher training system in vocational education institutions in
Germany demonstrated various educational tendencies: from «theorisation»
of training to its complete practical orientation.

Only from the 1960s and 1970s, teacher training wasreturned to
German universities. The reason for this change was the efforts of teachers
at vocational education institutions to be treated equally with gymnasium
teachers, while on the other hand, industry was becoming more knowledge-
intensive and teachers were required academic education (Deissinger, 2004).

However, universities focused their efforts on teaching specialised
(academic) knowledge, and as a result, the practical component was
relegated as a secondary concern. It has become necessary to additionally
address practical training after university education in the training of
vocational education institutions teachers. Consequently, a two-stage system
was formed (Pukas, 2019).
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The first stage of training takes place at universities. The 9-semester
course provides academic study in at least two subjects and is complemented
by vocational and economic education. The stage concludes with a state
examination, sometimes simultaneously with the diploma.

The second stage of training (Vorbereitungsdienst) is preparatory,
conducted inso-called Studienseminaren (institutions responsiblefor the
second stage), lasts 1.5-2 years, andconcludes with a state examination.

Today, this two-stage system is still in force and is not questioned,
although the transition to the Bachelor's/Master's system has brought with it
a greater focus on subject-oriented didactics at universities.

In Germany, the concepts of «didactics» and «pedagogy» are
differentiated: didactics is a discipline that deals with the science of teaching
and learning in any field of knowledge, while pedagogy focuses on
strategies, methods and various techniques related to teaching and learning.

In Germany, the concepts of «didactics» and «pedagogy» are
differentiated: didactics is a discipline that deals with the science of teaching
and learning in any field of knowledge, while pedagogy focuses on
strategies, methods and various techniques related to teaching and learning.
Pedagogy also refers to the teacher's ability to combine theoretical
foundations or concepts with practical methods of knowledge transfer in
teaching language-related issues, responding to and adapting to the learning
strategies of the students. Finally, didactics is teacher-centred and is based
on a combination of theoretical knowledge and practical experience. In
contrast, pedagogy is learner-centred, as teaching should be adapted to the
complex needs of students (Leon-Henri, 2020).

The stage of vocational teacher training at universities (9-semester
study) consists of three parts (Berufsbildung — Ausbildung der
Lehrpersonen, 2023):

— a key subject (e.g., electrical engineering, mechanical engineering,
construction, computer science, business studies);

— a compulsory elective subject (e.g., German, English, politics,
sports, physics, chemistry, mathematics, religion);

— vocational education.

Students complete their studies at the university with didactic research
(the scope of which depends on the region) and practical training in schools
and enterprises.

During the 18- to 24-month preparatory training at Studienseminaren,
theory is integrated with practice, fostering the development of future
teachers' pedagogical competence. Seminars, as well as individual
consultations and trainings, help them to acquire the skills necessary to
teach independently at a high level.
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Despite this generally accepted structure, the federal states have partly
developed different educational models. These differ primarily in the
importance placed on teacher education and, to a greater or lesser extent, on
school subject education.

There is a shortage of teachers in vocational education institutions in
Germany. To address this issue, the Lander have developed Seiteneinstieg
(preparatory courses) for the teaching profession. This allows, for example,
engineers to start working as teachers while simultaneously undergoing
pedagogical training in a Studienseminar (duration: approximately two
years). Universities do not usually participate in this model (Voronina-
Pryhodii, 2023).

Some federal states, such as Baden-Wiirttemberg and North Rhine-
Westphalia, have reintroduced vocational pedagogical education through
Fachhochschulen (higher specialised schools). However, this educational
model is not widespread.

According to the classification of R. Nickolaus (2008), standard
models of vocationalteacher training are divided into two classes: «teacher
model» and «engineer model».

The model for teachers (developed and implemented in Hamburg) is
characterised by:

— a wide range of specialisation courses aimed at specific teaching
positions;

— fundamental pedagogical research.The main characteristics of the
engineering model (used in Baden-Wiirttemberg and Stuttgart) are as
follows:

— mastering the educational material, similar to an engineering faculty;

— a limited number of pedagogical studies.

In practice, there are also mixed models that offer, for example, a small
selection of specialised courses adapted to the requirements and content of a
particular teaching position.

Ukraine has a clear institutional model of vocational teacher training.
The Professional Standard «Vocational Teacher» (2022), the Standards of
Higher Education of Ukraine of the first (Bachelor's) (2019) and second
(Master's) (2020) levels in the speciality 015 Vocational Education (by
specialisation) have been developed and approved, on the basis of which
higher education institutions develop educational and professional training
programmes for students with the professional qualification « Vocational
Teacher « (Radkevych et al., 2023).

Thus, the focus will be on the university system of vocational teacher
training in Germany.
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In order to ensure the quality of university education in vocational and
business education, the relevant section  (Sektion  Berufs- und
Wirtschaftspiddagogik) of the German Society for Educational Sciences
(Deutsche Gesellschaft fiir Erziehungswissenschaft) decided to define
mandatory standards in the form of a core curriculum for the subject of
vocational and business education.

The first core curriculum was adopted at a general meeting in
Osnabriick in 2003. The new version of the core curriculum was adopted at
the regular general meeting of the section at the Pedagogical University of
Schwabisch-Gmiind on September 25, 2014 (DGT{E, 2014).

The curriculum includes five content areas for Bachelor's and Master's
degrees, which are consistent in the subject of vocational and business
education, and is designed for 75 ECTS (24 for Bachelor's degree, 51 for
Master's degree).

Within the content module «Theories, Organisation, Structures of
Vocational Training», Bachelor's degree students study 7.5 ECTS:
vocational training systems, educational institutions, retraining system,
career guidance, occupational choice, etc. Among the elective disciplines of
vocational education and training they explore: theories, organisation,
quality, history, policy and management of vocational education and
training.

The Master's degree module provides an extensive study of vocational
education and training (11.25 ECTS): contexts and determinants of
vocational education and training, theories, organisation, quality, history,
policy, management of vocational education and training.

The next content module «Professional Teaching, Learning,
Development» within 4.5 ECTS at the Bachelor's level is devoted to the
study of the basics of these phenomena. At the same time, it is the largest
module in terms of ECTS (14.25) at the Master's level. Students study issues
and problems of professional teaching, learning and development in depth.
They can choose to study issues related to professional teaching, learning
and development  processes  (including inclusion, competence
development, emotional sphere, etc.).They also get theoretical and practical
training in three areas: curriculum (including selection, structuring and
legitimisation of learning objectives and content of vocational training);
teaching and learning organisation (including development of learning and
development situations in vocational education and training based on the
theory of learning and development); assessment (including formative and
summative assessment, coaching, evaluation of courses in vocational
education and training).
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In the Bachelor's degree, the content module «Areas of practice in
vocational and business education» involves theoretical study of practical
issues and problems, for example, during professional practice, internships
in companies and/or schools, etc. (3 ECTS). Master's students undertake a
Schulpraktische Studien (practical training) at a vocational school. They
address practical issues and problems in vocational education and training
(e.g., through projects of cooperation with professional practice, university
schools, part of a practical semester, internships, etc.) This module is
allocated 8.25 ECTS for masters, and 11.25 ECTS in total.

A separate module «Professionalization» is devoted to the study of the
following issues: areas of activity for vocational and business teachers; the
role of the teacher in vocational education (e.g., teacher, trainer or lecturer)
- 1.5 ECTS at the bachelor's level. Master's students, on the other hand, study
6 ECTS on standards for the professionalization of teachers in vocational
education and training (e.g. practical cooperation, university-school, parts of
a practical semester), as well as self-reflection as a subject of vocational
education and training.

The last content module is «Research Methodology»: at the Bachelor's
level, it is aimed at organising research work and studying research methods
(7.5 ECTS); at the Master's level, it is directly related to the organisation of
research and the use of research results (11.25 ECTS). Thus, a total of 18.75
ECTS are allocated for research.

It should be emphasised that the Core Curriculum as a curriculum for
the subject of Vocational and Business Education is part of the educational
programmes that future teachers of vocational and business education
complete. It should be implemented in close connection with other
educational programmes and not act as a separate element of teacher
education. This is facilitated by the structure of the core curriculum, which
also meets the requirements for teacher education programmes.

Other educational programmes that include vocational and business
education components (e.g., elective and optional programmes) may also
build on the core curriculum.

In fact, the Core Curriculum is the standard for the psychological and
pedagogical training of teachers in vocational education in Germany, as it
has been implemented in all universities offering vocational and business
education programmes since 2017.

Thus, the system of vocational (psychological and pedagogical)
training of teachers at vocational education institutions consists of five
modules with the appropriate distribution of credits. It is established that the
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number of credits allocated for psychological and pedagogical training of
teachers in Ukraine and Germany is approximately the same. At the same
time, the national system of teacher training in vocational education is
characterised by the reverse distribution of credits for psychological and
pedagogical training. As a rule, at the Bachelor's degree, domestic students
receive the entire complex of «academic psychological and pedagogical
training», and in the Master's degree they consider certain issues of teaching
disciplines in their specialisation.

Whereas in Germany, the percentage ratio between Bachelor's and
Master's degrees is dominated by Master's degrees (32% / 68%, this ratio is
mandatory), in Ukraine this ratio is not standardised and varies: for
Bachelor's degrees — from 60% to 75%; for Master's degrees — from 25% to
40%.

It was also found that educational and professional programmes of the
first (Bachelor's) level have educational components of a purely
psychological orientation. For example, «Psychology», for which some
institutions allocate 8-10, and sometimes even 18.5 credits; «Age and
Pedagogical Psychology» - 3-6 credits, etc.

Practical training is identical in Ukrainian and German higher
education institutions that train vocational teachers. A significant difference
is observed in the organisation of training students for research activities.
The national system is characterised by the training of students on this issue
at the Master's level and the allocation of 3-4 credits.

The peculiarities of psychological and pedagogical training of
vocational education institutions teachers in Germany include: the
availability of a national standard for 75 ECTS, which are clearly divided
into five content modules that are repeated at the Bachelor's and Master's
levels with different content. In order to improve the teachers training for the
vocational education system of Ukraine, it is recommended to: focus on
strengthening the practical component of higher pedagogical education;
devote more time to the issues of psychological support of the educational
process; develop a unified standard of psychological and pedagogical
training of vocational teachers, taking into account current trends; begin to
prepare students for empirical research at the Bachelor's level.

e
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3.5. FEATURES OF TRAINING OF TEACHERS OF GENERAL
EDUCATION INSTITUTIONS IN WESTERN EUROPE
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npocpamoro HAGUaHHs, 3 HOpMy8aHHAM npeomemuoi Komnemenmuocmi. Himeuuuna
020110CUNa NPo 3HAuHI [Heecmuyii 6 yugposizayito oceimu. Kpaina comyemvcs 0o
@PyHOAMEHMATbHUX 3MIH Y HABUYKAX CBOEL poOOYOi cunu, 6nposadsicyouu yugposi
iHiylamueu ma nepeopicHMOBYIOUU cucmemy HagyauHs oopocaux. Y @panyii
NPOO0BIHCYEMbCSL POOOMA HAO NOKPAUYEHHAM OCBIMHIX Pe3yIbmamis Wisxom coyianbHoi
RIOMPUMKU BUKNIAOAYLKO20 CKAAOY MA 30L1IbUEeHHAM (DIHAHCYB8AHHSA OCBIMHIX 3aX00i6. B
yinomy euumeni Imanii, 3a00680.1eHi c6o€t0 npayero (yeti NOKA3HUK € OOHIEID 3 HAUBULUX
y €C), ane megeruxka yacmka 68axcac, wjo ixws npogecis YiHyeMvbCs CYCRilbCMBOM.
Ilepexio 6i0 HaguamHsi 00 nNpayi 3AIUMAEMbCA  CKIAOHUM  HABIMb  OJd
BUCOKOKBANIIKOBAHUX (Paxisyis.

The integration processes in the relations between Europe and Ukraine on the
organization of education and public life actualize the need to analyse the European
experience in training future teachers, but the process of reforming the education system
today has many problems in training highly qualified specialists in the field of education.
The specifics of vocational teacher education in the leading countries of the European
Community is determined. Methods: analysis to determine the state of professional and
pedagogical training of future teachers in Germany, France and Italy,; generalization to
formulate conclusions about the state of training of future teachers. It is established that
the ultimate goal of introducing inquiry-based learning in German teacher education is
to increase the professionalization of future teachers, which can be described by two
internationally known concepts: «teacher as a reflexive practitioner» and «teacher as a
researchery, it is determined that in France there are uniform standards of teacher
education throughout the country, integration of theoretical, practical and research
components of professional training; passing a competitive exam to fill a vacant position
in educational institutions of various types due to the fact that teaching staff belong to the
category of civil servants, a competency-based approach to the expected learning
outcomes, the article reveals that the Italian teacher education system is based on a
«sequential modely for secondary school teachers, which requires a strong disciplinary
competence, followed by a one- or two-year training program. Germany has announced
significant investments in the digitalization of education. The country is preparing for
fundamental changes in the skills of its workforce by implementing digital initiatives and
reorienting the adult education system. The teaching staff is aging, and Germany faces
the challenge of replacing a large number of teachers. In France, efforts continue to
improve educational outcomes and reduce inequality, with support for teaching staff and
increased funding measures. The proportion of Italian teachers satisfied with their jobs
is among the highest in the EU, but only a small proportion feel that their profession is
valued. The level of higher education is low, and the transition from education to work
remains difficult even for highly qualified people.

Knwuosi  cnosa:  npogeciiina  oceima, Keywords: teacher training, German system
nioeomoska euumenie, Himeyvbka cucmema of teacher education, French system of
neoazoeiyHoi oceimu, Gpanyysvka cucmema teacher education, Italian system of teacher
neoazo2iyHol oceimu, Iimaniluceka cucmema education, peculiarities of vocational teacher
neoazo2iynol oceimu, ocobnugocmi education

npocecitino-nedacoziutoi oceimu.
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It is worth noting that the geographical location of our country and its
cultural proximity to Europe gives us the opportunity and advantage to
integrate into the European education system. However, the process of
reforming the education system today has many problems in training highly
qualified specialists in the field of education (Pryhodii, 2015).

In most countries of the Organization for Economic Cooperation and
Development (OECD), the level of higher education has increased
significantly among people aged 25-34. The average proportion of young
people with a higher education increased from 27 percent in 2000 to 48
percent in 2021. In this age group, the proportion of people with higher
education is 7 percentage points higher than the proportion of people with
secondary education (OECD, 2022, p. 36). If current trends continue, in a
few years, higher education will become the most common achievement
among working-age adults in OECD countries.

In most developed countries, there are large regional differences in
educational attainment. Urban regions tend to have a much higher proportion
of people with higher education than rural areas, with the capital region often
having the highest concentration of higher education.

The educational attainment rate measures the percentage of the
population that has a formal qualification of a certain level as the highest
level of education. It is often used as a proxy for human capital, even though
formal qualifications do not necessarily mean that their holders have
acquired the relevant skills that are in demand by employers (Lutz et al.,
2014, pp. 14-15).

In many professions that are regulated at the national or professional
level (e.g., teachers, doctors, etc.), achieving a certain formal qualification is
an important requirement for entry. But even in professions where formal
qualifications are not mandatory, employers tend to perceive formal
qualifications as the most important signal of what knowledge and skills
potential employees have acquired. They are especially important for recent
graduates, but they often affect individuals' careers throughout their working
lives.

Highly educated people tend to be more socially engaged, have higher
employment rates and relative incomes. While educational attainment
measures formal educational achievement rather than learning outcomes,
higher levels are closely associated with higher literacy rates (OECD, 2022,
p. 9).

The benefits of higher achievement offer strong incentives for people
to continue their education. At the same time, many governments have
adopted policies to expand access to education because of the social and
economic benefits. Together, these have led to significant increases in
educational attainment in the OECD and partner countries in recent decades.
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While increasing educational attainment has brought important
economic and social benefits, in some countries higher education levels may
have grown faster than the labour markets' ability to absorb graduates.
Moreover, even if raising educational attainment is beneficial on average,
higher education will not bring equal benefits to everyone. As educational
attainment is likely to continue to rise, it is important for governments and
education providers to continuously improve how higher education meets
current and future labour market needs in order to provide attractive
education options beyond the higher education sector.

Integration processes in the relations between European countries and
Ukraine on the organization of education and public life actualize the need
to analyse the European experience in training future teachers (Voronina-
Pryhodii & Kravets, 2022).

The objective of the paper is to determine the specifics of vocational
and pedagogical education in the leading countries of the European
Community. Research methods: analysis to determine the state of
professional and pedagogical training of future teachers in Germany, France
and Italy; generalization to formulate conclusions about the state of training
of future teachers. The structure of teacher education in Germany is
determined by the specifics of different educational systems in 16 states.

According to H.-G. Kotthoff and E. Terhart (2014, p. 79), J. Bauer, U.
Diercks, L. Rosler, J. Moller and M. Prenzel, (2012, p. 107) after primary
school, which is comprehensive for all students, lower secondary school is
vertical. This school system, which can be described as a «mixed model» of
a horizontally and vertically structured system, is also reflected in the teacher
education system.

Thus, at the secondary school level, one can identify vertically
differentiated areas of teacher education and a horizontally structured,
comprehensive stage of teacher education for the primary school level. As a
result of this mixture of horizontal and vertical structures there are many
teaching degrees in different lands, ranging from teaching degrees for a
specific type of school (e.g. in Bavaria) or teaching degrees for a
combination of different school types (e.g. the teaching diploma for
Hauptschule and Realschule in Baden-Wiirttemberg) to teaching degrees for
a specific school level (e.g. primary or lower secondary school) (Terhart,
2013, p. 6).

Despite the many different teaching degrees, the Abitur is a
prerequisite for admission to all teacher education courses at the university.
As the multifaceted structure indicates, teacher education in Germany is not
a federal issue and is therefore organized and controlled by 16 lands.
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To guarantee a minimum of uniformity and comparability in the
teaching of educational courses and degrees across Germany, the Standing
Conference of Ministers of Education and Cultural Affairs coordinates
structural issues related to school education and teacher education (Kultus
Minister Konferenz, 2022). However, this does not include the definition of
admission requirements, which are determined by individual universities for
certain subjects and/or teaching degrees.

Teacher education in Germany is divided into two stages. The first
stage is conducted at the university and ends with the so-called «First State
Examination» (Erstes Staatsexamen). Baden-Wiirttemberg is an exception in
this regard, as it is the only state that provides separate «universities of
education» (Pdadagogische Hochschulen) for the training of primary and
lower secondary school teachers (Ministerium fiir Wissenschaft, 2022).

Overall, depending on the individual regulations of each land, the first
university stage can last 6-7 semesters for primary school teachers and 8-9
semesters for upper secondary school teachers. In Germany, there is a
tendency to harmonize the standard length of training between the different
levels of teaching (e.g., Baden-Wiirttemberg) and in some lands (e.g., North
Rhine-Westphalia) this has «already» been achieved.

This can be seen as an important step towards raising the status of
primary school teachers, as the length of the standardized training period is
crucial for the teacher's subsequent salary. As for the curriculum of
university teacher education, future teachers study two or three subjects
closely related to the relevant academic discipline.

In addition, future teachers take classes in educational studies
(including school pedagogy, educational psychology, philosophy and/or
sociology of education) and undergo regular internships at schools.
Depending on the lands and the degree of the teacher, these courses, together
with practical internships, can account for up to 30 percent of the total study
time (Mantel et al., p. 3).

While the first phase is clearly aimed at acquiring subject knowledge
and relevant subject didactics (Fachdidaktik), the second phase is more
practical and aims to prepare young teachers for their professional duties and
school work.

The second stage, which lasts from 1.5 to 2 years, is independent of
universities and is organized by special «Teacher training seminars» and
«Training schools» under the supervision of the Ministry of Education of
each Land (Deissinger et al., 2018, p. 34).

At this stage, during which prospective teachers are paid a moderate
salary, they are expected to demonstrate their abilities in lesson planning,
classroom teaching, and other responsibilities (e.g., assessment, school
development) associated with the job of a teacher. The work of teachers and
the development of their competencies are regularly and systematically
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evaluated and monitored by teacher training seminar instructors and teachers
(sometimes principals) of the relevant school. The «Second State
Examination» (Zweites Staatsexamen) is taken after the successful
completion of this second stage. Both the first and second exams are
supervised and regulated by regulations issued by the Ministry of Education
of each land, not the university (Kultus Minister Konferenz, 2022).

After successfully passing the «Second State Examination», most new
teachers are appointed to a vacant position by the responsible school
administration, mainly on the basis of their two exam grades and, to some
extent, also taking into account personal data (e.g., marital status) and/or
additional relevant qualifications.

In addition, since around 2005 (depending on the land), teachers can
also apply for vacant teaching positions, and the individual school selects, in
cooperation with the local or regional school authorities, the best and/or most
suitable candidate according to its preferences (OECD, 2022, p. 147).

As a rule, teachers in Germany are civil servants and receive tenure
three years after entering the service. If a newly qualified teacher does not
want to be promoted, he or she can continue teaching throughout his or her
career until retirement without being formally evaluated again (European
Commission, 2022).

Consequently, in most cases, especially in primary schools, teaching
is a «profession without a career» (Terhart, 2003, p. 144).

In terms of teachers' professional careers, German researchers M.
Keller-Schneider and U. Hericks (2014) show that the first years of work are
crucial for the further professional development of teachers. In studies of
teachers' professional biographies, it is a fact that newly qualified teachers,
in response to stress and insecurity, often adapt to the level of professional
practice and competence of their colleagues. The change from the rather
progressive attitudes acquired during initial teacher education to more
traditional practices and routines that are primarily aimed at «survival in the
classroomy is an expression of the process of «re-socialization» that occurs
during the transition from university to the teaching profession (p. 306).

However, the specific ways in which teachers cope with stress and
uncertainty during the first years of teaching depend on their personal traits
and the professional experience they have and how they use it.

There is much less empirical evidence on the later stages of teacher
professional development in Germany. According to S. Herzog (2014), the
traditional assumption that a teacher's career will inevitably reach a «bitter
end» should be questioned, as teachers experience increased levels of stress
and their overall well-being deteriorates. He notes that this is partly due to
the increase in life expectancy in general, but also to different patterns of
work in the teaching career (p. 322).
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To summarize, the ultimate goal of implementing inquiry-based
learning in German teacher education is to increase the professionalization
of future teachers, which can be described by two internationally known
concepts: «teacher as reflexive practitioner» and «teacher as researcher.»

Teacher education in France has undergone three reforms in less than
twenty years. Each new government that comes to power, in accordance with
its party manifesto, seeks to restore teacher training, which is considered
partly responsible for the failures of the French education system. These
reforms have caused mixed reactions among professionals involved in the
teacher education system (Lapostolle & Mabilon, 2022, p. 51).

In France, a teacher training reform was launched in 2019, amending
the previous reform introduced in 2013. Its main goal is to create a
curriculum that tries to better combine academic and professional learning,
for the benefit of all teachers (Education and Training Monitor, 2019, p. 6).

This reform applies to teachers of the first level, who teach students
aged 3 to 11 years (nursery school students aged 3 to 6 years, primary school
students aged 6 to 11 years); teachers of the second level, who teach college
students aged 11 to 15 years; and teachers of general, technical and
vocational secondary schools, who teach students aged 15 to 18 years. First-
level teachers receive multidisciplinary training in the subjects they will
teach, while second-level teachers specialize in a single academic subject
(mathematics, life and earth sciences, foreign languages, etc.). All these
teachers are also undergoing internships in educational institutions (Wen
Chong, 2010, p. 89).

Since 2010, teachers have been required to have a Master's degree.
However, the current reform is accompanied by a new structure for MEEF
(Métiers de l'enseignement, de 1'éducation et de la formation / Teaching,
Education, and Training Professions) Master's programs to prepare students
who choose the teaching profession. This reform also introduced changes to
the exams required for teacher recruitment, as in France teachers are
recruited as civil servants and must pass written and oral exams. The
importance of professional tests in these exams is especially appreciated.

The so-called INSPE (Institut national supérieur du professeurat et de
'¢ducation) was created to replace the former ESPE (Ecole supérieur du
professeurat et de 1'éducation). Like ESPE, INSPEs are centers (schools)
affiliated with universities, but they are supposed to work more closely with
the employing state, the Ministry of Education, which employs teachers. The
new measures are expected to make more places for professional participants
in INSPE governance. It is worth noting that political programs always value
pragmatism and experience drawn from reality to the detriment of academic
knowledge, which is considered too theoretical to be immediately useful
(Former les enseignants de demain, 2020, p. 3).
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Teacher education programs have three goals: to provide students with
research training; to provide students with professional training; and to
prepare students for the national recruitment exam.

However, it was difficult to simultaneously achieve these three goals
related to the Master's program. The 2019 reform is aimed at solving these
problems. According to it, professional training is placed at the centre of the
Master's program, with exam preparation and research training organized
around it. In practice, this means that the exam is held at the end of the second
year of the Master's program, which means that the preparation time for it is
two years. Thus, by the time they take the exam, students have more
experience and will be more familiar with the realities of their future
profession, as they will spend more time on internships in their first and
second years. Professional training, which was less important in the first year
due to exam preparation, could be given a more prominent place. The tests
included in the exam also became more professional in nature (Lapostolle,
& Mabilon, 2022, pp. 55-56).

The organization of professional training of teachers in France is
carried out in one of four specialties (Le site du Ministére de 1'éducation
nationale, 2022): nursery and primary school teacher; secondary school
teacher; chief advisor on educational work; theory and practice of education.

The main provisions of the teacher training system in France include
(Saltykova, 2021, pp. 186-187): unified standards of teacher education
throughout the country; integration of theoretical, practical and research
components of professional training; passing a competitive exam to fill a
vacant position in educational institutions of various types due to the fact
that teaching staff belong to the category of civil servants; competence-based
approach to expected learning outcomes.

The modern period of teacher education in Italy began with the
reforms of the 1990s. In 1999, the «Inter-academic Higher School for
Secondary School Teacher Education» (Scuola di Specializzazione
Interateneo per la Formazione degli Insegnanti di Scuola Secondaria — SSIS)
was introduced.

With the introduction of this institute, all future teachers in the Italian
school system had to receive special training at the academic level. The SSIS
was a regional institution formed by a consortium of universities in the
region and managed by a director. One school for each region of Italy, with
the exception of Valle d'Aosta (merged with Piedmont) and Molise (merged
with Abruzzi) (Bernardi, 2009, p. 5).

This decision to merge the only universities was to avoid the spread of
uncontrolled teacher training practices and the resulting unemployment of
most graduates. SSIS had a close number of students set by the Ministry of
Public Education in line with labour market trends.

<<Jump to Table of Contents 168 _


file:///C:/Users/User/Downloads/5%20Monografia-2023-IPO-макет-Кравець-перекладена.docx%23зміст

THEORETICAL FOUNDATIONS FOR THE DEVELOPMENT OF
PUBLIC-PRIVATE PARTNERSHIP IN VOCATIONAL EDUCA IO - e —

The curriculum was designed for a two-year period (Pastore, 2020, p.
217):

— in the first year, the courses of the so-called «General Training» —
Area Comune (four disciplines: General Education, Teaching Methods,
Educational Psychology, Sociology of Education; all of them are
accompanied by a laboratory program of practical classes) and some
disciplines and their didactics (in many SSIS, courses are organized in three
parts: Discipline Fundamentals, Discipline Didactics, and Didactics
Laboratories of the Discipline; in the first part, students receive or deepen
the content, in the second they begin to reflect on the content of teaching, in
the third they begin to practice organizing the educational process and
learning environment);

— in the second year of «Specialization» (Area di indirizzo), only the
disciplines and didactics of school subjects that will be taught in secondary
school are studied.

At the end of the training course and after the national exam, students
are assigned to «subject groups» (classe di concorso), which qualifies them
to teach a specific subject in a particular area of the secondary school system
(Barbieri, 2010, p. 327).

The «subject groups» are established by the Ministry of Public
Education: Italian language and literature; Latin language and literature;
Greek language and literature; foreign languages and literature; mathematics
and sciences; chemistry; computer science; technology; history; philosophy;
education and social sciences; physical education; and fine arts.

The SSIS staff is made up of both academic faculty and experienced
secondary school teachers hired on a part-time contract as school practice
supervisors. This exchange of personnel partially closed the gap between the
two institutions, the university and the high school: in terms of curriculum,
the university filled the curriculum with high-quality disciplinary
knowledge, sometimes unrealistically applicable in high school, and the high
school provided the real context in which the theories were presented,
sometimes contrasting the traditional way of doing things with
methodological innovation and cultural deepening (Monticelli, 2017, pp.
249-250).

The Italian system of teacher education is based on a «sequential
model» for secondary school teachers, where a strong disciplinary
competence is required, followed by a one- or two-year training program. At
the same time, special attention is paid to the main objects of learning and
teaching (Severini, 2022):

— psychological foundations of learning and teaching;

— beliefs of teachers at the beginning of their career;

— modular organization of the curriculum,;

— the impact of ICT in the teacher training system;
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— didactic communication and educational relationships;

— assessment and improvement of teaching quality.

Teachers who have obtained a pedagogical qualification abroad (EU
and third countries) and wish to practice the teaching profession in Italy can
apply for recognition of their professional title in accordance with Directive
2013/55/EU, which is implemented in Italy by Legislative Decree No. 15 of
January 28, 2016 (Ministere dell'lstruzione e del Merito, 2021).

You can apply for recognition in the following professions:
kindergarten teacher; primary school teacher; secondary school teacher; high
school teacher.

Recognition can be applied for teaching qualifications for which the
person concerned is legally qualified in the country that issued the diploma
and provided that the teaching qualifications are in line with the Italian
school system (relevant profession). In the case of a discrepancy between the
vocational training required in Italy and the training received by the person
concerned, compensatory measures may be applied, in particular in the form
of an aptitude test or the introduction of a period of adaptation in Italian
educational institutions.

Germany has announced significant investments in digitalization,
higher education and research in the next decade, as well as in school
education. The country is preparing for a fundamental shift in the skills of its
workforce by implementing digital initiatives and reorienting its adult
learning system. The teaching staff is aging, and Germany faces the
challenge of replacing a large number of teachers. Young people from
unfavourable socioeconomic backgrounds and/or migrants continue to lag
behind in education.

In France, work continues to improve educational outcomes and

reduce inequality, with support for teaching staff and increased funding
measures. The new law on education increases the duration of compulsory
education and training from 3 to 18 years. The authorities face the challenge
of balancing the rapid pace of reforms with the need to consult with
stakeholders to ensure optimal impact. Implementation of the vocational
education reform is well underway.
[taly's investment in education, especially in higher education, is well below
the EU average. The share of teachers satisfied with their jobs is one of the
highest in the EU, but only a small proportion believe that their profession is
valued. Mandatory on-the-job training in vocational education and training
could help provide more structured learning for students and ease the
transition from education to work. The level of higher education is low, and
the transition from education to work remains difficult even for highly
skilled people.

e
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AFTERWORD

The monograph “Theoretical foundations for the development of
public-private partnership in vocational education” summarizes the key
challenges, achievements and prospects for the development of public-
private partnership in vocational education. The chapters of the monograph
reveal the national context of the development of public-private partnership
in vocational education and training; European experience of partnership in
vocational education and training; peculiarities of training teachers of
vocational education institutions in the European Union and Ukraine. The
subject matter of the monograph is the basis for further discussions and
systemic decisions necessary to increase the effectiveness of public-private
partnerships in the field of vocational education and training in the context
of war, post-war reconstruction and European integration.

The materials of the monograph show that in Ukraine there is a need
to update the current and create modern legislation on the development of
public-private partnerships in the field of vocational education; development
of regulatory, scientific, organizational and methodological support, creation
of a unified concept and long-term model for the development of public-
private partnerships in the field of vocational education with defined
mechanisms for enhancing the participation of private actors in the processes
of improvement and modernization of the national vocational education.

Successful European practices of developing public-private
partnerships in the field of vocational education are evidenced by the
existence of a regulatory and legislative framework; developed financial
mechanisms and strong financial capabilities of private partners; effective
risk management tools; effective mechanisms for monitoring the agreements
concluded; systematic actions and measures for concluding partnership
agreements, potential and motivation of partners.
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The development of public-private partnerships in the field of national
vocational education requires a configuration of external factors and internal
conditions that will facilitate the conscious involvement of public and private
partners in effective joint actions.

Based on the generalization of the monograph's materials, the
following recommendations for the parties to public-private partnerships in
the field of vocational education are reasonable:

— ensure the restoration and creation of new educational and social
infrastructure of vocational education and training institutions that were
damaged as a result of Russia's invasion of Ukraine, and seek private
companies that can provide financial and technical support for the
implementation of public-private partnership projects;

— promote the development of social partnership and cooperation
between vocational education and training institutions, the public and private
sectors, and members of the public; ensure that the public is informed about
the possibilities of public-private partnerships in vocational education and
training;

— private companies to participate in the development of
infrastructure facilities (laboratories, classrooms, workshops, training and
practical centers, etc.) and the system of professional qualifications,
modernization of the material and technical and teaching and methodological
base of vocational education institutions, development and updating of
professional standards, educational programs taking into account dynamic
technical and technological changes in the sectors of the economy; to
promote independent assessment of learning outcomes by monitoring and
documenting the learning achievements of vocational education students;

— vocational (vocational-technical) education institutions to
conclude cooperation agreements with private companies, which will define
the roles and social responsibility of each party to the public-private
partnership;

— vocational education institutions to ensure professional
development of vocational teachers in accordance with the established
requirements of professional and educational standards;

— for all parties to public-private partnerships to promote national
and international projects aimed at ensuring equal access to quality
vocational education and lifelong learning.
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