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TEACHERS’ PERSPECTIVE ON EMERGENCY REMOTE TEACHING DURING
COVID-19 AT TERTIARY LEVEL

Abstract. Revising the way we organize the teaching activities is never an easy task even under
normal circumstances, and when the state of emergency and the use of digital technology are added
to the mix, the situation becomes even more complicated. During this process, it is easy to forget
that although the content of teaching remains the same, the ways of delivering that content will
change. Accustomed to synchronous, direct communication in a traditional classroom, we are now
faced with asynchronous channels and a modular approach to teaching with the help of digital tools
that are (un)known to us and which, despite their apparent value, present barriers to teaching and
learning for various reasons such as Internet access, digital skills, adequate equipment, and economic
and social status. Despite the development of digital technology and the exponential growth of
digital applications and tools that have paved the way for online education worldwide in recent
years, our emergency response to the pandemic indicates the lack of readiness of educational
institutions for this type of change. Therefore, the paper examines how university teachers perceive
the emergency remote teaching imposed on them from March to September 2020 due to the COVID-
19 pandemic.

The research problem of this study concerns the affective attitudes of the lecturers at the University
of Pristina in Kosovska Mitrovica towards emergency remote teaching. Namely, the authors are set
with the task of investigating how teachers perceive the new reality and how they have managed to
acclimate to emergency remote teaching. For the purposes of this study, three major schools at the
University were selected: the Faculty of Philosophy, the Faculty of Arts, and the Faculty of
Medicine. The three schools represent the bulk of the University academic offer: sciences,
humanities, and arts. The data is compiled by means of a survey, while the respondents are selected
by the convenience sampling technique. The aim of the study is to present the analysis of the data
obtained in order to develop a future training programme for university lecturers in principles and
practices of the distance education and to improve the emergency response of the higher education
institutions as a whole.

Keywords: emergency remote teaching; lecturers; higher education; traditional instruction;
attitudes; Kosovska Mitrovica.

1. INTRODUCTION

Education systems around the world are facing dramatic change that has resulted in the
forced shutdown of traditional classroom at all levels, primary, secondary and tertiary, thus
preventing both teachers and students from maintaining their usual teaching or learning
procedures. Starting in March 2020, the COVID-19 pandemic has caused a complete
transformation in terms of teachers’ positions, beliefs, responsibilities, and amount of time
devoted to pedagogical and academic work. The transition from traditional face-to-face
teaching to distance / online teaching is associated with different feelings and attitudes of
teachers, ranging from tension, lack of support and frustration to acceptance of novelty and
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willingness to embrace the shift. Truth be told, no matter how clever a solution was, many
lecturers understandably found this transition process stressful [1].

Emergency remote teaching (ERT) is a new term that refers to an ad hoc strategy for
online teaching in the emergency conditions, in this case the COVID-19 pandemic, engaging
faculty as a matter of urgency in order not to disrupt the teaching processes. Each higher
education institution did its best to also engage the IT sector and the staff responsible for
maintaining websites and other digital communication services. The variety of platforms used
to deliver instruction has never been greater, as higher education institutions have had the
autonomy to organize the educational process by urgent procedure. Therefore, ERT “involves
the use of fully remote teaching solutions for instruction or education that would otherwise be
delivered face-to-face or as blended or hybrid courses and that will return to that format once
the crisis or emergency has abated” [1]. In these conditions, the aim is to set up a reliable ad-
interim education ecosystem that provides access to the teaching materials and support. Hodges
et al. [1] point out that only when ERT is perceived in this manner, “we can start to divorce it
from online learning” which is an important distinction for the purposes of this study.

2. THE THEORETICAL BACKGROUND

The term ‘online teaching’ was initially accepted as a general term encompassing
different means of communication between teachers and students, i.e., the use of various
platforms and digital services to enable any manner of interaction to deliver lectures, review
students’ assignments, conduct formal consultations and discussions, and ensure that the
learning/teaching process is undisturbed despite any obstacles. However, faculty were not
equipped with the necessary knowledge and skills to operate in the new and challenging
conditions, simply because many of them could not distinguish the terms online, blended
learning, virtual learning, emergency remote teaching, etc. According to the Cambridge Online
Dictionary definition (2021), e-learning is “learning done by studying at home using computers
and courses provided on the Internet.” This broad definition was not taken seriously and was
always poorly understood. Until recently, many researchers in the field considered the terms
online education, distance education, e-learning, online learning, blended learning, computer-
based learning, web-based learning, virtual learning, tele-education, cyber-learning, Internet-
based learning, distributed learning, etc. to be “sufficiently synonymous” [2, 160]. Although
online learning has been the subject of research for decades [3], [4], [5] and various instructional
designs have been proposed [6], a large number of faculties in Serbia were still hesitant to teach
online courses or offer distance learning to students until the beginning of the COVID-19
pandemic. In response to the global education crisis, distance learning was introduced into
practice, and from this experience we conclude that such teaching is more than simply posting
educational content online. It is a complex process that requires careful planning, design, and
setting of goals to meet the learning outcomes [18].

On the surface, it appears that we are dealing with distance learning, however, in essence,
this is rather a temporary solution to the current problem. In other words, distance education in
many segments is fundamentally different from the emergency remote teaching. Recognizing
the differences between the two forms of teaching is important for several reasons. First,
planning teaching materials and activities under the incorrect assumptions and using them in an
inappropriate context will make us even more prone to making mistakes along the way [14].
Secondly, once the crisis is over and the teaching process returns to normal, there is a high
probability that only the bad practices from the emergency instructional period will be
remembered. Consequently, the efforts made over the years to prove the effectiveness of
distance education will be devalued. Finally, another shortcoming of the current practice is the
“high confidence in a learning process that is only technologically improved” [18, ii].
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However, from the beginning of the pandemic to the present day, it has been evident that
there is a lack of appropriate instructional design at all levels of education, which is unsettling
for both teachers and students. Therefore, the authors intended to map affective attitudes of
higher education teachers toward emergency distance education delivered at the tertiary level
during the first three months of the COVID-19 pandemic. For the purposes of this study, the
authors created a non-standardized questionnaire designed to elicit teachers’ attitudes and
perceptions of the benefits and drawbacks of ERT. Although there was no appropriate
instructional design, stipulated by the Serbian Ministry of Education, Science, and
Technological Advancement, the teachers at the University of Pristina in Kosovska Mitrovica
(in further text referred to as UPKM), attempted to carry out their day-to-day operations in
every possible way.

According to Branch and Dousay [6, 15], instructional design needs to “result in
instruction that is both effective and appealing to student”, moreover, it should “convey guiding
principles for analyzing, producing, and revising intentional learning contexts”. Whether or not
university-level faculty have succeeded in drawing some prudent conclusions and discovering
tools for analyzing, creating, and reinforcing emergency learning outcomes will become
apparent in the near future when a large body of research is assembled. This paper provides at
least some insight into the attitudes of teachers in the first phase of ERT and how they perceived
themselves at that time. It would be beneficial if similar types of research were conducted at
different stages, including teachers from both national and international universities. Only with
a large database could guidelines for future emergency response and distance education practice
be established. Finally, “exploring the difference between ERT, blended teaching, and online
teaching may help scholars and teacher educators identify professional learning topics that can
improve teachers’ feelings of preparedness for teaching in any situation moving forward”,
according to Trust and Whalen [7, 194].

3. RESEARCH METHODS

The survey on emergency remote teaching was conducted from June to October 2020 at
the UPKM among university teachers of different academic titles. The questionnaire contains
20 questions, of which two questions are open-ended and 18 are closed-ended questions. A
larger part of the sample completed the printed questionnaire, while some respondents
completed an online questionnaire distributed via Google Forms. To analyze the data, the
authors used descriptive statistics for the quantitative items (closed-ended questions), while the
answers to two open-ended questions were processed by the means of thematic analysis. This
survey represents a cross-sectional study relating to teachers’ affective attitudes.

3.1 The aim of the study

The aim of the study is to determine the affective attitudes of university teachers towards
emergency remote teaching at the UPKM, i.e., to examine and evaluate: 1) their readiness to
accept novelty; 2) their affective state before, during, and after some form of online teaching;
3) comparison of traditional to emergency remote teaching from their point of view. As the
debate about the benefits and drawbacks of the emergency remote teaching will continue in the
future, the authors of this paper were interested in finding out, firstly, whether teachers felt
ready to embrace new challenges and, secondly, how they felt during the first wave of the
emergency. The goal of the study is to present the analysis of the collated results of the survey
to inform the design of the future teacher training programme on the principles and practices of
distance education and improve the overall emergency response of higher education
institutions.
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3.2 Hypotheses
Given all the arguments, the authors propose the following hypotheses:

1. Teachers were more engaged in lesson preparation and review of students’
assignments, in terms of time, compared to traditional teaching.

2. Teachers showed higher levels of anxiety during the ERT compared to traditional
teaching conditions.

3. Traditional teaching is more efficient and beneficial to both students and teachers,
compared to the ERT model.

3.3 Participants

The survey included (N=56) university lecturers of different academic levels, ranging
from assistant to full time professors working at the Faculty of Philosophy, the Faculty of Arts,
and the Faculty of Medicine in Kosovska Mitrovica. All three schools are integrative parts of
the UPKM. The sample (N=56) shows an almost equal gender distribution (Graph 1), but a
stronger tendency towards the position of assistant professor in the academic rank distribution

= Male = Female L]

(Graph 2).
Graph 1. Gender of the respondents

The distribution of affiliation tips toward the Faculty of Philosophy (46.4%), while the
Faculty of Medicine and the Faculty of Arts are about equally represented (30.3% and 23.3%
respectively). The mean value for the respondents’ age is 40 (age ranging from 24 to 65). The
convenience sampling technique was used for data collection due to time and cost constraints.
This means that all faculty members who were readily available were included in this study.
The authors acknowledge that this technique has low generalizability.
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Graph 2. Academic title and affiliation of the respondents
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4. THE RESULTS

To test the research hypotheses, authors selected and grouped specific respondents’
answers that were analysed according to targeted questions. The following issues are taken into
consideration: 1) means of instruction delivery; 2) teachers’ engagement and workload during
ERT; 3) preparation time and assignment review; 4) ways of delivering feedback to students’
assignment; 5) teachers’ affective attitudes (level of satisfaction with ERT); and 6) collated
benefits and drawbacks of ERT. In the remainder of the text, the results on all the mentioned
issues are analysed and presented using appropriate graphs, tables, and verbal interpretations.

4.1. Means of instruction delivery

Firstly, the authors were interested in mapping all the different channels used to deliver
the instruction. As shown in Graph 3, the delivery modes were very diverse as the ERT
guidelines did not provide specific details on the process but relied on the teachers’ personal
preferences and available tools. The highest utility rates were recorded for student services
(49.1%) which acted as an intermediary between teachers and students, and iTeacher (43.3%),
a native digital management and communication platform. Both modes offer one-way
communication only—from teachers to students. They are followed by texting apps such as
Viber or WhatsApp (36.4%) and e-mail services (34.1%), which offer limited interactivity.
Finally, at the bottom of the scale are learning management platforms such as Moodle (30.3%),
Google Classroom (15.9%), and PB Works (5.9%). Although these platforms are designed for
online learning, they were not the preferred mode of delivery. The large increase in the use of
Moodle can be explained by the fact that the Faculty of Medicine hosts its own software.
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4.2 Teachers engagement and workload during ERT

One of the aims of the study was to evaluate teachers’ affective attitudes before, during,
and after some form of online teaching in which they were involved. Primarily, the authors of
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this study focused on teachers’ perceived engagement and workload during ERT (Graph 4).
When asked how engaged they were, the solid majority (92.3%) reported increased engagement
and workload, with half of them opting for absolute preoccupation with ERT.

60%
50%
40%
30%
20%
10%
0% -
not at all a little medium absolutely
engagement

Graph 4. Teachers’ engagement and workload during ERT

4.3 Preparation time and assignment review

In surveying the teachers’ previous familiarity with any form of e-learning, 53.8%
reported having no practical experience, which in part explains the additional time spent
preparing the teaching materials and activities and reviewing student assignments (Table 1).
While the majority reported similar time needed for the lesson preparation in both modes of
delivery, a higher percentage were found to spend more than a week preparing for online
teaching (19.2%) than in face-to-face teaching (4%). In terms of reviewing assignments in
online mode, responses were relatively evenly distributed, while the responses in face-to-face
teaching were more diverse. Namely, more than half of the respondents (67%) stated they
needed only a few hours for the review, while as little as 1.6% expressed they needed more than
a week for it.

Table 1
Preparation time and assignment review
Online (face to face)
A few hours Two days More than a week
Prep time 23.1% (36%) 57.7% (60%) 19.2% (4%)
Assignment review 34.6% (67%) 30.8% (31.4%) 34.6% (1.6%)

4.4 Nature and manner of feedback on students’ assignments

Regarding feedback on student assignments, the authors observed an uneven distribution
in the delivery of feedback (Graph 5). While 61.5% of respondents reported that they gave
feedback to individual students via email, one-third did so in a group message summarising the
review of assignments. Finally, 3.8% reported they gave no feedback at all.
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= Direct communication via email
= Group email with the review summary
Comments on the learning platform

® No feedback

Graph 5. Ways of delivering feedback to students’ assignments

4.5 Teachers’ affective attitudes (level of satisfaction with ERT)

In assessing teachers’ affective attitudes during the transition to ERT, the authors asked
them how they felt when they received instructions from the university management to move
their classes online. The authors found that a small percentage of respondents (7.7%) were
satisfied with online delivery because it suited them better. One third of participants stated they
felt anxious and apprehensive. Finally, a little over half of the participants indicated that they
felt relaxed as they already had some experience with online teaching. Additionally, after the
end of the semester, the authors asked participants to rate their satisfaction with ERT (Graph
6). On a scale from very low to very high satisfaction, around 8% of the respondents expressed
very low or low satisfaction. Slightly less than 40 percent of the respondents expressed mild
satisfaction with the new teaching process. The highest peak was observed in the high
satisfaction category (42.3%) and only 11.5% expressed being very highly satisfied with their
ERT experience.
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Graph 6. Levels of satisfaction
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4.6 Collated benefits and drawbacks of ERT

The mixed feelings about ERT are further expressed in the next section of the survey,
which deals with the perceived benefits and drawbacks of the ERT process. By means of the
thematic analysis, the authors of the paper compiled the responses and found that the benefits
slightly outweigh the drawbacks (Table 2). The most prominent benefits relate to the
accessibility and diversity of the teaching materials, as multimedia materials and digital tools
were increasingly used. Consequently, respondents noted that ERT provided more
opportunities for autonomous student work and independent research. On the other hand, the
results also revealed some drawbacks. Primarily, the teachers relied on free materials and tools
which are usually severely limiting. Secondly, students’ perceived autonomy increased
instances of plagiarism and academic dishonesty. Furthermore, ERT uncovered students' lack
of technical requirements and low levels of digital literacy.

Table 2
Collated benefits and drawbacks of ERT reported by the respondents
Reported benefits of ERT Reported drawbacks of ERT

Working from home in the time of the pandemic Increased prep time
Teaching materials are accessible to students ordinarily | Poor replacement for immediate communication
absent from class. Increased opportunity for academic dishonesty
The increased speed of the learning process Low level of interaction
Autonomous work of the students Drawbacks of relying on free tools and platforms and
The diversity of the teaching materials their limitations
Reduced formality of the learning process Low digital literacy of students hampers effective
Communication unrestricted by time and space ERT
Possibility of individual work with students Asynchronous communication slows down the
Increased opportunity for review learning process
Record of every interaction Dependence on technical requirements
Increased motivation Lack of feedback

Most responses were related to communication and interaction between teachers and
students in the new settings. On the positive side, the increased speed and lowered formality of
the communication process were reported. Furthermore, the communication process is not
restricted by time or space and there is a record of every interaction. On the other hand, the
participants expressed dissatisfaction with the lack of student feedback and low interaction, and
the fact that asynchronous communication slows down the learning process. All things
considered, it is a poor substitute for immediate communication. Finally, a frequently cited
benefit was working from home, which is not surprising, given that UPKM is a displaced and
dispersed university with 90% of the staff living very far from the campus. This in turn provided
more time for assignment review and the opportunity to work individually with students. On
the other hand, the participants also complained about the increased preparation time.

Taken together, these findings provide important insights into the affective attitudes,
practices, and perceived benefits and drawbacks of ERT among the UPKM faculty and will
help inform and improve the future emergency response. In summary, the analysis shows a
wide range of services, tools, and platforms used in ERT to bridge the disruptions created by
the pandemics. The vast majority of the participants reported increased engagement and
workload, especially in assignment review and providing feedback. Regarding teachers’
affective attitudes, a third of the participants reported feeling anxious and unsure in the
beginning. By the end of the semester, nearly 40 percent of the respondents expressed mild
satisfaction with the new teaching process. Finally, a number of issues that hindered the
experience were identified, but by and large, the perceived benefits tipped the scales.
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5. DISCUSSION

This study set out with the aim of assessing the affective attitudes of the teachers at the
UPKM, who were presented with the challenge of moving their teaching practice fully online
in response to the emergency situation back in March of 2020. The assumption was that the
participants would be more engaged in lesson preparation and assignment review, and that
consequently, they would exhibit higher levels of anxiety during ERT and therefore find the
traditional learning model more beneficial. According to Rush et al. [8], emergency remote
teaching can be fully functional and efficient only through thoughtful planning and
development before a disaster strikes. However, the COVID-19 emergency response met us
unprepared; hence, the results of this study show a diversity of practices, conflicting attitudes,
and a close tie on the discussion of benefits and drawbacks of ERT.

The findings of the current study relating to the modes of delivery are consistent with
those of Ferri et al. [9], who outlined one of the technological challenges of ERT to be teachers’
lack of skills in using technology and them reverting to the things they already know and feel
confident in using [10], such as using the student services as intermediaries or iTeacher, a native
digital management and communication platform, then texting apps such as Viber or WhatsApp
and e-mail services, although they allow for limited interactivity or even just a one-way
communication. On the other hand, the learning management systems such as Moodle, PB
Works, or Google Classroom, which offer fully functional virtual learning environments, are
only a side note on the list of the delivery modes.

The present findings on the additional workload and time required seem to be consistent
with other studies which report that online courses require more instructional time than
traditional courses [10], [11]. This refers to two aspects of ERT—the need to redesign course
materials and the assessment of student work. Many instructors reported working with
inadequate equipment, resulting in wasted time and frustration [12], [13]. Furthermore, the lack
of student feedback is also reported by Ferri et al. [9] as one of the pedagogical challenges of
ERT. Finally, in the lessons they learned during COVID-19 emergency remote learning,
Vollbrecht et al. [14, 723] underline a simple truth “everything takes longer online™.

The authors’ earlier observations on teacher satisfaction with ERT, which indicated a
peak in the high and very high satisfaction categories, mirror those of the previous studies that
have examined the same issue. Salayo et al. [15] reported a general satisfaction of teachers with
ERT, as well as Rodriguez-Mufiiz et al. [10] who relayed that over 80% of their respondents
said they were satisfied or very satisfied. Though the findings of this research show a lower
satisfaction rate among the lecturers, it is still a valid conclusion that despite all the difficulties
and perceived drawbacks, the teaching staff had a positive teaching experience in an emergency
situation and managed to minimize the disruption to the learning process.

There are similarities between the perceived benefits and drawbacks expressed by the
respondents in this study and those described by Rodriguez-Mufiiz et al. [10], Alvarez [16],
Ferri et al. [9], and Salayo et al. [15]. The most prominent and frequent benefits are those
relating to the easily accessible teaching materials as well as the redesigned teaching activities
that promote student autonomy, which align with the findings of Rodriguez-Muiiiz et al. [10],
who observed an increase in the use of open access resources. However, one of the major
complaints of the respondents is that the use of free digital tools and materials severely limits
their teaching practice. This is also reported by Toquero [13] and Moralista & Oducado [12],
who underlined the importance of incorporating platforms and tools that do not require long-
term payment but offer full functionalities. In contrast to earlier findings on student autonomy
and their individual work, no evidence of increased student plagiarism was found in the
reviewed studies.
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The results of this study corroborate the findings of a great deal of the previous work in
the field regarding communication and interaction in the ERT settings. Toquero [13]
acknowledged that face-to-face interaction was important for building interpersonal
relationships, which technology cannot replace, as repeatedly reported by the respondents. In
addition, this study cited low interaction as a drawback of the ERT model, which appears to be
consistent with other studies. [16], [15]. With this in mind, the authors completely agree with
Major [17, 2170], who provided evidence that “instructors need to maintain substantial
involvement in online courses; furthermore, they need to determine how to build a new persona
as well as relationships with students in these remote environments”.

Although it is important to consider the potential bias in these findings, the fact remains
that despite negative or positive results of the ERT model, the educational systems worldwide
are “left with no choice but to experience and accept the great and rapid changes in adopting
the concepts of emergency remote education” [18, 2]. Trust and Whalen [7] recommended
several ways to improve on the emergency response in education:

— infuse the curriculum with high quality and quantity technology experiences;

— provide teachers with distance teaching competencies;

— encourage educators to cultivate digitally-enhanced professional learning networks.

6. CONCLUSIONS AND PROSPECTS FOR FURTHER RESEARCH

This study was undertaken to map teachers’ affective attitudes and perceived benefits and
drawbacks of the ERT model at the UPKM in order to evaluate teachers’ transitioning to the
online teaching in an emergency situation and inform the academic community on teachers’
attitudes and readiness to accept online learning as a future teaching model. The authors of the
paper posited that teachers’ workload increased, that they showed higher levels of anxiety
during ERT compared to traditional classroom circumstances and believe that the traditional
learning model is more efficient and beneficial, for both students and teachers. These findings
suggest that our first hypothesis was correct: teachers spent more time on lesson preparation
and assignment review than they would in the face-to-face teaching. One of the more significant
findings to emerge from this study is that over half of the respondents stated that they were
satisfied with their ERT experience, though in partial accordance with the second hypothesis
the results indicate that the participants felt anxious and unsure of themselves. Finally, contrary
to our third hypothesis, the thematic analysis uncovered a balance in the perceived benefits and
drawbacks of the ERT model. The most obvious finding to emerge from this study is that
technology is a poor substitute for immediate communication and interaction in the teaching
and learning process.

These findings enhanced the authors’ understanding of the emergency response of the
teaching staff at the UPKM. They have also confirmed which areas need improvement, such as
teacher training and continual support, adequate technological equipment, and psychosocial
support for both students and teachers in times of crisis. Taken together, these findings suggest
a positive attitude, some digital grounding, and a willingness on the part of teachers to minimize
the disruption to the learning process, which makes up a solid foundation to build upon. The
faculty must not only learn new skills they need to deliver their instruction, but they must also
gain a clear grasp of their newly defined roles and responsibilities, as well as receive training
in new instructional techniques. They must also be taught how technology influences and is
affected by their teaching, while given enough time to absorb and integrate this new knowledge.
As already mentioned in the discussion, the new teacher training programme needs to be:

— infused with technology experiences;

— competency-based;

— based on an understanding of teachers’ needs and of their work environments;
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— asimulation of the real teaching experiences;

— based on information related to student learning experience and their attitudes.

Finally, a number of important limitations need to be considered here. First and foremost,
the generalizability of these results is subject to certain limitations due to sampling technique
and the sample size. Secondly, the current research was not specifically designed to evaluate
different influencing factors such as age, gender, or years of teaching experience of the
respondents. Finally, these findings are limited by the use of a cross-sectional design. This
research has thrown up many questions in need of further investigation, therefore, the authors
firstly need to correlate these findings to the demographics of the respondents to see if a
different picture emerges. Secondly, teacher perspectives need to be compared to the student
satisfaction survey for a more detailed insight into the effectiveness of the ERT model.
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Anoranis. OpraHizaifis npoIecy HaBYaIbHOI JisUTbHOCTI 3aBXKIH € CKJIaTHIM 3aBJaHHAM HABITh 32
3BHYAMHUX OOCTAaBHH, alie BCE 3HAYHO YCKIIAMHIOETHCS MiJl Yac BBENCHHS HAJ3BHYANHOTO CTaHy,
KOJNK JI0 [OTO JOMAEThCS BHUKOPUCTAHHS NU(PPOBHX TEXHONIOTiIH. Y Takuil mepiom HEOOXiTHO
naM’aTaTd, [0 3MICT HABYAHHS 3aJMINAETHCS HE3MIHHHM, ajie CIOoCOOM HOro MpeacTaBiICHHS
MOXYTh OyTH IHaKIIMMH. 3a3BH4Yaii MM 3BUKJIM JI0 CHHXPOHHOI'O MpPSMOrO CIIUJIKYBaHHS B
TpaAuLiHOMY KJaci, ajie 3apa3 CTUKAEMOCS 3 aCHHXPOHHUMH KaHAJIaMH Ta MOAYJIBHUAM iJIX0I0M
JIO HAaBYaHHSI 32 JIOIIOMOI'0I0 IIM(POBHUX IHCTPYMEHTIB, sIKi (HE)B1IOMI HaM 1 IijI YaC BUKOPUCTAHHS
SAKHUX, HE3BAXKAOYHU Ha ix O4YECBUIHY 3Ha‘{yU_[iCT]), BUHHUKAIOTh MCPCIIKOJU B HABUAJIbHOMY rlpoueci
3 pI3HUX NPHYMH, SK-OT: MOCTYyI A0 IHTepHery, 1udpoBi HABUYKH, BIAMNOBiJHE 00JagHaHHS a0bo
eKOHOMIYHUI Ta collianbHuil craryc. He3Bakaiounm Ha PO3BUTOK NM(POBHX TEXHOJIOTIH Ta
eKCIIOHEHIIIiHEe 3pOCTaHHs HU(POBUX IOJATKIB Ta IHCTPYMEHTIB, sIKi POKJIAJIH IIUIAX 0 OHJIAIH
OCBITH B YCbOMY CBITI 32 OCTaHHI POKH, BUMYILICHE [IIBHIKE PearyBaHHs ITij] Yac MaHaAeMii BUSBHIIO
HEIOCTATHIO TOTOBHICTh HABYAIBHHX 3aKiagiB MO TAKOrO0 THIy 3MIH. Y CTaTTi IOCIIIKEHO
CIIPUAHSTTS BUKJIJIa4aMHU YHIBEPCUTETIB BIIPOBA/HKEHHSI €KCTPEHOr0 TUCTAHLIIHHOrO HaBYaHHS Y
nepion 3 6epesns no Bepecenb 2020 poky yepe3 nangemito COVID-19.

Tema 1BOro MOCHTIHKEHHS - BHBYCHHS a(peKTHBHOIO CTaBJCHHS BHKIAIAa4iB YHIBEPCHTETY
Ipumrran B KocoBchkifih MUTpOBIIl 10 EKCTPEHOrO TUCTAHIIMHONO HABYAHHS, 3aBIAHHS
JIOCITI JDKEHHSI - CIPUHHSATTS BAMTEISIMUA HOBOI PeaibHOCTI, IUISIXH 1X MPUCTOCYBAHHSI 1O €KCTPEHOTO
JTUCTaHIIHHOr0 HaBuaHHs. J{0 MoCmimKkeHHs OYIIn 3aIy4eHl CTYACHTH TPhOX OCHOBHHX (DaKy/IbTETIB
yHiBepcuTeTy: (in0ocodchKoro, MUCTENTB I MEIMYHOIO 3 OCHOBHMMH HAlpsMaMH HaBYaHHS -
MPUPOAHHUYI, TYMaHITAPHI Ta MHCTCLbKI Haykd. Jlami Oyid OTpHMaHi I 4Yac ONMUTYBaHHSI,
PECIIOHICHTH BiIOMPaIUCs 3a JOIOMOIOK0 3PYYHOI BHOIPKOBOI TexHIKH. MeTa MOCTIIKCHHS -
MIPE/ICTABIICHHS aHANI3Y OTPUMaHKX JIAHUX 3 METOI PO3POOKK MailOyTHBOI MPOrpaMu Iir OTOBKH
Bukinagauie 3BO, sika BpaxoByBaTHMME MPUHIMUIIM, HAYKOBI 3acaJyd Ta IMPAaKTUYHHNA JIOCBiX
JMCTAHIIIMHOI OCBITH MJIsl TIOKpAIIEHHS SIKOCTI pearyBaHHs BHIIMX HaBYaJIbHUX 3aKJIajiB Ha
HaJ3BUYAlHI CUTYAIlil B IJIOMY.

KarouoBi ciioBa: eKcTpeHe TUCTaHIliiiHE HABYAaHHS; JIEKTOPH; BUILIA OCBITa; TpaIuLiifHE HABYAHHST;
craBneHHs; KocoBcbka MurpoBuna.
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	TEACHERS’ PERSPECTIVE ON EMERGENCY REMOTE TEACHING DURING COVID-19 AT TERTIARY LEVEL
	Abstract. Revising the way we organize the teaching activities is never an easy task even under normal circumstances, and when the state of emergency and the use of digital technology are added to the mix, the situation becomes even more complicated. ...
	The research problem of this study concerns the affective attitudes of the lecturers at the University of Priština in Kosovska Mitrovica towards emergency remote teaching. Namely, the authors are set with the task of investigating how teachers perceiv...
	Keywords: emergency remote teaching; lecturers; higher education; traditional instruction; attitudes; Kosovska Mitrovica.
	1. INTRODUCTION
	Education systems around the world are facing dramatic change that has resulted in the forced shutdown of traditional classroom at all levels, primary, secondary and tertiary, thus preventing both teachers and students from maintaining their usual te...
	Emergency remote teaching (ERT) is a new term that refers to an ad hoc strategy for online teaching in the emergency conditions, in this case the COVID-19 pandemic, engaging faculty as a matter of urgency in order not to disrupt the teaching processe...
	2. THE THEORETICAL BACKGROUND
	The term ‘online teaching’ was initially accepted as a general term encompassing different means of communication between teachers and students, i.e., the use of various platforms and digital services to enable any manner of interaction to deliver lec...
	On the surface, it appears that we are dealing with distance learning, however, in essence, this is rather a temporary solution to the current problem. In other words, distance education in many segments is fundamentally different from the emergency r...
	However, from the beginning of the pandemic to the present day, it has been evident that there is a lack of appropriate instructional design at all levels of education, which is unsettling for both teachers and students. Therefore, the authors intende...
	According to Branch and Dousay [6, 15], instructional design needs to “result in instruction that is both effective and appealing to student”, moreover, it should “convey guiding principles for analyzing, producing, and revising intentional learning c...
	3. RESEARCH METHODS
	The survey on emergency remote teaching was conducted from June to October 2020 at the UPKM among university teachers of different academic titles. The questionnaire contains 20 questions, of which two questions are open-ended and 18 are closed-ended ...
	3.1 The aim of the study
	The aim of the study is to determine the affective attitudes of university teachers towards emergency remote teaching at the UPKM, i.e., to examine and evaluate: 1) their readiness to accept novelty; 2) their affective state before, during, and after ...
	3.2 Hypotheses
	Given all the arguments, the authors propose the following hypotheses:
	1. Teachers were more engaged in lesson preparation and review of students’ assignments, in terms of time, compared to traditional teaching.
	2. Teachers showed higher levels of anxiety during the ERT compared to traditional teaching conditions.
	3. Traditional teaching is more efficient and beneficial to both students and teachers, compared to the ERT model.
	3.3 Participants
	The survey included (N=56) university lecturers of different academic levels, ranging from assistant to full time professors working at the Faculty of Philosophy, the Faculty of Arts, and the Faculty of Medicine in Kosovska Mitrovica. All three school...
	Graph 1. Gender of the respondents
	The distribution of affiliation tips toward the Faculty of Philosophy (46.4%), while the Faculty of Medicine and the Faculty of Arts are about equally represented (30.3% and 23.3% respectively). The mean value for the respondents’ age is 40 (age rangi...
	Graph 2. Academic title and affiliation of the respondents
	4. THE RESULTS
	To test the research hypotheses, authors selected and grouped specific respondents’ answers that were analysed according to targeted questions. The following issues are taken into consideration: 1) means of instruction delivery; 2) teachers’ engagemen...
	4.1. Means of instruction delivery
	Firstly, the authors were interested in mapping all the different channels used to deliver the instruction. As shown in Graph 3, the delivery modes were very diverse as the ERT guidelines did not provide specific details on the process but relied on t...
	Graph 3. Means of delivery
	4.2 Teachers engagement and workload during ERT
	One of the aims of the study was to evaluate teachers’ affective attitudes before, during, and after some form of online teaching in which they were involved. Primarily, the authors of this study focused on teachers’ perceived engagement and workload ...
	Graph 4. Teachers’ engagement and workload during ERT
	4.3 Preparation time and assignment review
	In surveying the teachers’ previous familiarity with any form of e-learning, 53.8% reported having no practical experience, which in part explains the additional time spent preparing the teaching materials and activities and reviewing student assignme...
	Table 1
	Preparation time and assignment review
	4.4 Nature and manner of feedback on students' assignments
	Regarding feedback on student assignments, the authors observed an uneven distribution in the delivery of feedback (Graph 5). While 61.5% of respondents reported that they gave feedback to individual students via email, one-third did so in a group mes...
	Graph 5. Ways of delivering feedback to students’ assignments
	4.5 Teachers’ affective attitudes (level of satisfaction with ERT)
	In assessing teachers’ affective attitudes during the transition to ERT, the authors asked them how they felt when they received instructions from the university management to move their classes online. The authors found that a small percentage of res...
	Graph 6. Levels of satisfaction
	4.6 Collated benefits and drawbacks of ERT
	The mixed feelings about ERT are further expressed in the next section of the survey, which deals with the perceived benefits and drawbacks of the ERT process. By means of the thematic analysis, the authors of the paper compiled the responses and foun...
	Table 2
	Collated benefits and drawbacks of ERT reported by the respondents
	Most responses were related to communication and interaction between teachers and students in the new settings. On the positive side, the increased speed and lowered formality of the communication process were reported. Furthermore, the communication ...
	Taken together, these findings provide important insights into the affective attitudes, practices, and perceived benefits and drawbacks of ERT among the UPKM faculty and will help inform and improve the future emergency response. In summary, the analy...
	5. DISCUSSION
	This study set out with the aim of assessing the affective attitudes of the teachers at the UPKM, who were presented with the challenge of moving their teaching practice fully online in response to the emergency situation back in March of 2020. The as...
	The findings of the current study relating to the modes of delivery are consistent with those of Ferri et al. [9], who outlined one of the technological challenges of ERT to be teachers’ lack of skills in using technology and them reverting to the thi...
	The present findings on the additional workload and time required seem to be consistent with other studies which report that online courses require more instructional time than traditional courses [10], [11]. This refers to two aspects of ERT—the need...
	The authors’ earlier observations on teacher satisfaction with ERT, which indicated a peak in the high and very high satisfaction categories, mirror those of the previous studies that have examined the same issue. Salayo et al. [15] reported a general...
	There are similarities between the perceived benefits and drawbacks expressed by the respondents in this study and those described by Rodríguez-Muñiz et al. [10], Alvarez [16], Ferri et al. [9], and Salayo et al. [15]. The most prominent and frequent ...
	The results of this study corroborate the findings of a great deal of the previous work in the field regarding communication and interaction in the ERT settings. Toquero [13] acknowledged that face-to-face interaction was important for building interp...
	Although it is important to consider the potential bias in these findings, the fact remains that despite negative or positive results of the ERT model, the educational systems worldwide are “left with no choice but to experience and accept the great a...
	 infuse the curriculum with high quality and quantity technology experiences;
	 provide teachers with distance teaching competencies;
	 encourage educators to cultivate digitally-enhanced professional learning networks.
	6. CONCLUSIONS AND PROSPECTS FOR FURTHER RESEARCH
	This study was undertaken to map teachers’ affective attitudes and perceived benefits and drawbacks of the ERT model at the UPKM in order to evaluate teachers’ transitioning to the online teaching in an emergency situation and inform the academic comm...
	These findings enhanced the authors’ understanding of the emergency response of the teaching staff at the UPKM. They have also confirmed which areas need improvement, such as teacher training and continual support, adequate technological equipment, an...
	 infused with technology experiences;
	 competency-based;
	 based on an understanding of teachers’ needs and of their work environments;
	 a simulation of the real teaching experiences;
	 based on information related to student learning experience and their attitudes.
	Finally, a number of important limitations need to be considered here. First and foremost, the generalizability of these results is subject to certain limitations due to sampling technique and the sample size. Secondly, the current research was not sp...
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