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Abstract

Relevance of the article is determined by the European integration orientation of Ukraine, which requires the
implementation of the best practices of teacher training in the European Union; given the difficult psychological and
emotional conditions of the educational process in Ukraine caused by the war, it is important to analyse the experience of
psychological and pedagogical training of teachers in German vocational education institutions.

Aim: to identify the peculiarities of psychological and pedagogical training of vocational education institutions
teachers in Germany and to substantiate recommendations for their use in the psychological and pedagogical training of
vocational teachers in Ukraine.

Methods: analysis and synthesis — to determine the state of psychological and pedagogical training of vocational
teachers in Germany; comparative analysis — to find common and different features of psychological and pedagogical
training of vocational teachers in Germany and Ukraine; generalisation — to formulate conclusions and recommendations
for improving the psychological and pedagogical training of vocational teachers in Ukraine.

Results: it was found that the number of credits allocated for psychological and pedagogical training of teachers in
Ukraine and Germany is approximately the same; it was found that in the national training system of vocational education
institutions teachers a greater number of credits for psychological and pedagogical training are allocated at the Bachelor's
level, in Germany — at the Master's level; it was discovered that domestic students receive "academic" psychological and
pedagogical training mostly at the Bachelor's degree, and in the Master's degree they study only certain issues of teaching
disciplines in the chosen specialisation; practical training in Ukrainian and German higher education institutions that
provide teacher training for the vocational education system is similar; a significant difference is observed in the
organisation of training for research activities (in Ukraine, this is carried out at the Master's level).

Conclusions: the peculiarities of psychological and pedagogical training of vocational education institutions
teachers in Germany (the national standard of 75 ECTS, which are clearly divided into five content modules that are
repeated at the Bachelor's and Master's levels with different content) are identified; formulated recommendations for
improving the teachers training for the system of vocational education in Ukraine (to focus on strengthening the practical
component of higher pedagogical education; to devote more time to the issues of psychological support of the educational
process; to develop the unified standard of psychological and pedagogical training of teachers of vocational education
institutions, taking into account current trends; to begin preparing students for empirical research at the Bachelor's level).

Keywords: vocational education, vocational teacher, psychological and pedagogical training of teachers,
teacher education in Germany, regional peculiarities of vocational teacher training in Germany.

Introduction. In the context of European attention will be directly paid to the system of
integration trends in the development of national teachers training in Germany vocational educational
teacher education, it is necessary to analyse the institutions in terms of their psychological and

current state and prospects of the development of pedagogical block mastering.
relevant education in the European Union. The
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It should be noted that, unlike in Ukraine, the
German education system traditionally falls within
the jurisdiction of the federal states. Such a division
has contributed to the development of different
training models that give positive results. Thus,
studying the experience of Germany offers a unique
opportunity to evaluate different models of
vocational teacher training and assess the relevance
of their implementation for the teachers training in
the system of vocational education in Ukraine
(Voronina-Pryhodii, 2022).

The aim of the article is to identify the
peculiarities of psychological and pedagogical
training of vocational education institutions teachers
in Germany and to substantiate recommendations
for their use in the psychological and pedagogical
training of vocational teachers in Ukraine.

Research methods include analysis and
synthesis for determining the state of psychological
and pedagogical training of vocational teachers in
Germany; comparative analysis for finding common
and different features of psychological and
pedagogical training of vocational teachers in
Germany and Ukraine; generalisation for
formulating conclusions and recommendations for
improving the psychological and pedagogical
training of vocational teachers in Ukraine.

Sources reveal that throughout the 19th and
20th centuries, the process of forming a teacher
training system in vocational education institutions
in Germany demonstrated various educational
tendencies: from "theorisation" of training to its
complete practical orientation.

Only from the 1960s and 1970s, teacher
training was returned to German universities. The
reason for this change was the efforts of teachers at
vocational education institutions to be treated
equally with gymnasium teachers, while on the other
hand, industry was becoming more knowledge-
intensive and teachers were required academic
education (Deissinger, 2004).

However, universities focused their efforts
on teaching specialised (academic) knowledge, and
as a result, the practical component was relegated as
a secondary concern. It has become necessary to
additionally address practical training after
university education in the training of vocational
education institutions teachers. Consequently, a
two-stage system was formed (Pukas, 2019).

The first stage of training takes place at
universities. The 9-semester course provides
academic study in at least two subjects and is
complemented by vocational and economic
education. The stage concludes with a state

Professional Pedagogics/2(27)2023

examination, sometimes simultaneously with the
diploma.

The second stage of  training
(Vorbereitungsdienst) is preparatory, conducted in
so-called Studienseminaren (institutions responsible
for the second stage), lasts 1.5-2 years, and
concludes with a state examination.

Today, this two-stage system is still in force
and is not questioned, although the transition to the
Bachelor's/Master's system has brought with it a
greater focus on subject-oriented didactics at
universities.

In Germany, the concepts of "didactics" and
"pedagogy" are differentiated: didactics is a
discipline that deals with the science of teaching and
learning in any field of knowledge, while pedagogy
focuses on strategies, methods and various
techniques related to teaching and learning.

In Germany, the concepts of "didactics" and
"pedagogy" are differentiated: didactics is a
discipline that deals with the science of teaching and
learning in any field of knowledge, while pedagogy
focuses on strategies, methods and various
techniques related to teaching and learning.
Pedagogy also refers to the teacher's ability to
combine theoretical foundations or concepts with
practical methods of knowledge transfer in teaching
language-related issues, responding to and adapting
to the learning strategies of the students. Finally,
didactics is teacher-centred and is based on a
combination of theoretical knowledge and practical
experience. In contrast, pedagogy is learner-centred,
as teaching should be adapted to the complex needs
of students (Leon-Henri, 2020).

The stage of vocational teacher training at
universities (9-semester study) consists of three
parts  (Berufsbildung —  Ausbildung  der
Lehrpersonen, 2023):

—a key subject (e.g., electrical engineering,
mechanical engineering, construction, computer
science, business studies);

—a compulsory elective
German, English, politics,
chemistry, mathematics, religion);

— vocational education.

Students complete their studies at the
university with didactic research (the scope of which
depends on the region) and practical training in
schools and enterprises.

During the 18- to 24-month preparatory
training at Studienseminaren, theory is integrated
with practice, fostering the development of future
teachers' pedagogical competence. Seminars, as well
as individual consultations and trainings, help them

(e.g.,
physics,

subject
sports,
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to acquire the skills necessary to teach
independently at a high level.

Despite this generally accepted structure, the
federal states have partly developed different
educational models. These differ primarily in the
importance placed on teacher education and, to a
greater or lesser extent, on school subject education.

There is a shortage of teachers in vocational
education institutions in Germany. To address this
issue, the Lander have developed Seiteneinstieg
(preparatory courses) for the teaching profession.
This allows, for example, engineers to start working
as teachers while simultaneously undergoing
pedagogical training in a Studienseminar (duration:
approximately two years). Universities do not

usually participate in this model (Voronina-
Pryhodii, 2023).
Some federal states, such as Baden-

Wiirttemberg and North Rhine-Westphalia, have
reintroduced vocational pedagogical education
through  Fachhochschulen (higher specialised
schools). However, this educational model is not
widespread.

According to the classification of R.
Nickolaus (2008), standard models of vocational
teacher training are divided into two classes:
"teacher model" and "engineer model".

The model for teachers (developed and
implemented in Hamburg) is characterised by:

—a wide range of specialisation courses
aimed at specific teaching positions;

— fundamental pedagogical research.

The main characteristics of the engineering
model (used in Baden-Wiirttemberg and Stuttgart)
are as follows:

— mastering the educational material, similar
to an engineering faculty;

— a limited number of pedagogical studies.

In practice, there are also mixed models that
offer, for example, a small selection of specialised
courses adapted to the requirements and content of a
particular teaching position.

Results and Discussion. Ukraine has a clear
institutional model of vocational teacher training.
The Professional Standard "Vocational Teacher"
(2022), the Standards of Higher Education of
Ukraine of the first (Bachelor's) (2019) and second
(Master's) (2020) levels in the speciality 015
Vocational Education (by specialisation) have been
developed and approved, on the basis of which
higher education institutions develop educational
and professional training programmes for students
with the professional qualification " Vocational
Teacher " (Radkevych et al., 2023).
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Thus, the focus will be on the university
system of vocational teacher training in Germany.

In order to ensure the quality of university
education in vocational and business education, the
relevant  section  (Sektion  Berufs- und
Wirtschaftspadagogik) of the German Society for
Educational Sciences (Deutsche Gesellschaft fiir
Erziehungswissenschaft)  decided to  define
mandatory standards in the form of a core
curriculum for the subject of vocational and business
education.

The first core curriculum was adopted at a
general meeting in Osnabriick in 2003. The new
version of the core curriculum was adopted at the
regular general meeting of the section at the
Pedagogical University of Schwabisch-Gmiind on
September 25, 2014 (DGTE, 2014).

The curriculum includes five content areas
for Bachelor's and Master's degrees, which are
consistent in the subject of vocational and business
education, and is designed for 75 ECTS (24 for
Bachelor's degree, 51 for Master's degree).

Within the content module "Theories,
Organisation, Structures of Vocational Training",
Bachelor's degree students study 7.5 ECTS:
vocational training systems, educational institutions,
retraining system, career guidance, occupational
choice, etc. Among the elective disciplines of
vocational education and training they explore:
theories, organisation, quality, history, policy and
management of vocational education and training.

The Master's degree module provides an
extensive study of vocational education and training
(11.25 ECTS): contexts and determinants of
vocational education and training, theories,
organisation, quality, history, policy, management
of vocational education and training.

The next content module "Professional
Teaching, Learning, Development" within 4.5
ECTS at the Bachelor's level is devoted to the study
of the basics of these phenomena. At the same time,
it is the largest module in terms of ECTS (14.25) at
the Master's level. Students study issues and
problems of professional teaching, learning and
development in depth. They can choose to study
issues related to professional teaching, learning and
development processes (including inclusion,
competence development, emotional sphere, etc.).
They also get theoretical and practical training in
three areas: curriculum (including selection,
structuring and legitimisation of learning objectives
and content of vocational training); teaching and
learning organisation (including development of
learning and development situations in vocational
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education and training based on the theory of
learning and development); assessment (including
formative and summative assessment, coaching,
evaluation of courses in vocational education and
training).

In the Bachelor's degree, the content module
"Areas of practice in vocational and business
education" involves theoretical study of practical
issues and problems, for example, during
professional practice, internships in companies
and/or schools, etc. (3 ECTS). Master's students
undertake a Schulpraktische Studien (practical
training) at a vocational school. They address
practical issues and problems in vocational
education and training (e.g., through projects of
cooperation with professional practice, university
schools, part of a practical semester, internships,
etc.) This module is allocated 8.25 ECTS for
masters, and 11.25 ECTS in total.

A separate module "Professionalization" is
devoted to the study of the following issues: areas of
activity for vocational and business teachers; the
role of the teacher in vocational education (e.g.,
teacher, trainer or lecturer) - 1.5 ECTS at the
bachelor's level. Master's students, on the other
hand, study 6 ECTS on standards for the
professionalization of teachers in vocational
education and training (e.g. practical cooperation,
university-school, parts of a practical semester), as
well as self-reflection as a subject of vocational
education and training.

The last content module is "Research
Methodology": at the Bachelor's level, it is aimed at
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organising research work and studying research
methods (7.5 ECTS); at the Master's level, it is
directly related to the organisation of research and
the use of research results (11.25 ECTS). Thus, a
total of 18.75 ECTS are allocated for research.

It should be emphasised that the Core
Curriculum as a curriculum for the subject of
Vocational and Business Education is part of the
educational programmes that future teachers of
vocational and business education complete. It
should be implemented in close connection with
other educational programmes and not act as a
separate element of teacher education. This is
facilitated by the structure of the core curriculum,
which also meets the requirements for teacher
education programmes.

Other educational programmes that include
vocational and business education components (e.g.,
elective and optional programmes) may also build
on the core curriculum.

In fact, the Core Curriculum is the standard
for the psychological and pedagogical training of
teachers in vocational education in Germany, as it
has been implemented in all universities offering
vocational and business education programmes
since 2017.

Thus, the system of  vocational
(psychological and pedagogical) training of teachers
at vocational education institutions consists of five
modules with the appropriate distribution of credits

(Fig. 1).
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Fig. 1. Content modules for the training of vocational education teachers at the bachelor's and master's
levels in Germany.

It is established that the number of credits
allocated for psychological and pedagogical training
of teachers in Ukraine and Germany is
approximately the same. At the same time, the
national system of teacher training in vocational
education is characterised by the reverse distribution
of credits for psychological and pedagogical
training. As a rule, at the Bachelor's degree,
domestic students receive the entire complex of
"academic psychological and pedagogical training",
and in the Master's degree they consider certain
issues of teaching disciplines in their specialisation.

Whereas in Germany, the percentage ratio
between Bachelor's and Master's degrees is
dominated by Master's degrees (32% / 68%, this
ratio is mandatory), in Ukraine this ratio is not
standardised and varies: for Bachelor's degrees —
from 60% to 75%; for Master's degrees — from 25%
to 40%.

It was also found that educational and
professional programmes of the first (Bachelor's)
level have educational components of a purely
psychological orientation. For example,
"Psychology", for which some institutions allocate
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8-10, and sometimes even 18.5 credits; "Age and
Pedagogical Psychology" - 3-6 credits, etc.

Practical training is identical in Ukrainian
and German higher education institutions that train
vocational teachers.

A significant difference is observed in the
organisation of training students for research
activities. The national system is characterised by
the training of students on this issue at the Master's
level and the allocation of 3-4 credits.

Conclusions.  The  peculiarities  of
psychological and pedagogical training of
vocational education institutions teachers in
Germany include: the availability of a national
standard for 75 ECTS, which are clearly divided into
five content modules that are repeated at the
Bachelor's and Master's levels with different
content. In order to improve the teachers training for
the vocational education system of Ukraine, it is
recommended to: focus on strengthening the
practical component of higher pedagogical
education; devote more time to the issues of
psychological support of the educational process;
develop a unified standard of psychological and
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pedagogical training of vocational teachers, taking students for empirical research at the Bachelor's
into account current trends; begin to prepare level.

List of references

Bopownina-Ilpuroniii, JI. A. (2022). €BpomneichKkmii TOCBiJ Jep>KaBHO-TIPHBATHOTO TMApTHEPCTBA 3i
CTBOPEHHSI MPOTpaM TMparieBIaIlITyBaHHS Ta 3aiHATOCTI MOJIOI1. [HHOBayitina npogecitina ocsima, 1 (2), 50-52.
https://lib.iitta.gov.ua/id/eprint/733359

Deissinger, T. (2004). Apprenticeship systems in England and Germany: decline and survival. In
Towards a history of vocational education and training (VET) in Europe in a comparative perspective (c. 28—
45). Office for Official Publications of the European Communities.
https://www.cedefop.europa.cu/files/S153 1_en.pdf

Pukas, D. (2019). Sozialhistoriografie der Berufsschulgenese. In bwp@ Berufs- und
Wirtschaftspddagogik — online, Ausgabe 36, 1-27. http://www.bwpat.de/ausgabe36/pukas bwpat36.pdf

Leon-Henri, D. D. P. (2020). What is the Difference between Didactics and Pedagogy? Reflective
Teaching Journal. https://reflectiveteachingjournal.com/difference-between-didactics-and-pedagogy/

Berufsbildung — Ausbildung der Lehrpersonen. (2023). Bundesministerium fiir Bildung, Wissenschaft
und Forschung. https://www.bmbwf.gv.at/Themen/schule/fpp/ausb/bb.html

Boponina-ITpuroniit, J[. (2023). OcobauBOCTI MiATOTOBKM BHKJIAIadiB MpoQecifHUX HaBYaTIbHUX
3aknaaiB y Himewuwuni. Y Ilpogecitine cmanoenenisi ocooucmocmi: npooremu i nepcnekmusu (c. 244-245).
https://lib.iitta.gov.ua/id/eprint/737727

Nickolaus, R. (2008). Teacher training for vocational schools in Germany — Structures, Problems,
Perspectives. Leonardo da Vinci programme project «Development of systems for vocational teacher
qualification improvementy LT/06/B/F/PP-171009.
https://www.academia.edu/4845486/Teacher_training_for vocational_schools_in_Germany_Structures Probl
ems_Perspectives

Ileoazoe  npoghecitinoco  nasuamna.  (2022).  HamionanbHe — ArentctBo  KBamidikarriii.
https://register.nqa.gov.ua/profstandart/pedagog-profesijnogo-navcanna-2

Radkevych, V., Pryhodii, M., Kruchek, V., Voronina-Pryhodii, D., & Kravets, S. (2023). Standardisation
of vocational teacher training in Ukraine. Professional Pedagogics, 1 (25), 94-102,
https://jrnls.ivet.edu.ua/index.php/1/article/view/834/1103

DGTE. (2014). Basiscurriculum fiir das universitdre Studienfach Berufs- und Wirtschaftspddagogik im
Rahmen berufs- und wirt- schafispddagogischer Studiengdinge. DG{E: Aktuelles.
https://www.dgfe.de/fileadmin/OrdnerRedakteure/Sektionen/Sek07 BerWiP/2014 Basiscurriculum BWP.pdf

Translated & Transliterated

Voronina-Pryhodii, D. A. (2022). Yevropeiskyi dosvid derzhavno-pryvatnoho partnerstva zi stvorennia
prohram pratsevlashtuvannia ta zainiatosti molodi [The European experience of public-private partnerships in
creating employment programs and youth employment]. Innovatsiina profesiina osvita [Innovative professional
education], 1 (2), 50-52. https:/lib.iitta.gov.ua/id/eprint/733359, [in Ukrainian].

Deissinger, T. (2004). Apprenticeship systems in England and Germany: decline and survival. In
Towards a history of vocational education and training (VET) in Europe in a comparative perspective (c. 28—
45). Office for Official Publications of the European Communities.
https://www.cedefop.europa.eu/files/5153 1 en.pdf, [in English].

Pukas, D. (2019). Sozialhistoriografie der Berufsschulgenese [Social historiography of the genesis of
vocational schools]. In bwp@ Berufs- und Wirtschafispddagogik — online, Ausgabe [bwp@, Vocational and
Business Education — online, edition], 36, 1-27. http://www.bwpat.de/ausgabe36/pukas _bwpat36.pdf, [in
German)].

Leon-Henri, D. D. P. (2020). What is the Difference between Didactics and Pedagogy? Reflective
Teaching Journal. https://reflectiveteachingjournal.com/difference-between-didactics-and-pedagogy/, [in
English].

Professional Pedagogics/2(27)2023 180


https://lib.iitta.gov.ua/id/eprint/733359
https://www.cedefop.europa.eu/files/5153_1_en.pdf
http://www.bwpat.de/ausgabe36/pukas_bwpat36.pdf
https://reflectiveteachingjournal.com/difference-between-didactics-and-pedagogy/
https://www.bmbwf.gv.at/Themen/schule/fpp/ausb/bb.html
https://lib.iitta.gov.ua/id/eprint/737727
https://www.academia.edu/4845486/Teacher_training_for_vocational_schools_in_Germany_Structures_Problems_Perspectives_
https://www.academia.edu/4845486/Teacher_training_for_vocational_schools_in_Germany_Structures_Problems_Perspectives_
https://register.nqa.gov.ua/profstandart/pedagog-profesijnogo-navcanna-2
https://jrnls.ivet.edu.ua/index.php/1/article/view/834/1103
https://www.dgfe.de/fileadmin/OrdnerRedakteure/Sektionen/Sek07_BerWiP/2014_Basiscurriculum_BWP.pdf
https://lib.iitta.gov.ua/id/eprint/733359
https://www.cedefop.europa.eu/files/5153_1_en.pdf
http://www.bwpat.de/ausgabe36/pukas_bwpat36.pdf
https://reflectiveteachingjournal.com/difference-between-didactics-and-pedagogy/

Berufsbildung — Ausbildung der Lehrpersonen [Vocational education and training — teacher training].
(2023). Bundesministerium fiir Bildung, Wissenschaft und Forschung [Federal Ministry of Education, Science
and Research]. https://www.bmbwf.gv.at/Themen/schule/fpp/ausb/bb.html, [in German].

Voronina-Pryhodii, D. (2023). Osoblyvosti pidhotovky vykladachiv profesiinykh navchalnykh zakladiv
u Nimechchyni [Peculiarities of training teachers of vocational schools in Germany]. In Profesiine stanovlennia
osobystosti: problemy i perspektyvy [Professional formation of a personality: problems and prospects] (c. 244—
245). https:/lib.iitta.gov.ua/id/eprint/737727, [in Ukrainian].

Nickolaus, R. (2008). Teacher training for vocational schools in Germany — Structures, Problems,
Perspectives. Leonardo da Vinci programme project «Development of systems for vocational teacher
qualification improvement LT/06/B/F/PP-171009.
https://www.academia.edu/4845486/Teacher_training_for_vocational_schools_in_Germany_Structures Probl
ems_Perspectives_, [in English].

Pedahoh profesiinoho navchannia [Vocational teacher]. (2022). Natsionalne Ahentstvo Kvalifikatsii
[National Qualifications Agency]. https://register.nqa.gov.ua/profstandart/pedagog-profesijnogo-navcanna-2,
[in Ukrainian].

Radkevych, V., Pryhodii, M., Kruchek, V., Voronina-Pryhodii, D., & Kravets, S. (2023). Standardisation
of vocational teacher training in Ukraine. Professional Pedagogics, 1 (25), 94-102,
https://jrnls.ivet.edu.ua/index.php/1/article/view/834/1103, [in English].

DGfE [GSPS]. (2014). Basiscurriculum fiir das universitire Studienfach Berufs- und
Wirtschaftspddagogik im Rahmen berufs- und wirt- schaftspddagogischer Studiengdnge [Basic curriculum for
the university subject of vocational and business education as part of vocational and business education
courses|]. DGHE: Aktuelles.
https://www.dgfe.de/fileadmin/OrdnerRedakteure/Sektionen/Sek07 BerWiP/2014 Basiscurriculum BWP.pdf
[in German].

DOI: https://doi.org/10.32835/2707-3092.2023.27.175-182

OCOBJ/IMBOCTI HCI/IXOJIOFO-HEI[AFOFI‘IHOT
HIAI'OTOBKU BUKJIAJAYIB ITPOPECIMHUX
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Pedepar:

AxmyanvHicms  CTAaTTI BU3HAYAE€THCS €BPOIHTETPALIfHOI0 CHOPSMOBAHICTIO YKpaiHu, o moTpedye
IMIDIEMEHTAIlil Kpalloro AOCBiqy oOpraHizamii MiJrOTOBKM BUKJIaAadiB y €BpONEHCHKOMY COIO3i; BpPaXOBYIOUH
3yMOBJICHI BIHHOIO CKJIaJHI TICHXOEMOIIiifHi YMOBH OpraHi3aiii OCBITHBOTO Mpoliecy B YKpaiHi BaXKJIMBHM € aHali3
JTOCB1JTy TICUXOJIOTO-TIEIarOrivyHOT MiIrOTOBKY BUKJIaJa4diB HIMEI[bKUX 3aKJIaJIiB IPOQECIiHOT OCBITH.

Mema: BUSBIEHHS OCOOJHMBOCTEH ICHXOJIOTO-TIENAroTivyHOl ITITOTOBKH BUKJIA/AYiB 3aKiaaiB mpodeciiHol
ocBiTd B HiMmewunHi Ta 0OTpyHTYBaHHS peKOMEHIAITIN MO0 1X BUKOPUCTAHHS Y TICHXOJIOTO-TIEAarOTivHIH i ATOTOBIT
neiaroriB npodeciiHoro HaB4YaHHsS B Y KpaiHi.

Memoou: anaini3 Ta CHHTE3 — [T BU3HAUEHHS CTaHy MCUXO0JIOTO-TIeJarOTivHO1 IMiITOTOBKH BUKJIAIaviB 3aKIaIiB
npodeciitHoi ocBiTH HiMeudwHw;, MOPIBHAUIBHWMA aHaNi3 — Ui TONMIYKY CIIJIBHOTO 1 BIAMIHHOTO y TICHXOJIOTO-
MeAaroriyHii MiArOTOBIIl BUKIAa4iB 3aKiaaiB npodeciitnol ocsity y HiMeuunHi Ta B YKpaiHi; y3araabHEHHS — ISt
(hopMyITIFOBaHHST BUCHOBKIB 1 PEKOMEHJAINM IIOJ0 BAOCKOHAJIEHHS ICHUXOJIOT0-IIeIaroriyHol MmiJroTOBKK IEAaroriB
npodeciiHOro HaBYaHHS B Y KpaiHi.

Pesynrbmamu: BCTaHOBIEHO, IO KUTBKICTh KPEAWTIB BiIBEICHWX Ha IICHXOJIOTO-TICNArOTiYHYy MiATOTOBKY
BUKJIaZauiB B YKkpaiHi Ta HimeuunHi, npuOIM3HO OJHAKOBA; 3’SICOBAHO, IO B HAIIOHAJIBHINA CHCTEMi MiATOTOBKH
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BUKJIJIauiB 3aKiajiB npodeciiHoi (MpodeciiHO-TEeXHIYHOT) OCBITH OUIBIIY KUIBKICTh KPEIUTIB Ha IICHXOJIOTO-
MeJaroTiYHy IMirOTOBKY BifIBEICHO Ha OakanaBpChKOMY piBHI, y HiMeuunHi — Ha MaricrepcbKoMy; BHSBIEHO, IO
BITUM3HSIHI 3100yBadi OCBITH «aKaJeMiuHy» IICHXOJIOTO-TICaroTiuHy ITiArOTOBKY 3A€OiIbIIOr0 OTPUMYIOTH Ha
OakajiaBpari, a B MaricTpaTypi BHBUYAIOTh JIMIIEC OKPEMi MUTAHHS BUKIAIAHHS JUCIUIUIIH 3 00paHOi Cremiami3allii;
MPaKTHYHA MiJIrOTOBKA B YKPATHCHKUX Ta HIMEIIBKUX 3aKJIa/iaX BUIIOT OCBITH, A€ 3JIICHIOETHCS IT1IFOTOBKA BUKJIA a4iB
s cuctemu tpodeciiinoi (mpodeciiiHo-TeXHIYHOT) OCBITH, € CXOXKOI; CYTTEBA BiJMIHHICTH CIIOCTEPIra€ThCs B
oprafizamii MATOTOBKH 3100yBadiB OCBITH 10 JOCTHITHHUIIBKOI IisuIbHOCTI (B YKpaiHi Iie 3MIMCHIOETHCS Ha
MaricTepcbKOMY piBHi).

Bucnoexu: BUSBIEHO 0COOIUBOCTI NCHXOJIOTO-TIEAATOTIYHOT MiITOTOBKM BHKJIANAdiB 3akiIamiB mpodeciiiHol
ocBiTH B HiMeuuwHi (HasgBHICTh 3araibHO-AepKaBHOTO craHmapTy Ha 75 ECTS, sKki 4iTKO pO3MOIiIEHI 3a I’ IThMa
3MICTOBUMH MOJYJISIMH, IO TIOBTOPIOIOTHCA Ha OaKalaBPCHhKOMY Ta MariCTepChbKOMY PIBHAX 3 PI3HUM 3MiCTOBHM
HAIOBHEHHAM); CQOPMYJILOBAHO PEKOMEHAAlil MIOJ0 BIOCKOHAJCHHS MIArOTOBKM BHUKJIAgadiB Ui CHCTEMH
npodeciitHoi ocBiTH YKpaiHu (30cepeanTH yBary Ha NMOCHJICHHI MPAKTHYHOI CKIIAJ0BOI BHIOI MMEJaroriyHOi OCBITH;
OinpIIe yacy MPHUAUISATH MUTAHHSAM ICHXOJIOTIYHOTO CYNPOBOAY OCBITHBOTO IMPOILECY; PO3POOUTH €NWHUIN CTaHAApPT
MICUXOJIOTO-IIEAroTiYHOi  MiJrOTOBKM BHKJIagava 3akiany mnpodeciinoi (mpodeciiHO-TeXHIYHOI) OCBiTH 3
ypaxyBaHHSAM Cy4YaCHHMX TEHJICHLIH; PO3MOYMHATH MiATOTOBKY 3100yBayiB OCBITH 1O NPOBEICHHS EMIIPUYHUX
JOCTIKeHb Ha OaKalaBpPChKOMY PiBHi).

KmwouoBi cioBa: npogeciina ocsima, nedacoe npogecitinoco HAGUAHHS, NCUXON020-NE0A202iUHA
nideomoska eukiaoauis, nedazociuna oceima Himeuuunu, pezioHanbHi 0coOIUBOCMI RIO2OMOBKU GUKIAOAUIE
npogecitinux naguanrbHux 3aki1adie y Himeuuumi.
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