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Calling of education: challenges 
and achievements of independence

Education is a broad way to the individual, 
collective and societal success and independence: 
it consists of pedagogical efforts, learning and 
upbringing. All these components are united in 
educational communication that revealed personal 
vocation to some job and future profession, on the one hand, and spiritual strategic 
calling of life. The vocation itself is a challenge for the individual, local community 
and for the state, because it often requires the effort of all forces and the full 
revealing of one’s creative potential – to get a good citizen and successful member of 
community. At the same time, it is through the implementation of his/her vocation 
that the individual receives the resources and abilities giving him/her the strength 
and ability to respond to numerous external challenges. To give a proper answer 
for these challenges personality should find own core, reveals oneself and choose 
priority values. To get some benefits from job as a vocation it is necessary to find 
your calling in life – its main, strategic purpose, its intrinsic meaning: our calling 
gives us goals and our vocation gives us means to achieve these goals. Friedrich 
Nietzsche called for a genuine academic freedom as only honorable aim for student 
and researcher and gave a radical critique for the university bureaucracy and 
academic officialism. Such systematic and total criticism, not as nihilism, but as a 
component of the systematic search for an authentic vocation and sacred calling, 
is taught by education, and best of all, by academic education. Independence is not 
a gift or a trophy, it is a state of searching for one’s own authenticity and a sense 
of pleasure in the struggle for it. Therefore, independence can and should be both 
personal and common – because human is always no less a social being in unity with 
others than in gaining his/her own autonomy through others.

Keywords: education, independence, calling, vocation, challenges, academic 
freedom.

This year marks the 30th anniversary of the revival of Ukraine’s state in-
dependence – and such independence is also felt in the field of education, not 
only formally, but also in content, essentially. The Ukrainian school de jure 
is becoming more and more Ukrainian de facto, and the wide transition to 
the Ukrainian as a main language in public sphere is a natural result, not the 
beginning of the Ukrainization of our schools. Higher education in Ukraine 
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came to Ukrainization much earlier compared to secondary school, as in al-
most everything else, but in the field of higher education, Ukrainization is still 
not without problems. However, the independence of the Ukrainian education 
system and the Ukrainian higher education in particular could not be reduced 
to Ukrainization – the key issue is the presence and strength of the desire 
to gain independence in education as part of state independence of Ukraine. 
Every affair that going to be successful must be preceded by the experience of 
this affair as a personal vocation of its participants – if not all, then at least the 
key figures, the leaders of this affair.

Vocation and independence

Independence is not just a political phenomenon. Rather, it is worth talk-
ing about political or state independence as an integral result of mutual co-
ordination of individual independence of citizens – their self-sufficiency as 
capable of making their own reasonable judgment [Kant 1784], as capable of 
materially implementing such a judgment in practice [Hegel 2017], and last 
but not least as able to show the will to such individual and collective, per-
sonal and joint self-realization [Anderson 2016]. In order to acquire all these 
qualities, citizens have yet to become citizens. This can happen mostly sponta-
neously [Eder 1985, Moore 2016], or mostly consciously [Habermas 2020]. In 
any case, we are talking about a certain education that is given to the citizens 
either by the history and realities of public life, or by specialized educational 
institutions. The first, life-historical version of education gives more reliable 
results, but it is characterized by too high a price (often the cost of millions 
of lives) and the need to gain extended historical experience. The second is 
institutional option that has a number of advantages that due to them it is 
some shortcomings and possible unwished side- or by-effects. In any case, if 
we talk about state independence, it is based on the national idea, without the 
development and cultivation of which such independence not only loses its le-
gitimacy, but also loses motivation to defend it among the citizens of this state 
[Boichenko, & Rudenko 2020]. The calling of education, therefore, will inevi-
tably also nurture the national idea – because education is always provided 
by one specific people to other specific people, including those determined by 
their citizenship.

On the other hand, traditionally, calling, according to the German theolo-
gian and founder of Protestantism Martin Luther [Giersch 2017, Gremmels 
1981] (especially after the conceptualization of Luther’s position by Max We-
ber [Weber 2016]), tend to be seen as a characteristic of a profession. How-
ever, if we delve into theology, the very presence of man on Earth is a vocation 
– because this stay is the result of God’s plan, Providence: the Lord gave the 
Earth to Adam and his descendants at their disposal and commanded them to 
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be good masters. It is from these positions that education should be viewed 
as a vocation – broadly, not as narrowly as the German philosopher Theodor 
Adorno took – only as a teacher’s vocation [Adorno 2020]. The teacher job 
satisfaction is the point of contemporary scientific research [Toropova, et al. 
2021]. Education has a calling to make human being a person: a potential per-
son should become an actual person. Whether is it a religious version of actu-
alization, or a secular, or some other, albeit posthumanistic one.

Thus, between the very specific definition of the educational vocation as a 
professional training of students and the professional work of a teacher, and 
another, on the contrary, too abstract definition of education as a calling to 
make human being a person, there is a calling of education as an implementa-
tion of a national idea of the own state. This middle link is not just formally 
logically middle one – that is, not just average in scope – but also performs a 
unifying function, as well as a mediation function for a more specific and ab-
stract definition of education as a vocation and calling, inextricably combining 
them in intense interconnection.

Not only the national idea is such a middle ground – in this role the church 
once emerged (and to some extent still emerges), the same mission is now 
claimed by various multinational corporations, as well as various interna-
tional and supranational entities – and may be claimed by others social in-
stitutions and social systems. Yet so far it is the national idea – grounded not 
so much ethnically as politically – that underlies the modern integral under-
standing of calling.

In turn, the need and desire to build their own independent state and to 
fight for it gives citizens a sense of their vocation, their involvement in the 
common cause, their sense of meaning in their lives as individuals, including 
not least – through their participation in public life [Cuzhva 2017]. In the field 
of education, it ultimately works as an active, conscious and creative partici-
pation of citizens in the formation, functioning and development of their own 
national educational system. Of course, few people think about this mission in 
the categories of the system – it is enough simply to act systematically for the 
benefit of state independence, including in sphere of teaching and learning.

So, have we already gained independence in its educational dimension? 
Does the Ukrainian education system have its own idea that can provide a 
strategy to respond to all possible challenges – global, regional and local?

Pedagogy as a vocation: specific tasks

It is not uncommon to hear of a successful and beloved teacher that he/she 
is a “teacher by God’s bless” or, in a more secularized and scientific version, 
that he/she is a teacher by vocation. Pedagogy, like other professions, can 
have its high-class specialists, can have enthusiasts among them and could 
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even have peculiar ascetics of its business: you could just do your job well, you 
could love it and dedicate much more of your life to it than is usually given to 
profession, and you could in a whole give up everything in life for the sake of 
this cause. However, such asceticism does not always give good results – and 
for the person himself, who may not gain or even lose family and friends be-
cause of such professional bigotry, or have them only in their profession, but 
also it is not good for the profession itself, because excessive diligence often 
leads to distortions and undesirable extremes, when one profession begins to 
prevail of over all others and unreasonably oppose itself as allegedly “noble” 
or “real” in contrast to them. Obviously, even the professions of a teacher or a 
doctor do not have the right to do so, although if that were possible, it is likely 
that very these professions would deserve it more than others.

The German philosopher Theodor Adorno, based on his own experience 
and observations of education in Germany in the middle of the twentieth cen-
tury, saw a public rejection of the teaching profession [Adorno 2020]. It is 
noteworthy that such disappointment in the figure of a teacher was preceded 
by a general fascination with the teaching profession, which was character-
istic of the same Germans in the late nineteenth century, and flourished in 
Ukraine in Soviet times: suffice it to mention the names of national favorites 
Vasyl Sukhomlinsky and Anton Makarenko. Naturally: the deeper the charm, 
the bitter the disappointment. However, if the fascination is still largely if not 
fair in fact, then justified in effect, then the disappointment causes great and 
irreparable damage: for society, and for the teachers themselves, and most 
importantly – for children. The fascination to teacher is justified by the fact 
that, contributing to the formation of the child, revealing of child’s talents, 
teacher creates something that not existed before: he/she is like a magician, 
and therefore deserves to be enchanted, even in spite of possible side effects.

Religious fervor – overt or covert – is inappropriate in assessing the im-
portance of a profession, because only in its entirety all professions reflect the 
logic and morality of the social division of labor, which was classically glori-
fied by the French philosopher and sociologist Emile Durkheim [Durkheim 
2013]. One can understand the reasons for such a “transfer” – from church to 
profession – of religious feeling. On the one hand, the processes of seculariza-
tion have led to the loss of authority of religion and the church and the trans-
fer of religious feelings to non-religious objects, giving the status of “sacred” 
on the secular things. The German-American philosopher and sociologist 
Thomas Luckmann wrote in detail about this [Luckmann 1967]. On the other 
hand, it is not surprising that during the era of industrialization, the transfer 
of religious feelings took place precisely in the field of labor, which is the place 
of application of most professions. Instead of a weekly communion, there is a 
weekly payment of a salary, new rituals, new holidays, a new cult and a new 
dogma – related to professional activities.
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Such beatification, sanctification, and in some places even almost literal dei-
fication are visible in modern pedagogy: there are its saints – the founders of 
pedagogical schools and denominations, its monasteries and monastic orders, 
its ordination levels, its holy gifts and its sins. An ardent atheist will see this 
as an evil caricature, a Protestant will see Lord’s inscrutable ways and a com-
pletely justified and natural interpretation of the whole world as God’s temple, 
and accordingly of human life as service to the Lord and professional activity as 
fulfillment of God’s plan. Thus in a daily life of teachers, as well as in any other 
profession, it is possible to find enough proofs both for radical skepticism, and 
for excessive optimism: the person is capable of everything.

Ways of knowledge: gnoseology, epistemology, didactics, pedagogy

It should be noted that education has never been a matter for teachers 
alone, much less for professional teachers only. At all times, teaching was not 
only at school, but also in the family and in the local community with the help 
of neighbors, friends, etc. Knowledge came to child in very different ways, and 
only the Enlightenment subordinated most of it to science and education re-
lated to it. Henceforth, the path to pedagogy necessarily began with the science 
of cognition (gnoseology), the results of which were organized, systematized 
into a single scientific picture of the world and explained by meta-science or 
the science of scientific, theoretical knowledge (epistemology), on the base of 
such a system of theoretical knowledge it was developed a system of method-
ology and methods of teaching selected scientific knowledge (didactics), and 
only after coordination with all these authorities it is constructed the science 
of learning that should work as a central element of education (pedagogy). 
The upbringing in this linear scheme was not provided, because knowledge 
was perceived as an obvious benefit, fo which everyone instinctively strives 
like a sunflower for the sun. Therefore, upbringing was seen as a concomitant 
process in which only accents could be placed, because the main edifying and 
humanizing function is allegedly already performed by learning itself. How-
ever, we will return to upbringing a little later in this paper.

First of all, it should be recognized that pedagogy cannot be responsible 
for the entire education of the individual – it seeks to form primarily a certain 
knowledge base, a framework of knowledge to which all other knowledge can 
be attached and from which they can be further expanded. Of course, profes-
sional pedagogical work gives much better results, in particular because it is 
guaranteed, for certain target issues, however, education includes the whole 
array of social knowledge, not all of which is developed and prepared for their 
provision by professional teachers. The sociology of knowledge, which was in 
fact more of a philosophical science, has worked well to define social knowl-
edge as the totality of human social experience, since its founder, the German 
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phenomenologist Max Scheler [Scheler 1926], and the famous German and 
American representatives Karl Mannheim [Mannheim 1929], Alfred Schütz 
[Schutz 2003], Peter Berger and Thomas Luckmann [Berger & Luckmann 
1966], Bernhard Waldenfels [Waldenfels 2020] and others. These authors un-
equivocally proved that, firstly, social cognition, and accordingly social learn-
ing is carried out not only and not so much in specialized educational institu-
tions, and secondly, in these institutions education is carried out not only as a 
translation of articulated and systematized knowledge.

We can see that we are used to talking about a version of pedagogy based on 
scientific approaches and methods and scientific subject base. But pedagogy was 
not always in such gestalt, it only mostly became so with the beginning of the En-
lightenment. Moreover, even since then, science has explained only a small part 
of reality, although it is a most part of the reality that is available to humanity. It 
is epistemology that evaluates all human knowledge according to the scientific 
standard – as more or less perfect, compared with theoretical knowledge.

However, epistemology does not have great pedagogical ambitions – it is 
more a science for the sake of science, refined intellectualism. While inspired 
by epistemological ideas, modern didactics bases the rigor of pedagogy on the 
requirements of demarcation of scientific knowledge from non-scientific, and 
accordingly – tries to clean pedagogy from all “unscientific” things.

Pedagogy, however, always inevitably goes beyond what is allowed by sci-
ence: it is impossible to substantiate scientifically the moral principles, but 
their teaching and instilling is a significant part of the professional task of 
the teacher. And although pedagogical deontology is still not properly institu-
tionalized in Ukraine, there are only a few Ukrainian publications in this dis-
cipline [Sereda 2020; Stelmakh 2019; Shevchenko 2018], however, its avail-
ability and demands are beyond doubt. Although education has never been 
and could not be reduced to the work of professional teachers, both in terms 
of knowledge and value, pedagogy has always claimed and will claim a leading 
role in fulfilling this educational mission.

It should even be pointed out that pedagogy in its educational function is in 
a sense even the antithesis of epistemology. After all, epistemology struggles 
with what are called meta-narratives – descriptions of descriptions of events. 
Epistemology is a predominantly positivist discipline – it is based on facts and 
derives the whole theory from them. We will not dwell on the advantages and 
disadvantages of substantiating knowledge with facts, but we will briefly note 
that both the advantages and disadvantages of positivism are related to its rigid 
attachment to the current state of affairs. This is the reliability, the realism of 
positivism, but it is in this lies its inability to recognize the possibility of new, 
previously unknown facts and even militant hostility, systemic suspicion of 
positivism almost to everything new. Instead, pedagogy has opposite ambitions 
– to transform the world, even to re-create it anew. Pedagogy tries to re-create 
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the world through education: pedagogy is based on the sacred belief that the 
proper upbringing and education of the new generation will create the basis for 
such a radical renewal of the world – at least, the human world, including so-
ciety. That is why for pedagogy there are so important ideals, which positivism 
quite clearly and justly qualifies as meta-narratives. However, what is a terrible 
flaw for positivism and positivist epistemology and an inadmissible and unfor-
givable sin, very this thing is the lever for pedagogy, using which, it achieves its 
main goal – to create a new personality that will create a new world.

Vocation as the following:  
searching for a model of education or abandoning it

It is no secret that pedagogy has never performed only the function of 
translating knowledge and even the translation of values – it has always in-
cluded the function of providing some training, had a certain disciplinary 
function. Pedagogy has not always been repressive or even more punitive, but 
at least in its residual form this disciplinary function is inherent in modern 
pedagogy, and in the history of pedagogy it has sometimes grown to the role of 
almost the main function of this science. We should mention Adorno’s “Taboo 
on the Vocation of the Teacher” again, as well as the many later critical works 
of such thinkers as: Austrian theorist Ivan Ilyich, especially his “Deschooling 
society” [Illich 2000], Brazilian humanist Paolo Freire [Freire 2000], the work 
of Michel Foucault [Foucault 1975] and other critics of disciplinary practices, 
such as the study “History of the Body” [Corben et al. 2006]. At the same time, 
education is quite possible outside of formal educational institutions. Strict 
disciplinary practices are also possible here – and even stricter than in other 
public institutions, but the space for freedom in the field of education is in-
comparably wider and is still used mainly to reduce rather than increase dis-
ciplinary pressure.

But often this is a decrease in external disciplinary pressure in order to in-
crease internal pressure – the pressure of conscience, the pressure of vanity, the 
pressure of the will to own greatness. This is how Friedrich Nietzsche puts it.

“…Any education begins with the opposite of everything that is now 
glorified under the name of academic freedom – with obedience, with 
submission, with discipline, with service. And just as great leaders need 
followers, so do governed people need leaders. Here in the hierarchy 
of minds is dominated by mutual predetermination, a certain kind of 
established harmony. The culture that now sits on the throne of mo-
dernity wants to oppose this eternal order, to which, according to the 
natural law of gravity, all things are constantly redirecting themselves, 
to violate and to destroy it. It wants to humiliate leaders to the role of 
its mercenaries or bring them to their deaths” [Nietzsche 1954: 262].
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Nietzsche demands the renunciation of the right of students to determine 
their own educational goals and means, instead glorifies the military spirit, 
idealizes the Burschenschaft – directly calls for a new war, which alone could 
provide not fictional but real discipline, cleanse life of all superfluous and su-
perficial. German university education of the second half of the nineteenth 
century, in his opinion, only demotivates students, weans them to learn for 
real, the whole system of higher education is designed to quench the passion 
of Burschenschaft, robbers, revolutionaries, instead mystifying their vocation, 
orienting their actions not to be creators, but to be officials from the field of 
knowledge. In fact, Nietzsche believes that university education opposes the 
goals of real learning, instead of directing to them.

Nietzsche may be too romantic about war and militarism, but his critique 
of the over-relativism of the student worldview sounds today largely like a 
critique of some of the ideals of postmodernism that have engulfed the minds 
of much of modern students and professors around the world.

Against this background, modern formal education is no longer looking 
like an excessive drill, as humanists wrote in the second half of the twentieth 
century, but on the contrary – as a critical lack of discipline, as a excessive and 
harmful relativism. Possible analogies with modernity are striking. Instead of 
firm principles and formed tastes, a university entrant in the second half of 
the nineteenth century in Germany, according to Nietzsche, has a completely 
relativistic worldview: real philosophy and aesthetics, and hence ethics, he re-
places the reduction of all life tasks to the clarifying of their contexts – histori-
cal, philological, etc. This leads, Nietzsche is convinced, to the loss of values. 
The gymnasium teaches to trust impersonal knowledge, and at the university 
the professor appears not as an authority and a source of discipline of mind 
and heart, but only as a translator of more complex knowledge than the gym-
nasium. It is as if the student has to decide for himself what to study and why. 
Granted at the university itself, the student, according to Nietzsche, turns into 
a sailboat without a rudder.

“From the heights of the dream of self-knowledge, he again falls into 
the skepticism of self-irony. He rejects the significance of his struggles, 
feels the need for any real, even mean usefulness. Now he seeks sol-
ace in hurried, restless actions to hide under them from himself. And 
so his bewilderment and lack of a leader in education leads him from 
one form of existence to another: doubt, exaltation, vital need, hope, de-
spair, everything throws him here and there, as a sign that all the stars 
above him, with help of which he could steer his ship, extinguished” 
[Nietzsche 1954: 257].

We can see that this state literally conveys the French term “discourse”, ie 
loss of course, “yapping”, blind search. It would be possible to argue for a long 
time, but if there is no satisfactory result, if there is a discussion for the sake 
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of discussion, discursive recursion – then such an argument will not have any 
significant educational or even more pedagogical meaning. Nietzsche argues 
that the learner needs not so much discussion as a leader who will not let him 
wander at random, but will indicate firm guidelines [Nietzsche 1954: 256].

But is Nietzsche right when he reduces academic freedom to the freedom 
of the learner to choose his own content and ways of learning? Is academic 
freedom really just a student’s freedom? Is this independence always harm-
ful? Is academic freedom really the evil that prevents an individual from gain-
ing an inner core? Why does Nietzsche not speak of the freedom of the scien-
tist and professor as an academic freedom?

Academic freedom as the highest goal of education  
and a model for political independence

Perhaps it is academic freedom that is what educational institutions oper-
ate for, if not for the provision of knowledge and not for disciplinary practices. 
In any case, this is what most university researchers are inclined to do – for 
example, John Dewey [Dewey 1902], Carl Jaspers [Jaspers 2016], John Sear-
le [Searle 1971], Jürgen Habermas [Habermas 1986], Richard Rorty [Rorty 
1996] and other.

Nietzsche’s allegations of academic freedom must be answered.
First, Nietzsche implicitly contrasts proper academic freedom (allegedly 

absent in contemporary for him universities, and therefore fictitious for Ni-
etzsche) with existing academic freedom, which he interprets quite specifi-
cally, namely, incorrectly views it as “freedom from” rather than “freedom for”. 
There is clearly a substitution of concepts here: Nietzsche does not mean as an 
academic freedom what everyone usually understands. Nietzsche sacrificed 
academic freedom for his critique of university philosophy. In Nietzsche’s ac-
count, they both – university philosophy and academic freedom – look like 
a parody of some old-fashioned school: with a school special punisher and 
tyrants-teachers, something like in Lev Kassil’s “Conduit and Schwambrania” 
[Kassil 2018] or in Ivan Franko’s “Gryts’ School Science””[Franko 2017].

“One mouth that speaks, many ears that listen, and half as many 
hands that write – such is the external academic apparatus, such is the 
educational machine of the university. In everything else the owner of 
this mouth is completely separated and independent of the owners of 
these ears; and this dual independence is proudly praised as academic 
freedom. In addition, to further expand this freedom, one can say al-
most everything he wants, others almost listen to what they want. And 
behind both groups, at a considerable distance, stands a state with the 
intense countenance of an overseer, to remind us from time to time that 
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it is the goal, the end point, and the meaning of this whole strange pro-
cedure of speaking and listening” [Nietzsche 1954: 253].

Here all are “free” from each other, but in the worst sense of freedom – as 
mutual indifference, disunity, alienation, atomization without hope of forma-
tion of any permanent social connections. Without overcoming such individu-
alism and without creating a common educational ideal, true, proper academ-
ic freedom is impossible.

But Nietzsche cares not so much about clumsy and dim teachers, not so 
much a utilitarian and repressive state – all this can be overcome by a tru-
ly creative young soul –, he is dissatisfied with the apathy and retreatism of 
students. It is the absence of real fire and burning with truth that Nietzsche 
accuses his contemporary student of substituting a deadly and insanely fas-
cinating struggle for a new unknown world with daily little “discoveries” of 
trivialities and toothless “victories” over what is already dead.

Thus, secondly, Nietzsche demands true academic style for two target 
groups at the same time: students and researchers. Crucifying the university 
bureaucracy and pseudo-scientific philistines, Nietzsche urges the search for 
a true academic spirit outside of academic institutions – universities. This 
sounds paradoxical, as is with much of the cases with Nietzsche, but it is 
worth separating the rational grain from the chaff of the many not always fair 
accusations. Nietzsche sees himself as such a youth leader, perhaps willing 
to acknowledge this ability for some single researchers outside the univer-
sity – but not for university professors who are immersed in their corporate 
games. Later, Martin Heidegger, under the guise of a logical conclusion, would 
absurd Nietzsche’s idea when he called on students to blindly and selflessly 
follow leaders – but also under the slogan of the need to bring academic free-
dom beyond German universities [Heidegger 1994]. But if Heidegger speaks 
of service and his speech is imbued with the spirit of collectivism, then Ni-
etzsche has an undeniable spirit of rebellion and individualism. Thus, in our 
opinion, unlike Heidegger, Nietzsche is not so much against academic freedom 
as against its imitation and substitution by the officialism. By and large, Ni-
etzsche advocates the spirit of academicism and creativity against academic 
formalism and literalism.

However, it cannot be said that the university is a priori incapable of be-
ing a space for the flourishing of academicism – just at the university, academi-
cism experiences the greatest challenges and risks. It is at the university that it 
is easiest to betray the academic and general educational vocation under the 
guidance of performing formal academic functions. But it is the university that 
has the best institutional means for comprehensive academic support. Thus, 
the eminent German philosopher of modernity Jürgen Habermas once noted:

“…The higher education system performs four functions simultane-
ously: the main function (a) of research and advancement of young sci-
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entists goes head to head with (b) preparation for an academic career 
(and generation of technically applicable knowledge), on the one hand, 
with (c) tasks of general education and (d) contribution to cultural 
self-understanding and intellectual enlightenment, on the other hand… 
Only the fourth function does not have its own institutional carrier; it 
is accomplished through the intellectual role of professors” [Habermas 
1986: 714-715].

Thus, what Nietzsche relied on only professors is, in fact, already more dis-
tributed among the formal tasks of educational institutions, as Habermas tes-
tifies. Nietzsche’s logic was that these institutions in Germany in the second 
half of the nineteenth century worked so poorly that their functions seemed 
to have to be taken over by sacrificial lone geniuses – at least in relation to the 
essential tasks of these institutions. The truth of academic freedom and Ni-
etzsche’s life truth that agrees with it is that without such brilliant personali-
ties who embody science in its purest form, institutions will turn into bureau-
cratic organizations in which ritual science-like actions still take place and 
real science will quickly disappear. Conversely, if universities create comfort-
able spaces for scientific creativity, if educational institutes work primarily on 
outstanding academic personalities, rather than on a diploma conveyor belt, 
then universities will thrive. This is where true academicism comes into play.

It is worth noting that a person can show his/her best academic qualities not 
in war, but in the audience. Indeed, all truths, and above all the truth of citizen-
ship, are tested by war – this is probably the strictest test. However, academic 
battles, if they are real, are no less fierce. Adorno, mentioned above, died shortly 
after a heated discussion with young people, which he himself called for uncom-
promising acts, and then he himself suffered from this ideology when he be-
came the object of such extreme principles in practice. Yet most academic wars 
do not have bloody victims: even when students transfer them to the political 
plane, they rarely come to tragedies [Searle 1973]. However, the loss of belong-
ing to academia can be a tragedy for a person: even if it is not done administra-
tively, a person can feel his/her own weakness and inability to meet high stand-
ards. Since the academic sphere has its own honor based on academic virtues 
and values, it is undoubtedly appropriate to self-purify rather than to suffer the 
intervention of external oversight bodies – the court of honor has always been 
spiritually superior to state courts, and spiritual condemnation much more 
painful and intolerable than any administrative or even criminal punishment, 
even for death itself. How many worthy people, including from the academic 
sphere, chose death to avoid shame, or rather to prove their rightness. Socrates 
and Seneca, Giordano Bruno, Walter Benjamin, perhaps Louis Althusser, and 
others – there have always been philosophers who did not need a war to test 
themselves for fear of death. However, without a doubt, to stay alive, you must 
usually have much more courage than to die. After all, as long as a person lives, 
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he/she is able to influence the situation much more than after his/her death. 
Only in exceptional situations does death prove to be the strongest and most 
indispensable philosophical argument.

A professor or a student – but always a brilliant personality, an uncompro-
mising seeker of truth and a virtuoso representative of it – is who is not just 
a model of academicism, but its priority carrier. But will individuals able to 
fulfill out the tasks of the whole system of education and science? The ques-
tion is rhetorical – we need proper educational institutions too. And here it is 
worth arguing with Nietzsche.

Finally, thirdly, academic freedom lies in the influence of universities on 
society, and not in the academic space closed from external influences – the 
first allows the second, but not vice versa [Boychenko 2014]. As Habermas 
observes, even researches carried out outside of university maintain a close 
relationship with universities:

“Even outside the university, scientific learning processes retain 
something of their original university form. They all live off the stimulat-
ing and productive power of discursive debate, which holds the key to 
surprising arguments. The door is open, at any moment a new face may 
appear, a new thought may suddenly arise” [Habermas 1986: 716-717].

Here Habermas writes that in different ways – not only scientific but also 
political, cultural, through the influence on the formation of traditions – “uni-
versity learning processes take place not only in exchange with business and 
administration, but also in the internal connection with the reproductive 
functions of the life world” [Habermas 1986: 715]. In this regard, Nietzsche’s 
position is fully consistent not only with Habermas, but in general it reso-
nates with the views of philosophers-researchers of the idea of the univer-
sity, which refers in this Habermas’ article – Wilhelm von Humboldt, Friedrich 
Schleiermacher, Friedrich Schelling, Talkott Parsons, Helmut Shelsky [Haber-
mas 1986]. Academic freedom grows out of itself, and external challenges ap-
pear only as formal and somewhat concomitant reasons or even occasions, 
irritants that stimulate the self-development of academicism.

Thus, academic freedom is the creation of a common, institutionally se-
cure space for the search for truth; prominent researchers and exemplary 
educators (at best it is the same people) should be the center of gravity and 
structuring principle of this space; and the whole society should be the area of 
influence of such creation – if not literally at once, then in a clearly visible and 
rationally calculated short-term perspective. Academic freedom in itself is not 
identical with scientific truth or pedagogical success, but it is undoubtedly 
their necessary basis: without academic freedom, neither science nor educa-
tion can be developed.
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Conclusions. The vocation as a challenge  
and the calling as a response to challenges

The vocation itself is a challenge for the individual, because it often re-
quires the effort of all forces and the full revealing of one’s creative potential. 
At the same time, it is through the implementation of his/her vocation that 
the individual receives the resources and abilities giving him/her the strength 
and ability to respond to numerous external challenges. To get some benefits 
from job as a vocation it is necessary to find your calling in life – its main, stra-
tegic purpose, its intrinsic meaning: our calling gives us goals and our voca-
tion gives us means to achieve these goals.

In our time, when there is left little of values after the postmodern dev-
astating irony and its subtle, but not delicate criticism, in our time, when the 
status of truth is threatened by the new Dionysianism of meta-modernism, 
with its reckless cutting of all Gordian knots, tightly imposed around its devel-
opment by modern civilization, in our time of total post-truth, which mixed all 
values with their antipodes to their complete indistinguishability, in our time 
of hybridization of everything with everything from DNA to ideals, in our time 
of loss of purity and transparency and the loss of the very desire for purity 
and transparency – it is easier to face a challenge than to find a simple and 
problem-free situation for humanity and human being. Sometimes it seems 
that such situations will never happen again. But if you think about it and 
turn to the works of world classics, you will finally understand that there have 
never been problem-free situations in the history of mankind – even in the 
idyllic and mythical Paradise. Problems and challenges are not characteristics 
of the outside world, they are a way of human life. Therefore, a person cannot 
live without a calling. The task is not even to find your vocation, but to learn 
to accept it properly. In fact, this is calling, this is culture, this is civilization.

Therefore, when there is a desire to doubt, to doubt the vocation, moreo-
ver to doubt in a calling, it is a desire to doubt oneself. It is also quite legal 
and even useful, as we were once taught by Rene Descartes. However, such 
doubt is useful only as a preliminary exercise, when it is methodical and 
honest. It is this doubt that will inevitably lead us to a deeper understanding 
of our calling. Such doubts, such critical thinking is an important component 
of our education, a necessary prerequisite for independence: personal, col-
lective, common – independence of the individual and the citizen, independ-
ence of the state and sovereignty of the people. Such systematic and total 
criticism, not as nihilism, but as a component of the systematic search for an 
authentic vocation and sacred calling, is taught by education, and best of all, 
by academic education. The sacred here is the truth, the essence of things 
as they are. And above all human being seeks to know what he/she is. This 
essence is expressed by the calling – not naked knowledge and not supra-
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individual values, but an inseparable fusion of knowledge and values in the 
experience of the existential authenticity of person’s existence.

Independence is not a gift or a trophy, it is a state of searching for one’s own 
authenticity and a sense of pleasure in the struggle for it. Therefore, independ-
ence can and should be both personal and common – because human is always 
no less a social being in unity with others than in gaining his/her own autonomy 
through others. Therefore, it is misleading to oppose the personal independ-
ence and independence of lovers as a couple, the independence of a student or 
professor and the academic autonomy of the university, the independence of a 
citizen and the independence of his state – one without the other is impossible. 
Conversely, one not only reinforces the other, but enables it and allows the other 
to truly reveal itself: love reveals itself in loving person, the academic autonomy 
of the university – in the achievements of its students and the glory of its profes-
sors, power, prosperity and inviolability of the state – in devotion and dignity of 
its citizens. All this is true not when it does not raise questions, but when there 
is a desire to find answers to it – and when these answers are to be found, daily 
and everyday, as something self-evident.
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Михайло Бойченко. Поклик освіти: виклики та досягнення неза-
лежності

Освіта – це широкий шлях до успіху та незалежності для особистості, ко-
лективу та суспільства: він складається з педагогічних зусиль, навчання та 
виховання. Всі ці компоненти об’єднані в освітнє спілкування, яке відкри-
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ло особисте покликання до певної роботи та майбутньої професії, з одного 
боку, та духовне стратегічне покликання життя. Саме покликання є викли-
ком для особистості, місцевої громади та держави, оскільки часто вимагає 
концентрації усіх сил та повного розкриття свого творчого потенціалу – з 
метою отримати доброго громадянина та успішного члена громади. Водно-
час саме завдяки здійсненню свого покликання людина отримує ресурси та 
здібності, що дають їй сили та здатності відповідати на численні зовнішні 
виклики. Щоб дати належну відповідь на ці виклики, особистість повинна 
знайти власне ядро, розкрити себе та вибрати пріоритетні цінності. Щоб 
отримати певні переваги від роботи як покликання, необхідно знайти свій 
поклик у житті – його основну, стратегічну мету, його внутрішній зміст: 
наше поклик дає нам цілі, а наше покликання – засоби для досягнення цих 
цілей. Фрідріх Ніцше закликав до справжньої академічної свободи як єдиної 
почесної мети студента та дослідника та висловив радикальну критику уні-
верситетської бюрократії та академічного офіціалізму. Така систематична 
і тотальна критика, не як нігілізм, а як компонент систематичного пошуку 
справжнього покликання і священного поклику, надається освітою, а най-
краще – академічною освітою. Незалежність – це не подарунок і не трофей, 
це стан пошуку власної справжності та відчуття задоволення від боротьби 
за неї. Отже, незалежність може і повинна бути як особистою, так і спільною 
– адже людина завжди є не меншою мірою соціальною істотою в єдності з 
іншими, аніж в отриманні власної автономії завдяки іншим.

Ключові слова: освіта, незалежність, поклик, покликання, виклики, ака-
демічна свобода.
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