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Abstract.

The actuality of the article was determined by the need to substantiate the main trends in the development of the
public-private partnership in the field of vocational education and training in the European Union countries. The trends
had to be considered in the establishment of a partnership between the government, business, the public and vocational
(vocational and technical) education in Ukraine for the training of qualified workers according to the needs of labour
market.

The goal was to identify and characterize the main trends in the development of the public-private partnership in
the field of vocational education and training in the European Union countries, to ascertain the possibilities of consid-
ering them in domestic practice while realizing the potential of partnership in Ukrainian vocational (vocational and
technical) education.

The methods included the study of scientific sources, legislative, regulatory and legal documents, empirical data on
the development of the public-private partnership in the field of vocational education and training in the countries of the
European Union to identify the state of the research problem. Theoretical analysis and synthesis, generalization of views
on the investigated problem were used to determine the main trends in the development of the public-private partnership
in the field of vocational education and training as well as for the formulation of conclusions.

The results were based on the analysis of the latest legislative, regulatory and legal documents, scientific sources
and empirical data, which allowed to determine the main trends in the development of the public-private partnership in
the field of vocational education and training in the European Union countries. The proposals for institutions of voca-
tional (vocational and technical) education, private companies, enterprises, the public sector in the development of sus-
tainable public-private partnership were formulated.

Conclusions. The main trends in the development of the public-private partnership in the field of vocational edu-
cation and training in the European Union were highlighted. Firstly, the motivation for the development of the partner-
ship was based on financial incentives for the training of qualified specialists and their further successful employment.
Secondly, the public-private partnership was regulated by federal and regional legislation in the field of vocational
education and training and was implemented on the basis of contractual relations and co-financing. Thirdly, the risks of
the public-private partnership in the field of vocational education and training were related to issues of quality assurance
and compliance of professional skills with the ever-changing requirements of the labour market. Fourthly, the role of
the private sector was higher than the role of the regulator of the service provider in the field of vocational education
and training, as the private sector had a greater interest in the quality of professional skills. Finally, the private sector
was motivated to solve the problems that concern the professional skills compliance to the needs of the labour market
and market competition.

Keywords: public-private partnership, vocational education and training, trends, contractual relations,
European Union.
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Introduction. The demand of society and the na-
tional economy for highly qualified and profession-
ally mobile specialists especially in war and post-
war times actualizes the role of the public-private
partnership (PPP) as an effective mechanism for at-
tracting private capital in the field of domestic vo-
cational (vocational and technical) education and
training (hereinafter VET) with the aim of modern-
izing its infrastructure, professional qualifications,
developing educational programmes, introducing
innovative forms and technologies of vocational
training and professional development of teaching
staff, systems for monitoring the quality of VET in-
stitutions graduates training for work and further
education (Radkevych, 2012).

PPP as a system of contractual relations between
public and private partners is introduced for mutu-
ally beneficial cooperation on a long-term basis
with the aim of achieving social and economic ef-
fects. In particular, the public partner in contractual
relations in Ukraine is the Cabinet of Ministers or
another central/local executive body authorized by
it, an economic entity operating on the basis of the
state form of ownership, or an executive body of
local self-government that is a party to a contract
concluded within the framework of PPP
(Verkhovna Rada Ukrainy, 2010). A private part-
ner is a business entity that operates on the basis of
a private form of ownership. Due to this form of
interaction, the government is able to attract private
companies to the implementation of PPP projects.
That means sharing with the private sector the re-
sponsibility for the amount of capital investments
in the development of VET. The capital invest-
ments are not affordable for the country's budget to
provide independently in the conditions of martial
law. PPP projects are financed through the re-
sources of private partners, state and local budgets
and other sources that are not prohibited by the law
(Verkhovna Rada Ukrainy, 2010). At the same
time, the private companies involved in the imple-
mentation of such projects receive state support by
providing state and local guarantees at the expense
of state and local budgets, access to innovations in
the field of education and science.

One of the key external stakeholders of PPP is
the public. Those can be trade unions, consumer
protection agencies, religious organizations, pro-
fessional associations and other non-governmental
public organizations dealing with issues of social
development (Radkevych, 2022).

A common type of PPP in Ukraine is educational
and practical industrial centres on the basis of VET
institutions. PPP are also realized in formation of a
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regional order for the training of qualified special-
ists, preparation of legislative and regulatory docu-
ments, development of professional and educa-
tional standards, anticipatory updating of the pro-
fessional education content considering technical
and technological changes in the branches of econ-
omy, implementation of industrial training and
practice at workplaces (dual education system), or-
ganization of the teaching staff training in the con-
ditions of high-tech industries, participation of so-
cial partners in state qualification commissions, su-
pervisory and regional councils of vocational edu-
cation, conducting professional orientation, devel-
opment of mentoring at work, etc. (Radkevych,
2011). The experience of PPP development shows
the effectiveness of partnership relations between
the government and the private business in attract-
ing investment resources for the implementation of
projects in the field of VET in order to meet the
needs of the labour market in qualified specialists
(Basyl et al., 2020). At the same time, there is a
need to analyse the main trends in the development
of the PPP in the field of vocational education and
training in the European Union (EU) and the imple-
mentation of progressive ideas in the domestic prac-
tice of partnership between the government, busi-
ness and the public in the training of qualified spe-
cialists according to the needs of the labour market.

Sources. The interaction between domestic pub-
lic and private partners on a contractual basis is reg-
ulated by the Laws of Ukraine "On Public-Private
Partnership” (Verkhovna Rada Ukrainy, 2010),
"On Employer Organizations, Their Associations,
Rights and Guarantees of Their Activities"
(Verkhovna Rada Ukrainy, 2013), as well as its
specifics are determined in the National Economic
Strategy for the period until 2030 (Cabinet of Min-
isters of Ukraine, 2021), the State Strategy for Re-
gional Development for 2021-2027 (2020) and in
the Sustainable Development Goals of Ukraine for
the period until 2030 (Verkhovna Rada Ukrainy,
2019). The public-private partnership in the field of
VET is also regulated by educational legislation,
namely: the Law of Ukraine "On Education”
(Verkhovna Rada Ukrainy, 2017), the Law of
Ukraine "On Vocational (Vocational and Tech-
nical) Education (Verkhovna Rada Ukrainy, 1998).

The goals of partnership development in the
field of vocational education and training are up-
dated in the tasks of the Strategy for the Develop-
ment of VVocational (Vocational and Technical) Ed-
ucation for the period until 2023 (Ministerstvo
osvity i nauky Ukrainy, 2020). In particular, the
task under the direction "Implementation of PPP
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projects” provides for creation of educational and
practical centres with the participation of private
partners, joint financing of VET institutions, in-
volvement of production workers in teaching in
VET institutions. The direction of “Involvement of
employers, business partners, public associations in
the implementation of innovative production tech-
nologies, forms and methods in VET, evaluation of
learning outcomes provides internships of VET
teachers in production companies and service in-
dustries within the scope of professional activity,
involving employers in the development/updating
of VET standards and educational programmes,
spreading the practice of VET according to the dual
education system. Conceptual provisions regarding
the modernization of vocational education and
training on the basis of PPP are disclosed in the
concepts of implementation of state policy in the
field of vocational education and training "Modern
Vocational (Vocational and Technical) Education”
for the period until 2027 (Cabinet of Ministers of
Ukraine, 2019); implementation of the dual educa-
tion system (Cabinet of Ministers of Ukraine,
2018), etc.

In the EU countries the interaction of service
providers in the field of vocational education and
training is regulated by federal and regional legis-
lation, as well as reflected in the materials of the
Declaration of the European Ministers for Voca-
tional Education and Training, and the European
Commission, on enhanced European cooperation in
vocational education and training (European Centre
for the Development of Vocational Training,
2002), The Bruges Communique on enhanced Eu-
ropean Cooperation in Vocational Education and
Training (European Centre for the Development of
Vocational Training, 2010), Rethinking Education:
Investing in Skills for Better Socio-Economic Out-
comes (European Centre for the Development of
Vocational Training, 2012).

The goal was to identify and characterize the
main trends in the development of the PPP in the
field of vocational education and training in the EU
countries, to find out the possibilities of taking
them into account in the domestic practice of part-
nership in vocational (vocational and technical) ed-
ucation of Ukraine.

The methods included the study of scientific
sources, legislative, regulatory and legal docu-
ments, empirical data on the development of the
public-private partnership in the field of vocational
education and training in the countries of the Euro-
pean Union to identify the state of the research
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problem. Theoretical analysis and synthesis, gener-
alization of views on the investigated problem was
applied to determine the main trends in the devel-
opment of the public-private partnership in the field
of vocational education and training as well as for
the formulation of conclusions.

Results and discussion. In the EU the PPPs in
the field of vocational education and training are
used for the public provision of services by the pub-
lic sector for the construction or modernization of
educational infrastructure, while private partnership
refers to any initiatives related to the private or non-
state sector. This includes civil non-profit organiza-
tions and those associated with making a profit (Lat-
ham, 2006). For the latter, they tend to be corpora-
tions that have the resources and willingness to take
on social responsibility.

In a broad sense, PPPs are considered as a form
of interaction between state authorities and busi-
nesses in the social and economic spheres, regard-
less of the goals, terms, and procedures of such in-
teraction. For example, it can be government pur-
chases, leases, contracts for the delivery of goods, pro-
vision of services, etc. In a narrower sense, PPPs are
interpreted as a mechanism for the use of private capi-
tal with the help of business people, who make it pos-
sible to expand the capabilities of the public sector and
private companies through the allocation of additional
funds for investments in the development of infrastruc-
ture and professional skills of employees.

Partnership is used for activities that require joint
definition of goals, decision-making and awareness
of risks. Therefore, PPP focuses on the joint respon-
sibility of both the public and private sectors for the
development of professional skills, maintenance of
infrastructure and provision of various services.
Taking that into consideration, the interest of all
governments of the world in PPP is growing (Moore,
2005). That form of partnership was recognized in
1992 at the UN conference on sustainable develop-
ment of the environment, the Earth Summit in Rio.

There are several ways to classify PPP develop-
ment guidelines, including those related to the cost-
benefit analysis and those related to the PPP project
management. In order to implement the first type of
PPP projects, a mathematical model was developed
(Hart, 2003). It is used to determine the advantages
of such a partnership. For the implementation of PPP
management projects, the National Association of
State Information Directors proposed a practice-ori-
ented model. According to the model the PPP pro-
jects in the field of vocational education and training
are implemented more effectively (NASKIO, 2006).
The model consists of eight blocks, the content of
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which includes interest on the part of management,
statutory basis for partners, direct involvement of the
public sector, a qualitatively developed plan, effec-
tive communication with interested parties, ex-
tended opportunity, success of partners, clearly de-
fined management processes. For example, Mi-
crosoft Corporation in the EU countries, based on
the practice-oriented PPP model, develops partner-
ships with Ministries of Education, central and local
authorities, other public and private organizations to
enable students and teachers of educational institu-
tions to realize their full potential in learning and
teaching on the basis of digital technologies. Mi-
crosoft's initiative includes educational grants, Fresh
Start for Computers and licensing programs. The re-
sults of this partnership are the development of a
curriculum for managing the professional develop-
ment of teaching staff in educational institutions on
the digitalization of education (Quah et al., 2010).
PPPs are also considered as an effective way of
managing state assets and providing certain services
to citizens, institutions, educational institutions, etc.,
that is, a "tool of modern state management™ as well
as a way to reduce risks in infrastructure projects.
Under those conditions, the public sector is fully in-
sured against risks related to assets (including de-
sign, construction, operation of infrastructure) and
becomes the buyer of the product, therefore, the gov-
ernment does not pay if the service is not provided
or is provided in violation of requirements and
standards. In the EU countries, PPPs is expected
more than from ordinary social partnership, namely
long-term relations for finding new solutions and
achieving a common goal. Under modern condi-
tions, PPP projects are a key means of achieving the
goals of sustainable development of society, econ-
omy, etc. Researchers believe that the means of re-
alizing the goals of sustainable development include
the spread of high technologies, the development of
human potential, quality education and global part-
nership (Huang & Quibria, 2015). The greatest in-
fluence on the goals of sustainable development is
carried out through the implementation of PPP pro-
jects in the field of education and, in particular, vo-
cational education and training. The participation of
a private partner in educational projects makes it
possible to increase the level of graduates’ employ-
ment in the acquired profession, to expand design
and construction opportunities through the construc-
tion of energy-efficient educational institutions, and
the introduction of innovative technologies into the
educational process. After all, expanded access to
technological innovations within the PPP frame-
work contributes to the growth of professional skills,
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the development of new educational courses in order
to meet dynamic technical and technological
changes in production.

The real contribution of PPP to the achievement
of the sustainable development goals over the next
15 years in the EU countries is to create a digital
platform for using its capabilities in matters of envi-
ronmental transformation and building a better
world, as well as international integration, joint de-
cision-making, expanding partnerships in the field
of professional education and training, considering
the private sector and strategies for resource provi-
sion of partnerships in the EU. In addition, social in-
tegration is ensured with non-commercial partners
who deal with the problems of youth unemployment,
including migrants, etc. The implementation of PPP
projects in the EU countries makes it possible to es-
tablish interaction between the world of work and
service providers in the field of vocational education
and training using various means: a combination of
training in an educational institution and in the pro-
duction company (dual education system), profes-
sional orientation, participation of employers in the
development of professional qualifications, educa-
tional programmes, curricula, assessment standards,
etc. Such a contribution to the development of profes-
sional skills is especially important in those areas of
the economy where there is a need for qualified per-
sonnel, especially for newly established enterprises.

PPP has significant potential for improving the
quality and availability of vocational education and
training in the informal economy. We mean the
companies that work in the informal sector of the
economy and are not included in the official com-
munication environments between public educa-
tional institutions, organizations and employers. The
educational strategies and tools necessary for the de-
velopment of partnerships are discussed in those of-
ficial communication environments. The informal
economy has a negative impact on the private sec-
tor's use of public funds under PPP. At the same
time, there are opportunities to encourage PPP in the
informal economy, where they can potentially have
an impact on improving the quality of vocational ed-
ucation and training.

In the EU countries, there is a growing interest in
the implementation of PPP projects at the local level,
with a bias towards partnerships between individual
educational institutions and commercial firms. They
play an important role in determining the local la-
bour market demand for professional skills in order
to shape the system of vocational education and
training to meet those needs. Involvement of provid-
ers of vocational education and training services
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with experience in the informal sector of the econ-
omy helps to reduce risks caused by problems of
quality assurance and employment of graduates or
financial incentives. In this context, the following
things are important, motivation of PPP participants
in the development of high-quality professional
skills and employment, transparent legal and finan-
cial conditions, awareness of risks and tools for their
prevention. After all, each partner alone cannot
achieve this result.

Considering that, the development trends of the
PPP in the field of vocational education and training
in the EU countries include, firstly, ensuring the de-
velopment of partnership participants motivation,
aimed at improving the qualifications and employ-
ment of graduates. That is the basis of the partner-
ship and goes beyond financial incentives. Secondly,
the PPP is open to new members. Thirdly, the part-
nership can operate only within the framework of the
Law on Vocational Education and Training and its
formal administrative basis, the memorandum.
Fourthly, co-financing mechanisms have many op-
tions and often combine more than one. Fifthly, risks
in the field of professional skills development are re-
lated to issues of compliance of the content of pro-
fessional education and training with the constantly
changing requirements of the labour market. Sixthly,
risks are reduced by ensuring the quality of voca-
tional education and training, by mechanisms for
monitoring the labour market and professional po-
tential. Seventhly, the role of the private partner is
higher than the role of the regulator of the service
provider in the field of vocational education and
training, as it is more interested in the development
of vocational education and training. Eighthly, the
private sector is motivated to ensure the quality of
professional skills, and therefore to solve the prob-
lems of their compliance with the needs of the labour
market and market competition.

In order to make the PPP effective, the various
parties of the partnership define a holistic perspec-
tive on the development and implementation of the
project initiative. It should be noted that this ap-
proach will only work if all partners have a good un-
derstanding of the socio-cultural contexts of voca-
tional education and training or the ownership of the
interested parties. To avoid misunderstandings, PPP
partners negotiate and define project or program ac-
countability to their key stakeholders. Another im-
portant dimension of PPP is innovation sustainabil-
ity, that is, the ability of innovations to persist over
time in educational institutions. Therefore, account-
ability and sustainable development are effective for
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PPP as two main issues that are discussed and re-
solved between the partners of the governments of
many countries around the world.

Most PPP projects contribute to the acceleration
of educational reforms taking into account the rapid
technological progress characterized by the expan-
sion of digitalization and further maladaptation of
youth from lower socio-economic levels. This form
of partnership is effective under the following con-
ditions: ensuring a holistic approach to the manage-
ment of PPP projects or innovation, considering the
context of implementation, introduction of innova-
tions, determination of joint ownership of all inter-
ested parties of the PPP or innovation project, etc.
According to the content of their activities, PPPs are
open and semi-open for new partners in countries
with large-scale and integrated partnership struc-
tures (Austria, Belgium, France, Italy, the Nether-
lands, Norway, Sweden). For example, the dual ed-
ucation system in Germany is an example of social
partnership in the context of labour market training,
which is based on a tradition of political initiatives,
cooperation and trust-building. Where vocational
education and training partnerships are nascent and
roles are not yet clearly defined between the private
sector, which claims existing skills needs, and the
education service providers who develop educa-
tional programmes, PPP partners initiate such inno-
vations as lifelong learning. That leads to the joint
management of educational institutions or the par-
ticipation of companies in the implementation of
tasks related to the development of professional
skills in the relevant sectors of the economy.

According to the hypotheses, some PPPs contrib-
ute to the development of the system of professional
education and training, improving the existing edu-
cational structures. For this, the interaction between
PPP participants should be dynamic, taking into ac-
count participation in the development of educa-
tional programmes. Depending on the quality of in-
teraction between PPP participants, the quality of
learning outcomes is also regulated. The PPPs in the
field of vocational education and training in the EU
countries are also considered as a response to the
growing disparity between the demand and supply
of qualified specialists on the labour market. This
phenomenon is a mechanism for the coordination of
actions and the distribution of duties and responsi-
bilities between public and private stakeholders for
the formulation, development, financing, manage-
ment or support of participation in joint projects in
the field of vocational education and training. Such
PPP projects provide for the introduction of innova-
tions in the practice of developing professional skills
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in order to remain at the advanced level, expanding
opportunities for cooperation in collecting infor-
mation about the labour market, mobilizing re-
sources and organizing joint actions in the field of
vocational education and training.

PPP has intensified the discussion on improving
management in the field of vocational education and
training, especially when companies experience a
lack of professional skills among graduates of edu-
cational institutions, and the public sector does not
have the resources to finance vocational education
and training programmes. Under such conditions, a
result-oriented PPP can be implemented, which in
various forms and types fits into the paradigm of
new public administration. In the policy of voca-
tional education and training of the EU countries,
such results are manifested in high-quality profes-
sional skills that are useful not only for individual
students, but also for companies and society as a
whole. This increases the value of joint actions of
PPP stakeholders, the level of trust between public
and private partners for investing in the development
of professional education and training, promotes the
establishment of networks between educational in-
stitutions and enterprises, etc.

Conclusions. Therefore, the introduction of PPP
in the field of vocational education and training in
the EU countries enabled many governments to en-
sure the modernization of educational infrastruc-
ture, access of educational institutions to high-tech
equipment, machinery, innovative production tech-
nologies, etc. At the same time, in the developing
countries, the implementation of PPP projects de-
pended on full or partial state funding, as well as
the use of private capital to achieve the educational
goals of the public sector. However, state funding
did not bear significant costs in PPP projects. This
enabled the public sector to simultaneously partici-
pate in many infrastructure projects or solve im-
portant social problems.

The economically developed EU countries
mostly had a small share of state financing of PPP
projects and rely entirely on private partners. The
main advantages of the participation of private part-
ners in PPP projects in the field of vocational edu-
cation and training were quick and effective deci-
sion-making as well as the ability to implement in-
novations. The strengths of state partners included
responsibility and political authority, the ability to
negotiate and provide financial and economic pref-
erences to private companies. Their participation in

Professional Pedagogics / 2(25)2022

PPP projects was supported by the public sector at
political, legal and financial levels. The result of
combining public and private resources contributed
to the implementation of effective business deci-
sions in the modernization of the material and tech-
nical base of educational institutions, reducing the
time for making decisions aimed at ensuring the
quality of vocational education and training.

The experience of PPP development in the EU
countries in the field of vocational education and
training was significant for the implementation of
the partnership between VET institutions and busi-
ness entities of Ukraine. In particular, it was im-
portant for the public sector to participate in the
construction, modernization of educational infra-
structure, formation of the quality assurance sys-
tem, promote the development of professional
skills and graduates’ employment, the implementa-
tion of scientific research, the development of so-
cial partnership and interaction with representa-
tives of the public, etc. It was expedient for private
companies to invest in high-tech equipment, ma-
chinery, training technologies, participate in the de-
velopment of professional standards, educational
programmes, complexes of educational and meth-
odological support as well as facilitate the evalua-
tion of learning outcomes by monitoring and docu-
menting learning achievements considering dy-
namic technical and technological changes in the
economic sectors. VET institutions were offered to-
gether with partners to provide vocational training
at the workplace (dual education system), proac-
tively update the content of vocational education,
to implement advanced forms and technologies of ed-
ucation as well as contribute to increasing the teaching
staff and mentors from enterprises expertise, etc.

The experience of international organizations, in
particular the International Labour Organization,
UNESCO, the European Education Fund, as well as
the help of development investment banks, donor
agencies, etc., are valuable in the implementation
of PPP projects in the field of VET in Ukraine.
They encourage VET teachers’ participation in in-
ternational projects, professional excellence cen-
tres opening as well as the training of PPP partici-
pants in the management of vocational education,
aimed at achieving the goals of sustainable devel-
opment of society and the economy.
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VJIK 377/378:[331.107.5-027.551-027.542](EU)

TEHJAEHIII PO3BUTKY JEPKABHO-IIPUBATHOI'O
IMAPTHEPCTBA Y CO®EPI IPO®ECIMHOI OCBITU 1 HABUAHHS B
KPATHAX €BPOIEMCBKOI'O COIO3Y

Banentuna PaakeBuy *

1 jokrop memaroriunux Hayk, npodecop, mikicHuii uien (akagemix) HarioHanbHoi akameMii meJaroriqHux Hayk

VYxpainu, qupektop lHeTuTyTY npodeciitnoi ocBitn HarionansHoi akanemii negarorivyHux Hayk YKpainu, YKpa-
fHa, https://orcid.org/0000-0002-9233-5718, e-mail: mrs.radkevich@gmail.com

Pegepar.

AxmyanbHicmb CTaTTi 3yMOBIIOETHCS HEOOXITHICTIO OOTPYHTYBaHHS OCHOBHUX TEHJCHIIIH PO3BUTKY JIEPIKaBHO-
MIPUBATHOTO MapTHEPCTBa y cepi mpodeciitHoi OCBITH 1 HaBYaHHSA B KpaiHax €Bpormetickkoro Coro3y Ui iX Bpaxy-
BaHHs y HaJaro/pKeHHi B YKpaiHi mapTHEpCTBa JepkaBu, Oi3HeCY, rpOMaJChKOCTI i mpodeciifHoi (mpodeciitHo-TexHi-
YHO1) OCBITH Yy MIATOTOBII KBali(ikOBaHIX POOITHUKIB BiIMTOBIAHO IO TOTPEO PUHKY ITPAIIi.

Mema: BUSBUTH Ta cXapaKTepU3yBaTH OCHOBHI TEHACHIIIT PO3BUTKY JepKaBHO-IIPUBATHOTO MApTHEPCTBA Y cepi
npodeciiiHoi OCBiTH 1 HaBUaHHS B KpaiHax €Bporneiicbkoro Coro3y, 3’sICyBaTH MOXKIIMBOCTI 1X BpaXyBaHHS Y BITUU3HSI-
Hill MpaKTHIII B peaji3alii moTeHIiany napTHepeTBa y npodeciiiniil (mpodeciiiHo-TeXHIuHiN) 0CBiTI YKpaiHH.

Memoou: BUBYEHHS HAyKOBHX JKEpell, 3aKOHOAABYNX, HOPMAaTHBHO-TIPABOBHX JOKYMEHTIB, eMITIPUYHHUX JaHHX
II0I0 PO3BUTKY JIEPKaBHO-TIPUBATHOTO NapTHEpPCTBa y cdepi mpodeciiiHoi OCBiTH i HaBUaHHs B KpaiHax €Bponeiick-
koro Coro3y — Jisl BUSBJIICHHSI CTaHy TPOOJIEMHU JTOCIIPKEHHS; TCOPSTHYHUM aHAJI3 1 CUHTE3, y3arajJbHeHHS MOTJISAIIB
II0JI0 AOCIIDKYBaHOI IPOOJIEMH — JUTs BU3HAYCHHS OCHOBHHX TEHJCHIIIH PO3BUTKY JEep’KaBHO-PUBATHOTO MapTHEPC-
TBa y chepi mpodeciitHOi OCBITH 1 HaBUaHHSI, (DOPMYITFOBaHHS BUCHOBKIB.

Pe3ynsmamu: Ha OCHOBI aHaJli3y Cy4acHUX 3aKOHOJIaBUMX, HOPMATHBHO-TIPABOBHX JOKYMEHTIB, HAYKOBUX JIKeE-
peIt, eMIIpUYHNX TaHUX BU3HAYEHO OCHOBHI TE€H/ICHITIT pO3BUTKY JIEP>KaBHO-TIPUBATHOTO MapTHEPCTBa y cepi mpode-
CcilfHO1 OCBiTH i HaBUaHHS B KpaiHax €Bporneiicskoro Coro3y, chopMyITsOBaHO MIPOIO3UIIIT 3aKkIagaM npodeciitaoi (rmpo-
(eciifiHO-TeXHIYHOT) OCBITH, MPUBATHUM KOMIIAHIsIM, MiAMPHUEMCTBAM, JEPKABHOMY CEKTOPY B PO3BHTKY CTaJIOTO JEp-
YKaBHO-IIPUBATHOT'O MMAPTHEPCTBA.

Bucnosku: BHOKpeMIIEHO OCHOBHI T€H/ICHIIIT PO3BUTKY JIE€P:KaBHO-TIPUBATHOTO MTAPTHEPCTBA Y cdepi mpodeciitHol
OCBITH 1 HABYaHHS B KpaiHax €Bpomnelicbkoro Coro3y: MOTHBAIISl PO3BUTKY APTHEPCTBA IPYHTYETHCS Ha 3a0€3ICUeHHI
(iHAHCOBHX CTHMYJIB MiATOTOBKH KBalli(hikoBaHWX (PaxiBIIiB sl X MMpalleBIalITyBaHHs HA PUHKY Tpalli; Jep>KaBHO-
MPUBATHE TAPTHEPCTBO PETYIIOETHCS (eiepallbHUM 1 perioHAIbHUM 3aKOHOAABCTBOM Y cepi mpodeciitHoi ocBiTH i
HaBYaHHA Ta Pealli3yEThCA Ha OCHOBI JIOTOBIPHUX BIJIHOCHH i cIiBpiHAHCYBaHHS; pU3HUKH JIEP>KAaBHO-TIPUBATHOTO Tap-
THEpCTBa y cdepi npodeciiiHoi OCBITH 1 HABYaHHS MMOB’s13aHi 3 MUTaHHSIMH 3a0€3MeUeHHS SIKOCTI Ta BiAOBIIHOCTI MPO-
(eciifHNX HAaBUUOK BUMOTaM PUHKY TIpalli, 10 MOCTIHHO 3MIHIOIOTECS; POJIb MPUBATHOTO CEKTOpPa BUINA, HIX POJIb pe-
ryJsTOpa mpoBaiaepa nociyr y chepi mpodeciiinoi oCBiTH 1 HABYaHHS, OCKUIEKY BiH Ma€ OLIBITY 3aiHTEPECOBAHICTh y
SKOCTI IpOoQeciiHIX HABUYOK; MPUBATHUH CEKTOP YMOTHBOBAHUH BUPIITyBaTH MpoOIeMH BiIIOBITHOCTI TipodeciitHux
HaBUYOK MoTpebaM PUHKY Ipalli i pUHKOBOI KOHKYPEHIIi1.

Kuio4oBi ciioBa: deporcasrno-npusamue napmuepcmaeo, npogpeciiina oceima i HA84aHHs, meHoeHYyii, 00-
208ipHi gionocunu, €eponeticokuil Coros.
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