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Abstract.

The relevance of this article is conditioned by the necessity to identify and analyze the leading development
trends of public-private partnership in vocational education in European countries to consider them in establishing state-
private partnership in Ukraine’s vocational education system.

The aim of the article is to identify and analyze the leading trends of public-private partnership development in
the vocational education of European countries; to explore the possibilities of considering these trends in the domestic
practice of establishing state-private partnership in the field of vocational education.

Methods: Examination of scientific sources, legislative and normative legal documents, empirical data regarding
public-private partnership in vocational education — to identify its leading development trends in European countries;
formulation of conclusions and recommendations.

Results: Based on the analysis of modern legislative, normative legal documents, scientific sources, and
empirical data, the leading trends in the development of public-private partnerships in vocational education of European
countries were identified and analyzed: expansion of partnership participants and development of its new forms; the
partnership's impact on improving the quality of vocational education; joint development of educational programs with
partners according to labor market requirements; increased funding for vocational education through investments from
the public and private sectors, as well as international organizations, etc.

Conclusions: The leading trends in the development of PPP in vocational education in European countries are
focused on: enhancing the efficiency of interaction between educational institutions, public and private establishments,
civic, professional, and international organizations; engaging small, medium, and large companies in the process of
developing new qualifications, standards, educational programs, implementation of innovative vocational training
technologies; ensuring equal access to vocational education, employment opportunities in the labor market; increasing
financial support for educational institutions and enterprises that provide vocational training to students, etc. Proposals
for Ukrainian vocational education institutions to establish state-private partnership (SPP) include: ensuring effective
communication among partnership participants — for the exchange of experience and joint resource utilization; defining
clear conditions, commitments, and risks among partners — to increase their accountability for the quality of SPP project
implementation; improving mechanisms for control and evaluation of cooperation results — for timely adjustment of
partnership development directions; increasing financial support for SPP projects — to ensure the stable functioning of
vocational education institutions based on additional resources; expanding public participation in the implementation of
SPP projects — to enhance the prestige of vocational education and its impact on post-war Ukraine's recovery, etc.

Keywords: leading trends, public-private partnership; vocational education;, European countries;
successful practices.

Professional Pedagogics/2(27)2023 1


https://unicheck.com/
https://doi.org/10.32835/2707-3092.2023.27.14-28
https://orcid.org/0000-0002-9233-5718
mailto:mrs.radkevich@gmail.com
https://ivet.edu.ua/
https://creativecommons.org/licenses/by/4.0/

Introduction. Amidst the escalation of glob-
alization processes and technological shifts within
the economic sectors of the majority of European
countries, the role of Public-Private Partnerships
(PPPs) in vocational education is increasingly ac-
centuated. This mechanism serves as a pivotal tool
that amalgamates private and public sector resources
aiming to address specific challenges within voca-
tional education, particularly enhancing its quality
and accessibility. Such enhancements are instru-
mental in bolstering the national competitiveness of
each country. To achieve this, numerous European
nations have initiated the development and imple-
mentation of diverse PPP projects grounded on the
principles of transparency, accountability, and effi-
ciency. For instance, Scandinavian countries collab-
oratively design PPP projects that embrace these
principles and jointly shoulder the responsibility for
their fulfillment. In Sweden, the PPP initiative "De-
sign — Build — Finance — Maintain — Operate"
(DBFMO) is well-received, with its objectives en-
compassing the design, construction, financing,
maintenance, and operation of facilities (Norré¢ &
Schmitz, 2013).

The execution of PPP projects in vocational
education pays considerable attention to transpar-
ency and risk management. Consequently, European
countries actively employ control and monitoring
mechanisms for PPPs to ensure the openness and ob-
jectivity of the managerial decision-making process.
The implementation of PPPs in vocational education
takes into account not only potential benefits but
also possible limitations and risks, including the
emergence of conflicts of interest, risks associated
with insufficient funding, and the necessity of ongo-
ing monitoring and control to align the projects with
the interests of all partnership participants. This ap-
proach facilitates the creation of optimal conditions
for practice-oriented student learning, aiming to sup-
ply enterprises with skilled and professionally mo-
bile workers. The realization of PPP projects in vo-
cational education requires appropriate funding and
the establishment of favorable conditions for coop-
eration among partners.

The need for such partnership development
in Ukraine is driven by the heightened interest of the
state, business sector, civil society, and educators in
accelerating the modernization of vocational educa-
tion, sustainable economic growth, and social stabil-
ity of society. This is particularly pertinent given the
rapid technological progress characterized by ex-
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panding digitization processes, changing manage-
ment approaches at various levels, and so forth
(Radkevych, 2022).

Sources. The collaboration between public
and private partners to ensure quality vocational ed-
ucation in European countries is conducted accord-
ing to labor market demands, under the condition of
obtaining mutual benefit and ensuring equal oppor-
tunities for all partnership participants. The develop-
ment of PPPs in European countries is the subject of
research by many international organizations, in-
cluding: the European Commission (investigates
PPP development in the European Union countries);
the European Centre for the Development of Voca-
tional Training (forms a consistent and coordinated
policy in the field of vocational education, studies
demand and supply of qualifications and skills in
Europe); the International Labour Organization (ex-
amines relations between employers and workers in
various countries of the world, covering the Euro-
pean Union); non-profit organizations, such as the
European Employment Fund, the Leadership and In-
novation Fund (research and implement projects to
support PPPs in vocational education and employ-
ment of the population in the European Union coun-
tries). Successful PPP practices in vocational educa-
tion of European countries demonstrate that private
companies assist educational institutions in acquir-
ing high-tech equipment for laboratories, participate
in the construction of educational infrastructure, up-
dating content, improving forms and means of train-
ing, necessary for the professional training of quali-
fied specialists, including in the dual system (Ger-
many, Norway, Denmark, Belgium, Sweden, etc.).
At the same time, PPP participants have the oppor-
tunity to negotiate all aspects of such cooperation,
taking into account financial conditions, obligations,
resources, and other management and quality con-
trol issues of agreements. In doing so, they comply
with legal norms and ethical standards established
by European and national legislation of each coun-
try.

Among the most important laws of Switzer-
land, which define the duties and responsibilities of
each PPP side in the field of vocational education,
mechanisms for regulating their cooperation are:
"On Vocational Education", which constitutes the
legal basis of partnership between state institutions
and the private sector in the field of vocational edu-
cation; "On Youth Support", which defines the con-
ditions for financial support of students obtaining



vocational education in partnership between state
institutions and the private sector; "On Employ-
ment", which defines mechanisms for employment
and assistance in job search for graduates of educa-
tional institutions.

In Austria, PPPs in vocational education are
also regulated by various laws, namely: "On Voca-
tional Education" (BAG, 2021), "On Cooperation
between Educational Institutions and Industry".
These laws contain provisions for creating partner-
ship relations between educational institutions and
private companies, which enables ensuring high
quality of vocational education and practical skills
for students with the aim of increasing their readi-
ness for the labor market. In Germany, PPPs are reg-
ulated by the "Vocational Education and Training
Act", which defines the rules for concluding con-
tracts between state and non-state institutions, as
well as regarding the financing of such partners. Ac-
cording to this law, private partners provide practical
training for students, while state institutions provide
theoretical training and issue qualification certifi-
cates (BBiG, 2005).

The development of public-private partner-
ships (PPPs) in vocational education in Finland is
regulated in accordance with the "Vocational Edu-
cation Act" (International Labour Organization,
1998), which defines the role of government bodies,
educational institutions, and enterprises in the im-
plementation of PPPs, as well as the criteria and re-
quirements for the participation of private compa-
nies in the financing and development of vocational
education. In this context, the legislative act that reg-
ulates PPPs in vocational education in France,
known as the "Freedom of Career Choice Act"
(Legifrance, 2018), is of scientific interest. This Act
establishes the basic principles and mechanisms for
cooperation between state institutions, private com-
panies, and educational establishments. Equally im-
portant is the "Vocational Training Reform Act"
(Legifrance, 2014), aimed at simplifying the financ-
ing of vocational education and creating favorable
conditions for the development of PPPs in this field.

The foundation for the development of PPPs
in vocational education in many European countries
is based on the dual education model, which entails
combining theoretical knowledge with practical ex-
perience in production (Euler, 2013). Researchers F.
Rauner and E. Smith (2010) consider the role of the
public sector to be in setting standards and regulat-
ing the educational process, while the private sector
ensures the implementation of practical training and
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the timeliness of updating curricula. The implemen-
tation of PPP projects in vocational education par-
ticularly contributes to the creation of innovative
curricula that meet the demands of the modern labor
market and the needs of students to acquire relevant
qualifications necessary for building a successful ca-
reer in the industrial sector, as well as stimulating
innovation in various economic sectors.

Objective: to identify and analyze the lead-
ing trends in the development of public-private part-
nerships in vocational education in European coun-
tries; to explore the possibilities of their considera-
tion in the domestic practice of establishing state-
private partnership in the field of vocational educa-
tion.

Methods: study of scientific sources, legis-
lative, normative-legal documents, empirical data
regarding public-private partnerships in vocational
education - to identify its leading trends in European
countries; formation of conclusions and recommen-
dations.

Results and Discussion. Among the lead-
ing trends in the development of Public-Private Part-
nerships (PPPs) in vocational education in European
countries, the following should be highlighted: the
expansion of partnership participants and the devel-
opment of its new forms to ensure effective collabo-
ration. This trend is reflected in the strong support of
PPPs by the governments of European countries and
their state bodies. For instance, in 2021, Lithuania
introduced the new program "Research and Devel-
opment in Vocational Education," which funds PPP
projects. The number of PPP agreements being con-
cluded is increasing, primarily between educational
institutions and employers from various economic
sectors, ensuring the training of future professionals
according to labor market needs. This enhances their
opportunities to gain practical experience and the
necessary professional knowledge and skills (Den-
mark, Spain, Ireland). Employers' interest in collab-
oration with educational institutions is associated
with the shift in the economy's orientation of Euro-
pean countries towards new technological sectors
that require skilled labor (Slovenia). In Germany,
such a form of partnership with employers in voca-
tional education is actively supported by the Gov-
ernment, allocating additional financial resources
for this purpose. A successful example of collabora-
tion between educational institutions and employers
in the Netherlands is the implementation of the pro-
gram "Apprentice at the Workplace." This program
enables students to acquire professional qualifica-



tions at the workplace and promotes their further in-
ternships at various enterprises to develop profes-
sional knowledge and skills in real production con-
ditions (Robert van Weze, 2021).

In recent years, the partnership between ed-
ucational institutions and private companies has
been actively developing, which jointly create: joint
ventures and provide services for professional train-
ing and qualification improvement of specialists
(Austria); educational-production centers for train-
ing specialists in the energy sector ("Ignitis group,"
Lithuania). An example of involving private compa-
nies in PPP projects in Latvia is the "Competence
Development Program based on orders from indus-
trial enterprises," which allows industrial enterprises
to order training for their employees at educational
institutions.

In Greece, private companies assist govern-
ment bodies in providing quality practical training to
students for their future professional careers in the
labor market, especially in the field of green econ-
omy and sustainable development. This enables pri-
vate enterprises to meet their own staffing needs,
monitor the implementation of PPP projects, iden-
tify problems and opportunities for further partner-
ship development, which positively affects the in-
crease in the number of prepared skilled profession-
als and ensures the quality of vocational education
(Denmark).

Considerable interest in PPPs (Public-Pri-
vate Partnerships) in vocational education is shown
not only by large enterprises but also by small and
medium-sized ones, as well as various social groups.
This facilitates practical experience and knowledge
for students, enhances their employability in the la-
bor market (Croatia), and ensures the availability of
practical training for qualified professionals, taking
into account the needs of small and medium-sized
enterprises (Slovenia, Romania, Italy). Public and
non-profit organizations actively contribute to the
implementation of PPP projects and initiatives
aimed at supporting the professional training of
qualified specialists for work in the modern econ-
omy (Finland, Sweden, France). Specifically, civil
society organizations participate in ensuring the
alignment of educational programs with societal
needs and labor market demands. Furthermore, in It-
aly, there are several professional associations and
organizations that promote the development of PPPs
in vocational education (van Weze, 2021). In Po-
land, professional organizations, particularly the
Polish Confederation of Employers and the Polish
Confederation of Workers, foster the development
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of vocational education systems and advocate for the
rights of employers and workers, including youth.
An important participant in PPPs in most Eu-
ropean countries are regional chambers of com-
merce and industry. Collaboration between educa-
tional institutions and such partners contributes to
the refinement of various forms for collecting and
forecasting labor market needs for qualified profes-
sionals, determining the structure of professional
qualifications (Italy, the Netherlands); updating the
National Catalogue of Qualifications (NCQ) with
the involvement of Sectoral Councils for Qualifica-
tions (SCQ) (Portugal); developing and implement-
ing new vocational training programs focused on
practical skills and competencies required by the la-
bor market (France, Italy); and participating in ex-
amination commissions, etc. (Radkevych, 2023).
An innovative form of interaction between
educational institutions and public institutions in
certain European countries are partnership clubs
with long-term cooperation agreements (France).
The partnership between educational institutions
and foreign companies and organizations is expand-
ing. For instance, Belgian vocational schools and
employers actively develop international partner-
ships, allowing students to gain professional experi-
ence in other countries to deepen their professional
knowledge and skills. Educational institutions in
Sweden and Slovenia collaborate with international
organizations that provide financial support for the
professional training of qualified specialists. Such a
form of partnership promotes the exchange of expe-
rience and the use of best practices in the develop-
ment of vocational education. The increasing num-
ber of PPP participants in the vocational education
of European countries indicates growing interest in
this type of cooperation. For example, in Sweden,
the public is widely involved in partnerships in vo-
cational education with the aim of’ ensuring its qual-
ity, as well as the alignment of educational programs
with societal needs and labor market demands; in-
creasing the number of trained qualified workers.
Partnership between public institutions and
private companies is enacted through various forms.
For instance, these can include an agreement be-
tween an educational institution and a company re-
garding the organization of internships for students
or long-term collaboration aimed at implementing
joint educational projects (Sweden); investment
funds and other financial instruments that facilitate
the engagement of private partner funds for the de-
velopment of vocational education (Denmark); joint
ventures for providing services in professional
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training and personnel development (Austria).

In Latvia, three types of PPP contracts are
employed: a concession contract between public and
private sectors, wherein the private partner obtains
the right to operate and manage the corresponding
property or services for a certain period; a procure-
ment contract between public and private sectors,
wherein the private partner performs a specific ser-
vice or realizes a project by agreement with the state
authority; a contract for joint activity between public
and private sectors, creating a joint enterprise to im-
plement a PPP project. The procedure for selecting
the form of the contract depends on the nature of the
PPP project and its characteristics.

The most significant requirements for PPP
projects in vocational education in European coun-
tries are their economic efficiency, social signifi-
cance, and the protection of the rights and interests
of the state and citizens. In this context, prior to con-
cluding a PPP contract, a comprehensive economic
and legal examination of the project is conducted to
ensure its compliance with legislative requirements
and the efficient use of budgetary funds. In Estonia,
within the framework of PPPs, the state and private
enterprises collaborate on the development of voca-
tional education. This form of partnership enables
the state and private sector to jointly determine labor
market needs, plan specialist training, and co-fi-
nance training programs.

An important aspect of PPPs in vocational
education in European countries is the ongoing so-
cial dialogue among the various partnership parties,
which facilitates the discussion of problems and the
search for common solutions that take into account
the interests of all partners. For example, in Austria,
joint committees composed of representatives from
the state, private sector, trade unions, and profes-
sional associations develop criteria for student selec-
tion, quality standards, educational programs, etc.
To support PPPs in vocational education in Austria
at the local level, regional administrations and voca-
tional schools operate, collaborating with private
companies and other stakeholders. These institu-
tions actively interact with local enterprises, includ-
ing small and medium-sized ones, to ensure effec-
tive integration of learning and practice. They also
promote the dissemination of information about vo-
cational education and career opportunities among
youth, students, and their parents (Pilz, 2018).

One of the contemporary forms of PPP in vo-
cational education in Bulgaria is regional educa-
tional clusters that unite public and private institu-
tions, scientific organizations, and international
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partners (Ministry of Education and Science of the
Republic of Bulgaria, 2021). These clusters foster
the development of innovative approaches to voca-
tional education and the exchange of experience and
knowledge among different participants.

The current trend towards the influence of
partnerships on enhancing the quality of vocational
education remains pertinent. This is reflected in pub-
lic-private partnership (PPP) initiatives aimed at im-
plementing standards, monitoring educational pro-
grams, developing innovative teaching methods, and
improving the qualifications of instructors and train-
ers. This is addressed in the "Education and Training
2020" program (CEDEFOP, 2019). All partners in-
volved in PPPs in vocational education must adhere
to the educational and assessment standards set by
the state. This ensures consistency and quality in
training, which are key factors for the success of the
partnership. Vocational education standards in Eu-
ropean countries establish expected learning out-
comes, providing clear benchmarks for ensuring the
quality of the educational process in educational in-
stitutions across Europe. For instance, the applica-
tion of the EFQM model in the European context al-
lows for the assessment of various aspects of the ed-
ucational process, covering strategies, leadership,
personnel, partnerships, resources, processes, prod-
ucts, and services, as well as their impact on end re-
sults (Dahlgaard et al., 2008).

The process of ensuring the quality of voca-
tional education includes the collection of data on
quality indicators, the implementation of changes,
and the monitoring of results. A critical component
is feedback from stakeholders, including students,
instructors, employers, and other participants in the
educational process. Ensuring the quality of voca-
tional education encompasses defining expected
learning outcomes, monitoring student achieve-
ments, and continuously improving the quality of
vocational education based on the obtained results.
This process is embedded in the culture of the edu-
cational institution, stimulating ongoing improve-
ment. The application of information and communi-
cation technologies facilitates this, namely: ensuring
transparency and objectivity of assessment, speed-
ing up information exchange, and supporting moni-
toring and assessment processes (Zawacki-Richter
& Anderson, 2014). For example, learning manage-
ment systems (LMS), used in educational institu-
tions in many European countries, enable tracking of
student progress, development of individual learn-
ing plans, and collection of detailed statistics for
analysis (Watson & Watson, 2007).



An important PPP tool in enhancing the qual-
ity of vocational education is accreditation, which
typically involves evaluating educational programs,
the level of instructor qualifications, infrastructure,
and student satisfaction with their education. For ex-
ample, in institutions applying the Lean Six Sigma
methodology, stakeholder requirements are consid-
ered, key indicators of vocational education quality
are identified, and processes are implemented to im-
prove these indicators. This means that the assurance
of vocational education quality is continuously mon-
itored by partners and improved with the aim of
achieving high standards (Antony, 2011).

Through PPPs, a comprehensive manage-
ment system is realized that enables the introduction
of innovative educational technologies (Grimsey &
Lewis, 2007), such as artificial intelligence, cloud
technologies, blockchain, and the Internet of Things,
which become effective tools for the quality of the
educational process and contribute to preparing stu-
dents for the challenges of the modern world. For
example, the use of artificial intelligence in the edu-
cational process allows for the individualization of
student learning at their own pace and according to
their preferences. The application of cloud technol-
ogies facilitates more effective knowledge and re-
source exchange between students and instructors,
which energizes their collaboration (Bates, 2015).
Blockchain ensures the verification and preservation
of student educational information, increases their
mobility level, and recognizes learning outcomes.

In the implementation of PPP projects in the
field of vocational education, large IT companies ac-
tively participate. Primarily, they invest in the devel-
opment of the educational process of educational in-
stitutions to ensure that students have access to the
most modern knowledge and professional skills. Ad-
ditionally, this stimulates the pedagogical staff to-
wards continuous self-improvement, the introduc-
tion of new methodologies, educational complexes,
and forms of class organization (Hanushek et al.,
2011). Private investments are an important source
of funding for the research activities of educational
institutions, which facilitates the development of
modern teaching technologies that positively affect
the increase in the competitiveness of their graduates
in the labor market. PPP projects stimulate the im-
plementation of flexible learning forms, such as
online courses and profession-oriented training, etc.
This opens up new opportunities for students who
are able to assimilate knowledge from different sec-
tors of the economy and gain competencies that meet
the demands of the modern labor market.
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The experience of the United Kingdom in
quality control of vocational education is valuable,
with a number of regulatory bodies for this purpose.
In particular, Ofsted (2018) oversees the quality of
education in educational institutions, covering edu-
cational programs implemented within PPPs. This
body ensures compliance with the standards of qual-
ity of vocational education, utilizing the flexibility
and resources of the private sector within the PPPs
in vocational education in Denmark, helping to en-
sure access to quality education for a wide range of
the population, regardless of socio-economic status
and region of residence (Aarkrog, 2020).

The collaboration between the public and
private sectors is important in the form of invest-
ments in technological infrastructure, ensuring reg-
ulation and assessment of the quality of the educa-
tional process to guarantee its conformity to high
standards (OECD, 2020). Specifically, for improv-
ing the quality and efficiency of education, private
companies assist educational institutions in access-
ing the latest equipment and production technologies
(Austria, Belgium). In Latvia, PPP projects are di-
rected towards the development of educational in-
frastructure. For this purpose, the country has initi-
ated the "Strengthening the material and technical
base of vocational education" program, which in-
cludes financing the repair and modernization of ed-
ucational institutions with the participation of pri-
vate companies (Ministry of Education and Science
of Latvia, (n.d)). The "VET centres of excellence"
program in Lithuania contributes to improving the
quality of professional training of skilled specialists,
based on the principle of combining resources of
partners for financing projects to modernize the ma-
terial and technical base of workshops and laborato-
ries of educational institutions (MSN News, n.d.).

An example of the impact of PPPs on im-
proving the quality and accessibility of vocational
education is the "Build — Operate — Transfer" (BOT)
model, which is widely used in Denmark (Budina et
al., 2007). The specificity of this PPP model is that
the private partner is obligated to build an infrastruc-
tural facility, operate it for a certain period, and then
transfer it to state ownership. In Portugal, such pro-
jects aim at constructing new buildings and struc-
tures to improve conditions for organizing the edu-
cational process and ensuring a proper level of com-
fort for students and teachers. The PPP project
"Skolebygg" was also created in Norway for the
modernization of the material and technical base of
educational institutions and the introduction of mod-
ern production technologies (Greve & Morth, 2010).
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Among the leading trends in the develop-
ment of Public-Private Partnerships (PPP) in voca-
tional education within European countries is the
creation of collaborative educational programs
aligned with labor market demands. This process en-
tails coordinated efforts among all PPP stakeholders,
encompassing educational institution representa-
tives, employers, and vocational education regula-
tors. The aim is to adapt the educational process to
the needs of the contemporary labor market, contrib-
uting to the high employability of graduates upon
completion of their studies. The educational pro-
grams developed with partners facilitate the harmo-
nization of the educational landscape, enabling stu-
dents to study material that meets the latest standards
and requirements of specific economic sectors in
European countries, including industries, the tech-
nology sector, transportation, and others. Educators
and trainers from educational institutions collabo-
rate with private companies to better understand la-
bor market needs and identify the most crucial pro-
fessional skills for students. This enables them to
gain the necessary practical experience during their
studies to more effectively work on real-world tech-
nological projects.

The application of collaborative educational
programs aids educational institutions in most Euro-
pean countries to, on one hand, enhance the rele-
vance of their courses, rapidly adapt content to labor
market changes, offering students new modules that
meet modern employer requirements, and on the
other hand, improve students' opportunities to flexi-
bly construct their individual learning trajectories,
selecting the most pertinent content modules for
their future professional activity. This becomes par-
ticularly significant in the context of rapid techno-
logical changes, where continuous updates to educa-
tional programs and adaptation to labor market de-
mands are key factors in ensuring the quality of vo-
cational education. For instance, in Lithuania, the in-
itiative "Profesinio mokymo program kokybestobui-
inimo projektas" (Project for the Improvement of
Quality of Vocational Training Programs) is under-
way, involving the development and implementa-
tion of vocational education programs considering
labor market needs and EU standards (MSN News,
n.d.).

One of the fundamental principles of PPP de-
velopment in vocational education across most Eu-
ropean countries is the so-called "dual learning" sys-
tem, which involves a combination of practical train-
ing at the workplace with theoretical instruction in a
vocational school (Moretti et al., 2017). The private
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sector's role in this process is to provide opportuni-
ties for practical training, particularly by creating in-
ternship positions and favorable conditions for the
professional development of young specialists. Con-
versely, state institutions ensure funding, regulatory
support, and quality control of education.

The dual vocational training program has
gained significant popularity in Germany, Austria,
and Switzerland due to its high efficiency and stu-
dent success rates (Deissinger, 2015). For example,
in Germany, students in the dual learning system ac-
quire professional qualifications and practical expe-
rience essential for working in a specific sector
(BMBF, 2020), which aids in increasing their em-
ployment levels since they possess real-world expe-
rience and knowledge that meet the demands of the
labor market.

An example of successful PPP in vocational
education in Austria is the "Apprenticeship with Ma-
tura" program, which combines the mastery of pro-
fessional skills with obtaining a matriculation certif-
icate, enabling students to continue their education
at universities (Pilz et al., 2017). The program is
based on the collaboration of public institutions, vo-
cational schools, and private companies in forming
young people's professional competencies and open-
ing new career growth perspectives. Within this pro-
gram, students undergo workplace training, acquire
necessary professional skills, and gain theoretical
knowledge in vocational schools and specialized
courses complementing their practical experience
(Angetter-Pfeiffer, 2023).

Another example of PPP in vocational edu-
cation is the "Post-Matura Training" program, al-
lowing students with a matriculation certificate to
receive vocational education within a dual training
system. This program facilitates the preparation of
qualified specialists for specific industrial sectors,
meeting labor market needs (Moretti et al., 2017).
Students participating in this program benefit from
both state and private sector support, gaining access
to practical training at workplaces and theoretical
lessons in vocational schools. These programs
demonstrate that PPP in vocational education helps
create effective mechanisms for preparing young
professionals considering labor market needs and
current trends. The collaboration between state insti-
tutions, the private sector, and other organizations
contributes to developing a flexible, innovative, and
competitive vocational education system that can
adapt to labor market changes, respond to globaliza-
tion challenges, and technological progress (Solga et
al., 2014).



Within PPP frameworks, private companies
assist educational institutions in creating training
programs that can reduce bureaucracy levels and al-
low students to learn at their convenience and pace,
fostering competencies necessary for remote work
(Austria). Partnership in vocational education stim-
ulates the development of new learning forms, such
as distance education, integrative courses, and train-
ing programs, which are more efficient and conven-
ient for students. Particularly in the Netherlands,
there is an increase in training programs aimed at
preparing students to work in innovative technolog-
ical sectors (software development, cybersecurity,
big data, etc.). Furthermore, private companies col-
laborate with educational institutions to develop in-
ternational training programs. This enables students
to gain international experience and increases their
opportunities to find employment abroad. One of the
successful examples of PPP in vocational education
in Finland is the development of centers of compe-
tence such as Tampere Vocational College Tredu
(Rees, 1997). These centers collaborate with enter-
prises, local and national government bodies, and
foreign partners to jointly develop innovative train-
ing programs and provide students with high-quality
practical knowledge and skills (Cai et al., 2012).

Another trend is the increase in funding vol-
umes for vocational education through investments
from the state and private sectors, as well as interna-
tional organizations. These can be investment grants
and sponsorship programs that enable the attraction
of funds from various budgets for the development
of vocational education. For instance, private invest-
ments facilitate the development of scholarship and
grant systems for students and teachers, aiming to
attract talented and motivated young people to the
educational process. This stimulates the intellectual
development of students, provides their financial
support, and helps uncover new career opportunities.
In Portugal, the EU budget funds the "Learning for
All" program, which ensures opportunities for voca-
tional education and lifelong qualification enhance-
ment (Springer, n.d.). Since 2011 in Estonia, a PPP
program called "Partnership for Qualification De-
velopment" has been funded (Estonian Qualifica-
tions Authority, n.d.). This program is aimed at de-
veloping, implementing, and evaluating new profes-
sional qualifications in cooperation with business
structures and other interested partners. The increase
in the level of private investments in vocational ed-
ucation becomes an integral component of sustaina-
ble economic development in European countries.
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Private investments have a positive impact on the
modernization of infrastructure, the introduction of
innovative technologies, and teaching methods,
which ultimately enables an enhancement of the
quality of vocational education, ensuring the rele-
vance of training content to the needs of the modern
labor market. For example, in France, private part-
ners are widely involved in financing educational in-
frastructure projects, where, according to the "Con-
cession" model specifics, they are responsible for
the construction and operation of infrastructure
(Grimsey & Lewis, 2007).

In the UK, the PPP model called "Private Fi-
nance Initiative" is widely used, which involves pri-
vate financing of the modernization of educational
infrastructure (Akintoye et al., 2015). An example of
PPP in the development of educational infrastructure
for vocational training of qualified specialists is the
program to strengthen the material and technical
base of educational institutions in Latvia (Ministry
of Education and Science of Latvia, n.d.) and the
project for financing the repair and modernization of
educational premises with the participation of pri-
vate investors (CEDEFOP, 2019).

In Sweden, the state acts as the main investor
in vocational education, while partnership with the
private sector is an important supplement to the state
education system. This enables an increase in the
level of employers' influence on the quality of voca-
tional training and ensures its alignment with their
needs. According to Danish legislation, companies
participate in financing vocational education pro-
jects, which gives them the right to influence the
content of training and the selection of students for
practical training. The state, for its part, provides fi-
nancial support to educational institutions, organizes
the educational process, and ensures compliance
with educational standards.

Various funding and support programs for
Public-Private Partnerships (PPP) in vocational ed-
ucation exist, including the "Dual VET Mobility" fi-
nancing program, which facilitates the mobility of
students and teachers between educational institu-
tions and companies across different European
countries (Austria, Denmark, Germany, etc.). In
Germany, there are examples where government
bodies and private enterprises jointly finance, de-
velop, and implement PPP projects in vocational ed-
ucation that have strategic significance for the coun-
try. Such projects are associated with the construc-
tion of educational institutions, upgrading their ma-
terial and technical base, and so forth. Moreover, the



projects must meet ecological safety and energy ef-
ficiency requirements and also be beneficial for pri-
vate enterprises. The partnership can be concluded
for a specific term, after which the state can renew
control over the PPP project or continue cooperation
with the private enterprise. Within the partnership,
private enterprises usually are responsible for the
technical realization of the project and its funding,
while the state ensures the provision of land and in-
frastructure, and also defines the rules for regulation
and control over the partnership's activity. In Esto-
nia, the state provides funding for specialist training
programs through PPP. Furthermore, the state allo-
cates grants to private enterprises for the implemen-
tation of joint projects in vocational education.

The active involvement of government insti-
tutions, the private sector, and educational manage-
ment bodies in regulating and financing PPP con-
tributes to the support of initiatives in vocational ed-
ucation. Specifically, Denmark has a number of fi-
nancing and incentive programs to encourage coop-
eration between the private and public sectors in de-
veloping and implementing innovative educational
projects (Ministry of Higher Education and Science,
2020). In Slovenia, PPP project funding in voca-
tional education is provided at various levels: the
central government, regional and local authorities,
and private investors. In particular, the Regulation
on the Financing of Investments in Vocational Edu-
cation (RFOI) (Uradni list, 2007) establishes the
procedure for co-financing projects and programs
implemented within the framework of PPP. In addi-
tion, active collaboration with international organi-
zations facilitates the attraction of financial and
technical support for the implementation of projects
in vocational education, which enables the enhance-
ment of its quality in European countries.

Conclusions. In general, Public-Private
Partnerships (PPPs) in vocational education within
European countries represent a dynamic and mixed
form of partnership. The leading trends in their de-
velopment can depend on numerous factors, such as
economic conditions, political circumstances,
changes in legislation, and more. Nonetheless, there
persists a collective vision of the importance of col-
laboration between the state and private companies
in preparing qualified professionals, aligned with the
needs of the contemporary labor market. The analy-
sis of the leading trends in PPP development in Eu-
ropean vocational education indicates that they are
aimed at: enhancing the efficiency of interactions
between educational institutions, state and private
establishments, civic, professional, and international
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organizations; engaging small, medium, and large
companies in the process of developing new qualifi-
cations, standards, educational programs, and the in-
troduction of innovative vocational training technol-
ogies; ensuring greater accessibility, innovation, and
quality of vocational education and its connection to
the labor market; increasing financial support for ed-
ucational institutions and businesses that conduct
practical training for students, and so on. Simultane-
ously, this form of partnership is implemented con-
sidering the specificity of the economies of Euro-
pean countries, their educational systems, and labor
market needs. Therefore, approaches to the develop-
ment of PPPs in vocational education differ across
European countries. For instance, in countries with
a low level of technological development, programs
supporting the financial backing of educational in-
stitutions might be crucial, while in countries with a
high level of development, funding for training pro-
grams for future professionals in innovative sectors
of the economy may be more pertinent.

The experience of PPP development in voca-
tional education in European countries serves as an
example for others, including Ukraine, which as-
pires to reform its vocational education system and
provide its citizens with opportunities to obtain com-
petitive professions and skills for successful careers.
Hence, the identified advantages of the trends in PPP
development in European vocational education
should be considered in the domestic practice of es-
tablishing PPPs in the field of vocational education,
namely: ensuring effective communication among
partnership participants for the exchange of experi-
ence and joint resource use; specifying clear condi-
tions of obligations and risks among partners to en-
hance their accountability for the quality of PPP pro-
ject implementation; improving mechanisms for
control and assessment of collaboration results to
timely adjust the development directions of the part-
nership; increasing the volume of financial support
for PPP projects to ensure the stable functioning of
vocational education institutions based on additional
resources; expanding public participation in the im-
plementation of PPP projects to enhance the prestige
of vocational education and its impact on the post-
war reconstruction of Ukraine, and so forth.

To achieve this in Ukraine, it is necessary to
ensure:

1. The refinement of state policy that
would facilitate support for public-private partner-
ship projects through the creation of special financ-
ing programs and state incentives for enterprises col-
laborating with vocational education institutions
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in training future qualified professionals.

2. The development of legal founda-
tions for enterprise participation in the implementa-
tion of public-private partnership projects regarding
the organization of industrial practice, internships,
mentorship training, as well as the dual form of vo-
cational education.

3. The engagement of a wide range of
stakeholders, including representatives of govern-
ment, business, industry, service sectors, educators,
students, and the public, in the development and im-
plementation of public-private partnership projects
in vocational education to enhance its quality, mar-
ket labor needs alignment, and societal prestige.
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Pegepar:

Axmyanvricms cTaTTi 3yMOBJIeHa HEOOXiAHICTIO BUSBIICHHS Ta aHANi3y MPOBIAHUX TEHACHIIH PO3BUTKY MyO-
JYHO-NTPUBATHOTO MAPTHEPCTBA Y MpodeciiiHiil OCBITI €BpONEHCHKUX KpaiH AJ X ypaXyBaHHS B HAIAroJKeHHI Jep-
YKaBHO-TIPUBATHOTO MAapTHEPCTBA B cHcTeMi mpodeciiiHoi ocBiTH YKpaiHu.

Memoto cmammi € BUSBJICHHS 1 aHaAIi3 TPOBIAHMX TEHAEHIIH PO3BUTKY MyOIi4HO-IPUBATHOTO NapTHEPCTBA Y
npodeciiiHiil 0CBITI €BPONEHCHKUX KpaiH; 3’ACyBaHHS MOXIIMBOCTEH IX ypaXyBaHHS y BITUM3HSIHINA MPaKTULI HAJIATo-
JDKEHHsI ep KaBHO-IIPUBATHOTO MapTHEPCTBa y cdepi npodeciiiHoi ocBiTH.

Memoodu: BUBYEHHS HAYKOBHX JDKEPE, 3aKOHOJIaBUNX, HOPMAaTHBHO-IIPAaBOBUX JOKYMEHTIB, EMIIIPHYHHX Ja-
HUX LI0AO IMyOJIiYHO-NPUBATHOrO MapTHEPCTBA y npodeciiiHiii 0cBiTI — I BUSBJICHHS HOTO MPOBIOHMX TEHASHIIIN
PO3BHUTKY B €BpONEHCHKUX KpaiHax; (JOpMyBaHHS BUCHOBKIB 1 pEKOMEHAAIII .

Pe3ynbmamu: Ha OCHOBI aHaNi3y Cy4aCHHMX 3aKOHOJABUYMX, HOPMAaTHBHO-TIPABOBUX JOKYMEHTIB, HAYKOBHX
IDKEpeIt, EMIIPUYHUX JaHUX BHSBJICHO Ta MIPOAHATi30BaHO MPOBiIHI TEHACHII] pO3BUTKY ITyOJiYHO-IPHUBATHOTO MapT-
HepcTBa y mpodeciiHill 0cBiTI €BpONENHCHKUX KpaiH: PO3LIMPEHHS YYaCHHKIB HapTHEPCTBA 1 PO3BUTOK HOro HOBUX
(hopM; BIUIMB apTHEPCTBA Ha MiABUILEHHS SIKOCTI podeciiHoi 0CBITH; PO3POOICHHS CIIJIBHO 3 HapTHEPaMU HaBYaJIb-
HUX NpOrpaM BiANOBIAHO O BUMOT PUHKY Ipali; 30UIbiueHHs 00csriB (iHaHcyBaHHS NpodeciiiHol OCBITH LIISIXOM
IHBECTHIII} JIepKaBHOTO Ta TIPUBATHOT'O CEKTOPIB, a TAKOK MIXXHAPOIHUX OpraHi3alliil ToIIo.

Bucnosxu: ipoigai Ternentii po3sutky [IIII1 y nmpodeciiiniii ocBiTi eBpornelcbkux KpaiH Opi€HTOBaHI Ha:
MiIBUIICHHS €PEKTHBHOCTI B3a€MOJIT Mk HABYAJIbHUMH 3aKJIaaMH, Jep>KaBHUMH Ta IIPUBAaTHUMH yCTaHOBAaMH, IPO-
MaJICBKUMH, TTpo(eciiHuMI i Mi>KHAPOJHUMHU OPraHi3allisiMy; 3alTydeHHs MalluX, CEPeIHIX 1 BEIMKUX KOMIMaHIi 10
Mpoliecy po3poOieHHs HOBUX KBalli(hiKalliid, CTAaHIAPTiB, HABYATBHHUX MPOTPaM, BIPOBAKEHHS iHHOBALIHHUX TEXHO-
yoriii ipodheciiiHOro HaBUaHHS; 3a0e3MeueHHs PIBHOTO JOCTYITYy 10 IpodeciiHoi OCBiTH, pOOOYHUX MICI[h HA PUHKY
ripairi; 30inpmeHHs (iHAaHCOBOI MIATPUMKN HABYATBHUX 3aKJIAJIB Ta ITiIIPUEMCTB, SKi 3MIHCHIOIOTH MpodeciiiHe HaB-
YaHHs CTyAeHTIiB Tomo. ChopMyITHOBaHO MPOIO3HUIIT YKpaiHCHKUM 3aKiiazaM npodeciiiHoi OCBITH IS HaJaroHKEHHS
nepxkaBHo-TipuBatHOro naptHeperBa (IIIT), a came: 3abe3nedeHHs edeKTUBHOT KOMYHIKAIil MiXK yJaCHHKaMH TapT-
HepcTBa — st 0OMIHY JOCBIZIOM 1 CITUTEHOTO BUKOPUCTAHHSI PECYPCiB; BU3HAYCHHS YITKUX YMOB, 3000B’s13aHb 1 pU3HKIB
MDK IMapTHepaMH — JUId TiABHUINEHHS PiBHS IXHBOT BIIMOBIMaIBHOCTI 32 AKicTh peamizarii npoekrtis HUIIIT; Boockona-
JIEHHS MEXaHi3MiB KOHTPOJIIO Ta OLIHIOBAHHA PE3yJbTaTiB CIIBIpAaIli — IS CBOEYACHOTO KOPUTYBAHHS HAIPsIMiB PO3-
BHUTKY TIapTHEPCTBa; 30iibIIeHHs 00csriB (hinancoBoi miarpumMkn mpoekTiB I — mis 3abe3meueHHs cTabilbHOTO
(hyHKITIOHYBaHHS 3aKIaiB IPo¢eciitHOi OCBITH Ha OCHOBI JOJATKOBHX PECYPCIiB; PO3MIMPEHHS y4acTi TPOMaICEKOCTI
B peamizarii npoektiB Al — mis migBUIEHHS TPECTIKHOCTI MpodeciiftHoT OcBiTH Ta i1 BIUIMBY Ha BiTHOBIEHHS Y K-
paiH{ B MOBOEHHUH Yac TOLIO.

KarouoBi ciioBa: nposioni mendenyii; nyonaivHo-npusamue napmuepcmeo,; npogheciiina oceima, €8poneti-
CbKI Kpainu, yCniHi npaKmuxu.
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