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Abstract

The relevance of the article is determined by the need to study models of public-private partnership that
are successfully implemented in the field of vocational education and training in the European Union
countries to take into account their positive aspects in establishing cooperation between vocational
(vocational-technical) education institutions with state and non-state partnership entities in Ukraine.

Obijective: based on the research results, to identify modern models of public-private partnership in the
field of vocational education and training in the European Union countries, to find out their peculiarities and
positive aspects for use in establishing cooperation between similar partnership entities in Ukraine.

Methods: studying legislative, regulatory documents, empirical data — to determine models of public-
private partnership in the field of vocational education and training in the European Union countries;
analysis and synthesis, generalization of views on the investigated problem - to clarify the peculiarities of
public-private partnership models in the field of vocational education and training in the European Union
countries; drawing conclusions.

Results: based on the analysis of legislative, regulatory documents, and empirical data, modern models of
public-private partnership in the field of vocational education and training in the European Union countries
have been identified, their peculiarities and positive aspects for use in establishing state-private partnership
in the field of vocational (vocational-technical) education in Ukraine have been clarified.

Conclusions: modern models of public-private partnership in the field of vocational education and
training in the European Union countries have been identified: social-normative, focused on ensuring the
quality of vocational education and training; resource-oriented, characterized by the presence of an
investment climate, verified databases, contractual relations; institutional-communicative, focused on the
development of interaction of educational service providers in the field of vocational education and training
with the labor market to improve knowledge, skills, competences, qualifications. It was found that there is
high activity in the implementation of public-private partnership projects in the field of vocational education
and training in the European Union countries, which allows government authorities to invest in
infrastructure development, support fundamental research, improve educational programs, etc., and
businesses - to achieve their own goals in terms of increasing profitability, growth of charter capital value.

Keywords: public-private partnership, vocational education and training, models, European Union

Introduction. The prospects for technical and one hand, and on the other hand - the existing de-
technological restoration of all sectors of mographic changes, uneven distribution of labor
Ukraine's economy in the post-war period on the force and the lack of funds in the country for the
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training of skilled workers and the reconstruction
of the destroyed educational infrastructure, in-
crease the role of public-private partnerships
(hereinafter - PPP) in the field of vocational (vo-
cational-technical) education  (hereinafter -
V(TE)E). This phenomenon is considered as an
interaction between the public and private sectors
to achieve the goals of sustainable development of
V(TE)E based on the implementation of the "value
for people” principle. Cooperation between the
government and business within the framework of
jointly implemented PPP projects is a promising
mechanism for financing V(TE)E. The demand for
increasing the examples of joint actions of public,
private and other partnership parties in improving
the training of qualified personnel for the needs of
national and regional labor markets necessitates
the analysis of similar models that are successfully
implemented in the European Union (hereinafter -
EU) countries in the field of vocational education
and training (hereinafter - VET).

The most diverse forms of interaction between
public and commercial partners in the VET sector
in EU countries are called public-private partner-
ships (hereinafter - PPPs), which involve partici-
pation in the implementation of joint projects of
the "third sector” (non-profit organizations). The
essence of the PPP concept is defined in the Green
Paper of the European Commission (2004) as "a
form of cooperation between public authorities
and the world of business, aimed at providing fi-
nancing, construction, reconstruction, manage-
ment, maintenance of infrastructure or provision
of services". The Commission identified four fac-
tors that usually characterize PPPs in EU countries
in the VET sector: firstly, the long duration of
relations, which implies cooperation between pub-
lic and private partners according to various char-
acteristics of the planned project; secondly, the
project is financed partly by the private sector, and
sometimes with the help of agreements between
different parties; thirdly, the important role of the
economic entity participating at various stages of
the project implementation (design, implementa-
tion, financing), compared to the public partner
focused on defining the goals to be achieved in
terms of public interests, namely ensuring the
quality of educational services provided, pricing
policy, increasing accountability for compliance
with these goals; fourthly, the distribution of risks
between public and private partners to avoid risks
that are generally borne by the public sector.

Sources. Modern models of professional edu-
cation and training in European Union countries
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have been researched by domestic scientists with
regard to comparative studies (Radkevych et al.,
2018). The features of involving private partners
in the preparation of skilled workers in the dual
education system in Germany are revealed in the
works of O. Strilets (2019). The development of
teachers and trainers of vocational education insti-
tutions in EU countries with the involvement of trade
unions is substantiated by O. Radkevych (2017Db).

The effective combination of state and private
sector resources in the development of Vocational
Education and Training (VET) in EU countries is
regulated by relevant legislation. For example, in
Austria, this is the Public-Private Partnership Act
(Bundesgesetz iiber offentlich-private Partner-
schaften, 2002). In Germany, PPP in professional
education is based on a set of regulatory acts that
establish the rules and procedures for interaction
between state institutions, the private sector, and
educational institutions, including the Vocational
Training Act (BBiG, 2005) and the Craft Guilds
Act (HwO, 2004). The main law regulating PPP in
professional education in Italy is Law No.
94/2013, known as the Professional Education
Reform Act (Camera dei Deputati, 2013). Accord-
ing to this law, PPPs are created based on con-
tracts aimed at ensuring the quality of training and
the development of skills that meet the needs of
the labor market. Similar laws regulate the devel-
opment of PPPs in the field of VET in other EU
countries with the aim of ensuring various forms
of cooperation between public authorities and the
private sector in the preparation of qualified pro-
fessionals.

Objective: based on the research results, to
identify modern models of public-private partner-
ship in the field of vocational education and train-
ing in the European Union countries, to find out
their peculiarities and positive aspects for use in
establishing cooperation between similar partner-
ship entities in Ukraine.

Methods: studying legislative, regulatory doc-
uments, empirical data - to determine models of
public-private partnership in the field of vocation-
al education and training in the European Union
countries; analysis and synthesis, generalization of
views on the investigated problem - to clarify the
peculiarities of public-private partnership models
in the field of vocational education and training in
the European Union countries; drawing conclusions.

Results and discussion. In a broad sense, PPP in
the field of VET in EU countries is considered as a
universal system of planning and market self-
regulation of mutually beneficial long-term econom-
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ic and organizational relations between public au-
thorities, local administrations, social institutions,
and the private sector with the aim of implementing
projects that represent public interest. This term was
introduced into EU secondary law through the pro-
visions of Regulation 1303 (European Parliament
and Council of the European Union, 2013), accord-
ing to which general rules applicable to European
Structural and Investment Funds (ESI) are estab-
lished. EU initiatives have shown that PPP can be an
effective means of achieving the goals of state poli-
cy by combining resources in various forms of co-
operation between public authorities and the private
sector, aimed at increasing investment in infrastruc-
ture projects or other types of operations, providing
public services through risk sharing, combining pri-
vate expertise or additional sources of capital. EU
countries demonstrate high activity in the devel-
opment of PPP, which is determined by increased
attention to social problems, the availability of
necessary budget resources. In this regard, the
PPP institute is the main priority in the develop-
ment of VET in EU countries.

The three most common types of PPP models in
the field of VET in EU countries are: the first - so-
cio-normative; the second - resource-oriented; the
third - institutional-communicative. The first type of
PPP model is most often used in Denmark, Germa-
ny, the Netherlands, Norway, and Sweden to im-
prove the quality of VET based on its integration
with the labor market. For example, among the so-
cial partners who contribute to the improvement of
the quality of VET in Denmark are the Confedera-
tion of Professionals, Professional Committees,
Trade Unions, Advisory Council, Education Work-
ers' Union, and others. Social partners strive to en-
sure that the content of educational programs meets
the needs of the labor market and the requirements
of production. Their role lies in determining the
mechanisms of cooperation with providers of educa-
tional services (professional colleges) in monitoring
labor market needs, organizing the educational pro-
cess, conducting examinations, and certification of
qualifications.

An important social partner in ensuring the quali-
ty of VET in Denmark is the Confederation of Pro-
fessionals, which includes sectoral professional
committees. These committees assess the activities
of economic sectors and specific enterprises, identi-
fy the need for new professional qualifications and
educational programs, develop and propose them for
the VET system. Professional committees operate at
the expense of employers in the respective sectors.
Danish trade unions actively participate in PPP in
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the field of VET, including adult education. Their
representatives participate in the development of
legislative initiatives, collective enterprise agree-
ments in terms of securing workers' rights to voca-
tional training and skills upgrading. At the same
time, trade unions develop cooperation with college
students, protect their interests during on-the-job
training, help resolve conflicts arising in the work-
place, assist in their transfer to other practice sites,
etc. The membership fees of students are significant-
ly lower than those of other trade union members.
Their activities related to checking the correctness of
the formation and compliance with labor agreements
between students and employers, especially in the
part of calculating earned funds, are also important.
It should be noted that the amounts of payments
during practical training are constantly changing
and in the last year reach the level of wages for
qualified workers.

PPP in the field of VET supports the activities of
the Danish Education Workers' Union. It unites
more than 10,500 teachers. The main tasks of the
Union include: conducting dialogue with the Minis-
try of Children and Education, political parties; pre-
paring statements for the Government related to the
development of policy in the education sector;
providing union members with information about
current working conditions, payment, and political
and educational trends; preparing for public cam-
paigns on issues related to vocational education,
training, and seminars for representatives of educa-
tional institutions; organizing meetings, courses,
conferences on educational and organizational top-
ics; cooperation with other trade unions at the na-
tional and international levels. The Union's activities
are also aimed at ensuring the continuous profes-
sional development of teaching staff, reducing the
ratio of the number of students per teacher; reducing
the number of general-purpose subjects and increas-
ing specialized ones; shifting the focus from voca-
tional education to individual and differentiated
learning at all levels.

The activities of the Consultative Council on
VET in Denmark, which consists of 20 members
representing social partners, heads of educational
institutions, teachers' associations, and the Ministry
of Children and Education, are of particular interest.
The Consultative Council serves as an advisory
body to the Ministry on all matters related to VET.
Its role is to monitor labor market trends, demand
for educational programs, and on this basis, develop
recommendations for implementing innovations and
improving the VET system. A successful example of
the implementation of the PPP model in Denmark is
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the Partnership for Quality program (2010), created
in collaboration with private companies that provide
financial and technical support and ensure conditions
for internships and practical training for students.

In the Netherlands, business associations and
trade unions cooperate with education service pro-
viders on the basis of PPP in VET, participating in
the determination of professional qualification struc-
tures and in the work of examination commissions.
Currently, there are over 160 joint PPP initiatives in
the VET sector in the country. They involve provid-
ing vocational training to students and engaging a
significant number of leading large and medium-
sized companies for this purpose. Under these condi-
tions, a new level of joint activity is formed, which
partially goes beyond educational programs but is
closely related to them. Sectoral ministries (with the
leading role of major companies) participate in es-
tablishing close relations with the state VET system
at all levels.

The PPP initiative gained further development in
2020 when the national industrial policy of the
Netherlands shifted to support high-tech sectors of
the economy: agro-industrial, biological, chemical,
digital, "smart" economy, and so on. In view of this,
the PPP in the VET sector in the Netherlands ac-
quired features such as: defining share ownership;
generating own profit and, thus, ensuring independ-
ence from state subsidies; intermediate evaluation
conducted by evaluation committees based on ad-
herence to guiding principles (financial resources are
allocated based on the results of an open competition
for subsidies) to support PPP projects in the VET
sector; management of each initiative is open and
adapted to changing conditions. To improve the
quality of vocational training for future specialists in
the Netherlands, the "Technological Platform for
Vocational Education™ program (2021) operates. It
allows educational institutions and enterprises to
jointly develop online courses, introduce modern
production technologies, including distance learning
technologies.

In Germany, PPP develops taking into account
the current policies in the field of VET at the federal
and regional levels. This involves the expansion of
the dual education model and the influence of the
private sector labor market on the state VET system.
That is, the state finances public vocational schools,
while the private sector provides workplace training
(dual education). Currently, there are 450 main pro-
fessions in Germany, 344 of which are trained with-
in the dual education system. Despite the fact that
entrepreneurs participating in such a program invest
significant amounts, they receive substantial bene-
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fits. All the funds they invest in training specialists
return with profit in just 9 months, at most - in 2-3
years (Strilets, 2019, p. 56). German companies vol-
untarily and systematically implement dual educa-
tion at their own expense because they believe that
this will better meet their need for skilled workers.
This saves money on recruitment and adaptation of
workers, nurtures a younger generation of workers
according to the corporate culture of enterprises, and
prepares specialists capable of engaging in work from
the first days and performing it at a high professional
level (Strilets, 2019, p. 56).

PPP policy in the field of VET in Germany is
represented in the Vocational Education and Train-
ing Act (Berufsbhildungsgesetz, 2005), as well as in
regulatory and legal documents and instructions. It is
also revealed in the clear requirements for educa-
tional programs and the conduct of exams provided
in dual education. Companies comply with the re-
quirements of professional standards that cover a set
of competencies for each professional qualification
and criteria for assessing the achieved level of pro-
fessional competence of those who obtain a profes-
sional qualification.

Before starting their education, companies and
future students enter into a training agreement, the
validity of which is limited to the duration of the
training. In addition to the agreement, training enter-
prises are required to draw up a production plan,
which indicates what students have to learn during a
certain period of training. The training agreement,
along with the plan for its implementation, is sub-
mitted to the competent authorities, primarily the
chambers of commerce or trade. The competent au-
thorities monitor compliance with the necessary
conditions and also examine the success of the stu-
dents. In addition, Germany has a program called
"Initiative for Vocational Education and Training
(Bildungsketten)™" (2023). Its goal is to improve the
quality of vocational education and increase the lev-
el of accessibility for different social groups.

In the German dual VET system, workplace men-
tors play a leading role. According to the Regulation
on the Organization of VVocational Training, they are
responsible for its quality. Their main task at the
enterprise is to provide students with practical train-
ing in a specific profession (Radkevych, 2017, p. 8;
2017a). Upon completion of their training, graduates
are not obligated to remain with the company where
they studied. Similarly, the companies are not re-
quired to retain the graduates as employees, unless
specific commitments were made. Among the prob-
lems that exist in the German dual education model
is the limited access of women to businesses, as
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more men are enrolled in training. This indicates a
prevalence of offered professional qualifications in
the labor market that require physical strength.

In Norway, PPP in the field of VET is developed
through the joint efforts of enterprises and educa-
tional institutions, with the support of a mediating
organization in the vocational training of future spe-
cialists and the assessment of their results during
two years of training. In this country, PPP is based
on cooperation between government structures, the
private sector, and educational institutions to ensure
the quality of VET that meets the needs of the labor
market and society as a whole. The main legislative
acts establishing PPP rules in Norway are the "Law
on Public-Private Partnership” (1999) and the "Law
on Vocational Education” (2018). According to
these laws, the government facilitates the creation of
a favorable environment for the development of
partnerships between public and private organiza-
tions and ensures their interaction at the legislative
and financial level.

An example of a PPP in Norway is the "Norwe-
gian Technology College™ project, which is a result
of cooperation between the government, private
companies, and educational institutions. This project
aims to provide high-quality vocational education in
the field of technology that meets the needs of the
modern labor market. In addition, PPP actively sup-
ports the development of a dual system of vocational
education, which combines theoretical learning in
educational institutions and practical training at
workplaces in private companies (Norwegian Minis-
try of Research, 2018). Through such cooperation,
flexibility and adaptability of educational programs
are achieved, the quality of training is improved,
and sustainable development of the VET sector
IS ensured.

The objectives of PPP in the field of VET in
Sweden include: ensuring the connection of educa-
tional and professional qualifications in accordance
with the requirements of the European Qualifica-
tions Framework, adapting the content of VET to
meet the needs of employers, abilities and opportu-
nities of learners; ensuring territorial and economic
efficiency of education, gender equality of workers
in each profession, and more. Their implementation
is crucial in the activities of all PPP stakeholders,
namely: the public sector, trade unions, non-profit
and private sectors, and civil society organizations.
Cooperation between interested parties of PPP aims
to ensure the quality of VET. The public sector is
responsible for coordinating the demand and supply
of full and partial qualifications or micro-
qualifications; developing and updating standards
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and educational programs, taking into account the
requirements and needs of the labor market, as well
as the specifics of inclusiveness and lifelong learn-
ing continuity. The public sector also finances the
activities of educational service providers (public
and private).

In Sweden, there are several programs and initia-
tives aimed at supporting PPPs in the VET system to
ensure the quality of training for future profession-
als. For example, the National Agency for Education
ensures the development and implementation of
educational standards and programs and promotes
the improvement of VET quality based on the sup-
port of PPP development (National Agency for Edu-
cation (Skolverket) (n.d). This agency also ensures
the conditions for students aged 16 to 19 to acquire
full secondary vocational education or vocational
training for adults aged 20 and older with incom-
plete secondary education at municipal administra-
tions. Educational programs are offered in specific
industry areas where there is a clear demand for
qualified and professionally competent specialists.
They combine theoretical and practical training in
close cooperation with employers.

A party to PPP in the field of VET in Sweden is
the public employment service of the Ministry of
Labor of Sweden, which coordinates vocational
training at the workplace and retraining of the adult
population for industries with a shortage of skilled
labor. Training courses (from 3 to 12 months) are
implemented in private sector training centers locat-
ed throughout the country so that even those living
in remote areas can study, including remotely. The
Federal Government finances vocational training at
the workplace. In addition, the Government reim-
burses the costs of the unemployed, depending on
the forms of training. At the same time, the unem-
ployed receive a monthly allowance for living ex-
penses from the public employment service.

The active partner in the PPP in the field of VET
is the Swedish Industrial Council, which in 2004
created a network of technical colleges. PPP in-
cludes consortia of municipalities (regional and local
authorities), providers of educational services (main-
ly vocational schools, colleges, but sometimes uni-
versities), and private companies. They jointly strive
to ensure: coherence between the demand and sup-
ply of skilled workers in the labor market; updating
educational programs that reflect the availability of
appropriate equipment, training technologies in a
real production environment, and constant interac-
tion between students, teachers, and company staff.
Achieving the goals of cooperation depends on the
partnership between the authorities, companies, and
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providers of educational services. Training is con-
ducted both in the traditional form and in the dual
form. This allows graduates to be employed in in-
dustrial companies or to choose educational pro-
grams for further education, for example, at univer-
sities. The PPP contributes to ensuring creative and
stimulating learning and quality control of VET in
each technical college, taking into account the tech-
nical and technological requirements of a specific
industry. In addition, private companies offer intern-
ships for teachers, and students are taken for season-
al or permanent work after completing their studies.

The second PPP model in the field of VET is re-
source-oriented, characterized by the presence of an
investment climate, reliable databases, and contrac-
tual relations. This PPP model is focused on increas-
ing the level of funding for the VET system in order
to increase the human resources, educational infra-
structure, etc., needed for the labor market. It is
about financing high-tech educational equipment for
laboratories, developing and updating educational
programs for the training of qualified personnel for
enterprises. Resource-oriented PPP models are most
widespread in Belgium and Austria. In particular,
the development of PPP in the field of VET in Aus-
tria is based on the conclusion of contracts. This
contributes to the improvement of students' career
opportunities in production and the support of pro-
fessional development of teachers. Budgets of voca-
tional schools are distributed on a competitive basis.
Professional training of future specialists based on
PPP positively affects the increase in the attractive-
ness of VET, as well as the growth of the values of
professional qualifications in society and, in particu-
lar, among the student youth.

In Belgium, the PPP in the field of VET is fo-
cused on modernizing resources for quality assur-
ance of the organization of the educational process.
PPP is regulated by general national education legis-
lation and is implemented based on a contract be-
tween employment agencies, investors, and provid-
ers of educational services. Significant attention is
paid to the vocational education of migrants for their
successful integration into local culture through em-
ployment. Funding is carried out with state funds.

At the same time, research results on modern PPP
models in the field of VET in EU countries indicate
the existence of various types of financial support
for dual education, including the application of sub-
sidies. In particular, in Austria, financial grants are
provided both during the employment of students,
according to the collective agreement in the first
year of apprenticeship, and each subsequent year of
their employment within apprenticeship programs
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(Radkevych et al., 2018, p.162; 2017b; Radkevych,
2021). Financial support for VET is funded through
social bonds. This helps to solve problems related to
the increasing level of youth unemployment, espe-
cially among immigrant families. Therefore, the dual
form of obtaining vocational education can be intro-
duced as an infrastructural regional model that en-
sures the interconnection of systems: forecasting the
needs for qualified personnel, professional self-
determination, vocational education, evaluation of
professional qualifications of teaching staff, includ-
ing mentors in production. The relationships be-
tween the parties are characterized by a flexible,
consensus-based, and collegial management system.
Each system influences the development of the oth-
er, and one cannot exist without the other. It is the
integrity and simultaneous distribution of functions
among participants that ensure the effectiveness of
the dual form of education (Strilets, 2019, p. 57).

The third PPP model in the field of VET is insti-
tutional-communication, aimed at developing the
interaction between educational institutions and the
labor market to improve knowledge, skills, compe-
tencies, and professional qualifications. An example
of successful implementation of such a PPP model is
Italy, where the Central Government collects data
for forecasting labor market needs in professional
qualifications. Equally important participants of PPP
are regional chambers of commerce, employers'
organizations, and private companies. This coopera-
tion contributes to the improvement of various forms
of data collection and forecasting used to meet the
needs of different sectors of the economy in infor-
mation about professional profiles of workers and
their skills needs. PPP in Italy in the field of VET is
regulated by subordinate acts and unites the Ministry
of Labor and Social Policy, chambers of commerce,
statistical bodies, etc. PPP focused on supporting
VET is financed by state funds and partially by the
funds of chambers of commerce. One of the initia-
tives to establish cooperation between vocational
education institutions and Italian companies to de-
velop and support students' professional skills for
their employment is the "Skills for the Future"
program (2023), funded by the state and partners
from the private sector.

PPP in the field of VET in Portugal, according to
the Framework Agreement of social partners, covers
a significant number of stakeholders from the public
and private sectors (sectoral ministries, companies,
educational service providers, technology centers,
innovation and research centers, trade unions, pro-
fessional associations, clusters, etc.). In particular,
the National VET Agency of Portugal is responsible
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for vocational and adult education, which is carried
out in secondary schools (public, private), in voca-
tional education centers, adult education centers, as
well as for defining, validating, and certifying com-
petencies (VNFIL). Nowadays, they are called Qual-
ification Centers. As of January 1, 2022, there were
459 public schools in Portugal offering VET pro-
grams and 234 specialized institutions for vocational
and adult education, as well as 316 Qualification
Centers (ANQEP, SIGO 21 (10) 2022). Almost
110,000 students are mastering primary VET pro-
grams. Of these, 60% study in state VET institutions
located in various regions of Portugal.

Adult education is coordinated by the Institute of
Employment and Vocational Training, which has 53
employment centers and one vocational training and
rehabilitation center in its structure. These centers
implement industry-oriented training programs, de-
veloped jointly with employers and professional
organizations. In the implementation of PPPs in the
field of VET in Portugal at the local level, municipal
communities actively participate, in particular in
forecasting the needs for skilled labor for the labor
market, planning the development of vocational
education institutions involving companies, em-
ployment agencies, etc.

Thus, the positive practices of PPP in the field of
VET in Portugal include: the introduction of a labor
market needs forecasting system in qualifications
(SANQ); updating the national catalog of qualifica-
tions (NCQ) with the participation of sectoral (sec-
toral) qualifications councils (SCQ); carrying out
vocational training for people without detachment
from production in all proposed educational pro-
grams, recognition, validation, and certification of
competencies (RVCC) with the participation of
companies, social partners; establishing cooperation
between the National VET Agency (ANQEP), quali-
fication centers, local authorities, and employers.

The National Catalogue of Qualifications is not
supplemented with new qualifications without con-
sultations with the relevant sectoral councils on
qualifications. The powers of sectoral councils on
qualifications include: supporting the National
Agency for VET in the development of qualifica-
tions; defining the needs for updating the National
Catalogue of Qualifications; improving the connec-
tion with PPP participants; disseminating the work
carried out by sectoral councils; presenting and dis-
cussing proposals for the introduction and replace-
ment of qualifications; and promoting the National
Catalogue of Qualifications as a strategic tool of the
National Qualifications Framework. In Portugal,
there is also the "Education and Training" initiative
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(2020), which aims to ensure the development of
workers' competencies that meet the demands of the
labor market and the country's economy. The pro-
gram promotes the development of partnerships be-
tween vocational schools and private enterprises, the
development of innovative teaching methods, and
the improvement of the qualification levels of teach-
ers and trainers.

Examples of PPPs in the VET sector in France
are associated with the implementation of new edu-
cational legislation in 2013. It concerns a joint edu-
cational initiative, where the benefits of new cam-
puses are extended not only to large companies but
also to the entire cluster of small and medium-sized
enterprises, especially those that are subcontractors
to large economic partners at regional and national
levels. Private companies finance VET and also
provide services in kind: staff, tools, equipment,
technology, etc. As a result, campuses are directly
linked to industry in areas such as encryption, com-
puterization, high-tech training, etc. Employers sys-
tematically participate in organizing campus activi-
ties, including updating the content of educational
programs, taking into account local labor market
needs for professional skills. Campuses contribute to
increasing the competitiveness of graduates in two
ways: a) the first is a thorough study of the charac-
teristics of the economic sector, which allows them
to assess the specialized needs of all large and small
companies; b) the second method is based on a PPP,
founded on close connections with the business,
which promotes timely adjustment of educational
programs. Cooperation between state and private
partners has deepened over time and has become the
leading model for the development of France's VET
system. This has led to an increase in government
allocations for the opening of campuses, with the
aim of expanding the training of qualified personnel
for high-tech industries.

In order to ensure the development of qualifica-
tions and professional training of specialists accord-
ing to the needs of the labor market, Competence
Centers have been operating in France since 2013
(2021). These Centers are innovative platforms that
bring together enterprises and other structures to
develop and implement new professional training
programs focused on practical skills and competen-
cies of qualified personnel needed in the labor market.

Conclusions. To summarize the presented
material, we note that the implementation of
modern PPP models in the field of VET in EU
countries is regulated by a complex of federal and
regional educational laws. PPP projects are
financed by state funds, private companies,
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enterprises, various investment funds based on
bilateral contracts, agreements, memoranda. This
contributes to the expansion of innovative
partnership of educational service providers with
private and non-commercial PPP entities aimed at
modernizing educational infrastructure, educational
programs, teaching tools, etc.

Based on the consideration of the positive
aspects of PPP models implemented in EU
countries for the development of VET,
recommendations have been identified for
establishing cooperation between PPP actors in the
field of VET in Ukraine, namely:

— Regulation of PPPs through legislation to define
the rights and obligations of each partner, as
well as control mechanisms for compliance with
the quality and distribution of costs, etc.;

— Defining clear roles and responsibilities of each
PPP partner, the degree of responsibility borne
by PPP actors for decision-making;

— Ensuring planning and monitoring of PPP
projects (developing plans and monitoring
mechanisms, evaluating the results of PPP
projects in the field of VET). This will allow to
control the quality of PPP projects and the
achievement of partnership goals;
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Pedepar

Axmyanvuicms CTaTTI 3yMOBIIOETHCS HEOOXIAHICTIO JOCIIIKEHHST MOJIeJIeH MyOIiYHO-TIPUBATHOTO HapT-
HEpCTBa, 1110 YCIIIIHO Peai3oByIOThCs Y cdepi npodeciiiHoi ocBiTH 1 HaBUaHHS B KpaiHax €BpOMeichKoro
Coro3y [t BpaxyBaHHsI X MO3UTHBHUX aCIIEKTIB y HAJAaro/HKEHHI CHiBPOOITHUITBA MIXK 3aKJIaJaMu TIpode-
CiiiHO1 (podeciiHO-TEXHIYHOT) OCBITH 3 JIEPKaBHUMH Ta HEIEPKAaBHUMU Cy0’€KTaMU TApTHEPCTBA B Y KpaiHi.

Mema: Ha OCHOBI pe3yNbTaTiB AOCHIHKEHHS BU3HAYUTH CydYacHI MOJENi IMyOIi4HO-TIPUBATHOTO HapT-
HepcTBa y cdepi npodeciitHoi 0cBiTH 1 HaBUaHHS B KpaiHax €Bporneiickkoro Coro3y, 3’scyBaTu iX 0co0iu-
BOCTI Ta TMO3UTHBHI aclEKTH Ui BUKOPUCTAHHS Y HaJaroJDKEHHI CIiBPOOITHHIITBA MK MOJIOHUMH
cy0’exTamu mapTHEpCTBa B YKpaiHi.

Memoou: BUBUEHHSI 3aKOHO/IaBYMX, HOPMATUBHO-TIPABOBUX JOKYMEHTIB, EMIIPUYHHUX JaHUX — IJISI BU-
3HAYEHHS Moelel MmyOIiYHO-IPUBATHOTO MapTHEPCTBa Y cepi mpodeciiiHoi OcBiTH 1 HaBUYaHHS B KpaiHax
€Bporneiicbkoro Coro3y; aHami3 i CHHTE3, y3araJbHEHHS MOTJISIIB MO0 JOCHIIKYBAHOI MPOOIEMH — JIs
3’scyBaHHS 0COOIMBOCTEN Mojenei myOIiyHO-IPUBATHOTO MapTHEpCTBa y cdepi mpodeciiiHol OCBITH 1 Ha-
BYaHHSA B KpaiHax €Bpomnericbkoro Coro3y; GopMyBaHHS BUCHOBKIB.

Pe3ynomamu: Ha OCHOBI aHali3y 3aKOHOJABYMX, HOPMATHBHO-TIPABOBHMX JOKYMEHTIB Ta €MIIIPUYHUX
JAaHUX BU3HAUYEHO Cy4yacHI Mojesl MyOJIi4HO-TIPUBATHOTO MapTHEPCTBA y cdepi npodeciiiHoi ocBITH 1 Ha-
BYaHHA B KpaiHax €Bpomneiicbkoro Corosy, 3°5ICOBaHO X 0COOIMBOCTI Ta MO3UTHBHI ACMEKTH JJIs1 BUKOPHC-
TaHHS Y HaJaro/JKeHH1 JIep’KaBHO-IIPUBATHOTO MapTHEPCTBa y cdepi npodeciitHoi (podeciiiHo-TEXHIYHOT)
OCBITH B YKpaiHi.

Bucnoexu: Bu3HaueHO cy4yacH1 Mojieil myOII4HO-TIPUBATHOTO AapTHEPCTBa y cepi npodeciiiHoi OCBITH
1 HaBYaHHA B KpaiHax €Bpormeiicbkoro Coro3y: colialbHO-HOPMAaTHUBHY, 30pI€EHTOBaHY Ha 3a0e3MeueHHs
SKOCTI MPOQECiitHOI OCBITH 1 HaBYAHHS; PECYpCOOPIEHTOBAHY, L0 XapaKTEPU3YEThCS HASBHICTIO 1HBECTHU-
LIHHOTO KJIiMaTy, NepeBipeHux 0a3 JaHWX, JOTOBIPHUX BIJHOCHH; IHCTHTYLIHHO-KOMYHIKaTHBHY, 30pi€H-
TOBaHy Ha PO3BUTOK B3a€MOJII MPOBaiJIepiB OCBITHIX HOCIyr y cdepi npodeciiiHoi OCBITH 1 HaBYaHHS 3
PUHKOM Mpalli 3 METOI BIOCKOHAJIEHHS 3HAaHb, HABMUOK, KOMIIETEHTHOCTEH, KBali(hiKarliii.

3’s1cOBaHO BHCOKY aKTHBHICTh peaiizallii MpOEKTIB MyOJIIYHO-TIPUBATHOTO MAapTHEPCTBa y cdepi mpode-
CiifHOT OCBITH 1 HaBYaHHS B KpaiHax €Bpormeiicbkoro Coro3y, IO Ja€ 3MOTy JIep)KaBHUM OpraHaM BIaju
3IACHIOBATH BKJIAJ y PO3BUTOK 1HPPACTPYKTYpH, MIATPUMKY (PYyHIAMEHTAIBHUX AOCIIIKEHb, yIOCKOHA-
JICHHS OCBITHIX MPOrpaM TOINO, a Oi3HECY — JocAraTH BJIACHMUX LW 100 MiJBUIIEHHS MPUOYTKOBOCTI,
3pOCTaHHS BapTOCTI CTATYyTHOTO KarliTamty.

Kurouosi ciioBa: nyoniyno-npusamue napmuepcmaeo, npogecitina oceima i HA84aHHs, MOOeli,
Eeponeticokuti Cor3
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