[actutyT ncuxosnorii iMeHi ['.C. KocTroka
HarionanbHo1 akageMii eJjaroriyHux HayK YKpaiHu
VYkpaincbka Acolialisi OpraHizaiiiHuX NCUXO0JI0T1B
Ta MCUXOJIOT1B mpalii

OPTAHIBALIIMHA IICUXOJIOTI5
EKOHOMIUYHA IICUXOJIOTI'IS

HaykoBuii ;KypHaJI

Ne 4 (24) / 2021

CIIELIAJIbHUM BUITYCK _
«IICUXOJOI'TYHE 310POB’A IEPCOHAJY OPI'AHI3ALIN

3a HAYyKOBOIO pelaKui€cIo
C.A. Makcumenka ta JI.M. Kapamymku

Kuis

2021



YAK 159.9. ICV 2019: 75.25 ISSN 2411-3190
DOI (Issue): https://doi.org/10.31108/2.2021.4.24

This special issue is published under the EAWOP Practitioner-Oriented Initiatives, 2" Edition, 2020 (Workshop
«Technologies for Promoting Staff Psychological Health in the Organization», Kyiv, Ukraine, September 30, 2021).

Peuenzenru:

Typban B.B., nOKTOp IICHXOJIOTIYHMX HayK, npodecop, 3aBigyBau jraboparopii 3arajbHOi NCHXOJOTii Ta icTOpii
ncuxoorii iM. B.A. Pomennst [ncruryty ncuxonorii imeni I'.C. Kocrioka HAITH Ykpaiau

[Jembuybvka H.M., TOKTOp TICHXOJOTIYHUX HAYK, CTAPIINA HAYKOBUH CIIBPOOITHHK, MOIEHT Kadeapu IMCHXOIOTii
po3BuTKy KuiBchKOTO HarioHaapHOTO yHiBepcuTeTy iMeHi Tapaca IlleBuenka

Jlpykyemucs 3a yxeanoio Buenoi padu
Inemumymy ncuxonoeii imeni I'.C. Kocmioka HAITH Yxpainu
(IIpomoxon Ne 12 gio 28.10.2021 poky)

3a HAyKOBOI0 peJaKIicIo
C.[d. Makcumenka ta JI.M. Kapamymkn

MiknapoaHa pegakuiiiHa KoJeris:

Maxcumenko Cepeiit /[mumpoeuu, niiicauii unedH HAITH Ykpainu, 1oKTOp NCUXONOTYHUX HAyK,
npodecop, mupekrop [Hcrutyty nicuxomnorii imeHi I'.C. Koctioka HAIIH Vkpainu (eonosnuii peoaxmop);
Kapawywixa Jlroomuna Muxkonaiena, nivicanii ywien HAITH VYxkpainu, JOKTOp TCHXOJNOTIYHHX HayK,
npodecop, 3actynmHuk aupekropa Incturyty ncuxomorii imeni I'.C. Koctroka HAITH VYkpainu (3acm.
eonosnozo peoakmopa);, Yenenecea Hamanin Bacuniena, nivicamii uien HAIIH VYxkpainu, noxrop
MICUXOJIOTIYHUX HaykK, mpodecop, 3actymHuK aupektopa [HctutyTy mncuxomorii imeni I'.C. Koctioka
HAIIH Vkpainu; Kokyn Onez Mamegitiosuu, unen-kop. HAITH Ykpainu, TOKTOp TICHMXOJOTIYHUX HAYK,
npodecop, 3acTynmHuk aupektopa IHcturyty mncuxonorii imeni [.C. Koctroka HAITH YKpa'l'HI/I
Kpeoenuep Oxcana Banepiisna, JIOKTOP MICUXOJIOTTYHUX HayK, JIOLCHT, HpOBlL[HI/II/I HAYKOBHIA
criBpoOITHUK JabopaTopii opraHizauiiHoi Ta couianbHOi ncuxonorii Incrutyty ncuxomnorii imeni I'.C.
Kocrioka HAIIH VYkpaiuu (sionosioanshuii - cexpemap); Bondapuyk Onena Isanigna, IOKTOp
ICHXOJIOTIYHIX HAyK, Mpodecop, 3aBilyBauka Kaepu ICHXOJIOTL YIPABIIHHS YHIBEPCHUTETY
MEHE/DKMEHTY oceitu HAIIH VYkpainu; Tepewjenxo Klpa Bonodumupwna KaHJMJIaT TMCUXOJIOTTYHUX
HayK, CTapIIMi HAyKOBUH CIIBPOOITHHK JTabopaTopii OpraHizaiiitHol Ta coriaabHoi neuxonorii [Hetuty Ty
ncuxonorii iMeHi ['.C. Koctioka HATTH Vkpaiau (koopounamop); lexin Bonooumup Mukonaiiosuu,
KaHJMJAT TICUXOJIOTTYHUX HAayK, JOLEHT, CTApIINi HAyKOBUI CHIBPOOITHHK JabopaTopii opraHizamiiHol
Ta comianbHoi ncuxodnorii lacturyty neuxonorii imeHi '.C. Koctioka HATTH Ykpaiau (koopounamop);
Koowcywnix Bap6apa, NOKTOp TICHXOJIOTIYHUX Hayk, mpodecop Cine3pkoro yHiBepcureTy B Karoire
(Pecrry6mika Tloneiia); Kopocmenina Kapuna Banenmuniena, TOKTOp TICUXOJIOTIYHUX HAYK, Mpodecop
[lkomu anamizy Ta po3B’s3anHs KOHGKTIB YHiBepcurety Jlxopmka Mecona (CIIA); Jlamam Iepi,
JOKTOp TCUXOJIOTTYHHUX Hayk, npodecop YHiBepcurery Toponro (Kanana); Teixmann Mape, noxtop
TICUXOJIOTIYHUX Hayk, Tipodecop TammiHHCbKOrO TexHiuHOTO YHiBepcuteTy (Ectonisn); @ypmanoe Izop
Onexcandpoguu, TOKTOp TICUXOJIOTTYHUX HayK, Ipodecop, 3aBi)I[YBa‘—I kadenpu mncuxonorii (paKyIbTeTy
¢dinocodii Ta comianbHUX HayK binopycekoro nepxasHoro yHisepeutery (PecryOnika binopyce); Anuyk
Bonooumup Onexcandposuu, 1oxrop TICUXOJIOTTYHUX HAyK, npo@ecop, neKaH (GaxkyapTeTy MpodeciitHoro
PO3BUTKY CIELIaIICTIB OCBITH AKazeMii miciasaurioMHoi ocitu (Pecy6mika biopycs).

3acnoBHuku: Iactutyt mcuxosorii imeHi I.C. Koctioka HAIIH VYxkpaiam, Ykpainceka Acomiamis
OpraHi3alfifHuX MCUXOJIOTIB Ta CUXOJIOTIB MPAIli.

Csidoymeo npo depaicashy peecmpayito OpyKo8ano2o 3acoby macosoi ingopmayii
cepia KB Ne 9340 6i0 15.11.2004 p.

JKypuan eneceno 0o Ilepeniky nayxosux gaxosux euoansv Ykpainu 3 ncuxonozii (kameeopis b)
(Haxaz Ne 409 MOH Vkpainu 6io 17 6epesns 2020 p.)

Hayxosmii :xypHan «Opranizaniiina ncuxosorisi. EkoHOMIYHA MCHX0J10Tis1» MPOiHAEKCOBAHO B
MixkHapoaHuX HaykoMmeTpuuHux 6azax: INDEX COPERNICUS (IC) (3 2015 p.),
Academic Resource Index (Research Bib) (3 2016 p.), GOOGLE SCHOLAR (3 2016 p.), World Catalogue
of Scientific Journals (since 2019)

Beo6-caiit xypHany http://orgpsy-journal.in.ua/

© Oprani3ariiifHa MCUX0J0Tis.
Exonomiuna ncuxosnoris, 2021



G. S. Kostiuk Institute of Psychology
of the National Academy of Educational Sciences of Ukraine
Ukrainian Association of Organizational and Work Psychologists

ORGANIZATIONAL PSYCHOLOGY
ECONOMIC PSYCHOLOGY

SCIENTIFIC JOURNAL

Ne 4 (24) / 2021

SPECIAL ISSUE
STAFF PSYCHOLOGICAL HEALTH IN THE ORGANIZATIONS

Scientific editors:
S. D. Maksymenko and L. M. Karamushka

Kyiv
2021



UDC 159.9. ICV 2019: 75.25 ISSN 2411-3190

DOI (Issue):https://doi.org/10.31108/2.2021.4.24

This special issue is published under the EAWOP Practitioner-Oriented Initiatives, 2" Edition, 2020 (Workshop
«Technologies for Promoting Staff Psychological Health in the Organization», Kyiv, Ukraine, September 30, 2021).

Reviewers:

Turban, V.V., Dr., Prof., Head, Laboratory of General Psychology and History of Psychology, G.S. Kostiuk
Institute of Psychology of the NAES of Ukraine;

Dembytska, N.M., Dr., Assistant Professor, Developmental Psychology Department, Taras Shevchenko National
University of Kyiv, Senior Research Fellow

Published by the decision of the Scientific Council of G.S. Kostiuk Institute of Psychology of the NAES of Ukraine
(Proceedings Ne 12 of 28.10.2021)

Scientific editors: S. D. Maksymenko and L. M. Karamushka

International Editorial Board:

Maksymenko, Sergiy, academician of the NAES of Ukraine, Dr., Prof., Director, G.S. Kostiuk
Institute of Psychology of the NAES of Ukraine (editor-in-chief); Karamushka, Liudmyla,
academician of the NAES of Ukraine, Dr., Prof., Deputy Director, G.S. Kostiuk Institute of
Psychology of the NAES of Ukraine (deputy editor-in-chief); Chepeleva, Natalia, academician of the
NAES of Ukraine, Dr., Prof., Deputy Director, G.S. Kostiuk Institute of Psychology of the NAES of
Ukraine; Kokun, Oleg, corresponding member of the NAES of Ukraine, Dr., Prof., Deputy Director,
G.S. Kostiuk Institute of Psychology of the NAES of Ukraine; Kredentser, Oksana, Dr., Assoc. Prof.,
senior researcher, Laboratory of Organizational and Social Psychology, G.S. Kostiuk Institute of
Psychology of NAES of Ukraine (executive secretary); Bondarchuk, Olena, Dr., Prof., Head,
Department. of Psychology of Management, University of Educational Management of NAES of
Ukraine; Tereshchenko, Kira, PhD, senior researcher, Laboratory of Organizational and Social
Psychology, G.S. Kostiuk Institute of Psychology of the NAES of Ukraine(coordinator); Ivkin,
Vladimir, PhD, Assoc. Prof., senior researcher, Laboratory of Organizational and Social Psychology of
G.S. Kostiuk Institute of Psychology of the NAES of Ukraine(coordinator); KoZusznik, Barbara, Dr.,
Professor of Work and Organizational Psychology, University of Silesia in Katowice (Poland);
Korostelina, Karina, Dr., Prof., School for Conflict Analysis and Resolution, George Mason
University (USA); Latham, Gary, Dr., Professor, University of Toronto (Canada); Teichmann, Mare,
Dr., Professor, Tallinn University of Technology (Estonia); Furmanov, Igor, Dr., Prof., Head,
Department of psychology, Faculty of Philosophy and Social Sciences, Belarusian State University
(Belarus); Yanchuk, Vladimir, Dr., Prof., Dean, Department of professional development of educators,
Academy of Postgraduate Education (Republic of Belarus).

Founders: G.S. Kostiuk Institute of Psychology of the NAES of Ukraine, Ukrainian Association of
Organizational and Work Psychologists.

Certificate of State Registration of the Mass Media Publication
KB Ne 9340 of 15.11.2004

The Journal is on the List of specialized scientific editions of Ukraine on psychology
(Order Ne 408 of the Ministry of Education and Science of Ukraine, 17 March, 2020)

Scientific Journal «Organizational Psychology. Economic Psychology» is indexed in International
scientometric bases: INDEX COPERNICUS (IC) (2015), Academic Resource Index (Research Bib)
(2016), GOOGLE SCHOLAR (2016), World Catalogue of Scientific Journals (since 2019)

The Journal’s website: http://orgpsy-journal.in.ua/

© Organizational psychology.
Economic psychology, 2021



CONTENTS

Vlasov, Petro, Kiseleva, Anna. Company top-managers’ ideologies as
a mental protection from environmental uncertainty

Grubi, Tamara. Factors in university teaching staff perfectionism

Dziuba, Tetiana. Teachers’ occupational health in the spectrum of level
and criterion approaches

Karamushka, Liudmyla, Tereshchenko, Kira, Kredentser, Oksana,
Ivkin, Volodymyr, Lagodzinska, Valentyna, Kovalchuk, Oleksandr,
Vozniuk, Alla. Tolerance of uncertainty as a determinant of educators'
psychological health in conditions of social tension

Klochko, Alla. Psychological features of improvement of educational
organization managers' subjective well-being indicators

Kokun, Oleg, Bakhmutova, Larysa. Changes in the Ukrainian
expeditioners’ psychological states during long Antarctic stay

Lazos, Gelena. The model of psychotherapeutic assistance to mental health
specialists to develop resilience

Savchenko, Olena, Kaliuk, Oleksandra. The structure of students’
subjective well-being

Serdiuk, Liudmyla, Otenko, Svitlana. The salutogenic basis of an
individual’s mental health and psychological well-being

Tkalych, Marianna. Work-life balance programs as a kind of employees
social and psychological support

15

22

30

39

44

51

61

68

75



SMICT

Baacos Ilerpo, KuceiboBa AHHa. [11€051011i TON-MEHEKEPiB KOMIIAHIHN K
Croci0  MEHTAJIBHOTO  3aXHUCTy B  HEBU3HAYEHOCTI  30BHINIHBOTO
cepenoBHUIIa

I'py6i Tamapa. ®axropu nepheKIMoHI3My BUKIIAJadiB BULIOI KON

J3100a Tersana. IlpodeciitHe 3m0poB’si memarora B CIEKTPI PIBHEBOTO 1
KpUTEPiadbHOTO MiIXO/A1B

Kapamymka Jliogmuiaa, Tepemenko Kipa, Kpenenuep Oxcana,
IBkin Bosiogumup, Jlaroazincska Banentuna, KoBaabuyk QOuiekcanap,
Bo3Hwk AJjuta. ToslepaHTHICTh [0 HEBU3HAYEHOCTI SK JeTepMiHaHTa
3a0e3MeueHHs] TICUXO0JIOTIYHOTO 3/10pOB’Sl OCBITHBOI'O NEPCOHAIY B yYMOBax
COILIaIbHOI HANPY>KEHOCTI

Kinouko Aunga. Ilcuxomorigydi 0COOJMBOCTI PO3BUTKY ITOKa3HHUKIB
Cy0'€KTHBHOTO 0JIaronoyyyusi MEHEIKEpIB OCBITHIX OpraHi3arii

Kokyn Ouer, baxmyroBa Jlapuca. 3MiHM TICHXOJIOTIYHOTO CTaHy
YKpaTHChKUX €KCIEAUTOPIB MiJ] Yac TPUBAJIOro nepedyBaHHs B AHTApKTHII

Jlazoc I'etena. Mojens ricuxorepaneBTUYHOI JgornoMoru (axiBisiM chepu
MEHTAIIBHOTO 37I0POB S ISl PO3BUTKY PE3UTLEHTHOCTI

CaBuenko Ouena, Kamwok Ouaekcanapa. Crpykrypa cy0 €KTHBHOTO
0J1aronoyryydsi CTy/ICHTIB

Cepawok Jlriogmuna, Otenko CaiTiana. CalOTOreHETHYHA OCHOBA
MICUXIYHOTO 3/I0POB'Sl Ta TICHUXOJIOTTYHOTO OJaronoyqus 0COOUCTOCTI

Txaauu Mapianna. [Iporpamu 6anancy «poOOTa-KHUTTs» AK coLiaidbHa Ta
MICUXOJIOT1YHA MIATPUMKA IEPCOHATY B OpPTaHi3aIlisax
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Petro Vlasov
Anna Kiseleva

COMPANY TOP-MANAGERS’ IDEOLOGIES AS A MENTAL PROTECTION
FROM ENVIRONMENTAL UNCERTAINTY

Vlasov, Petro, Kiseleva, Anna. Company top-managers’ ideologies as a mental protection from environmental
uncertainty.

Introduction. At the beginning, entrepreneur creates his own concept of organization — value-cognitive-actional
pattern, which is socialized, coming into conflict with CEOs’ individual interests. For this purpose, they use various
distortion styles of organizational reality in their interpretations of values, cognitions and actions, thereby destroying
organizational productivity.

Aim. We have aim to explore wide-spread distortion styles in interpretations of organizational reality (CEQO).

Method. We obtained 95 organizational self-descriptions of companies (from 50-1500 individuals) and classified
them (key topics, actors, intention). Then we discovered interpretation styles and have grouped them according to a
specially developed hierarchical model of organizational self-descriptions on several levels (formal: procedures and rules
of behavior; content (statics: objects, agents and their attributes; dynamics: processes, algorithms and technologies),
sense-logical: purposes, causes, values and beliefs).

Results. We identified the following distortion styles of the entrepreneur’s value- cognitive-actional pattern: procedural
(formal) - formal following of rules, norms, and instructions; personnel follow formal rules. Authoritarian (static) — the power of
guarantor, authority and enactor of rules; personnel are obedient and loyal; participative (dynamic) — interaction, rules and
hierarchies are the result of negotiations, the head of organization is a moderator, personnel are a part in negotiations.

Conclusions. Destructive distortion styles lead organizations to: moral disengagement — avoidance of values in
relationships, decisions and actions; guilt instead of responsibility — feeling guilt or self-justification; narrow-mindedness —
insisting on one’s own vision and ignoring feedback.

Key words: ideology, discourse, organizational culture, distortion style, initiator, concept.

Bnacoe Ilempo, Kucenvosa Anna. I0eonozii mon-meneodsrcepie Komnaniii AK CnOCio MEHMATLHO20 3AXUCHY 8i0
Hesu3HaueHocmi 306HILIHLOZO cepedosua.

Bemyn. [lionpuemeys cmeoproe 61acHy KOHYenyilo opeanizayii — YiHHICHO KOSHIMUBHO-0ic8ull namepH, AKUU
CoOYLanu3yeEmMvbCs, 6CMYNAouU 6 KOHQUIKM 3 [HOUBIOYAIbHUMU [HMepecamu mon-menedxcepie. 3 yiclo memoio 6OHU
BUKOPUCTHOBYIOMb PI3HI CIMULL BUKDUBIEHHS OP2AHI3AYilIHOI peanbHOCA.

Mema oocniodcenns nonseana y 6USHeHHi Npoyecy CMUCIOYMEOpeHHs i COCODI8 BUKPUBTIEHHA PeaTbHOCMI.

Memoo. Ompumano 95 opeanizayitinux camoonucie komnauiu (wucenvnicmio 6i0 50 oo 1500 uonosix), eonu
KAACUDIKOBAHT NO KAHOYOBUX MeMaX aeeHmam, iHmeHyiam. Buaeieno cmuni inmepnpemayii ma 32pynogano ix 6ionogioHo
00 cheyianbHo po3pooOaeHOl iEpapXiunoi Mooeni opeani3ayitinux camMoOnUCie Ha KilbKoX pisHsX. hopmanvruil (npoyedypu
ma npasuia nogeodinku); 3micm (cmamuxa: 00’ekmu, azenwmu ma ix ampubdymu; OUHAMIKA: NPoOYecu, areopummu ma
MexXHON02iT); T0STUHO-CMUCTO80U (Yilli, NPUYUHU, YIHHOCI MA NEPEeKOHAHHS).

Pesynomamu. bByiu euseieni Hacmynui cmuii  CNOMGOPEHHs YIHHICHO-KOZHIMUBHO-0i€6020 nammepHa
nionpuemysi: Ilpoyedypuuii (popmanvhuii) - gopmanvhe OOMPUMAHHA NPAGUIL, HOPM, IHCMPYKYIU, NIONOPAOKY6AHHS
NepcoHany PopmManrbHuUMu npasuIamu. Aemopumapruii (CmamuyHuii) - Cula 2apaHma, asmopumemy i GUKOHABYs NPAGUL;
nepconan nocaywiHuu i aoaneHuu. Ilapmucunamuene (Ounamiune) - 83aemolis, npasuna i i€papxii € pesyrpmamom
nepez2o6opis; KepisHux opeanizayii - Mooepamop, nepcouHan bepe y4acmo 8 nepe2ogopax.

Bucnosku. Cnomeopenns opeanizayiiinoi peanbHocmi npu3eo0ums 00 YHUKHEHHs MON-MeHe0Hcepamu YiHHICHO20
CMAGeHHs 8 PIEeHHAX | OIAX, NOYYMMmIO GUHU 3AMICMb 8I0N0BIOATLHOCMI, 00 3aKPUMOCMI - HANOJA2AHHS HA BIACHOMY
bayenni ma i2HOPYBAHHA 360POMHO20 38'A3KY 8I0 308HIUHBO2O CEPEO0BUA.

Kntrouosi cnosa: ioeonozis, ouckypce, opeaHizayitina Kyismypa, Cmuii CHOmMEopeHH, THiYiamop, 3a0ym.

Bnacoe Ilemp, Kucenesa Anna. Hoeonozuu mon-meneoiicepos KOMRAHUIL KAK CHOCOO MEHMANbHOU 3auiUmbl
om HeonpeoenenHoCcmu HeuwHell Cpeobl.

Beeoenue. Ilpeonpunumamens coszoaem cOOCMEEHHYIO KOHYENYUio OpeaMu3ayuu - YeHHOCMHO-KOSHUMUBHO-
OeliCMBEeHHbIL NAMMEPH, KOMOPbLL COYUANUIUPYEMCsl, 6CIMYNAsL 8 KOHQPIUKM ¢ UHOUGUOYAIbHbLIMU UHMEPeCamu mon-
Mmeneddcepos. C 3moil Yyenvblo OHU UCHOAL3YION PA3IUYHbLE CIMUIU UCKANCEHUST OP2AHUZAYUOHHOU PeaIbHOCHIU.

Lenw uccreoosanus cocmosiia @ u3yHeHuu POYECca CMbLCIONPOU3BOOCMEA U CHOCOO08 UCKANCEHUS PEATbHOCHIU.

Memoo. [lonyueno 95 opeanuzayuonHvlx camoonucanull komnanuti (vuciennocmoio om 50 0o 1500 uenosex), onu
KAACCUDUYUPOBAHBL NO KTIOYEBLIM MEMAM A2eHmaM, UHMEHYUsM). 3amem mbl OOHAPYICUNU CIMULU UHMEPRPpEemayuu U
CCPYNNUPOBANY UX 8 COOMBEMCMEUU C CHeYUAIbHO pa3paboOmaHHOU Uepapxudeckoi Mooeavio O0peaHu3ayUOHHbIX
CAMOORUCANHUL HA HECKOMLKUX YPOGHSX ((hOpMANbHBIIL: NPOYeIypbl U NPABUILA NOBEOCHUs, COOEPICAMENbHBIL (CIAMUKA:
00beKmbl, azeHmbl U UX AMPuUOYmvl, OUHAMUKA: NPOYECCbl, AI2OPUMMbL U MEXHONIO2ULL); I02UKO-CMbICIOBOL: Yell,
NPUYUHDL, YEHHOCU U YOEeIHCOeHUL).
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Pesynomamut.  boiiu  gvisigienvl  cnedyiowue CMUiU  UCKANCEHUSI  YEHHOCHHO-KOSHUMUBHO-0EUCMEEHHO20
nammepna npeonpunumamens: Ilpoyedypuuviii (popmanvrviii) - opmanvHoe credoganue NpaAsUIAM, HOPMAM,
UHCMPYKYUsIM, NOOYUHEHUe NePCOHANd (DOPpMAlbHbIM npasuiam. Asmopumaphuvili (cmamuunslll) - culd 2apaHmad,
agmopumema U UCHOIHUMENS NPABUIL;, NEePCOHAN NOCAYWMbIL U JA0sabHuLL. [lapmucunamusnoe (Ounamuueckoe) -
83auMooelicmeie, nPasuia U uepapxuul A6JIsLIOMCst Pe3yibmamom nepe2o8opos;, PYKOSOOUmMelb OP2AHU3AYUL - MOOEPAMOop;
NEePCOHAN yuacmeyem 8 nepe2o8opax.

Bo1600b1. Hckadicenue op2anu3ayuoHHOU peaibHOCMU NPUSOOUM K U30e2anul0 mon-meHeoxicepamu YeHHOCHHO20
OMHOWEHUsI 8 PEWEeHUsX U OeUCBUsX, YYECMEY GUHY BMeCHO OMBEMCMEECHHOCU, K 3aKPbIMOCMU - HACMAU8AHUEe HA
COOCMBEHHOM BUOCHUU U UCHOPUPOBAHUE 0OPAMHOU C8513U OM BHEWHell CPeObl.

Knrouesvle cnosa: nneonorus, TMCKypc, OpraHM3alMoHHas KyJlIbTypa, CTHIN UCKQKEHHs, THUIUATOP, 3aMbICEII.

Introduction. Organizations constantly exist in a process of sense-making, interpretation and sense-
transfer. This process is initiated by various centers — by top-managers, external organizational environment,
clients. Thus the initial concept of organization is being distorted repeatedly. From the very beginning, the
initiator, by creating the concept of organization, sets a certain amount of meanings that are significant, in his
view, for the survival of organization. The meaning of organization changes depending on a stage in its life
circle. Indeed, an organization at a stage of its very creation is characterized by flexibility, new way of thinking
and dynamics. Then management and personnel «stabilize» the situation of development and create their own
discourse/linguistic ideology which distorts (informational corruption) or maintains the concept and attaining
organizational goals. That is why we have decided to analyze the top-managers’ stylistic features in re-
interpretation/corruption of a human-initiator’s concept which lead to the conflicts in organizational culture.

The concept of organization is a «value-cognitive-action» pattern that organizes and initiates
organizational performance. (Fig. 1).

Emotions (the form under Needs (requirements of
which a person feels the physical and mental well-
changes of the resources’ being)

meaning)

< 2

Goals and intentions
(situational-specific form of
values, certain object or goal

of action)

Values (something that initiator
considers to be good or
advantageous and starts to act in
order to gain or to hold this)

Fig. 1. The structure of organizational concept

The concept is an anticipated system of initiator’s meanings. It passes through certain stages of
objectification at all hierarchical levels — morphology, axiology, praxeology, ontology, gnosiology — through the
resource relationships with consumers — with partners, suppliers, clients, technological possibilities. In such way
it transforms into a conception, project and technology of organizational changes (Fig. 2).

In a transitional environment initiator and concept exert much greater influence upon the production of
organizations that the environment does. The concept orders external environment, brings a certain meaning to
it and, by virtue of this, creates its own environment — favorable conditions for the creation of organizations. So
in a process of the realization of ideas people create their own reality. It literally implies that people make the
ideas real.

Environment. «Man-initiator» is a system-forming factor of the external organizational environment,
and he exerts an ultimate influence upon the initial choice of the environmental parameters. The process of
subjective evaluation takes place in a meta-context of value-based, cultural norms that are determined by the
chronology of the development of socio-economic system. They condition «conventional» structure of the
surrounding world and individual descriptive thesaurus of a concept.

Uncertainty is an important characteristic of a transitional environment. Subjective uncertainty can be
represented at the level of morphology — elements, links; at the level of ontology — in causes and effects; and
praxeology — ways of coping, managing and reacting; and axiology — the level of meanings, goals and values;
and gnosiology — ways of exploring, measuring and describing. Subjective uncertainty at these levels has
different architectonics (the degree of representation and intensity). And this, in its turn, leads to a completely
different reflection of subjective uncertainty in a subject activity.



Opranizamuiiiga ncuxodsoriga. Exosomiyna ncuxodiorig. Ne 4 (24) /2021

Concept — qualitative move
from the goal-oriented
system to the value-oriented
one. Subjective resources
for formation of the desired
state of affaires become the
object of design.

Heuristic level — heuristics
and meta-rules become the
main object of design during
the rise in the environmental
uncertainty.

Normative level — norms,
rules and standards, become
the main object of design
under determined
conditions.

Fig. 2. Ontology of the concept in a context of environmental uncertainty

Systemic parametric conception of an environment overcomes objective and subjective specificity and
includes parameters of meta-context, i.e. special environmental conditions that can’t be reduced to a single
cases, products and technologies. This is: power-intensity — potentiality (power) of influence of the meaningful
environmental parameters. And, in general, in determines the essence of the process of formation of value-based
relation (axiology) of environment, independently of modality; changeability — the degree of dispersion, the
area of possible conditions of the environment that are meaningful for initiator or organization; dynamism —
characterizes the speed of transitional processes from one environmental state into another.

Under the conditions of transitional environment, what was intended is being changed many times in
interaction with environment. That is why the concept that has been formed can differ significantly during its
implementation from the initial one.

In a situation of tranmsitional economy external and internal organizational environment changes.
Traditionally its basic differences are considered to be: uncertainty as a changeability and lack of predictability
in conditions, tasks and demands of the work. It demands to regularly and radically change the participants’
relations and actions.

The rise of environmental complexity (uncertainty) sets additional requirements towards organization’s
possibility to relevantly change external and internal processes and to maintain the goal at the same time. Under
such conditions organizations feel much more pressure to additionally determine the conditions and to test their
hypotheses directly in the process of changes, that is to solve open-ended tasks.

At the one hand, transitional environment possesses a redundant changeability of conditions (of the
«old», «new» and «emergent» environment), high speed of transformation from one state into another. On the
other hand, it changes both objective and subjective significance of the most important environmental segments
which directly ensure the vital functions both of an individual person and the society as a whole. As a result,
transitional environment frustrates the use of individual and organizational ways of vital activity that have been
formed earlier. This implies that subjective conception of environment which is adequate today, may not fit the
requirements of environment in a near-term outlook. Thus, uncertainty is an important characteristics of
transitional environment.

Organization has to overcome the uncertainty (to produce clarity and exactness in the description of
reality) of the external and internal environment. It must produce, interpret and transmit meanings in order to
adequately secure its place in space, and takes actions to reduce the uncertainty.

We suppose that organization is a specific open socio-economic environment which is formed in order
to attain certain complex effect (the realization of a concept) in the process of interaction between the initiator
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and external environment (of a life cycle) through the continuous selection of the necessary elements (of various
nature) and through the specific way of ordering the structure and relations between them in the process of
interaction with external organizational environment.

Reducing uncertainty and producing of meanings mostly take place in «language» (linguistic)
dimension. To use the language means to take part in a social process of constructing a specific reality. And we
make it with the help of producing of meanings. Such «semantic vacuum» is a constant and natural man’s
«habitat» in which he manages to orient and adapt. The mechanisms of reducing the semantic vacuum are often
called «coping strategiesy, strategies of reducing uncertainty (Vlasov, 2004), the process of sensemaking (Weik,
2001), and producing of inferences (Schank,1982).

Discourse. There is a gap between the fact of reality and a person’s ability to comprehend and to
interpret it. In a process of sensemaking participants of organization choose the meanings from the alternatives.
Thus, the most frequent ones become the most socially accepted and are fixed by certain segments of reality. As
a result of a series choices of meanings, participants of organization form what is called «discourse» which
eventually sets the meanings of reality and produces social and organizational reality.

Thus, internal discourse is being formed, it starts to set the content, its elements, to create the
differences between the objects, to nominate and attribute meanings in organizational reality. Organizational
communication may be compared with discourse — a complex of texts produced by the workers. This discourse
constitutes the culture of the company, the rituals of interaction between participants, organizational climate
(Jorgensen& Phillips, 2008). In everyday communication through the organizational discourse organizational
changes take place. Their main instrument is description, attribution, evaluation and interpretation.

Discourse is a form of social practice which simultaneously creates social world and is created through
other social practices. Discourse is an important form of social practice which not only represents but changes
knowledge, identities and social relationships including the power relations (Jorgensen & Phillips, 2008).

Sediment discourses are the rules, norms, relations, power distribution, organization’s image and taken
for granted, implicit knowledge, symbolic capital of organization and organizational beliefs.

Various discourses — each of which represents a certain way of communication and understanding of
social world — are involved into a constant struggle for gaining superiority. They «strive» to fix their meaning.
The superiority of a discourse can be understood as a prevailing of one certain point of view. Thus an ideology
forms in a company — the priority of a certain organizational group’s point of view. Then free exchange of
meanings and the process of sesnsemaking become closed, meanings are not renewed. Consequently,
informational distortions take place, closedness towards external environment forms, the company loses its
adaptation.

This leads to the situation where initially set meanings, especially the one of initiator, is diffused and
loses the reality. Ideology, according to Fairclough, is a «meaning at the service of power» (Jorgensen &
Phillips, 2008). To be more specific, he understands ideology as certain constructions of meanings which favors
producing, reproducing and transforming of power relations.

Aim. The problem of meaning representation (or ideologization) arises: how representative and valid
are the meanings which are created by the participants of organization as a descriptive instrument? What
descriptive power do they possess? Do they describe the state of affairs which exists in organization? Does this
description allow the initiator to realize his concept? These questions determine the main research problem.

We have aim to explore wide-spread distortion styles in interpretations of organizational reality as a
mental protection from the environmental uncertainty. And the object of the research was to identify ways of
ideologization used by top managers when interpreting organizational reality

Methods.

The sample included 92 top-managers of 9 manufacturing and commercial companies numbering 50-
1500 workers.

We have offered to the group of top-managers to interpret the case «Sabotage of new orders». We have
chosen interpretative approach since it allows to a maximum degree research the individual features in
describing the reality. Interpretation reflects the author’s personal position and his vision of the right order of
affairs. All the narratives were fixed with the help of dictating machine. We have chosen discourse-analysis as a
method of data processing because it is directly intended for the «disclosure» of the established ways of
distribution of power, domination, ideology and roles. In order to process the narratives, we used the criteria that
are conventional for discourse-analysis (Jorgensen & Phillips, 2008).

As a result, we have reconstructed general discourse out of the narratives of interpretations. And then,
on the basis of semantic proximity, we have singled out several kinds of discourses that reflect discourse-order
of behavior in organization.

10
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For the evaluation of productivity or distortions we applied hierarchical structure of sensemaking
resulted in a series of empirical researches (Kiseleva, 2008). We think that that this hierarchy describes the
process of sensemaking in organization fully enough. We will apply it for processing an interpreting the results
of our empirical research.

We have adapted the model of interaction «human-text» as a model of sensemaking. We have chosen
narrative text about certain event (similar to a case). For the purpose of data gathering, we have adapted the
method of intertextual questions: we stimulated the respondents to ask questions to each sentence so that they
could exactly understand the meaning of the text. We supposed that the question is an activity targeted at
reducing uncertainty and understanding of the meaning.

As a result, we have discovered hierarchical structure of sensemaking (Fig. 3):

Inferences — fix the comprehension of certain fragments of information, these are the synthesizing
conclusions and inferences.

/ AN

Logical-semantic questions are associated with the goals and causes, set the logical-semantic
connection between the obiects. participants and actions in the space of time.

/ AN

Substantive-dynamic level of interaction is associated with parameters of the action.

Substantive-static level of interaction is associated with participants, objects and their attribution.

/[ AN

Formal level of interaction is associated not with the content, but with the form of its expression, or ’f

it reveals the subject’s personal attitude towards information.

Fig. 3. Hierarchical structure of sensemaking

We have evaluated the ways of distortions by the following criteria: «objectification-subjectificationy,
fullness of description, agency — non-agency (Kiseleva, 2004).
The procedure of processing is briefly represented in the Table 1.

Table 1
The procedure of processing
Stages Criteria
1% stage Organizational order (by the key words or phrases in
Discourse-analysis of the narratives of | interview).
interpretations, reconstruction of the | Acceptance/avoidance of responsibility (by the construction

general discourse.

Reconstruction (on the basis of semantic
proximity) of the kinds of discourses that
reflect discourse-order of the behavior in

of the sentence, presence or absence of the agent of action).
Categoricity/uncertainty about certain way of behavior (by
the modality of utterances).

Basic themes of the discourse (by the thematic proximity of

organization. the main topics of interview).
2M stage Formal — external forms of behavior.
Classification of the productivity of | Static — elements and characteristics.

discourses according to the hierarchical
model of sensemaking.

Dynamic — ways of action and technologies.
Logical-semantic — purposes, reasons, grounds.
Inferences — values and beliefs.

3" stage
Evaluation of the way of distortions in
discourses.

Objectification — subjectification.
Fullness — reducedness.
Agentivity — non-agentivity.
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With the help of discourse-analysis and through applying hierarchical model of sensemaking we
obtained 3 main kinds of discourse: formal discourses (20%), static discourses (60%) and dynamic discourses
(20%). On the logical-semantic level and on the level of inferences we haven’t discovered any kinds of
discourse. In the Table 2 we have presented the kinds of discourses.

Table 2

The results of processing. Kinds of discourses

Kinds of Procedural style Personal-authoritarian Participative style
discourses style
Hierarchical Formal level (20%) Static level (60%) Dynamic level (20%)
levels

Parameters of

classification

Organizational | 1. «Job descriptions» are | 1. Submission to the direct | 1. Mutual understanding and

order responsible  for  the | orders. agreement between people.
organization’s 2. Discipline towards | 2. Allocation of duties through
effectiveness. managers. negotiations.

2. Strict subordination. 3. Adherence to the unwritten

3. Implementation laws of the team.

practice towards the 4. Agreements are responsible

instructions. for the effectiveness  of
organization.

Manager 1.Is able to properly | 1.Is the main guarantor and | 1. Consultant, provides the
position  himself, to |the reason for the | subordinates with support.
affirm the power. effectiveness. 2. Consults. when making
2. Protects the status of | 2. Strong, attractive | decisions
managers personality. 3. Doesn’t interfere with

3. Sets the goals alone, | conflicts.
enjoys absolute authority

and power.

4. Regulates relations and

conflicts  between  the
subordinates.

5. Sets the requirement to

the personnel, achieves

their realization, teaches.

Personnel 1. Observe 1.Submit to the orders, | 1. Negotiate with each other.
implementation prove manager’s | 2. Solve the conflict without
standards. significance and loyalty to | manager’s involvement.
2.Don’t breach the | him. 3. Respect the authority of the
instructions. 2. Demonstrate obedience, | senior manager.
3.Don’t violate the | discipline, loyalty, fully
manager’s status. accept manager’s power (or

compete with him).
3. Address to the manager
to get the help or attention.

Intentions 1.Preserving the | 1.Preserving the manager’s | 1. Affiliation, acceptance.
established order and | power.
manager’s position. 2. Self-affirmation.

2. Safety.

12



Opranizamuiiiga ncuxodsoriga. Exosomiyna ncuxodiorig. Ne 4 (24) /2021

We have discovered several styles of distortions (informational corruption).

Procedural style (formal level).

Manager — protects formal status, not agentive.

Personnel — oriented towards discipline, not agentive.

Participants’ basic motive — safety.

Organizational order — subordination and adherence to the instructions.

The reason for effectiveness in organization — correct instructions, formal adherence to the rules.

Authoritarian style (static level).

Manager — the main reason for the effectiveness in organization, manages the organization alone,
requires submission, agentive.

Personnel — demonstrate loyalty, submission and respect towards manager, oriented towards discipline,
not agentive.

Participants’ basic motive — self-affirmation, power.

Organizational order — execution of management’s orders, similar to the «army».

The reason for effectiveness in organization — the manager’s personal qualities.

«Participative styley (dynamic level).

Manager is a consultant, advisor, not agentive.

Personnel follow internal arrangements, not agentive.

Participants’ basic motive — affiliation, acceptance.

Organizational order — observance of the internal arrangements, allocation of duties through
negotiations.

The reason for effectiveness in organization is the quality and adherence to the internal arrangements.

Discussion.

We have discovered the following phenomena — ways of distortions.

Value orientation. Discursive descriptions of organization don’t include the goals, reasons, grounds
(logical-semantic level) as well as mission, company’s usefulness in the market, the desired ultimate condition
in organization, beliefs, concept (the level of inferences). Hypothetically supposed logical-semantic discourse
and the discourse of inferences were absolutely absent. Organization’s value and usefulness were ignored.

Responsibility. Managers erroneously make themselves guilty for the existent situation or, on the
contrary, deny the responsibility and their involvement with the problem. Real responsibility is usually reduced
to the one element: either to certain formal rules, or to the manager, or to the personnel. In formal discourse we
have discovered non-personified agentivity — formal rules are responsible for the people’s behavior. Non-
agentivity leads to self- justification, distancing form problems, failure avoidance, absence of initiative and real
organizational changes.

Narrow-mindedness. Managers are concentrated on themselves and on the relationships «manager-
personnel», they isolate themselves from the external environment (from the product, clients, market).

The styles of sensemaking reduce the amount of variables, discourses are reduced to the level that the
participants can understand, observe and control by themselves. This decreases adaptational possibilities of
organization.

Thus we have found evident distortions and transformations of meaning and the fact of producing
subjective ideology that justifies the state of affairs by the ineffective people or relationships. Managers compete
with the company’s owner to produce the meaning of organization. This allows managers to avoid objective
economic responsibility for their own actions and for the established state of affairs.

Conclusions. In a crisis transitional environment and ideology forms in organizations that reduces the
morphology, distorts elements, emphases, initiator’s concept defensive behavior of displacement arises.

The initiator’s initial concept loses its symbolic value and can’t be realized. Managers avoid to produce
and transmit meanings, refuse to reduce uncertainty. They reduce the pressure of responsibility with the help of
ideology, creating the discourse that justifies such behavior. The function of ideology is to simplify,
depersonalize and to reduce the need for the productive tension. So they start to compete with initiator for the
meaning, in such a way creating organizational myth.

In a transitional crisis environment the process of sensemaking is not normative, non-standard, it is
rather individual, not mass one; it is fixed on the level of individual person, not on the level of the general
principles in the society. In a situation of the rise of uncertainty, appearance of a great amount of parameters,
dynamics and in the absence of economic culture this level of organizational discourse falls. Of course, all this
prevents the survival of organization in a crisis uncertain environment.

13
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In a situation of the uncertainty the producing of meanings is needed on a certain level of hierarchy (on
the level of mission, goals). And we have empirically proved that the workers distort them. That is why during
organizational changes there is a special pressure for the recovery of the sensemaking process.

Consequently, official organizational policy must first of all be oriented towards transformation of
ideology into methodology of solving organizational problems.

Ideology is an unproductive way of sensemaking in uncertain situations that lack formalization. It arises
where there is lack of formalization and control — on the highest level of organization.
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FACTORS IN UNIVERSITY TEACHING STAFF PERFECTIONISM

Grubi, Tamara. Factors in university teaching staff perfectionism.

Introduction. The attention to the study of perfectionism in universities in Ukraine can be explained with
modernization and development of Ukrainian higher education, as an access to the European educational research
environment. The interest to the perfectionism in teaching staff of university can be explained by new requirements for
professional activity and these factors demand from a teacher of higher school can be an achievement of new standards,
obtaining successfully by focusing on avoiding failures. The study is conducted within the pedagogy field.

Aim. In this article, the author identifies and analyzes the impact of social-demographic factors (such as age,
gender, place of residence), organizational and professional factors (such as job experience, academic degree, post,
direction of teaching activity, number of students, university status, level of social-psychological climate etc.) on the
manifestations of perfectionism.

Results. The four manifestations of perfectionism, which are: Absence of perfectionism (where normal and
pathological perfectionism are represented at a low level); Perfectionism with negative orientation (consists of the
respondents with pathological type of perfectionism); Ambivalent perfectionism (included the respondents in which the
pathological and normal types of perfectionism are equally highly represented); Perfectionism with positive orientation
(consists of the respondents with manifestations of normal type of perfectionism).

Conclusions. The findings of this investigation show the impact of social-demographic, organizational and
professional factors on the manifestations of perfectionism.

Keywords: organizational and professional factors, perfectionism, university teaching staff, teachers, university.

I'pyoi Tamapa. @axkmopu neppexkyuonizmy eukiaoauie euuy0i wiKoau.

Bcemyn. Inmepec 0o e6uguenns nepghekyionizsmy y euwiti wikoni 6 YKpaini obymosneHuil mMoOepHizayicio
VKPAiHCbKOi 8Uoi oceimu, HOBUMU 8uMoO2amu 00 NPoghecilinoi dianbHOCmi, 00CMYNOM 00 EBPONENCLKO20 OCBIMHBO2O
00CIIOHUYBKO2O cepedosuiya.

Mema. Y cmammi agémopom ananizo8ano 6NIUE COYIAIbHO-0eMo2Pa@iuHuX (8iK, cmamov, Micye NPONCUBANHHSL),
opeanizayitinux ma npogecitinux axmopie (mpyoosuii cmagic, HAYKOSUU CMYNiHb, Nocadd, HANPIMOK NedazociuHol
OIsLIbHOCMI, KiIbKicmb cmyOeHmis, pigeHb nonyiapuocmi BH3, pieenb coyianbHo-ncuxonoeiyno2o Kiimamy ma iH. ) Ha
nposieu nepheKyionizmy.

Pesynomamu. Aemopom eusnaueno uomupu 6uou nepgexyionizmy: eiocymuicms nep@exyionizmy (Oe
HOpMANbHULL Ma NAmoao2iyHull nep@exkyionizm npeocmasieni HA HU3bKOMY pieHi); neppexyionizm 3 He2amueHow
opienmayieio (npedcmagnenuil i3 pecCnOHOeHmI8 i3 NamoaociyHumM nepexyionizmom); ambisaneHmuull neppexyionism
(pecnondenmu, y SKUX OOHAKOBO WIUPOKO NPEOCMAGICHI NAMONO2IYHUL MAd HOPMAIbHULL Munu nephexyionismy);
nep@exyionizm i3 nO3UMUEHOIO OPIEHMAYIEI0 (XapaKmepusyeEmvCsi NPosL8amu HOPMAIbHO20 MUNy nephexyionizmy).

Bucnoexu. Peszyrbmamu O0ocniodicenns ceiouamv npo 6NIUE COYIANbHO-0eMO2PAPINHUX, OpeaHi3ayitiHux ma
npogecitinux axmopis Ha nPoseu nepoexyionizmy.

Knrwowuoei cnosa: nepgexyionism, Haykoo-neoazoiuni Kadpu uwjoi WKOMY, UKIAOAui, YHieepcumemu,
opeanizayitino-npogeciini paxmopu.

IT'pyou Tamapa. @akmopel nepekyuonusma npenodosameneil gvicuiell WIKObL.

Bcmynaenue. Humepec k uzyuenuio nepgexyuonuzma 6 gvicuieil wikoie 8 Yxpaune o6yciognen mooepuuzayuei
VKPAUHCKO20 8bICUE20 00paA306aHUsl, HOBbIMU MPeOOBaAHUAMU K NPOPDECCUOHATLHOU OesimenbHOCmy, OOCMYROM K
esponelickoll 06paz0eamenvbHoll ucciedosamenvbckou cpede. Hccaedosanue npoeooumces cpedu npenodagameriell 8biculell
wKobl YKpauHoi.

Ilenv. B cmamve asmopom aHAIU3UPOBAHO GIUSAHUE COYUATbHO-0eMozpaguueckux (8o3pacm, noL, Mecmo
JHCUMENLCMBA), OPSAHUZAYUOHHBIX U NPODECCUOHANbHBIX HaKmopos (Mpyooeol cmaic, YYeHds CmeneHb, 3aHUMAaemds
O0JHCHOCMY, HANnpasieHue nedazocudeckoli OesamelbHOCMU, KOIUYeCmseo CMmyoeHmos, yposeHb nonyisaprocmu BY3a,
YPOBeHb COYUANTLHO-NCUXONIOSULECKO20 KAUMAMA U Op.) HA NPOAGIeHUs NepPeKYUOHUIMA.

Pezynomamer. Asmopom onpeoeieHo uemvipe 6uoa NEPOEeKYUOHUIMA: OMCYMCmeue Nnep@eKyuonusma  (20e
HOPMATbHBIL U NAMONOSUYECKULl NEPQEKYUOHUIM NPEeOCMABNeHbl HA HUBKOM YPOBHE), NepOEKYUoHUsM ¢ He2amueHou
opuenmayuel (npedcmagien U3 pechoHOeHmMO8 ¢ NAMOIOSUHECKUM NePPHEKYUOHUIMOM); aAMOUBANIEHMHBIIL NePPEKYUOHUIM
(pecnondenmul, y KOMOPLIX 0OUHAKOBO WIUPOKO HPEeOCMAaBNeHbl NAMONOSUYECKUL U HOPMATbHBIL MUnsl nepoeKyuonusma);
nepghexyuoHU3M ¢ RO3UMUBHOU OpueHmayuell (Xapakmepusyemcst NPOsIGIeHUSMU HOPMATbHO20 MUNd nepekyuoHuU3Ma,).

Buo1600vt. Pesynvmamul ucciedo8anus noKA3ul8aom GusHuUe COYUATbHO-0eMOSPaADUIUEeCKUX, OPeAHU3AYUOHHBIX U
npogheccuoHanbHbIX haKkmopos Ha nposeieHus neppheKyuoHuUIMdA.

Kntoueevie cnosa: nepghexyuonusm, HayuHo-neodazocudeckue Kaopvl 6bicuiell WKOabl, npenodasamei,
VHUGepcumem, op2aHu3ayUuoOHHO-NPOheccuoHaIbHble Yakmopuol.
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Introduction. Perfectionism of personality has been receiving attention in psychology for many years.
Such interest to this concept can be explain by an increasing speed of life, a social development, a growing
competition, a cult of rationality and a pursuit of excellence. These factors demand an aspiration of the
personality towards self-improvement, a faultlessness in everything, an achievement of new heights and setting
high performance standards. The perfectionism is quite complicated personal trait, which covers all spheres of
human life, especially professional activity.

The interest to the study of perfectionism in teaching staff of university can be explained by factors such
as modernization & development of higher education, access to the Bologna Process and access to European
educational research environment, etc. New requirements & standards for professional activity arise before
lecturers and professors, so these factors demand from university teaching staff an achievement of new heights,
a desire to be the best, obtaining success by focusing on avoiding failure.

Hence, the aim of the article is to explore the factors of perfectionism, in university teaching staff. This
will have a big influence on the formation of positive and negative perfectionism. The obtained results will
allow creating a program to prevent negative forms of perfectionism and promote positive forms of
perfectionism in university teaching staff in the future.

Methods. The research of the factors of perfectionism in university teaching staff was conducted during
2016-2019 within the pedagogy field. 1068 teachers of higher school from different cities and regions of
Ukraine took part in our study.

In our investigation, ten different variables of university teaching staff were studied. For convenience,
these variables were conventionally divided into two groups: socio-demographic characteristics (an age, a
gender, a place of residence) and organizational and professional characteristics (a job experience, an academic
degree, a post, a direction of teaching activity, a number of students, university status, a level of social-
psychological climate).

As for the respondents' social-demographic characteristics, 24.1% of the respondents were younger than
35 years of age, 25.6% were 35 through 45 years old, 27.1% were 45 through 55 years old, and 23.2% were
older than 55 years. 69.8% of the respondents were females and 30.2% were male; 18.2% of the respondents
lived in the center of Ukraine and 81.8% in other regions of Ukraine.

As for the respondents' organizational and professional characteristics, 23.5% of the respondents had
less than 5 years' job experience, 27.8% from 5 through 15 years' job experience, 24.0% from 15 through 25
years' job experience, and 24.6% had more than 25 years' job experience. 50.6% of the respondents did not have
any academic degree, 45.5% were PhDs and 3.9% were Doctors of Science.

As to the positions, 27.1% of the respondents were department assistants (in Ukraine, it is the lowest
position of university teaching staff), 32.5% were senior lecturers, 34.2% were associate professors, and 6.2%
were professors.

According to the teaching specialty, 35.7% of the respondents taught social disciplines and humanities,
while 64.3% and natural sciences and mathematics -. 21.8% of the respondents worked directly with less than
20 students, 26.3% with 20-50 students and 51.9% with more than 50 students. 6.3% of the respondents were
from low status universities, 56.7% from middle-level status universities, and 36.9% from high-status
universities. According to cluster analysis, there were three groups of teachers in relation to the level of
university social-psychological climate (18.5% - low, 42.4 - medium, 39.1 - high). The findings are shown in
Table 1.

In our study, we used the Differential Test of Perfectionism (Zolotareva, 2013) to determine the level of
university teaching staff perfectionism. The test consists of 24 statements, which are equally distributed on two
scales «normal perfectionismy» and «pathological perfectionismy.

«Normal perfectionism» implies a harmonious desire of the person to perfection, which does not
conflict with other motives and is based on such parameters as: an ability to get pleasure, an ability to increase
self-esteem based on achievements, a hope of success, a capability of light excitement, an easy entry into the
activity, a focus on own resources.

«Pathological perfectionism» implies the desire of a person for an ideal, perfect result. It is based on the
following parameters: inadequately overestimated assessment of one's capabilities, constant dissatisfaction of
one's life, disappointment in one's life and oneself, complete rejection of achieving the intended ideal goal,
inadequate testing of reality and oneself, feeling of fatigue.

The research data was processed using a parametric and non-parametric package of SPSS 21.0 and
Microsoft Excel software.

Results and discussion. The analysis of the scientific literature indicates that there are many
definitions of perfectionism, but despite multiple studies of this phenomenon, the definition of perfectionism
is still open. Based on the analysis of the literature, the definitions of perfectionism should be classified into
three approaches.
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Table 1
Respondents’' socio-demographic and organizational-professional characteristics
Characteristics | Groups | Frequency in %
Socio-demographic characteristics

Up to 35 years old 24.1

Age 35-45 years old 25.6
45-55 years old 27.1

More than 55 years old 23.2

Male 30.2

Gender Female 69.8
Place of living CenFer of Ukrainp 18.2
Regions of Ukraine 81.8

Organizational and professional characteristics

Up to 5 years 23.5

Job experience >-15 years 278
15-25 years 24.0

Over 25 years 24.6

Without academic degree 50.6

Academic degree PhD (Candidate of Sciences) 45.5
Dr. (Doctor of Science) 3.9

Assistant department 27.1

Post Senior. lecturer 32.5
Associate professor of the department 34.2

Professor of the department 6.2

. . . Social and humanities 35.7
Direction of teaching activity Natural sciences and mathematics 64.3
Number of students, the teacher Up to 20 students 21.8
directly works with 20-50 students 26.3
Over 50 students 51.9

Low 6.3

University status Average 56.7
High 36.9

a?rvne;te of  social-psychological k?/i:vrage }éi
High 39.1

Perfectionism as a personality trait characterized by striving for setting excessively high
standards and requirements for performing duties and activities at a higher level than circumstances
require, as well as in the pursuit of the impeccable performance of the task, accompanied by tendencies
towards overly critical evaluations of one’s behavior (Besharata, et al., 2010).

Perfectionism as a personality disposition is characterized by striving for flawlessness and
setting exceedingly high standards, then needed, for performance accompanied by tendencies for overly
critical evaluations (Flett, et al., 2003).

Perfectionism as a tool of self-development is inner knowing that there is more to life than the
mundane, and a desire to create meaning of life by doing the best (Silverman, 2010).

An analysis of the scientific literature shows that the perfectionism has an impact on school
settings (Damian, et al., 2016; Rice, et al., 2016; Stoeber, 2008) and it is emphasized that it has advantages in
academic achievements, but disadvantages too. Teachers-perfectionists who combine high performance with
flexible standards have more effective study habits and their self-determination is higher (Rice et al., 2016). At
the same time, teachers-perfectionists with inflexible standards, striving for high performance, get decreased
achievement motivation and decreased academic self-confidence (Rice et al., 2016). This decreasing
achievement motivation can be explained that teachers interpret their high achievement negatively (Damian et
al., 2016). They evaluate their work with all-time increasing standards, but at the same time, their achievements
stay at the same level, so it is leading to decreased achievement motivation.
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As we could see from literature review, there is any generally accepted conceptual basis of
perfectionism. Using the authors’ questionnaire, which included ending incomplete sentences we made a
content analysis of the obtained results of our respondents (table 2.)

Table 2
The understanding of university teaching staff perfectionism
Definition of perfectionism Frequency in %
Striving for ideal and perfection 41.3
Belief that an ideal can and should be achieved 23
The desire to perform every action perfectly 13.5
The belief that the imperfect result of work cannot be acceptable 8.17
Harmful desire for perfection 4.5
The need of self-improvement 3.83
A person's tendency to set high standards for others and for itself 3.16
Order and discipline 2.5

Using «Differential Test of Perfectionism» (Zolotareva, 2013) we divided respondents into 4 groups
according to the levels and forms of perfectionism manifestation.

The first group, «Absence of perfectionismy», consists of the respondents in which the normal and
pathological perfectionism are represented at a low level.

The second group respondents with manifestations of pathological type of perfectionism, and we called
it «Perfectionism with negative orientation». «Perfectionism with negative orientation» occurs when there is an
incorrect ratio of perfectionistic tendencies and disproportionate development in which neither the result does
not seem perfect to accept it. Outcomes of perfectionism with negative orientation can lead to procrastination,
avoidance, slow decision making, stress, burnout, inflexibility, etc. Negative perfectionist is characterized by an
irrational mindset, a penchant for self-criticism, a self-blame and accusation of others, reduced ability to search
for help, and by the presence of interpersonal problems, maladaptive coping strategies, emotional inadaptation,
etc. In addition, complete rejection from achieving the intended ideal goal, as well as inadequate testing of
reality and yourself, chronic feeling of fatigue is possible.

The third group included the respondents in which the pathological and normal types of perfectionism
are equally highly represented and conditionally we have called this group «Ambivalent perfectionism». An
ambivalent perfectionist can be defined as person who is driven by fear of failure to strive compulsively toward
goals beyond reach and reason but at the same time has an ability to increase self-esteem based on
achievements, focus on own resources.

The fourth group respondents with manifestations of normal type of perfectionism, and we called it
«Perfectionism with positive orientation». «Perfectionism with positive orientation» is characterized by a desire for
constructive achievements and positive self-esteem. Positive perfectionist gets pleasure from the activity and
strives to self-development and to improvement of the results, taking into account his own capabilities and he is
capable to accept the boundaries (personal or situational) of his perfection. The findings are indicated in Table 3.

The findings of the manifestations of perfectionism in sample members indicate that group 1 (absence
of perfectionism) includes 14.2% of respondents, group 2 (perfectionism with negative orientation) — 17.2%,
group 3 (ambivalent perfectionism) — 49.4%, group 4 (perfectionism with positive orientation) — 19,1% of
respondents.

Table 3
The distribution of university teachers by manifestations of perfectionism

Groups of respondents in relation to manifestations of : o
L. Frequency in %
perfectionism
Absence of perfectionism 14.2
Perfectionism with negative orientation 17.2
Ambivalent perfectionism 49.4
Perfectionism with positive orientation 19.1

According to social-demographic characteristics, in our investigation, the manifestations of
perfectionism correlates with the age of respondents (p=0.1). It is revealed that the number of teachers with

18



Opranizamuiiiga ncuxodsoriga. Exosomiyna ncuxodiorig. Ne 4 (24) /2021

absence of perfectionism or ambivalent perfectionism is increasing with age, while the number of perfectionists
with negative and positive orientation is smaller.

In our investigation, at a statistically significance level (p<0.01), the relationship between
manifestations of perfectionism and the place of respondents’ residence was established. It was found that the
number of teachers with perfectionism with negative orientation in the regions (17.6%) is higher than in the
center (14.8%).

On the other hand, the number of teachers with ambivalence perfectionism is higher in the center
(53.4%) than in regions (48.8%) and the perfectionists with a positive orientation in the center (23.8%) are
higher than in regions (18.3%). In our opinion, this situation can be explained by the fact that there are more
higher education institutions in the center than in different regional and district centers of Ukraine. That is why
teachers have the choice; in addition, they can combine their work at the main working-place with similar work
at other universities. In other words, teachers from the center are not so focused on their main work as teachers
living in regions where there are fewer universities and these teachers, having fear to lose their jobs, make more
requests to themselves for being retained in their workplaces.

According to the organizational and professional characteristics, statistically significant differences in
manifestations of perfectionism with job experience were found (p<0.05). In our investigation, teachers with
perfectionism with positive orientation become less with the increasing of job experience. Teachers, with job
experience 5-15 years, are 25.3%, while teachers who worked over 25 years — only 17.0%. Such data can be
explained by exhaustion and burnout (Boswell et al., 2004; Stoeber, 2008). On the contrary, the number of
teachers with absence of perfectionism is increasing: 9.3% of teachers with job experience up to 5 years and
14.7% of teachers, who have worked more than 25 years.

In our investigation, the manifestations of perfectionism correlate with the academic degree (p=0.1). It
was found that quantity of Doctor of Science with absence perfectionism (16.2%) prevalent, comparing to
candidates of science (10.4%). The probable explanation for some Doctor of Science is the fact that, having
reached certain scientific achievements, the Doctor of Science are resting on their «laurelsy, but this fact needs
further investigation. On the other hand, perfectionism with a negative orientation prevails among teachers
without academic degree (17.4%) comparing with PhDs (16.4%) and Doctor of Sciences (10.8%). Such data can
be explained that teachers without an academic degree are not sure of the stability of the workplace and they
start to put higher demands for themselves than circumstances require. In the case of perfectionism with a
positive orientation, PhDs (21.9%) dominate than teachers without academic degree (19.1%) and Doctor of
Sciences (18.9%).

In our study, at level of tendency (p=0.1), there is a correlation between manifestations of perfectionism
and the post of respondents. It is revealed that perfectionism with a negative orientation prevails among the
assistant’s department (17.9%), senior teachers (16.8%) and associate professors of the department (16.0%),
unlike the professors of the department (10.3%). This may indicate that teachers without an academic degree,
who take the post of assistant department and senior lecturer are unsure of the stability of the workplace and
make higher requirements than the circumstances require, which in its turn generates perfectionism with
negative orientation. In terms of perfectionism with positive orientation, it is dominated at the associate
professors of the department (23.6%), senior lecturer (19.8%) and professors of the department (19.0%). Such
situation can be explained by the fact that teachers who have worked for quite long time in higher school have
scientific achievements and are more confident in the stability of the workplace.

At level of tendency (p=0.1) there is a correlation between the manifestations of perfectionism and
direction of teaching activity. It has been found out that quantity of natural sciences and mathematic teachers
with positive orientation (21.8%) is bigger than social and humanities teachers (16.7%), but a perfectionism
with negative orientation also dominates (17.5% - natural sciences and mathematics and 15.8% - social and
humanities). On the other hand, absence of perfectionism at social and humanities teachers prevails (14.5% -
social and humanities, 17.5% - natural sciences and mathematics) and ambivalent perfectionism prevails too
(53.0% - social and humanities, 49.4% - natural sciences and mathematics). In our opinion, the obtained data
can be explained by the specifics of the natural sciences and mathematics direction, which requires from
teachers to be more accuracy and meticulousness in contrast to the social-humanitarian direction within which
the paradigmatic multiplicity of scientific knowledge is presented.

In our study, statistically significant differences (p<0.05) in the manifestations of perfectionism were
found, depending on number of students, the teacher directly works with. It was found that the number of teachers
with absence of perfectionism and teachers with perfectionism with negative orientation is increasing with the
growing number of students. Thus, if the number of students with which the teacher communicates varies up to 20
people, the absence of perfectionism is found in 9.3%, while if the number is more than 50 students, the teacher
with the absence of perfectionism is found 14.2%. A similar tendency is found for teachers with a negative
orientation of perfectionism. The obtained data for perfectionism with negative orientation, in our opinion can be
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explained by the fact that the teacher, who works with a large student audience, feels more pressure to satisty all
requirements, to keep the audience, to be interesting for students. The opposite situation there is with ambivalent
perfectionism, where the number of teachers increases with the decreasing of student audience (up to 20 students -
58.5%, more than 50 students - 47.4%). It is interesting that the number of students, the teacher directly works with
is not important to teachers with a positive orientation. Teachers with a positive orientation are looking for
communication with students constructively and qualitatively, regardless of their number.

Our investigation also illustrates that the number of teachers with perfectionism with a negative
orientation and ambivalence perfectionism depends on the subjective assessment of the university status where
they work. It was found that the number of teachers with perfectionism with negative orientation is higher in the
case of low evaluation of the university and is 27.1% of respondents. However, the number of teachers who
rated the university status as high is only 12.8% (p<0.01). This situation can be explained by the fact that
teachers with perfectionism with a negative orientation, who rated the university status as low, are taken care of
this situation, overextending themselves. For teachers with ambivalent perfectionism, the situation is opposite.
The number of teachers who evaluate the university status as low is 33.9%, and high is 52.6% (p<0.01).

The results of cluster analysis at level of tendency (p=0.1) revealed that the number of teachers with
absence of perfectionism decreases with the increasing of socio-psychological climate at the chair/department
(15.9% - low level of climate, 9.7% - high level of climate). The number of teachers with perfectionism with a
positive orientation increases with the increasing of socio-psychological climate at the chair/department (18.5%
- low level of climate, 22.5% - high level of climate).

There is an expected tendency that in the case of a good social-psychological climate, there will be more
teachers with perfectionism with a positive orientation and fewer with perfectionism with a negative orientation.
But this fact was confirmed only for female teachers, where the highest level of perfectionism with positive
orientation is fixed at high level of socio-psychological climate. For male teachers, a paradox picture was
revealed. By the results of ANOVA, perfectionism with positive orientation is fixed at the lowest level of
socio-psychological climate. Instead, it has been found that the highest level of climate correlates with
perfectionism with negative orientation (fig.1).

Men are characterized by a «fear of failure» in their professional career, in the desire to be a «real» man,
to assert themselves. The «fear of failure» is related to the «fear of success» in non-traditional spheres (such as
education), especially for highly masculine men (Harvey et al., 2008; Peters et al., 1980). These findings were
also confirmed in our study. In this case, fulfilling the gender role for men, will be difficult in all «non-
traditional» spheres, is particularly dangerous in pedagogical activity to its specific goals.

Gender

—male

90+ - = *female

887

8671

Social-psychological climate

T T T T
Absence of  Perfectionism  Ambivalent  Perfectionism

perfectionism with negative perfectionism  with positive
orientation orientation

Figure I. Manifestation of perfectionism in relation to the socio-psychological climate of the
organization (based on the results of ANOVA)

These findings require further research and interpretation, and it is worth recalling the fact of gender
inequality inherent in Ukrainian society, where the field of education is more typical for women. Accordingly,
men in the non-male professional field are more prone to stress, which may affect the adequacy of perceiving
reality.
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Conclusions. The findings of this investigation show the impact of social-demographic factors on the
manifestations of perfectionism: the number of teachers with absence of perfectionism or ambivalent
perfectionism is increasing with age; the number of teachers with perfectionism with negative orientation in the
regions is higher than in the center, on the other hand the number of teachers with perfectionism with a positive
orientation in the center are higher than in regions.

According to organizational and professional factors, in our investigation it was found that teachers with
perfectionism with a positive orientation become less with the increasing of their job experience. PhD teachers
with positive orientation perfectionism dominate than teachers without academic degree. It was revealed that
perfectionism with negative orientation prevails among the assistants, senior teachers and associate professors,
unlike the professors of the department. Quantity of natural sciences and mathematic teachers with positive
orientation, as well as perfectionism with negative orientation is bigger than social and humanities teachers. It
was found that the number of teachers with absence of perfectionism and teachers with perfectionism with
negative orientation is increasing with the growing number of students, at the same time the number of students
is of not important to teachers with a positive orientation. Number of teachers with absence of perfectionism
decreases with the increasing of socio-psychological climate and number of teachers with perfectionism with
positive orientation increases with the increasing of socio-psychological climate at the chair/department.

The prospects for further research will be directed at developing a program for prevention the
perfectionism with negative orientation, which are aimed to reduce the level of stress and prophylaxis measures
of burnout.

The findings can be useful for developing and improving teacher’s efficacy. The suggestions arising
from this study are presented with the hope that other researchers will find them interesting enough to pursue in
the future, as a research starts where another has ended and ends where another starts.
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TEACHERS’ OCCUPATIONAL HEALTH IN THE SPECTRUM OF
LEVEL AND CRITERION APPROACHES

Dziuba Tetiana. Teachers’ occupational health in the spectrum of level and criterion approaches.

Introduction. The latest perspective on understanding the nature of teachers’ occupational health allows us to
consider this phenomenon as a process, in which professional activity becomes consciously built and arbitrarily regulated.

Aim. To clarify the nature of teachers’ occupational health by applying level and criteria approaches.

Results. In the level approach, teachers’ occupational health is considered as a dynamic construct with a complex
multi-level structure. Each level is formed by a number of complementary characteristics and features. Therefore,
occupational health can be considered as: a multilevel construct,; system property; movement to self-realization, system
capable of self-development. The criterion approach structures occupational health in accordance with certain indicators
(criteria): the optimal level of professional performance, three-element structure modules; a continuum of criteria; a set of
structural and dynamic indicators.

Conclusions. Theoretical and methodological tools of level and criterion approaches open new opportunities for
psychological analysis of the nature of teachers’ occupational health in educational organizations. Teachers' occupational
health can be considered as their ability to make optimal changes, function effectively, as well as develop professionally.

Key words: occupational health, educational organizations, teachers’ professional activity, level approach,
criterion approach
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CHOCOOHOCMb K ONMUMAIbHbIM USMEHEHUSIM, I(PHEKMUCHOMY (DYHKYUOHUPOBAHUIO, NPOPECCUOHATIBHOMY PA3GUMUI0 U
npogheccuoHanbHoOMy 001201emuio pabomHUKdA.

Knrwoueswie cnosa: npogeccuonanvroe 300posve, opeanuzayuu 00pas3o0eanist, NPopeccuoHaIbHAsl OesimerbHOCHb
neoazo208, ypoeHeaulll No0xXo0, KpUmepuaibHbili H00X00

Introduction. Understanding the nature of teachers’ occupational health allows us to consider this
phenomenon as a process, in which professional activity becomes consciously constructed and arbitrarily
regulated. The results of the state-of-the-art research in Ukraine and abroad let us compare the features of the
real and the ideal states of teachers’ health and choose the most adequate approach in studying this
phenomenon.

The analysis of the nature of teachers’ occupational health is based on the concepts formulated in the
framework of general and organizational psychology research. These are the concepts of organizational
development and change management in the organization in conditions of social tension (Karamushka,
Kredentser, Tereshchenko, Lagodzinska, Kovalchuk, & Ivkin, 2020), the concept of «healthy organization»
(Karamushka, 2021; Di Fabio, 2017; Lowe, 2020) and the concept of stress (Cooper, Ed. 1998; Peterson, &
Wilson, 2002; Karamushka, 2017).

According to the provisions of these concepts, the essential characteristics of the activities in
educational organizations in Ukraine today are as follows:

— educational organizations operate in conditions of prolonged social tension as a mental state of the
organization. It is characterized by the exacerbation of internal and external organizational contradictions of
objective and subjective nature and is manifested in the individual and group behavior of employees
(Karamushka, 2017). From these theoretical positions, the social tension of an educational organization can be a
subject of the analysis of potential threats to teachers’ occupational health;

— pedagogical activity is characterized as an activity within which the employee is exposed to a
number of different and intense stressors. They can provoke and determine the context of groups of threats (risk
factors) to the health of all subjects of the educational space. An in-depth study of such threats involves the
identification of the prevalence (epidemiology), causality (etiology), phenomenology (symptoms) and their
pathogenic impact on teachers’ occupational health in educational institutions (Dzuba, 2021).

One of the important aspects of the studied problem is its consideration within the level and criterion
approaches.

Aim. To clarify the nature of teachers’ occupational health by applying level and criteria approaches as
well as to analyze teachers’ occupational health in the spectrum of the level approach and to trace the
differences of its structural and dynamic characteristics from the standpoint of the criterion approach.

Results. Psychological research traces two approaches to the structure of teachers’ occupational health:
level and criterion.

Within the level approach, teachers’ occupational health can be considered as: multilevel formation;
system property; movement to self-realization; a system capable of self-development (Fig. 1).

In the studies of L. M. Mitina, G. V. Mitina, O. A. Asmakovets (2005), teachers’ occupational health
consists of two levels: the level of self-regulation and the existential level. The level of self-regulation of health
ensures the teacher's awareness of the physical level of «I» in the real conditions of the professional
environment; forms the ability to vital and professional self-determination; creates a basis for independent
design by the teacher of own future, including professional. According to the authors, violations of the
mechanisms of self-regulation, deformation of the inner world of the individual become a prolonged cause of a
large number of somatic psychological diseases. Confirmation of the connection between self-regulation and
occupational health is reflected in the latest foreign studies. B. M. Smit, L. K. Barber (2016) distinguish two
factors of attitudes that affect the level of occupational health: dispositional self-control as the ability to regulate
thoughts and behavior and daily planning as the ability to self-organize in the space-time continuum.
The existential level of health determines the semantic orientations of a teacher and the general meaning of
his/her life; forms the teacher's attitude to others and himself/herself; stimulates the development of specific
professional abilities (communicative, reflexive, gnostic, creative); provides opportunities for personal choice
and autonomous development. This level is an objective condition for the development of the value-semantic
attitude of a teacher to own health and the successful implementation of the important prognostic mission of
education, which is associated with the creation of a child's spiritual health. Apart from the formation of value-
semantic attitudes to one's own health, «the teacher remains the object of external influences, unable to become
the subject of his own life» (Mitina, 2004: 223).

In M. G. Chesnokova’s research, the levels of occupational health are structured according to the
principle of individualization: the physical level of health is the preservation by an individual of his biological
organization and the normal functioning of organs; social level of health — compliance with social norms,
compliance with the basic requirements of the individual as a member of society; mental level of health —
preservation of the function of reflection and regulatory function of the psyche, ensuring the adequacy of the
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subject's behavior to the existing conditions; spiritual level of health — self-realization and self-actualization of
the individual, growth of self-awareness, increasing the level of meaningfulness of life (Chesnokova, 2015).
According to this principle, a teacher’s health is not only a basic condition for effective professional activity
(which is more characteristic of the first stages of professionalization) but also as a kind of product of
development, as an individual life task of an employee (Chesnokova, 2015:32).

I. Occupational health as a multilevel formation
(L. M. Mitina, G. V. Mitin, O. A. Asmakovets;
B. M. Smith, L. K. Barber)
o level of self-regulation;
e existential level.

I1. Occupational health as a systemic property
(M. G. Chesnokova)
physical level — preservation;
social level — compliance;
mental level — reflection and regulation;
spiritual level — self-realization and self-actualization.

ITI. Occupational health as a movement towards self-realization
(B. S. Bratus)
»  personality-semantic level — the quality of semantic attitudes;
individual-psychological level — the ability to build adequate ways to
implement semantic aspirations;
psychophysiological level — features of the internal, neurophysiological
organization of acts of mental activity.

approach

v

Level

IV. Occupational health as a complex system capable of self-
development
(M. V. Sokolskaya)

*  psychophysiological - the main criteria of health and illness is the concept of
«normpy;

» personal - the only integrative phenomenon - the subjective well-being of an
employee;

»  spiritually-moral or health of individuality - the actualization of the need for
«servicey.

Fig. 1. The levels of teachers’ occupational health (level approach)

B. S. Bratus (2019) builds a hierarchy of levels of health, which shows a movement to self-realization
through inclusion in the «ensemble of social relations» through various mechanisms of adaptation and
regulation of its relations with the world. The author considers three levels of health: personality-semantic level
— is determined by the quality of semantic attitudes of a person; individual-psychological level — fixes a person's
ability to build adequate ways to realize semantic aspirations; psychophysiological level — characterizes the
features of the internal, neurophysiological organization of acts of mental activity of an individual. Personality-
semantic level as a higher level of health, according to B. S Bratus, relates to the core of personality, given by
the system of general semantic formations. «The general semantic formations (in the case of their realization —
personal values) are the forming units of consciousness of the individual, determine the main and relatively
constant attitudes of a person to the main spheres of life» (Bratus, 2019:45). He further notes: «... a person can
be completely mentally healthy (remember and think well, set complex goals, find the right ways to them, be
active, successful, self-sufficient, etc.) and at the same time personally defective, sick: not coordinate, not direct
own life to the achievement of human essence, to be satisfied with surrogate values» (Bratus, 2019:86).

The personal and semantic level of a teacher’s health is determined by the quality of his value and
semantic attitudes, which mediate the adequacy of perception, the effectiveness of teacher interaction in a
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professional environment, the constructive adaptability to professional activity in a situation of rapid change and
educational reconstruction. According to the authors of numerous studies, the value-semantic level is a central
component of personal adaptive potential and resources of occupational health (Sinyakova, Pecherkina, &
Churakova, 2021; Karamushka, 2021; Pravdina, Vasilieva, & Gauss, 2015). For example, in the research of
L. M. Karamushka and T. V. Zaichikova (2001) it is shown that pedagogical workers in the conditions of their
professional activity gradually form a stage of «resistance» of the general adaptation syndrome, personality is
characterized by inadequate selective emotional response, emotional deficit, personal alienation or
depersonalization, emotional and moral disorientation, reduction of professional responsibilities. The data
obtained in the research of L. A. Martinova, indicate that the greatest degree of expression of mental burnout in
the phase of «resistance» is characteristic of teachers aged 28-32 years. Among the teachers of this age group,
the symptoms of mental burnout are more regular, protracted and more difficult to correct. This situation,
according to the researcher, is explained by the coincidence of two crises: the regulatory crisis of 30 years and
the crisis of professional career (according to the periodization of professional development by E. E. Symanyuk)
(Martynova, 2015; Symanyuk, 2004). Therefore, the teacher's loss of professional sense of self, the feeling of
psychological numbness (personal alienation, depersonalization) and the futility of professional activity become
real threats to his/her professional well-being. Depersonalization as a symptom of professional burnout reflects
deep deformations of the moral and ethical sphere of the teacher's personality (change of the system of values
and meanings, formation of negative professional and life stereotypes and guidelines). This situation is directly
related to the deterioration of the subjective neuropsychological status of the teacher, the unresolved problem of
effective prevention of professional deformities and professional destruction, crises of professional development
and professional growth, shortcomings in the system of prevention of burnout.

M. V. Sokolskaya (2008), based on the understanding of a person as a complex system capable of self-
development, offers a three-tier structure of professional health: the first level — psycho-physiological, i.e., the
health of body and individual, where the main criterion of health is the concept of « normy; the second level -
personal covers the characteristics of a person as a personality (historical socio-cultural space) and as a subject
of activity (professional environment). At this level, occupational health is not a separate element, but as a
single integrative phenomenon — the subjective well-being of an employee; the third level — spiritually-moral or
health of individuality provides the actualization of the need for «service», which is realized in love for those
around, in involvement, interdependence, existential content, which allows an employee to go beyond own
actual, available opportunities in the realm of hidden potentials (Sokolskaya, 2008).

Thus, occupational health in the level approach is considered as a formation that contains a complex
structure of levels. Each level is formed of complementary characteristics and features. This approach allows us to
consider the phenomenon of health as a transition from one level to another, more complex and qualitatively
different. Developing the idea of level changes of mental formations, S. L. Rubinstein (2005) remarked: «Each
step, being qualitatively different from all others, represents a relative whole, as its psychological characteristic as
a certain specific whole is possible. Any previous stage is a preparatory step to the next; within it, those forces and
attitudes which, becoming leading, give rise to a new stage of development, grow first as subordinate motives»
(Rubinstein, 2005). The level approach makes it possible to clearly distinguish indicators of occupational health
development, and the transition from one level to another reflects the dynamics of development of each level in
their holistic interaction, becoming a condition or result of the same development. However, we agree with the
point of view of M. V. Sokolskaya, who argues that «... achieving a top, higher level of health in the hierarchical
development of a person is not sudden — it is a gradual process, which is preceded by a number of stages, levels, in
which development is nonlinear and not always consistent: both stops at any stage of development and
retrogression are possible, but it is not fatal, because under the active position of personality — its subjectivity —
further personal development will not only not suffer but also, perhaps, will be more accurate, «purified»,
conscious, moral» (Sokolskaya, 2008:21). This thesis suggests that such a synergistic phenomenon as
«nonlinearity» is an important sign of occupational health. Nonlinearity is the unpredictability of the future state of
any system (health as a system, author’s note) based on existing ones because any minimal impact (threat) of the
environment can cause great consequences («butterfly effect»), and large, on the contrary, may be purely
insignificant («a mountain gave birth to a mouse»). The butterfly effect is a term that metaphorically reflects the
property of complex interactive nonlinear systems (including those related to the psyche, behavior and social
interactions) to change in another dimension and time due to minor and unpredictable events. At the heart of the
statement of the American meteorologist Edward Lorenz that the flutter of the butterfly's wings symbolizes small
changes in the initial state of the system, which cause a chain of events leading to large-scale changes. Therefore,
such systems, on the one hand, are extremely stable in a situation of large-scale adverse effects, and on the other -
extremely sensitive in the case of minor fluctuations in the environment (Shapoval, & Turanosova, 2016). In
addition, nonlinear systems contain a wide variety of complex feedbacks that determine the possibility of different
types of behavior and states and are therefore able to «restructure» from one state to another when the former
becomes unfavorable, and therefore nonlinear systems are adaptable.

The criterion approach (Fig. 2) structures occupational health in accordance with certain indicators (criteria).

25



Opranizamuiiiga ncuxodsoriga. Exosomiyna ncuxodiorig. Ne 4 (24) /2021

I. Occupational health as an optimal level of professional efficiency
(S. O. Druzhilov)
Structural and dynamic criteria:
» efficiency / effectiveness;
o stability / adaptability;
o reliability / quality.

II. Occupational health as a three-element structure that combines
modules (S. M. Shingaev):
*  cognitive;
e emotional;
*  behavioural.

ITI. Occupational health as a continuum of criteria
(V. O. Shapoval):

* occupational health - occupational diseases;

» professional social and mental adaptation - professional social and mental
maladaptation;

» professional success - professional failure;

* professional self-realization - professional deformation;

» professional skills - professional stereotypes;

» conscious motivation for professional activity - unconscious orientation
(tropism) to a certain professional activity.

Criteria approach

VI. Occupational health as a set of structural and dynamic
indicators (T. M. Titarenko)

+ individual psychological indicators — integrity, ability to self-regulation,
creativity, balance, adaptability, reflexivity, purposefulness;

+ e« value-semantic indicators — the realization of life potential, the ability to
form values and meanings, to comprehend the experience gained and the
ability to enjoy life;

» e« socio-psychological indicators — the ability to cooperate with trust in the
world, and the quality of contacts with the environment.

Fig. 2. The levels of indicators of teachers’ occupational health (criterion approach)

It is important to emphasize that, like any system, the «occupational health» system must be
characterized by a structure that consists of a system-forming factor (or core) and elements (in our case,
criteria). The essence (core) of this system is the optimal level of professional efficiency, and its elements are as
follows: efficiency / effectiveness, stability / adaptability, reliability / quality (Druzhilov, 2012). According to
S. O. Druzhilov, the effectiveness of professional activity involves comparing the result (effect) with the
psychophysiological costs («price of activity»), which are required to obtain this effect (Druzhilov, 2012:17).
The effectiveness of professional activity of a teacher is manifested in objective (labour intensity, level of
qualification, norms and values of educational organization, formal and informal status of a teacher in the team)
and subjective (specific features of professional motivation, level of mental stress, ability to organize their own
activities, ease of communication, creativity, the formation of cognitive processes that ensure the successful
performance of professional activities, professional self-esteem) indicators (Markova, 1996).

Another pair of criteria — adaptability / stability is determined by the activity of an employee, the ability
to adapt own behavior to the changing conditions of the professional environment by modifying motivations,
emotions and attitudes. Professional adaptability or the dynamic balance in the system «individual - professional
environmenty, is reflected in the subjective personality traits of an employee, which are dominant in
determining the effectiveness of professional activities. However, the dynamic balance of professional and
personal development of teachers is quite contradictory and ambiguous. Stressful negative occupational events
and prolonged negative occupational influences (such as traumatic occupational experiences and pathogenic
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occupational relationships in a mobbing situation) can both contribute to the development of occupational
diseases and mitigate their expression (Popov, Shirenkova, & Serazetdinov, 2007). If there are stable
unfavorable conditions for the professionalization of a teacher, then there is a real threat of maladaptation, or a
temporary violation of professional and personal development. For example, excessive unfair and constant
criticism, devaluation of a teacher on various vectors of professional interaction can lead to vulnerability; the
formation of low self-esteem, which in combination with factors of chronic fatigue, information overload can
cause exacerbation of chronic diseases or disease in general. It is also important to consider the fact that each
person has a certain barrier to mental adaptation, which seems to absorb all the features of mental composition
and the ability to respond. Therefore, as long as a person's behavioral responses are within acceptable limits and
do not go beyond the barrier of mental adaptation, the person successfully adapts. However, in the case of its
«breakthrough» or «destructiony, there is a mental breakdown, which can lead to the development of the disease
(Popov, Shirenkova, & Serazetdinov, 2007).

Thus, adaptability/stability as one of the important indicators of teachers’ occupational health is
determined by the level of functional strength of the body, resistance to pathological influences (threats) of the
professional environment, or how easily and reliably the protective forces compensate for these influences. If a
teacher does not have enough internal and external resources to master the tasks of professional and personal
development, then for the duration of aggravating processes there is a risk of mental imbalance, which can lead
to the development of health disorders in general. Insufficient mastery causes either direct losses in the
professional and personal development of a teacher, or increases vulnerability, or possibly increases
susceptibility to various pathogenic influences of the organizational educational environment.

The next pair of reliability/quality is determined by the acquisition of professional maturity —individual
psychological characteristics of a teacher, which ensures the harmonization of relations in the professional
environment, expands and deepens the teacher's ability to correlate their own professional capabilities and needs
with professional requirements.

Professional maturity is considered as the highest level of achievements of the subject of activity, as the
highest level of manifestation of «high professionalism, qualification and competence» (Chuiko, 2011:187). F.
Perls argues that maturity, or mental health, is the ability of an individual to move from reliance on the
environment, and from the regulation by the environment to self-reliance and self-regulation. It is about the
formation of autonomy as the ability of a mature person not just to rely on oneself, but to trust own inner
experience (Perls, 1992). If in the inner experience knowledge and being are completely identical, if for such an
experience to be means to know oneself, and to know oneself means to be oneself, then the knowledge that
gives the inner experience is knowledge «in essence» (Chuiko, 2011).

Professional maturity as the highest stage of professional development of a teacher involves not only
adaptation to rapidly changing conditions of professional activity, but also willingness to realize unique
relationships with the world and people through the professional activities. The establishment of professional
maturity is associated with the adoption of the mentality of the profession, the emergence of a sense of service
to the world through professional activities, when the profession becomes a means of self-realization for a
teacher.

On the other hand, the logic of the formation of professional maturity of a teacher creates threats of
professional deformities, which are manifested in emotional burnout, alexithymia, excessive deformation of
teaching style, daily disorders, personal and professional maladaptation and more. In addition, professional and
pedagogical activity is recognized as a profession characterized by a high level of neuroticism - a state of
emotional instability, which can lead to neurosis and the manifestation of neurotic tendencies in employee
behaviour. The main difference between neurotic disorders is that they affect only certain areas of the mental
health of a teacher: they create negative emotional states, limit opportunities for professional realization,
significantly impair the quality of professional activities in general.

To reach professional maturity and take responsibility for oneself and one's professional health, a
teacher needs to work with the so-called «neurotic levels» in a timely and thorough manner (Perls, 1992). In
particular, the level of professional cliché, when a teacher overcomes stereotypes and conformity of behaviour.
According to F. Perls, this level determines the playing of non-human roles, as well as controlling games
between top-dog and under-dog. The level of professional phobia or artificiality, when professional roles and
various professional games dominate, and a teacher seeks support by manipulating others (students, colleagues,
parents, supervisor). Awareness of the «falsity» of behaviour and manipulation creates in an employee a sense
of fear of being who he/she really is. The level of hopelessness or deadlock is characterized as a situation when
the teacher is unable to use the support of the environment and is professionally unprepared to rely on one-self.
The level of an internal explosion is when an employee shows the ability to take risks to overcome a level of
hopelessness. Willingness not to take on the protective role of the victim (for example in a mobbing situation,
etc.). The level of an external explosion or explosion as a deep and intense emotional experience, characterized
by the relief and return of emotional balance. This level means the formation of an authentic personality capable
of experiencing and expressing their emotions (Perls, 1992).
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Thus, maturity occurs when the teacher mobilizes all resources to overcome the frustration and fear that
arise from a lack of support from others.

Within the criteria approach, S. M. Shingayev (2018) defines psychological factors of occupational
health as a three-element structure that combines cognitive, emotional, and behavioural modules. The cognitive
module of occupational health is manifested in such indicators as an adequate understanding of the level of one's
health, awareness of the role of health and its impact on life in general, as well as an understanding of the main
risk factors of the profession and ways to maintain and strengthen health. The emotional module covers the
whole range of experiences of the state of «health/illness» that arises in an employee in a particular professional
situation and is characterized by such a criterion as an adequate emotional response. The criteria of the
behavioural module are the characteristics of professional behaviour, which contribute to adaptation to changing
conditions of the professional environment, behavioural strategies due to changes in the health of the employee
and readiness for a healthy way of organizing professional activities (Shingaev, 2018).

Criteria for occupational psychological health, according to V. O. Shapoval, lie in such continuums as:
occupational health — occupational diseases; professional social and mental adaptation — professional social and
mental maladaptation; professional success (efficiency, reliability) — professional failure (unreliability, futility);
professional self-realization (constructive development, professional transformation) — professional deformation
(professional degradation); professional skill (flexibility, creativity, innovation) — professional stereotypes
(rigidity, conservatism, dogmatism); conscious motivation for professional activity is an unconscious orientation
(tropism) to a certain professional activity (Shapoval, & Turanosova, 2016).

T. M. Tytarenko analyzes three groups of structural and dynamic characteristics of occupational health:
socio-psychological, individual-psychological and value-semantic. The author refers to the individual
psychological indicators of teachers’ occupational health: integrity, ability to self-regulation, creativity,
balance, adaptability, reflexivity, purposefulness. Among the basic value-semantic indicators, which are the
second most common, there are four: the realization of life potential, the ability to form values and meanings, to
comprehend the experience and the ability to enjoy life. The least common socio-psychological indicators were
two integral indicators: the ability to cooperate with trust in the world, and the quality of contacts with the
environment, which implies the presence of intimacy, humanity, care (Tytarenko, 2016).

Thus, scientific sources present a wide range of recurring criteria for the occupational health of
organizational personnel. Analysis of different points of view on this issue shows that there is no clear,
generalized structure, although within the selected criteria there is some semantic identity. Nevertheless,
reduction to any one universal criterion is also unproductive.

Conclusions. The analysis of the level and criterion approaches to studying the nature of teachers’
occupational health allows us to see the advantages and disadvantages of each approach. The level approach,
which is suitable for studying the general health of an individual, somewhat loses its adequacy in the transition
to a much more complex phenomenon of occupational health. The criterion approach represents a wide list of
repetitive criteria without any classification of features. Therefore, it is appropriate, in our opinion, to apply an
integrative approach to the problem. An integrative approach in the study of the phenomenon of teachers’
occupational health contains more advantages in the analysis of its structural and dynamic characteristics. This
is a promising area for further scientific research and publications.
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TOLERANCE OF UNCERTAINTY AS A DETERMINANT OF EDUCATORS'
PSYCHOLOGICAL HEALTH IN CONDITIONS OF SOCIAL TENSION

Karamushka, Liudmyla, Tereshchenko, Kira, Kredentser, Oksana, Ivkin, Volodymyr, Lagodzinska, Valentyna,
Kovalchuk, Oleksandr, Vozniuk, Alla. Tolerance of uncertainty as a determinant of educators' psychological health in
conditions of social tension.

Introduction. Social instability increases the importance of tolerance of uncertainty among representatives of
different social and professional groups. In the context of the COVID-19 pandemic, educators’ tolerance of uncertainty as
a probable determinant of their psychological health is of particular interest for researchers.

Aim: to study tolerance of uncertainty as a determinant of educational staff’s psychological health in conditions of
social tension.

Methods: D. McLain's MSTAT-II (adapted by E.M. Osin), T. Galkina & N. Artemtseva's Attitude to Psychological
Health Scale, Scale of Positive Mental Health by J. Lukat et al., and Locus of Health Control questionnaire.

Results. It was found that the most pronounced components of tolerance of uncertainty were the attitude to novelty
and preference of uncertainty. Uncertainty tolerance components affected most aspects of educators' psychological health.

Conclusion. Tolerance of uncertainty should be seen as a determinant of educators' psychological health.

Key words: tolerance of uncertainty, indicators of uncertainty tolerance, psychological health, psychological
health components, psychological health determinant, educators

Kapamywka Jlroomuna, Tepewenxo Kipa, Kpeoenuep Oxcana, Iexin Bonooumup, Jlacoosincoka Banenmuna,
Kosanvuyx Onexcanop, Bosniox Anna. Tonepammuicmsv 00 HesusHauenocmi AK OemepMiHaHma 3abe3neueHHs
HCUXO0102T4H020 300P08°51 0CGIMHBOZO NEPCOHANY 8 YMOBAX COUIATLHOI HANPYIHCEHOCHI,

Bemyn. B cumyayii  coyianvhHoi  HecmabiibHOCMI  aKmMyanizyemvbCs  3HAYYWICMb  MONEPAHMHOCMI 00
HEeGU3HAYEHOCMI, WO CIMOCYEMbCS NPeOCMAGHUKIE PISHUX coylanbHux ma npogecitinux epyn. B ymosax nanoemii COVID-
19 ocobnugy yeacy npusepmac monepaHmHicnms 00 HeGU3HAYEHOCHI OCBIMHbLO20 NEPCOHANY K UMOGIpHA OemepMinanma
11020 NCUXONIO2IYHO20 300P08 5.

Mema: Oocnidumu monepanmuicmos 00 HEGUIHAYEHOCTI AK OemepMiHanmy 3abe3nedenHs NCUXOI02IYHO20
300p08’51 OCBIMHBLO2O NEPCOHATY 8 YMOBAX COYIATLHOI HANPYICEHOCHI.

Memoou: «OnumyeanvHux monepanmuHocmi 00 HesusHauenocmiy [I. Maxnetina (adanmayis €.M. Ocina),
«Illxana cmasnenns 00 ncuxonociunozo 300pos’say T. lanxinoi, H. Apmemyesoi, «lllkana no3umueHo2o NCUXIYHO20
300pog’ay J. Lukat et al., «OnumysanbHux 0151 6UMIPHOGAHHSL TOKYC KOHMPOJIO 300P08 '51).

Pesynemamu. Bcmanosneno, wjo HauOiibus GUPANCEHUMY CKAAO0BUMU MONEPAHMHOCII 00 HEBUSHAYEHOCMI €
cmasnienHs 00 HOBU3HU MA HAOAHHS Nepeeazu HeGUsHaueHocmi. Buseneno, w0 NOKA3HUKU MOJIePaAHMHOCMI 00
HeBU3HAYEeHOCI GNAUBAIOMb HA DLILWICIG KOMNOHEHMIB NCUXOL02IUHO20 300P08 'S OCBIMHBLOZO NEPCOHANLY.

Bucnoexu. Tonepanmuicms 00 HesusHayeHOCMi CIi0 po3enadamu K OemepMiHaumy HCUXON02IYHO20 300P08 s
NnepcoHany 0CceImHIx opeanizayii.

Knrwowuoei cnosa: monepanmuicmo 00 HeGUIHAYEHOCMI, NOKASHUKU MONEPAHMHOCHI 00 HeGUIHAYEeHOCHI,
NCUXONI02IUHE 300pP08’S, KOMNOHEHMU NCUXONO02IYHO20 300p08 s, OemepMIHAHMA NCUXON02IYHO20 300p08 s, OCBIMHIl
NEePCoOHAl.

30



Opranizamuiiiga ncuxodsoriga. Exosomiyna ncuxodiorig. Ne 4 (24) /2021

Kapawywka Jltioomuna, Tepewenko Kupa, Kpeoenuep Oxcana, Hexun Bnaoumup, Jlazoozunckas
Banenmuna, Kosanvuyk Anekcandp, Bosuiox Anna. Tonepanmnocmsv K HeonpedenieHHOCMU KAK O0emepMuHanma
ofecneuenus nCUXo0a102uecKozo 300p06ba 00pa306ameIbHO20 NEPCOHANA 6 YCIIOGUAX COUYUANbHOU HARPAICEHHOCHU.

Bcmynaenue. B cumyayuu coyuanbhoti HecmabuibHOCMy aKmyanu3upyemcs 3HayumMocmy MmoaepaHmHocmu K
HeonpeoeleHHOCMuU, Kacaowelcsa npeocmagumeneti pasiuuHblX COYUAIbHbIX U Npogeccuonarbhvix epynn. B ycroeusx
nandemuu COVID-19 ocoboe 6HuMmaHue npueiexaem moNEPAHMHOCb K HeonpeodeleHHOCmU 00pa308amenbHO20
NepPCOHANa KaK GePOSMHAs 0eMePMUHAHMA €20 NCUXON0SULECKO20 300POGbAL.

Lens: uccnedosams MmoarepanmHocns K HeONPeOeIeHHOCMU KaK 0emepMUHanmy obecneyenus nCuxor02uiecko2o
300p06bs 0OPA308AMENLHO20 NEPCOHANA 8 YCIOGUAX COYUANLHOU HANPAICEHHOCHIU.

Memoowi: «Onpocrux monepanmuocmu K Heonpedenennocmuy J]. Makneiina (aoanmayua E.M. Ocuna), «Ilxana
omHowenus K ncuxonocuveckomy 3oopoevion T. Ianxumnou, H. Apmemyesou, «lllkara no3zumuHozo nCuxuieckozo
300pogvay J. Lukat et al., «OnpocHuk 015 usmepenus 10Kyc KOHMPOJs 300P08bAY.

Pesynomamui.  Ycmanoeneno, umo  Haubojee  BbIPANCEHHLIMU — COCMAGTAIOWUMY — MONEPAHMHOCIMU K
HeonpeoeleHHOCMU AGIAEMCs OMHOUeHUe K HOgU3He U Npednoumenue HeonpedeneHHocmu. Buisgneno, umo noxkazamenu
MONEPAHMHOCMY K HEONPeOeNeHHOCIMU  GIUAION HA  OONLWUHCIEO KOMNOHEHMO8 NCUXON02UYECKO20 300pPO08bsl
06pazo8amenbHo20 NepcoHand.

Buieoowr.  Tonepanmuocms K HeonpeoeneHHOCMU — clledyem — pacCMampuéams KAk — OemepMUuHanmy
ACUXONI02UHECKO20 300P06bsl NEPCOHANA 0OPA308AMENbHBIX OP2AHUIAYULL.

Knrouegvle cnosa: monepanmnocmes K HeonpeoeienHocmy, nokasameny moaepanmHocmu K HeonpeoeieHHocmu,
ncuxonocuieckoe 300p0o6be, KOMHOHEHMbl NCUXON0SUHECKO20 300p06bsA, OeMePMUHAHMA NCUXOIOSUUECKO20 300PO0GbS,
006pazosamenbHblii NePCOHAI.

Introduction. Social instability increases the role of tolerance of uncertainty among representatives of
different social and professional groups. In the context of the COVID-19 pandemic, educators' tolerance of
uncertainty as a probable determinant of their psychological health is of particular interest for researchers.

The phenomenon of tolerance of uncertainty is considered as an individual tendency (Budner, 1962),
emotional-perceptual personal quality (Frenkel-Brunswik, 1949), the range of reactions (McLain, Kefallonitis &
Armani, 2015). Tolerance of uncertainty is understood as a personal quality, which determines a person's ability
to respond positively to situations of uncertainty and to act in conditions of vaguely defined goals and lack of
information (Semichenko & Artyushina, 2019).

Today, researchers agree that tolerance of uncertainty is not only associated with certain traits or
behavioral symptoms, but also plays a role in the processes associated with overcoming or generating
uncertainty primarily at the cognitive level (Tomarzhevska, 2018). Thus, tolerance of uncertainty is an integral
characteristic of a person as well as a multilevel and multidimensional personality construct (Gusev, 2007;
Semichenko & Artyushina, 2019; Tomarzhevska, 2018).

Scientific literature analyzes both tolerance of uncertainty and intolerance of uncertainty as the opposite
manifestations of one personal attribute: on one pole is the acceptance of uncertainty and willingness to function
productively in appropriate situations, while on the opposite pole is avoidance and fear of uncertain situations
and stress caused by new and unusual situations (Semichenko & Artyushina, 2019). Intolerance of uncertainty is
seen as an individual's tendency to make decisions using the «black-and-white» principle and to jump to
conclusions without taking into account complex realities and the interests of other people (Tomarzhevska,
2018).

Some aspects of tolerance of uncertainty in the educational environment have been analyzed by
O. Bryukhovetska (2015), T. Kornilova & S. Smirnov (2012), O. Myloslavska, O. Gulyaeva & Ye.O. Sapyan
(2020), G.V. Pavlenko (2019), V. Semichenko & K. Artyushina (2019), S.O. Hilko (2018) and others. Thus,
studying tolerance of uncertainty among secondary school principals, O. Bryukhovetska (2015) notes that
uncertainty-tolerant secondary school principals search for situations of uncertainty, take comfort while in
situations of uncertainty, perceive uncertain situations as desirable, try to solve problems, even if not all the
facts and possible consequences of the decision are known, face conflicts and tension that arise in an ambiguous
situation, keep self-control when receiving inconsistent or contradicting information, accept the unknown,
withstand the stress of critical situations, perceive new, unfamiliar, or risky situations as stimulating, and readily
adapt to obviously ambiguous situations or ideas. If a school principal is intolerant of uncertainty in
management, they tend to perceive unusual and complex situations as threatening rather than offering new
opportunities (Bryukhovetska, 2015).

A number of studies have highlighted the role of tolerance of uncertainty in promoting an individual's
psychological health. In particular, there is evidence of an association between tolerance / intolerance of
uncertainty and stress and anxiety disorders in employees (Carleton, 2012; Iannello et al., 2017).
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According to the findings obtained by M. Mykolaichuk & K. Troyanovska (2019), there are links between
some components of tolerance of uncertainty and psychological well-being of married couples. Satisfaction with
marriage is associated with all three components of tolerance of uncertainty: attitude to novelty, attitude to
complex tasks, and attitude to ambiguous situations. Besides, spouses' inability to accept uncertainty is
associated with their high levels of anxiety, guilt and tension.

According to research conducted by G.V. Pavlenko (2019), students' psychological well-being is
achieved through their high-level tolerance of uncertainty. A person with developed tolerance of uncertainty is
able to transform themselves and meet their needs in changing conditions as well as are open to new
experiences. However, correlation and regression analysis, as noted by the researcher, showed no effect of
students' tolerance of uncertainty on their psychological well-being, so psychological distress did not associate
with intolerance to uncertainty, but associated with interpersonal intolerance (Pavlenko, 2019). Thus, the
analysis of the relevant scientific literature reveled that tolerance of uncertainty in the context of psychological
health of representatives of different social and professional groups needed further in-depth studies. At the same
time, tolerance of uncertainty can be considered as a probable determinant of educators' psychological health.

Aim: to study tolerance of uncertainty as a determinant of educators' psychological health in conditions
of social tension.

Methods. In our study we used: E. Osin’s adaptation of D. McLain's MSTAT (Leontiev, Osin &
Lukovitskaya, 2016) to measure the attitude to novelty, attitude to complex tasks, attitude to ambiguous
situations, preference for uncertainty, and tolerance / avoidance of uncertainty as well as the general index of
tolerance of uncertainty; T. Galkina and N. Artemtseva's Scale of Attitudes to Psychological Health (SAPH)
(Galkina & Artemtseva, 2018) to measure the cognitive-emotional component of psychological health; J. Lukat,
J. Margraf, R. Lutz, W.M. van der Veld, & E.S. Becker's Positive Mental Health Scale (PMH-scale) (Lukat et
al., 2016) to measure the reflexive-personal component of mental health; the Multidimensional Locus-of-
Control Health Scales (Greenberg, 2002) to measure the operative-functional component using the Internal
Locus of Control scale (reflects the degree to which respondents feel in control of their health), the Powerful
Others' Control scale (shows the degree of respondents' confidence that «the powerful others» (e.g., doctors,
relatives) are responsible for their health, and the Case Control scale (shows how convinced the respondents are
that their health depends on chance, luck or fate).

The results were processed using mathematical statistics (descriptive statistics, correlation analysis,
analysis of variance (ANOVA)) using SPSS (version 22).

The study was part of the research topic of the laboratory of organizational and social psychology of the
G.S. Kostiuk Institute of Psychology of the NAES of Ukraine called «Psychological and Organizational
Determinants of Psychological Health of Staff of Educational Oganizations in Conditions of Social Tension»
(2019-2021) and supervised by prof. L.M. Karamushka.

Sample. The study was conducted in 2020 and used a sample of 473 respondents who worked in
secondary education institutions from different regions of Ukraine. The respondents were distributed as follows:
20.8% primary school teachers, 29.6% secondary school teachers, 24.5% high school teachers, 14.4%
administrative staff, and 10.2% social workers and psychologists; 11.4% younger than 30 years, 27.7% 31
through 40 years of age, 34.3% 41 through 50 years of age, and 26.6% older than 50 years; 12.0% men, 88.0%
women; 76.0% married, 24.0% unmarried.

Results and discussion. The first stage of our empirical study analyzed the components of educators'
tolerance of uncertainty (Table 1). The highest-scored components of tolerance of uncertainty were the attitude
to novelty (M =3.95, SD = 1.02) and preference for uncertainty (M =4.01, SD = 0.93). The attitude to complex
tasks and the attitude to ambiguous situations scored less (M = 3.90, SD = 0.86 and M = 3.77, SD = 0.70
respectively). The tolerance to uncertainty index was at an average level (M = 3.83, SD = 0.67).

It was found that 40.6% of the respondents (Table 2) had a high level of attitude to novelty and 37.4%
preferred uncertainty, 28.3% of the respondents had a high level of attitude to complex tasks, and every fourth
respondent had a high level of attitude to ambiguous situations (24.7%). The results of the study showed that
about 70% of the respondents had an average or high levels of tolerance components and less than a third of the
respondents had them at low levels. These results are higher than those obtained by S. Khilko (2018) in relation
to future psychologists, in which low tolerance of uncertainty index was found in every third respondent,
average-level tolerance of uncertainty index in every second respondent, and high-level tolerance of uncertainty
index in less than 1% of the respondents.
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Table 1
Components and index of educators' tolerance of uncertainty (descriptive statistics)
Tolerance of uncertainty Min Max M SD
Attitude to novelty 1.00 7.00 3.95 1.02
Attitude to complex tasks 1.00 7.00 3.90 0.86
Attitude to ambiguous situations 1.00 6.33 3.77 0.70
Preference for uncertainty 1.00 6.90 4.01 0.93
Tolerance of uncertainty index 1.00 7.00 3.83 0.67
Table 2
Levels of educators' tolerance of uncertainty (% of the total sample)
Tolerance of uncertainty High level Middle level Low level
Attitude to novelty 40.6 30.9 28.5
Attitude to complex tasks 28.3 45.2 26.5
Attitude to ambiguous situations 24.7 44.2 31.1
Preference for uncertainty 37.4 32.5 30.1
Tolerance of uncertainty index 27.4 42.4 30.2

It should be noted that according to literary sources those with high tolerance of uncertainty tend to
perceive themselves in control of their own lives, are rather optimistic in assessing their successes and failures
as well as their future (Leontiev, Osin, & Lukovitskaya, 2016). At the same time, those people are less reflective
and anxious, more likely to move from plans to actions and to take risks than those with low tolerance of
uncertainty.

At the next stage of the empirical study, we analyzed the relationship between the components of
educators' tolerance of uncertainty and the components of educators' psychological health in conditions of social
tension. At the next stage of the empirical study, we analyzed the relationship between the components of
educators' tolerance of uncertainty and the components of educators' psychological health in conditions of social
tension. (Table 3).

It was shown that educators’ attitude to novelty positively correlated with their reflective-personal health
component (r = 0.102; p <0.05) and «internal control» health component (r = 0.133; p <0.01) (Table 3) and
negatively correlated with «case control» component (r=-0.125; p <0.01).

One-factor dispersion analysis (ANOVA) found (see Fig. 1) that educators’ attitude to novelty positively
correlated with reflective-personal (p <0.05) and operational («internal control») (p <0.001) components of their
psychological health.

Also, there was a negative correlation between educators' attitude to novelty and «case control»
component of their psychological health (p <0.001).

Besides, educators' attitude to complex tasks negatively correlated with «powerful others' control» (r = -
0.103; p <0.05) and «case control» (r = -0.188; p <0.001) health components (see Table 3). In other words, the
more positive a person is about complex tasks, the less they rely on luck or «powerful others» (doctors,
relatives, friends) in controlling their health.
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Table 3
Relationships between types and index of educators' tolerance of uncertainty and components of
educators' psychological health (r)

Psychological health Attitude to Attitude to Attlt.u de to Preference for Tolerance of

complex ambiguous . Lo
components novelty . . . . uncertainty |uncertainty index

situations situations

Cognitive-emotional -0.032 -0.059 -0.050 0.053 -0.072

Reflective-personal 0.102* 0.082 0.304%** 0.290%** 0.219%**

Operational:

a) internal control 0.133%* 0.047 0.095* 0.220%** 0.100*

0) powerful —others} —_ -0.103* 0.095* 0.118* -0.005

control

B) case control -0.125%* -0.188%** -0.028 0.058 -0.140%*

*p<0.05; **p<0.01; ***p<0.001

Indeed, the results of one-way analysis of variance (ANOVA) showed (see Fig. 2) that educators' positive
attitudes to complex tasks inversely affected «case control» component of their psychological health (p <0.001).

Attitude to novelty Attitude to novelty
A) B)

Attitude to novelty
0

Fig. 1. Effects of educators' attitude to novelty on their psychological health components:
reflective-personal (A); operational («internal control») (B); operational («case control») (C)
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18,0

16,01

Attitude to complex tasks

Fig. 2. Effects of educators' attitude to complex tasks on the operational component of their
psychological health («case control»)

Educators' attitude to ambiguous situations positively correlated with the reflective-personal component (r
= 0.304; p <0.001) of their psychological health. Also, there was a positive correlation (r = 0.095; p <0.05)
between educators' attitude to ambiguous situations and «internal control» and «powerful others' control»
operational components of their psychological health (see Table 3).

The results of one-way analysis of variance (ANOVA) showed that educators' attitude to ambiguous
situations had a positive effect (see Fig. 3) on the reflective-personal component of their psychological health (p
<0,001). In other words, the more favorable educators were to ambiguous situations, the better was their
psychological health, which relates to the reflexive-personal component of psychological health. However, the
results of the analysis of variance did not reveal the effects of educators' attitude to ambiguous situations on
«internal control» and «powerful others' control» operational components of their psychological health.

Attitude to ambiguous situations

Fig. 3. Effects of educators' attitude to ambiguous situations on the reflective-personal component
of their psychological health

It should be noted that there was a positive correlation between educators' preference for uncertainty and
the reflective-personal component (r = 0.290; p <0.001) and «internal control» (r = 0.220; p <0.001) and
«powerful others' control» (r = 0.118; p <0.05) operational components of their psychological health (see Table.
3).

The results of one-way analysis of variance (ANOVA) showed (see Fig. 4) that educators' preference for
uncertainty had a positive effect on the reflective-personal component (p <0.001) and «internal control»
operational component of their psychological health (p <0.001).

35



Opranizamuiiiga ncuxodsoriga. Exosomiyna ncuxodiorig. Ne 4 (24) /2021

Preference for uncertainty Preference for uncertainty
A) B)

Fig. 4. Effects of educators' preference for uncertainty on their psychological health components:
reflective-personal (A); operational («internal control») (B)

Educators' tolerance of uncertainty index had a positive correlation with the reflective-personal
component (r = 0.219; p <0.001) and «internal control» operational component (r = 0.100; p <0.05) of their
psychological health (see Table 3). Also, there was a negative relationship between educators' tolerance of
uncertainty index and «case control» operational component of their psychological health (r = -0.140; p <0.01).

The results of one-way analysis of variance (ANOVA) showed that educators' tolerance of uncertainty
index had a positive effect (see Fig. 5) on the reflexive-personal component of their psychological health (p
<0.001).

At the same time, educators' tolerance of uncertainty index was found to have a negative impact on «case
control» operational component of their psychological health (p <0.001). In other words, educators with a high
tolerance of uncertainty did not rely on luck or chance in controlling their health.

Tolerance of uncertainty index Tolerance of uncertainty index
A) B)

Fig. 5. Effects of educators' tolerance of uncertainty index on their psychological health
components: reflective-personal (A); operational («case control») (B)

The reflective-personal and operational («internal control») components of educators' psychological
health were affected by tolerance of uncertainty components the most. It should be noted that tolerance of
uncertainty components did not affect the cognitive and emotional components of educators' psychological
health.

In general, it can be concluded that the tolerance of uncertainty components affected most components of
educators' psychological health, so they can be considered as determinants of educators' psychological health.
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Conclusions.

1. Tolerance of uncertainty is seen as an integral personal characteristic and a multidimensional and
multilevel construct that determines a person's ability to positively perceive situations of uncertainty and act in
conditions of vaguely defined goals and objectives.

2. The highest-scoring components of educators' tolerance of uncertainty are the attitude to novelty and
preference for uncertainty. Attitudes to complex tasks and ambiguous situations are less developed. More than
two thirds of educators have tolerance of uncertainty at a medium or high level, while almost every third
educator has it at a low level.

3. Educators' tolerance of uncertainty index as well as the most developed components of tolerance of
uncertainty (attitude to novelty and preference for uncertainty) affect most components of educators'
psychological health, therefore tolerance of uncertainty should be considered as a determinant of educators'
psychological health.

4. Among the components of educators' psychological health, the reflective-personal and operational
(«internal control») components are affected by tolerance of uncertainty the most.

Further research may focus on the analysis of the relationship between educators' psychological health
and tolerance of uncertainty in different types of educational organizations.
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PSYCHOLOGICAL FEATURES OF IMPROVEMENT OF EDUCATIONAL
ORGANIZATION MANAGERS' SUBJECTIVE WELL-BEING INDICATORS

Klochko, Alla. Psychological features of improvement of educational organization managers' subjective well-
being indicators.

Introduction. Educational organization managers' subjective well-being is especially important in the context of
social transformations and social tensions in Ukraine.

Aim: to analyze the psychological features of improvement of the indicators of educational organization
managers’ subjective well-being.

Methods. G. Perrudet-Badoux Subjective Well-Being Scale (adapted by M. Sokolovay).

Results. It was found that more than half of the respondents had low values of the subjective well-being indicator
called «satisfaction with daily activitiesy. More than half of the respondents underestimated the importance of the social
environment, while a significant part of the respondents had negative emotional experiences and were not positive about
their health. It was also found that a small number of respondents had a high level of the subjective well-being index.

Conclusions. A special healthy educational organization development program can promote educational
organization managers' subjective well-being.

Key words: educational organizations, educational organizations managers, subjective well-being, indicators
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Introduction. The ongoing social transformations and social tension in Ukraine, increase the
importance of a person’s subjective well-being as a measure of their life success in the difficult situations of
today. This is especially important for the staff of educational organizations and educational organization
managers, whose responsibility is to organize the educational process in a way that would contribute to the
successful socialization of future generations.

Radical changes in the society have changed social beliefs, aspirations, and public consciousness,
because the norms and values previously supported by social institutions disagree with the actualities of life,
while new beliefs and values directing people's social behaviors have not yet been established (Lukasevich,
2017). No doubt, this affects people's satisfaction with life, as well as their behavior and ability to make
independent decisions, work creatively, generate unique ideas, use non-traditional patterns of thinking, and
quickly solve arising problems. As a result, people's well-being, including educators, becomes extremely
important, especially in the Covid-19 environment (Kuhfeld et al., 2020).

Subjective well-being, as noted by E. Diener (Diener, 2013), is a broad category of phenomena that
indicate people's emotional reactions, satisfaction with certain aspects of life, as well as their judgments about
the quality of life in general.

Satisfaction and well-being are very important for managers of educational organizations, because the
more managers experience positive emotions, the more satisfied they are with their work and the higher their
level of subjective well-being. It should be noted that subjective well-being includes not only individuals'
emotional assessment but also their ideas about their own and other people's well-being. (Lukasevich, 2017).

0. Bondarchuk (Bondarchuk, 2018) emphasizes the direct link between educational organization staff's
subjective well-being and their psychological health.

According to L. Karamushka and T. Dzuba (Karamushka & Dzuba, 2019), the promotion of the idea of
a healthy educational organization can promote the educational organization as a whole, as the ability to create
and effectively interact with a positive social environment is an important psychological resource for organizing
educational organization managers' professional lives.

It is clear that when managers of educational organizations are satisfied with their work, they more
readily widen their views, generate new ideas, use non-standard thinking, as well as are capable of creative
activity, and vice versa.

The problem of subjective well-being is reflected in the works of Ukrainian and foreign scientists,
which relate primarily to the content of subjective well-being (Argyle, 2003; Diener & Lucas, 1999;
Dukhnovsky, 2010; Maksimenko, 2018; Shamionov, 2008), its structure (Bradburn , 1969; Ryff, & Keyes,
1995), and role in life satisfaction (Kashlyuk, 2017; Kulikov, 2000; Kurova, 2013). Researchers also pay
attention to objective (Danilchenko, 2014) and individual psychological factors (Arshava, & Nosenko, 2012;
Gupalovskaya, 2009; Pavlenko, 2019), which affect subjective well-being.

However, according to the scientific literature, the role of subjective well-being in the context of
organizations, in particular, the ways to improve educational organization managers’ subjective well-being have
not been studied in detail. In addition, the area of organizational psychology called the psychology of health in
the organization, which addresses psychological factors in and promotion of employees' psychological health
and well-being, is just emerging. In our previous research (Klochko, 2019) we outlined the main tasks and
objectives of the psychology of health in the organization.

Thus, the significance of the problem and the lack of relevant in-depth studies led us to formulate the
aim of the article, which is to analyze the psychological features of improvement of indicators of educational
organization managers' subjective well-being.

Methods and research design. We used G. Perrudet-Badoux Scale of Subjective Well-Being (adapted
by M. Sokolova) (Dukhnovsky, 2010) to study the following indicators of educational organization managers'
subjective well-being: the degree of satisfaction with daily activities, the significance of the social environment,
the main psycho-emotional symptoms, tension and sensitivity, positive mood, and subjective health.

The obtained data were processed using the statistical software package SSPS (version 22), in particular
descriptive statistics and correlation analysis.

Sample. The sample included 1219 managers of educational organizations from different regions of
Ukraine. According to their locations, the educational organizations were distributed as follows: 6.9% of the
educational organizations were located in villages or small towns, 53.8% in district centers, 18.0% in regional
centers, and 7.8% in the capital city of Ukraine (Kyiv). According to their age, the educational organizations
were distributed as follows: 10.8% of them were younger thenl0 years, 13.5% from 11 to 20 years old, and
75.6% were over 20 years old. Regarding the number of the organization’s staff, 22.5% of the educational
organizations employed less than 50 people, while 77.5% more than 50 people. According to the number of
students studying in the educational organizations, 18.2% of the educational organizations had less than 500
students, 24.1% from 500 to 1000 students, and 57.7%d over 1000 students.
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According to their positions, the respondents were distributed as follows: 74.3% of the sample were
deputy heads of educational institutions and 25.7% heads of educational institutions. According to their work
experience, the respondents were distributed as follows: 16.5% of the respondents had less than 5 years' work
experience, 20.2% from 6 to 15 years' work experience, 23.5% from 16 to 25 years' work experience, and 39.9%
had over 25 years' work experience.

According to their age the respondents were distributed as follows: 9.7% of the respondents were
younger than 30 years, 23.9% were aged 31 through 40 years, 32.8% were aged 41 through 50 years, and 22.3%
were older than 50 years. Among the respondents 3.8% were men and 93.4% women, of whom 27.9% were
single/divorced and 71.7% married. 78.8% of the respondents had children, while 21.2% had no children.

Results and discussion. The levels and four groups of the main indicators of educational organization
managers' subjective well-being are presented in Table 1.

Table 1
Levels of educational organization managers’ subjective well-being indicators
(% of the total number of respondents)

Subjective well-being indicators Levels
High | Medium | Low
Work-relevant indicators
Satisfaction with daily activities | 163 | 58.2 | 25.5
Interpersonal-interaction-relevant indicators
Significance of social environment | 11.8 | 36.3 | 51.8
Emotional-sphere-relevant indicators
Psycho-emotional symptoms 38.1 45.4 16.6
Tension and sensitivity 41.4 52.8 5.7
Positive mood 12.6 34.0 533
Health-relevant indicators
Subjective health 24.9 41.1 34.0
Subjective well-being index 14.2 57.5 28.3

As seen in the table, Group 1 was formed by the indicators of educational organization managers'
subjective well-being that relate to managers' work.

As for the subjective well-being indicator called «satisfaction with daily activities» («l rarely feel
sadness in my daily activities», «I find it difficult to get up and work in the morning», «I like my daily
activities»), we found that only 16.3% of the respondents had this indicator's manifestation at a high level,
58.2% at an average level, and 25.5% at a low level.

The obtained results agree with the findings by S. Lester, B. Meglino, and M. Korsgaard (Lester et al.,
2002) that show that the level of individuals' job satisfaction directly correlates with their work performance and
desire to succeed. The importance of job satisfaction, which is a complex concept, has been demonstrated in the
studies done by O. Kokun (Kokun, 2015), J. Shermerorn, J. Hunt, R. Osborne (Shermerorn et al., 2010).
Research also shows that the significance of job satisfaction is due to its positive relationship with individuals'
well-being and performance indicators (Schreurs et al., 2014; Van den Broeck et al., 2008).

Thus, the data obtained indicate a fairly severe tension experienced by educational organization
managers in their work, which suggests, in our opinion, that a significant number of educational organization
managers feel unhappy. Given that educational organization managers should be a sort of model of an effective
professional for the people who are involved in educational activities on a daily basis (teachers, students, their
parents, representatives of other educational organizations, etc.), we can conclude that the our findings evidence
the presence of a significant problem area in educational organization managers’ work. In other words, from
outside the managers’ work looks effective and safe, but actually it has certain psychological contradictions.

Group 2 was formed by the indicators of educational organization managers' subjective well-being that
related to managers' interaction with other people and included the indicator called «significance of the social
environment» («If I have problems, I can turn to someone for help», «I often feel lonely», «I feel great pleasure
being with family or friends»).

As can be seen from Table 1, only 11.8% of the respondents had this indicator at a high manifestation
level, 36.3% at a medium level and 51.8% at a low level. That is, more than half of the respondents
underestimated the importance of their social environment. This may be because of the respondents' high social
status (they occupy top positions in educational institutions and, therefore, can make independent managerial
decisions) and/or their poor involvement in social interaction because of their heavy work load. But given the
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current trends in organizational management (the focus on teamwork, harmonious work-life balance), the
obtained findings suggest, in our opinion, the presence of a problem in educational organization managers'
subjective well-being, because managers' ability to create a positive social environment and interact effectively
with employees is an important psychological prerequisite of their effective life organization.

Group 3 was formed by the indicators of educational organization managers' subjective well-being that
related to managers' emotional sphere.

According to the date shown in Table 1, 38.1% of the respondents had a high level, 45.4% an average
level, and only 16.6% a low level of manifestation of the subjective well-being indicator called «psycho-
emotional symptoms» («Sometimes I become restless for an unknown reason», «Lately, I have been
overreacting to minor obstacles and failures», «Lately, I have been very inattentive»), which means that a
significant part of the respondents had negative emotional experiences.

As for the subjective well-being indicator called «fension and sensitivity» («Work puts pressure on me»;
«I would gladly ask others for something»; «I increasingly feel the need to be alone»), 41.4% of the respondents
had a high level, 52. 8% a medium level, and 5.7% a low level of manifestation of this indicator.

The last but not the least Group 3 subjective well-being indicator, which was called «positive mood» («I
have been in a good mood lately»; «I'm looking to the future with optimism») was found in 12.6% of the
respondents at a high level, in 34.4% at a middle level, and in 53.3% a low level of manifestation. In other
words, a significant number of the respondents were quite rare in a good mood and looked to the future without
much optimism. Thus, the findings relevant to Group 3 of subjective well-being indicators evidenced that a
significant number of educational organization managers experienced negative emotions more or less regularly
and were quite pessimistic, which can obviously lead to their emotional burnout and, consequently, negatively
affect their work-relevant interpersonal interactions (causing tension, conflicts, and distress, etc.). This can be
seen as another problem area in the work of educational organization managers.

And, finally, the Group 4 subjective well-being indicator, which related to the educational organization
managers' perception of their health and was called «subjective health» («I feel healthy and cheerful», «Lately, I
have been in a beautiful shape»), was found in 24.9% of the respondents at a high level, in 41.1% at a middle
level, and in 34.0% at a low level of manifestation. In other words, a significant number of the respondents did
not perceive their health status as positive.

Regarding the educational organization managers' subjective well-being index, it was found at a high
level only in 14.2%, at a middle level in 57.5%, and at a low level in 28.3% of the respondents.

Thus, the obtained data suggest, in our opinion, the presence of serious problems in educational
organization managers' subjective well-being, which need to be solved using special techniques (relaxation
exercises, work-recreation balance, physical exercises, socio-psychological trainings) as well as through the
development of a positive organizational culture in educational organizations and the use of a special healthy
educational organization program (Karamushka & Dzuba, 2019).

We can conclude that a prerequisite of educational organizations' successful functioning is, at least, a
middle-level educational organization managers' subjective well-being, which is a condition of their
professional and personal self-realization, as well as positive interpersonal relationships.

Conclusions. The results of the study allow making the following conclusions:

1. Managers of educational organizations generally have low levels of the main subjective well-being
indicators, which relate to work, interpersonal interaction, emotional sphere, and health, as well as the
subjective well-being index.

2. The use of a special program to promote a healthy educational organization can help improve
educational organization managers’ subjective well-being.

3. The research findings can be used by organizational psychologists and managers in promoting
educational staff’s psychological health and well-being as well as educational organizations' performance.

Further research. Further research may focus on psychological conditions of the development of
educational organization managers' subjective well-being and on a creation of a special managers' training
program to promote it.
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Kokun, Oleg, Bakhmutova, Larysa. Changes in the Ukrainian expeditioners’ psychological states during
long Antarctic stay.

Introduction. Extreme conditions of Antarctica and socio-spatial isolation of a small group of expeditioners
significantly affect their physiological and psychological state.

Aim. To empirically investigate the changes in the expeditioners’ psychological state indicators during a year-
long Antarctic expedition.

Methods. For statistical analysis were used Descriptive statistics (mean, standard deviation); One-Sample
Kolmogorov-Smirnov Test; and Paired Sample T-Test.

Results. The self-assessed indicators of expeditioners’ psychological states rise significantly during the first four
months of the year-long expedition. Then their average self-esteem begins to decline gradually, reaching the lowest values
in the last two months of stay at the Antarctic station.

Conclusions. This study confirms that the long stay and work within an isolated group of people is a factor that
affects the expeditioners’ psychological health at the first place.

Key words: Antarctic station, Antarctic expedition, expeditioners, socio-spatial isolation, psychological states.

i

Kokyn Onee, bBaxmymoea Jlapuca. 3minu ncuxonoziunozo cmamy yYKpaiHcbKux ekcneoumopie nio uac
mpueanozo nepedysanna 6 Anmapkmuyi.

Bcemyn.  Excmpemanvui  ymoeu Anmapkmuku ma  COYianlbHO-NpOCMOpo6ad  i301Ayis Hesenukoi 2pynu
eKCneoumopis iCMmomHo NIUBAIOMb HA IX I3I0N021UHUL MA NCUXOAOSIYHULL CIAH.

Mema. Emnipuuno oocnioumu 3MiHU HOKA3ZHUKIE NCUXONO2IYHO20 CMAHY eKChneOumopié ni0 udac piuHol
AHMAPKMUYHOI eKcneouyii.

Memoou. [[na cmamucmuuno2o aHanizy 0yau 6UKOPUCAHI ONUCO8I CMAMUCUYHI OaHi (CepeOHE 3HAYEeHHs,
cmanoapmue 8iOXuieHHs); 00Hosubipkosuil kpumepiil Koimozoposa-Cmiprosa,; ma napuuii T-mecm.

Pezynvmamu. byno useneno, w0 NOKA3HUKU NCUXOLO2IYHO20 CIAHY CYO EKMUBHOT CAMOOYIHKU eKCneoumopie
Yrpaincoroi anmapxkmuunoi cmanyii «Axademix Bepnaocvxuily — 3HAUHO 3pOCMAIOMb NPOMASOM NEPULUX HOMUDPLOX
micayie piunoi excneouyii. Ilomim ixHsa cepeOHs camooOyiHKa NOYUHAE NOCMYNOB0 NAOAMU, 00CAANYU HAUHUICUUX
3HAYEHb 30 OCMAHHI 084 MICAYI nepedy8anHs HaA AHMAPKMUYHIU CMAHYIL.

Bucnoexu. Lle oocnioscenns niomeepoicye, uwjo mpusaie nepebyéants ma poboma 6 i30/1b08aHill epyni nooell €
YUHHUKOM, SIKI 6NIUBAIOMb, Nepui 34 6ce, HA 3MIHU NCUXOQIZION02IYH020 MA COYIANbHO-NCUXONO02IYHO20 CMAHY
eKCcneoumopis.

Knrouosi cnosa: anmapxmuuna cmauyis, aHMAPKMUYHA eKCneouyis, eKcneOumopu, COyiaibHO-NPOCHOposa
1307151Yi51, NCUXOJI02IYHI CMAHU.

Koxkyn Onee, baxmymosa Jlapuca. H3imenenue RCUXO0J102UMECKO20 — COCHIOSHUA — PKPAUHCKUX
IKCReOUUUOHEPOS 3a pemst OJIUMENbHO20 npedbléanus ¢ AnmapKmuxe.

Bcmynnenue. Dxcmpemanvhuie ycnogust Aumapkmudvl U COYUATHO-RPOCMPAHCMEEHNAS. U30AYUSL HeDOIbUUOL
2PYnnbvl IKCREOUYUOHEPOB CYWECTNBEHHO GIUSION HA UX (DUUOIOSUYECKOE U NCUXOIOSULECKOEe COCMOSIHUE.

Lenv. Dmnupuuecku ucciedosams uzMeHeHUue NOKA3AMeENel NCUXOI0SULECKO20 COCMOANUSL IKCNEOUYUOHEPOB 8
meyenue 200UYHOU AHMAPKMUYECKOU IKCNeOUyUuU.

Memoowt. [{nia cmamucmu4eckoeo auamu3a UCnoIb306a1aAch ONUCAMENbHAS. CMAMUCMuKa (cpednee 3HaueHue,
CManOapmuoe OMKIOHeHue), 00H08blO0pouHbLiL kKpumeputi Koamozopoea-Cmuprosa,; u naphutii gbloopounsii T-mecm.

Pe3ynomamut. Buisigneno, umo noxazamenu CAMOOYEHKU NCUXOLOSUYECKO20 COCMOSAHUS  VYACMHUKO8
IKCREeOUYUU 3HAYUMENLHO NOSLIUAIOMCS 8 MEeYeHUe NEePEbIX Yemblpex Mecsiyes 200UUHOU IKCneouyuu. 3amem ux cpeosis
CAMOOYEHKA HAYUHAem TNOCMENeHHO CHUMICAMbCs, O00CmuU2as CAMbIX HUSKUX 3HAYEHUll @ NociedHue 08a Mecsaya
npebvleanus IKCHeOUYUY HA AHMAPKMULECKOU CMAHYUU.

Buvi6oovt. Dmo uccaedosanue noomeepoicoaem, umo OaumenvHoe npebvleanue u paboma 8 U30IUPOSAHHOU
epynne mooell 6151emcst PaKmopoMm, GIUAIOUWUM 6 NEPEYIO 0Uepedb Ha NCUXOL02ULECKOe 300P08be IKCNEOUYUOHEDOS.

Kniouesvie cnosa: anmapxmuyeckas cmanyus, aHmMapkmuyeckas 9KCHeouyus, 9KCcneOuyuoHepsl, COYUAIbHO-
NPOCMPAHCIBEHHAS U30JAYUS, NCUXOIOSUYECKUE COCMOSIHUSL
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Introduction. Over the past decades, the activities of people in polar regions have significantly
intensified, diversified and expanded. In the permanent research polar stations, people stay throughout the year.
There are specialists both of scientific (biologists, geologists, physicists, geophysicists etc) and engineering
profiles which maintain the monitoring investigations and life support of the station. These groups of people
during a long time have been working in extreme environmental conditions and socio-spatial isolation.
Preserving the physical and psychological health of expedition members requires monitoring of their
psychophysiological and social-psychological state.

Analysis of recent publications. Adaptation, physical symptoms, biomarkers of stress, psychological
effects and mental health during prolonged exposure to Antarctica's extreme environment has been repeatedly
investigated by many authors: Alfano et al. (2021); Bhargava, Mukerji, & Sachdeva (2000); Chen, Wu, Li,
Zhang, & Xu (2016); Chengli et al. (2003); Palinkas (2002); Palinkas, Reed, & Do (1997); Palinkas, & Suedfeld
(2008); Rothblum (1990); Steinach, & Gunga (2021); Tortello, Barbarito, Cuiuli, Golomber, Vigo, & Plano
(2018); Weiss, Suedfeld, Steel, & Tanaka (2000); Zimmer, Cabral, Borges, Coco, & Hameister (2013) etc.

Extreme conditions of Antarctica and socio-spatial isolation of a small group of expeditioners’
significantly affect their physiological and psychological state. This characterized by psycho-physiological and
psychoemotional instability such as: anxiety, reduced performance, grumps and depression, low activity and
normative behaviour, fatigue, loss of self-control, relationship tension, self-isolation, formation of micro groups
which affects to health, discomfort level, personalities interaction in isolated group (Bakhmutova, 2021; Belkin,
Dyurgerov, Finaev, & Soroko, 2016; Kokun, & Bakhmutova, 2021; Nicolas, Suedfeld, Weiss, & Gaudino,
2016; Wood, Lugg, Hysong & Harm, 1999).

The impact of Antarctic climatic conditions on human bodies is exacerbated by living conditions at
polar stations. These are monochrome and monotony of the environment, the effects of polar night and polar
day, the monotony of the landscape, communication with the same people etc. According to Khandelwal,
Bhatia, & Mishra (2017); Mullin (2006); Palinkas, & Suedfeld (2008); Roberts (2011) and other researchers this
significantly affects to behavior, well-being and mental health.

The main stress factors for the crew members of well equipped polar stations, submarines and cosmic
orbital stations are individual adaptation to the group, lack of confidentiality, sufficient personal space and
interpersonal distance, habitual sources of emotional and physical pleasure (Mullin, 2006; Suedfeld, & Steel,
2000; Stuster, 1996; Weiss, Suedfeld, Steel, & Tanaka 2000). Prolonged socio-spatial isolation from the general
public within a small group of people, lack of habitual external stimuli, comfortable living conditions, isolation
from families and disruption of contact with relatives and friends are the main causes of emotional stress
(Sandal, Leo, & Palinkas, 2006; Suedfeld, 1998). This can have a more significant effect on their physical and
psychological condition than natural extreme conditions (Pagel, & Choukér, 2016; Palinkas, & Suedfeld, 2021;
Temp, Lee, & Bak, 2017).

During a long stay at the Antarctic station the people often have simptoms such as: deterioration in
health, activity, mood, uneasiness, headaches, loss of sleep and performance (Collet et al., 2015; Folgueira et al.,
2019; Kokun & Bakhmutova, 2020; Sandal, van deVijver, & Smith 2018), increased anxiety, tension,
irritability, aggression, anger, and confusion (Chen, Wu, Li, Zhang, & Xu, 2016; Zimmer, Cabral, Borges,
Coco, & Hameister, 2013). Sometimes the mood disorders of people are progressed to a generalized and social
anxiety, panic disorders, phobias, neurotic or depressed state, obsessive-compulsive disorders. Anxiety and
tension increase the most at the end of the Antarctic expedition (Bhargava, Mukerji, & Sachdeva, 2000;
Khandelwal, Bhatia, & Mishra, 2017; Palinkas & Suedfeld, 2008; Roberts, 2011).

Expeditionary teams are characterized by the formation of micro groups and the emergence of
intergroup and interpersonal conflicts on this basis (Chen, Wu, Li, Zhang, and Xu, 2016; Wood, Lugg, Hysong,
and Harm, 1999). This negatively affects interpersonal relationships and efficiency of crew members. Therefore
it is important to conduct careful psychological selection, training and psychological support of expeditioners’
during the all period of activity (Grant et al., 2007; Leon, Sandal, & Larsen, 2011; Temp, Lee, & Bak, 2017).

Improving the ability to work, maintaining the psychological and physical health of expeditioners can
be ensured by monitoring the subjective indicators of self-assessment of their psychological state. Such
monitoring provides to increase the efficiency of people activities, because the information in real time allows to
determine the nature and capability of psychological care and carry out the corrective actions if requared
(Karpoukhina, Kokun, & Zeltser, 2008; Kokun, Korobeynikov, Mytskan, Cynarski, & Korobeynikova, 2019).

Thus, the aim of our study is to examine the changes in the psychological state indicators of people
during a one-year Antarctic expedition.
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Methods. We used the modified method of scaled self-assessment of psychological states of people
based on the Scaled Self-Assessment of Psycho-physiological State (Kokun, Korobeynikov, Mytskan, Cynarski,
& Korobeynikova, 2019). This method allows fast and precisely assessing the various components of
psychological states and allow to study the psychological condition of people when working in extreme
conditions environments (Karpoukhina, Kokun, & Zeltser, 2008; Kokun & Shamich, 2016).

Our study was conducted on two types of subjective psychological indicators: 1 — Indicators of
psychophysiological state; 2 — Indicators of social-psychological state. According to these indicators (Table 1),
thirteen series of monthly surveys of twelve expeditioners (all men aged from 29 to 60 years) of Ukrainian
Antarctic station Akademik Vernadsky was carried out. The poll was conducted with voluntary consent.

Table 1
Indicators of the changes psychological states

1- Indicators of psychophysiological state 2 — Indicators of social-psychological state
e well-being satisfaction with relations with colleagues
e activity satisfaction with the environment
e mood satisfaction work performed
e performance life satisfaction
e health status

For statistical analysis (programming package SPSS 22.0.0) we used Descriptive statistics (mean,
standard deviation); One-Sample Kolmogorov-Smirnov Test; Paired Sample T-Test (p< 0.05).

Sample. The research was done by support of the State Institution National Antarctic Scientific
Center of the Ministry of Education and Science of Ukraine (NASC) which organize the annual scientific
expeditions to the Ukrainian Antarctic station «Akademik Vernadsky» located on Galindez Island, Argentine
Islands (65°15°S, 64°16°W). This is main operator in Ukraine for coordination of logistic operation and
scientific research in Antarctica according to State Special-Purpose Research Program in Antarctica for 2011-
2023.

Results and discussion. The analysis of subjective indicators of self-assessment of
psychophysiological state of expeditioners of Ukrainian Antarctic station «Akademik Vernadsky» allows to
considering the change of its components (well-being, activity, mood, performance, health status) in dynamics
for 13 months. Figure 1 shows that all five indicators of subjective self-assessment of the psychophysiological
component of the psychological state significantly increase during the first four months of expedition (April—
July) compared to the result obtained during team training before departure to Antarctica (March 2018).

The highest self-esteem indicators of psychophysiological state are «mood» and «health status» (April,
May, June, August, September, December, January, February — Fig. 1). These display a quality medical and
psychophysiological selection of expedition members. All five indicators of psycho-physiological components
are group approximately on the same level in July and the highest is well-being. It shows that despite of polar
night time when the strongest negative impact of the environment on the human body is felt, the feeling of well-
being of the expeditioners’ is achieved through the mobilization of their mental and physical resources.

Then from August the average self-esteem of all indicators begins to decrease gradually (Fig. 1). They
reach the lowest values in the last two months of expedition. The largest decreases were self-assessments of
performance, mood, and health status.

The deterioration of these indicators are conforming to the laws of nature due to the gradual depletion
of mental and physical resources of the body, oversaturation of communication with the same people, scarcity
and monotony of perceptual stimuli, long-term exposure to extreme environmental condition and other life and
work factors mentioned in Introduction.

The dynamics of the four indicators of the social-psychological component are presented in the
Figure 2. They are similar to psychophysiological state indicators presented above, but not identical. These
indicators are: «satisfaction with relations with colleagues», «satisfaction with the environment», «satisfaction
work performed», «life satisfactiony.
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Fig. 2. Indicators of the social-psychological component of the expeditioners’ UAS Academik
Vernadsky

During the first part of expedition (April-July) there is an increase of three indicators: «satisfaction
with relations with colleagues», «satisfaction work performed», «life satisfaction». These confirm the
interpersonal compatibility of the expedition team, social cohesion and professional interaction of team
members.

Upon arrival at the Antarctic station in April the «satisfaction with the environmenty factor is decrease
probably due to the fact that the environment in reality was much stricter than expected, causing some
psychological stress. In the next three months (May-July) this factor increased which indicate a psychological
adaptation to the extreme environment condition of Antarctica. From August until the end expedition all
indicators are demonstrate a gradual decrease which confirms the difficulties of a long stay in the Antarctic
station. Euphoria from being in the «new» conditions of Antarctica for recently arrived expeditioners’ is quickly
subsided. The place gradually became habitual and eventually even boring.

In the last month of the expedition the indicator «satisfaction work performed» was lowest. Probably
this is due to routine performance of expeditioners’ work in almost uninspired conditions with limited choice of
transition to other activities, as well as limited choice of recreation, depletion of psychophysiological resources,
fatigue and growing desire to return home.

It should be noted that the indicator «life satisfaction» began to fall rapidly not in August, like all other
factors, but two months before, starting in June. This indicator is most sensitive to increased physical activity,
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mental fatigue and psychological stress from experiencing unusual for routine life impressions and emotions at
the beginning of the expedition.

We have to mention about indicator «satisfaction with relations with colleagues» in 8 series of studies
out of 13 remained the highest compared to the other three indicators. This is observed even in the last month of
expedition which confirms the importance of interpersonal relationships and significant role of healthy
«psychological climate» in the expedition team.

Conclusions.

In our opinion stable and optimal level of subjective self-assessment of the psychophysiological
component of the psychological state of expeditioners' during the first third of expedition can be explained by
the mobilization of their psychological, mental and physical resources and quality selection of team. Further
deterioration of these indicators is quite natural due to the gradual depletion of mental and physical resources,
the onset of the polar night and the impact of other negative environmental factors, life and work conditions at
the Antarctic station.

Our results are consistent with the results of other studies related to activities in extreme polar
expeditions. The gradual deterioration of the physiological and psychological condition of people was recorded
in monitoring studies in all-year expeditions conducted by Alfano, at al (2021); Kuwabara, at al (2021); Sandal,
Van de Vijver, & Smith (2018); Wencheng, Wen, & Yongzhong (1995). In these articles also noted about
deterioration in the psychological state of people after six months of the expedition. In the last phase of the
Antarctic all-year expeditions some authors (Bhargava, Mukerji, & Sachdeva, 2000; Khandelwal, Bhatia, &
Mishra, 2017) note a marked increase in anxiety and stress.

In our study the «Indicators of psychophysiological state» and «Indicators of social-psychological
state» in the final monitoring session did not acquire values that would indicate a critical psychological state of
individual members of team or the whole group. Naturally the polar conditions and socio-spatial isolation cause
changes in the psychophysiological and social-psychological state of a person to deterioration, however, may
not cause a systematic reduction. This is confirmed by some indicators of our study. They show the often
alternations of decreasing and increasing during next months. This suggests that in polar awful environmental
the expeditioners’ can feel quite good during long stay in an Antarctic station and cope with the challenges of
the environment with positive results. This is preceded by a qualitative selection of team members taking into
account interpersonal compatibility and psychological training of the expedition group. It should be noted that
in some articles namely, for example Weiss, Suedfeld, Steel, & Tanaka (2000); Suedfeld (1998) authors urge
not to ignore the attractive features of work in Antarctica noting the salutogenic effects.

Further research. The prospect of further research in small groups of expeditioners’ by «Indicators of
psychophysiological state» and «Indicators of social-psychological state» is a identification of subjective
positive effects such as «salutogenic results» arising from successful adaptation to environmental adversities.
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THE MODEL OF PSYCHOTHERAPEUTIC ASSISTANCE TO MENTAL
HEALTH SPECIALISTS TO DEVELOP RESILIENCE

Lazos, Gelena. The model of psychotherapeutic assistance to mental health specialists to develop resilience

Introduction. Today'’s crisis and stress conditions increase the number of cases of PTSD diagnosis and associated
symptoms. Since mental health specialists are key workers in providing assistance in this context, they are now
experiencing more intense mental work load than ever before. The personal characteristics of specialists and the
occupational risks associated with empathic contact with patients who have experienced a traumatic event pose a certain
danger to specialists and require special research attention. In this context, the need to prepare appropriate protocols,
psychotechnologies and models of psychotherapeutic work to restore and develop resilience is highlighted.

Aim. The purpose of the article is to describe the main standpoints of the created psychotechnology of the
development of resilience of mental health specialists and operationalization of its practical part, namely a model of
psychotherapeutic assistance to mental health specialists for the development of resilience.

Results. The created psychotechnology for the development of resilience of mental health specialists contains
developed theoretical, diagnostic and psychotherapeutic stages. The psychotherapeutic stage of psychotechnology of
resilience of mental health specialists is created taking into account specific intervention strategies, principles of process
organization and means (methods and techniques) that ensure the process of resilience development and is presented as a
model of psychotherapeutic assistance to mental health specialists to develop resilience. The operationalization of the
model allowed one to form the following scheme of strategic direction of psychotherapeutic assistance: resource vector
<=> in-depth vector => behavioral vector. Each vector is provided with appropriate methods and techniques that help
solve the problem of resilience development, as well as improve post-traumatic growth.

Conclusions. The model of psychotherapeutic work for the development of resilience of mental health specialists,
based on an integrative approach using multimodal interventions, is proposed. The initial approbation of the model
allowed to determine the scheme of strategic direction of psychotherapeutic interventions, «portrait of a resilient
specialisty, as well as important aspects for its further improvement.

Key words: resilience of a therapist, occupational risks, psychotechnology, model of psychotherapeutic work,
vectors of psychotherapeutic intervention.

Jazoc TI'enena. Moodenv ncuxomepaneemuunoi 0onomozu gaxieuyam cghepu meHmanvHozo 300pos8’°s 0
PO36UMKY pe3inbEHMHOCHI

Bemyn. Kpusosi, cmpecogi ymosu cb0200erHs niosuuyioms 30inbuients eunadxie oiacnocmurxu ITCP ma
acoyitioganoi’ 3 Hew cumnmomamuku ceped Hacenenusi. OcKinbku axisyi cghepu MeHMAIbHO20 300P08 s € KIIOYOBUMU
NPAYIGHUKAMY Y HAOAHHI OONOMO2U 8 YbOMY KOHMEKCMi, 6OHU 3apas, K HIKOAU 6I0UYSAOMb IHMEHCUBHe NCUXIUHE
Hasanmasicenusi. OcobucmicHi xapakxmepucmuku (axieyie ma npo@ecitini puzuku, noe sI3aui i3 eMInAmitiHo0 63AEMOJIE
3 nayieHmamu, sKI NepexdCcunu mpasmamuyny noodil, Hecymv 6 cobi neeHy Hebesneky 01s (axieyie i nompedyomo
0C00.1U601 D0CIOHUYLKOT y6azu. B ybomy Kowmexcmi YyHAOUHIOEMbCSL HEOOXIOHICMb NI020OMOBKU GIONOGIOHUX NPOMOKOJIS,
NCUXOMEXHONO2IU ma MOOeel NCUXOmMepanesmuyHoi pobomu 3 6iOHOBNEHHs MA PO3GUMKY PE3LNTbEHMHOCHIL.

Mema. Onuc ocHo8HUX no3uyiti NOOYO0BAHOI NCUXOMEXHOAO2IL PO3GUMKY Pe3ibEHMHOCT (haxieyie MEHMAbHO2O
MEHMANbHO20 300p08 st 015l PO3GUMKY PE3LIbEHMHOCIHII.

Pesynomamu. Cmeopena ncuxomexmono2isi po3eUmKy pesilb€HmMHOCMI Qaxisyie cghepu MeHmMaibHo2o 300pos s
Mmicmums  po3pobieni meopemuuni, Oiacnocmuuni ma ncuxomepanesmuyui emanu.  llcuxomepaneemuunuii eman
ncuxomexnonoeii pesinbenmuocmi Qaxieyie cepu MeHmaibHoO20 300p08°s NOOYO0BAHO i3 YPAXYSBAHHAM CREYUDIUHUX
cmpameziil 6MpyuanHs, NPUHYUNIE OpeaHnizayii npoyecy ma 3aco6ié (Memodie ma nputiomis), siki 3abe3neuyroms npoyec
PO3BUMKY  DE3LIbEHMHOCMI [ NPeOCmAGIeHo Y 6ueisidi MoOeli ncuxomepanesmuynoi oonomoeu ¢axisysim cgepu
MEHMAnbHO20 300p08’s Ol po36UMKY pesinbenmuocmi. Onepayionanizayiss Mooeni 003604UNA CHOPMYBAMU HACMYRHY
cXemy CmpameziyHo20 CHPSAMYBAHHA NCUXOMEPANesMuYHOi pobOmu: pecypcHuti 8eKmop <=> 2IuOUHHUL BEKMOp
=>nogedinkosuil gekmop. Koocnuil 6exmop 3abe3neuyemucs 6iOnoGIOHUMY MEXHIKAMU MA NPUTLOMAMU, AKI 00NOMA2Aaomb
BUPTUMU 3A80AHHS U000 PO3GUMKY PE3LIbEHMHOCMI, A MAKONC CRPUSIOMb NOCMMPASMAMUYHOMY 3POCAKHIO (axieyis.

Bucnogxu. 3anpononosano modens ncuxomepanesmuunoi pobomu 015 pO3GUMKY pe3ilbeEHMHOCMI (paxieyis
chepu meHmanbHO2O 300p08’s, CMEOPEHY HA OCHOBI IHMEZPAMUBHO20 NIOX00Y 3 3ACHOCYBAHHAM MYJTbMUMOOANLHUX
inmepgenyiu.  Ilepsunna anpobayis  Mmooeni  00360MUNA  BUSHAYUMU  CXEMY  CMPAME2IYH020  CHPSMYBAHHS
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NCUXOMepPanesmuyHUX 8Mpy4anb, «NOPMpem pe3ilbeHMHO20 Paxieysy, a MaKo;IC GUAGUMU BAICIUGT acneKmu uooo il
noo0anbuio2o i yOOCKOHANEHHS.

Knrouosi cnoea: pesinbenmuicme  mepaneema, Npo@ecitiHi - pusuKu,  NCUXOMEXHOIO2IsA, MoOenb
ncuxomepanesmuiHoi pobomu, 6eKMopu NCUXOMeEPanesmuyHo20 6MpyyaHHsi.

Jazoc I'enena. Moodenv ncuxomepanesmuuecKkoii ROMOuiU CHEeYUAIUCIAM Chepbl MEHMATbHOZ0 300P06bA 0Nl
pazeumus pe3uibeHmHoCmu

Beeoenue. Kpusucnvle, cmpeccosbie YCI08Usi COBPEMEHHOU JICUZHU YEEIUHUBAIOM KOIUHUECHEO CIyHaAes
Oouaenocmuxu ITITCP cpedu HaceneHuss u accoyuupo8aHHol ¢ Heli cumMnmomamuxoil. B ceéasu ¢ mem, umo cneyuanucmol
chepvl MeHMANLHO20 300POBbSL AGNAIOMCS KIOUEGbIMU PADOMHUKAMU 6 NPe0OCmAaBienut NOMOWU 6 OAHHOM KOHMeKCme,
oMU cemlyac, Kaxk HUKO204 OWYWaiom UHMEHCUBHYIO NCUXUYECKYIO Hazpy3Kky. Jluunocmueie Xapakmepucmuku
cneyuanucmos u NnpogeccuoHanbHble PUCKU, CEA3AHHbIE C OCOOEHHOCMAMU IMIAMUYECKO20 63AUMOOCUCMEUs C
nayuenmamu, KOmMopwvle Nepedlcunu mpasmamuyeckoe cobbimue, Hecym 6 cebe ONnpedeeHHyl0 OnACHOCMb  OJlA
cneyuanucmos u mpebylom O0COOeHHO20 UCCIe008AMENbCKO20 BHUMAHUA. B omom Konmexkcme axkmyamusupyemcs
HeobX00uMoCms HOO20MOBKU COOMBEMCMBYIOWUX NPOMOKON08, NCUXOMEXHON02UN U MOoOeaeli NCUXOMePanesmuieckol
pabomul N0 OCCMAHOGNEHUIO U PA3GUMUIO PE3UTbEHMHOCTIU.

Lenu. Onucamov ocHOGHbIE NO3UYUU CO30AHHOU NCUXOMEXHONO2UU DA3GUMUS PE3UTbEHMHOCMU CREeYUANIUCHO8
chepvl MeHMANBLHOZO 300pP06bA U ONEPAYUOHANUIAYUS NPAKMUYECKOU ee Hacmu — MOOelu NCUXOmepanesmuieckol
nOMOWU CREYUATUCTNAM CPepbl MEHMATLHO20 300P06bA OJlA PA3GUMUSL PE3UTLEHMHOCHIU.

Pesynomamur. Co30annas ncuxomexnono2us paseumusi pesuibeHmHoCmu CReyuanucimos MeHmMaibHo20 300p06bs
eKknIouaem @ cebs  paspabomannvie meopemuyecKue, OUAZHOCMUYECKUE U  NCUXOmepanesmuieckue Imandi.
Icuxomepanegmuueckuii 5man NCUXOMEXHONO02UY PE3UNLEHMHOCHU CReYUATUCTNOE8 Chepbl MEHMANbHO20 300P06bs CO30aH
C yuemom cheyuuueckux cmpameeuii eMewamensbcmed, NPUHYUNoE Opanu3ayuu npoyecca u cpeocme (Memooos u
npuemos), KoOmopbvie 00ecnevusaiom npoyecc paseUmus  Pe3UlbeHMHOCMU U npeocmasnen 6 eude Mooenu
NCUXOmMepanesmuyeckoli  NOMOWU  CHeYUAIUCmam MEHMANbHO20  300p06bs Ol pA3GUMUs.  Pe3UTbeHMHOCU.
Onepayuonanusayus mooenu noMoz2ia CHOpMUposams  CreoOylouyio  cXemy CmpamecuiecKol HanpagieHHoCmu
nCuxomepanesmuyeckol pabomol: pecypcHulll 6eKmop <=> 2ayOuHHbl 6eKmop => nogedenueckuti eexkmop. Kaoicovuii
6eKmop obecneuusaemcs COOMEEMCMEYIOWUMU MEXHUKAMU U NPUEMaMU, KOMOpble HOMO2aiom peuiums 3d0aHus,
CBA3AHHbIE C PA3GUMUEM PE3UTbeHMHOCU, 4 MAK Jice CHOCOOCMEYIOM NOCMMPABGMAMUYECKOMY POCMY CHeYUANUCTIOB.

Buvieoowvr.  Ilpeonodicennas modenb  NCUXOMEPANEGMUYECKOU pabomel N0 paA3GUMuUIo  pe3ulbeHmHOCMU
CReyuanucmos cghepbl MeHmMAaIbHO20 300P08bsi CO30AHA HA OCHO8E UHMESPAMUBHO20 N00X00ad C UCHOIb30BAHUEM
MYTLIMUMOOATbHBIX unmepsenyuil. Ha ocrnoge nepsuunoil anpobayuu mooeiu chopmuposano cxemy CmpameuyecKoo
HanpaeneHus NCUxomepanesmuieckux GMewamensbcms, «nopmpem pe3ubeHmHO20 CReYyuarucmay, a maxdice 6blAGUmMb
6aICHbIE ACNEKMbl OMHOCUMENILHO €€ OAIbHEeNUe20 Yy UUEeHU.

Kniouesvie cnosa: pesunvenmmnocms mepanesma, npogeccUuoHanbHble PUCKU, HCUXOMEXHON02UA, MOOeb
ncuxomepanesmuyeckotli pabomel, GEKMOPbL NCUXOMEPANEBMULECKO20 BMEUAMeNbCmEa.

Introduction. The difficult times of crisis associated with the military activities in the east of the
country, the socio-political crisis and the consequences of the Covid-19 pandemic increasingly emphasize the
importance of maintaining physical and psychological health of the country's population. Domestic and foreign
scientists have noted an increase in the number of cases of diagnosis of post-traumatic stress disorder among the
population, stress and symptoms associated with them (Stein et.al, 1997; Matyash & Khudenko, 2014). This
means that more and more mental health specialists are dealing with the consequences of various types of
trauma and PTSD in their daily work. (Litam, Ausloos, & Harrichand, 2021; Wezyk et.al, 2021). Because
mental health specialists are classified as key workers in this field, they are now experiencing more intense
mental work load than ever before due to the specifics of working with different categories of trauma victims
(Lakioti, Stalikas & Pezirkianidis, 2020; David, 2012). This is primarily due to the specifics of providing
psychological assistance, which is characterized by long-term and consistent impact of traumatic life events and
emotional involvement in a relationship with a person experiencing the consequences of trauma. The cumulative
effect of trauma, indirect assimilation of its symptoms and empathic deformation can have a transforming and
detrimental effect on therapists, which jeopardizes the main goal, namely the treatment of trauma victims, and
stops psychological healing of everyone involved in this process (Hernandez-Wolfe et al, 2014; Pearlman &
Saakvitne, 1995). In other words, the appropriateness and usefulness of treating trauma depends on doctors and
psychotherapists, who can adequately cope with difficulties and adapt to the intense traumatic material of their
clients. Therefore, the issues of psychological health of specialists and their resilience are relevant.

Applying the term resilience to mental health specialists in our research we refer to their adaptive state
and personality traits, which are influenced by many variables related to personal and professional
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characteristics, which allow a specialist to withstand and adapt to stressful working and living conditions, enjoy
the process of helping trauma victims and grow professionally and personally.

Within this article, we briefly note that the main categories of occupational risks in the work of mental
health specialists that affect the level of their resilience include: secondary traumatic stress (STS), vicarious
traumatization, emotional burnout, compassion fatigue (CF) (Bride, Radey & Figley, 2007; Rossi, A et al.,
2012; Baird & Jenkins, 2003; Stamm, 2002).

Researchers also study the personal characteristics of specialists, which affect the level of their
resilience, namely: characteristics of temperament and lack of ability to manage stress; traumatic experience of a
specialist and facts of violence in childhood; age, sex and years of clinical experience; ineffective coping
behavior and low confidence in their professional qualities; lack of knowledge about self-care and inability to
take care of themselves (Figley, 2002; Litam, 2021; Baird & Jenkins, 2003).

The described occupational risks and personal characteristics in working with patients who have
experienced a traumatic event pose a certain danger to the psychological health of specialists and require special
research attention. In turn, this highlights a number of issues related to the need to change the paradigm of how
specialists treat their work and themselves and the preparation of appropriate protocols and psychotechnologies
for the development of resilience of specialists. In this context, it is important to raise awareness of the potential
risks to oneself in the treatment of traumas and adherence to professional hygiene.

Analyzing the literature on existing psychotechnologies for the development of resilience, it can be
noted that a number of preventive, psychotherapeutic programs to assist in the development and restoration of
resilience for various population categories have appeared in recent decades. Most of these technologies cover a
range of different techniques used to maintain and restore the individual's resilience, overall vitality and socio-
psychological rehabilitation.

The examples of foreign effective psychotechnologies and models for the development of resilience,
which are widely applied to various professional groups and categories of clients, should be considered. We
believe that besides helping to understand the multidimensionality and direction of different approaches this
presentation will provide a complete picture of practical approaches in this context.

Analysis of recent publications on the creation and application of psychotechnologies for the
development of resilience allows us to draw the following conclusions and conditionally divide all created
technologies into two main groups. Thus, currently most of the known psychotechnologies aimed at the
development, construction and maintenance of resilience are based on different constructs of resilience and,
accordingly, have different orientations of its organization and influence. In particular, a large group of
resilience psychotechnologies is based on the understanding of resilience as a holistic construct consisting of an
individual, family, community and their biopsychosocial characteristics (Norris, 2008; Walsh, 2016;
Pfefferbaum, 2014). The theories of «ecological resilience» are important in this context. These theories define
resilience as a socio-ecological construct that involves changing the focus from individual variables to resilience
processes relevant in different contexts (individual, family and close ones, community, society, culture, etc.)
(Ungar, 2013; Tol, 2009). This approach emphasizes, first of all, the possibility of developing resilience through
working with all systems and links to which a person belongs (Psykhosotsialna pidtrymka v umovah
nadzvychainyh sytuatsiy: pidhid resilience, 2017). Multilevel analysis of the phenomena of resilience, which is
used in this case, covers not only all areas of personality’s life activities, but also «longitudinal trajectories» of
personality development at different levels (personal, social, cultural, etc.) to identify resources that promote
personality’s resilience, taking into account all these levels (Tol, 2017). It should be noted that such
psychotechnological work requires significant resources and some research experience, it should consist of
intersectoral and interagency coordination and competence of all participants involved in the organization of
research.

Examples of such psychotechnologies include a comprehensive program to restore individual and
societal resilience by D. Nemeth and T. W. Olivier. This program was developed to work extensively with the
population affected by Hurricane Katrina (Nemeth & Olivier, 2018). As well as the author's program to restore
resilience by S. Southwick and D. Charney (2016), which covers different levels: individual, group (family),
collegial (work, colleagues, career), public ones.

Another group of psychotechnologies for the development of resilience is aimed at improving the
resilient properties (resilience) of a person and is focused on the individual level. Summarizing the theoretical
and methodological basis laid down for understanding resilience in technologies belonging to this group, the
definition proposed by the World Health Organization (WHO) can be used: «resilience is the ability of a person
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to cope relatively well with difficult situations and personal resources, which can develop due to protective
factors» (Psykhosotsialna pidtrymka v umovah nadzvychainyh sytuatsiy : pidhid resilience, 2017).

Psychotechnologies for the development of resilience with a focus on work at the individual level are
generally aimed at the support and development of strengths perspective, its protective factors, resources and
opportunities. As a rule, they provide a preventive focus, i.e. the prediction of actions and phenomena that
reduce the impact and stability of resilient factors. Strategies, principles and corresponding psychotherapeutic
steps of psychotherapeutic work on the development of resilience are built on the basis of an integrative
paradigm.

Examples of such psychotechnologies include the program of psycho-practical activities based on the
model of social resilience by E. Miller-Karas, which provides a system of skills of emotional self-regulation and
is aimed at development and strengthening of mental resilience of a person in adverse circumstances (Haminich,
2018); psychotechnology of work with the personality’s resilience by G. Richardson (1990) is created on the
procedural model of resilience of a personality and includes psychodynamic, existential approaches and spiritual
practices; C. Osborn's program to restore resilience, in which the main emphasis is put on the resource
component of the personality (Osborn, 2004).

As we can observe, most technologies, models and programs are based on the theoretical model of
resilience adopted by scientists, they are mostly universal in nature of application, and contain spiritual
practices, medical and physical procedures, and sometimes recommendations for health and nutrition.

At the same time, as our previous research has shown, the states, negative experiences and symptoms of
domestic mental health specialists (secondary traumatic stress, emotional burnout, etc.) and their course have
certain socio-cultural features. And this, in turn, makes it impossible to directly extrapolate Western
psychotechnologies for the development of resilience to the Ukrainian sample. In addition, when developing
psychotechnology and a model of psychotherapeutic work, we consider it necessary to take into account the
professional specifics of mental health specialists.

Thus, summarizing the mentioned above, we can determine that the study of resilience of mental health
specialists and the creation of a general psychotechnology with the operationalization of diagnostic and
psychotherapeutic work models aimed at developing their resilience is an urgent, necessary and socially
significant task for psychological science and practice. This requires innovative approaches and a well-
established theoretical and methodological framework that will provide an opportunity to significantly expand
the understanding of this phenomenon, explore the features of the resilience of domestic mental health
specialists and establish an algorithm for formal measures to develop resilience.

Aim. To highlight the main standpoints of the created psychotechnology for the development of
resilience of mental health specialists and the operationalization of its practical part, namely a model of
psychotherapeutic assistance to mental health specialists for the development of resilience.

Results. The created psychotechnology for the development of resilience of mental health specialists
contains developed theoretical, diagnostic and psychotherapeutic stages.

Based on the theoretical and empirical results of the study of the resilience of mental health specialists,
we have created a theoretical model that includes two main groups of characteristics that can significantly affect
the development of resilience of specialists: professional and personal characteristics.

The main professional characteristics of mental health specialists include emotional states, which are
related to the specifics of professional contact with different categories of trauma victims, and the peculiarities
of their professional experience and professional hygiene. The emotional states of specialists include:
compassion satisfaction, compassion fatigue, emotional burnout and secondary traumatic stress. Professional
experience and professional hygiene include special professional training and continuous advanced training,
experience of personal therapy, receiving ongoing supervisory or intervision support, participation in support
groups of various formats.

The main personal characteristics include the presence of traumatic events in the personal life history of
a therapist, which have an impact on both current and professional life of a specialist; personal ways of coping
with stress formed over the years (coping strategies and ways of stress management) during difficult situations
that also affect both personal and professional life of a therapist; types of emotional attachment (Lazos, 2017,
Lazos, 2020)

Based on the interpretation of the obtained empirical data, the targets of psychotherapeutic intervention
are identified: unprocessed personal life experience, negative self-perception and lack of confidence in one’s
own effectiveness, difficult relationships with others, lack of tolerance for negative consequences, dangerous
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relationships and unreliable types of attachment (avoidance, anxiety), lack of skills in applying effective stress
coping strategies, lack of skills for balancing working time and rest, skills of self-recovery, self-care.

The psychotherapeutic stage of psychotechnology of resilience of mental health specialists is created
taking into account specific intervention strategies, principles of process organization and means (methods and
techniques) that ensure the process of resilience development and is presented as the mode! of psychotherapeutic
assistance to mental health specialists to develop resilience.

It should be noted that the model of psychotherapeutic assistance for the development of resilience is
focused on the individual level and created on the basis of an integrative approach that includes psychodynamic,
cognitive behavioral, existential and other methods and techniques. The interconnected set of these methods and
techniques provides resource support for specialists, transformation of their in-depth experience and restoration
of personality integrity, mastery of effective stress coping strategies and assertive behavior.

Strategically, this model is aimed at understanding, feeling, developing and maintaining the resilience of
a specialist. Important results should include the prolonged effect of the experience gained on the way to the
integration of the specialist's personality, a sense of self-resilience and psychological growth. These results are
achieved through resource support and life balancing, restoring feelings of value and integrity of one's
personality, gaining inner balance through reconciliation with «ghosts of the past» and expanding the system of
goals to form a holistic picture of life by designing one's own future and including traumatic experiences,
mastering effective coping strategies and assertive behavior.

The main prerequisite for psychotherapeutic work is the psychodynamic concept of attachment as a
universal factor of therapeutic effect for all psychotherapeutic areas included in the model of psychotherapeutic
assistance. The role of a psychotherapist in this process can be defined as «reliable support», which allows one
to work on various aspects of the psyche of a client that is a mental health specialist consistently or at the same
time

The process of psychotherapeutic assistance in developing resilience involves taking into account the
following general and specific factors.

General factors include: (1) demand, expectation of assistance, and expectation of improvement; (2)
trusting therapeutic relationships; (3) a reasonable, conceptual scheme that is clear to a client, explains his/her
symptoms and determines the procedure for overcoming them; (4) active participation of both a client and a
therapist in carrying out the selected procedure; (5) cognitive learning based on information provided by a
psychotherapist; (6) learning and assimilation of more adaptive forms of behavior provided that there is
emotional support of a psychotherapist and skills training.

Specific factors include: (1) pre-traumatic factors (i.e. the nature of the early child-parent relationships;
the type of attachment); (2) trauma-related factors (type, duration, and context); (3) post-traumatic factors
(environment and surrounding, focus on increasing adaptation, post-traumatic growth, etc.).

The main conditions for the organization of the psychotherapeutic process for the development of
resilience include: (1) taking into account the individual needs and characteristics of a client/patient; (2)
establishing a clear process framework; formation of a working alliance between a psychotherapist and a client;
(3) the relevant qualification of a psychotherapist; (4) the resilience of a psychotherapist.

The analysis of theoretical, experimental data provided an opportunity to identify the following
principles of psychotherapeutic influence on the development of resilience: (1) understanding the impact of
developmental trauma on resilience; (2) focus on the correction of early childhood experience; (3) focus on
understanding and differentiating one's own emotional states; (4) focus on spiritual aspects; (5) focus on
learning and assimilation of more adaptive forms of behavior.

The main strategies of our model include the impact on the resource, depth and behavioral components
of the personality of a specialist. These strategies are built in the vectors of psychotherapeutic work and
determine the following:

1. The resource vector. Resources are a positive holistic feeling that allows an individual to maintain
stability and integrity in the face of danger and disintegration and contains both somatic and mental sensations.
The central task for starting the process of mental recovery (after trauma, reduced adaptive capacity, etc.) is to
create security and resources. Symptoms of traumatized clients, as well as unprocessed traumas of specialists,
become a source of triggers which start the process of constant retraumatization, and the ability of a person to
self-regulation of the states is restored due to internal and external resources. Resource fulfillment also helps to
approach the next stage, namely in-depth processing of traumatic experiences and correction of early experience
of attachment, because it is the resources that allow a client to approach the traumatic experience, while
maintaining internal balance. The main goal of a psychotherapist at this stage is to help a client regain internal
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and external control, increase emotional stabilization, achieve balance of life and work through resource
nourishment, create a safe environment for further in-depth study and integration of early child-parent
relationships experience.

2. The in-depth vector. At this psychotherapeutic stage, a client begins to work deeper with his/her
experience. As is proved above, it is a strong attachment that is an important factor of resilience. Thus, an
important psychotherapeutic value has the fact that the stability of a child’s attachment can be changed
throughout life under the influence of various protective and risk factors, as well as through emotional and
corrective experience, provided a reliable relationship with a therapist. It is known that the nature of traumatic
memories and relationships is rarely linear, that is why the important task of this stage is the integration and
transformation of the experience of early child-parent relationships (so-called reconciliation with ghosts of the
past and their integration into current experience), correction of unreliable types of attachment and processing
current relationships in client’s life.

3. The behavioral vector. The importance of psychotherapeutic influence not only on the in-depth but
also on the behavioral component of the personality is due to the fact that the identified dysfunctional
manifestations and reactions of specialists in response to life problems and stressful situations affect the level of
resilience and maintain existing symptoms. This is carried out by consolidation of ineffective coping strategies,
influence on the quality of interpersonal relationships, destruction of worldviews and self-esteem, which are
recognized as risk factors. At this stage, it is possible to work on a critical rethinking of own perception of
reality and behavior, change of dysfunctional, negative examples of behavior and thinking to more effective and
realistic ones, which will improve emotional state. The final process of integration, self-determination in the
field of important relationships and professional activity occur at this stage of the work.

It is important to note that these three vectors of psychotherapeutic work can be considered as a certain
coordinate system, where they coexist simultaneously. Depending on the individual case of individual or group
work, a psychotherapist or group leader has an opportunity to choose the starting point of therapy and can move
in this coordinate system throughout the process, being closer to one or another vector using different
techniques. Initial approbation of the psychotherapeutic process revealed that the following scheme of work was
effective:

Resource vector <==> In-depth vector ==> Behavioral vector

Figure 1. The scheme of psychotherapeutic work of resilience development with mental health
specialists

In our opinion, starting with the resource vector of psychotherapeutic influence, we, firstly, nourish and
stabilize client’s psyche, activate resources that serve as a basis for further in-depth processing of conflicts,
traumas and difficult life situations, reduce manifestations of negative states and create trusting atmosphere,
working alliance. Secondly, the resource component is directly related to the in-depth one, especially when it
comes to archaic and symbolic nourishment (e.g. Guided Affective Imagery techniques (KIP)), there is a
regression into the past for the memories of effective mastery of traumatic situations or relationships, pleasant
memories of support and love of primary objects, thus, depending on the tactics and condition of a client/patient
these vectors can be combined. The described vectors of psychotherapeutic influence are provided by the
corresponding techniques and methods, which help to solve issues concerning the development of resilience,
and also promote post-traumatic growth. The mentioned above should be examined in details.

Methods and procedures of the model of psychotherapeutic assistance. In order to influence the
resource component of individual’s psyche, it is suggested to use techniques and methods that can balance
personal and professional life, rebuild one’s own resources, nourish their own resources on a symbolic,
unconscious level, increase cognitive and emotional lability, stabilize emotional state. Thus, a good starting
point for psychotherapeutic model of restoring resilience of specialists can be an inventory and identification of
their own resources at physical, emotional, intellectual, behavioral, social and spiritual levels. In this case in
order to run diagnostics one can use a diagnostic exercise «The Wheel of Life» («The Pie of Life»), which helps
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to determine the balance between life values and priorities in life, areas of life that are devalued and worth
paying attention to (Sadler-Gerhardt & Stevenson, 2011). A common practice for finding a resource of
psychologists/psychotherapists is the procedure of «cultivating sacred moments», regardless of a person’s
spiritual or religious worldview. An example of application of this procedure is the exercise «Sacred Moments»
(Goldstein, 2007). Depending on the method in which this exercise takes place (art therapy, Guided Affective
Imagery (KIP), mindfulness, etc.), the results of the exercise can lead to transcendental states, states of resource
filling and recovery. Similarly, this technique can help to understand and strengthen the goals and meaning of
life and professional activity. During approbation of the model of psychotherapeutic work on the development
of resilience the specialists from our sample described «sacred moments» as approaches to something precious,
cherished, full of resources and life. Feelings of gratitude often accompanied sacred moments and thus increased
the value of work, especially in cases, where despair in work with trauma victims flooded the meaning of work
and life in general, helped to alleviate feelings of resentment and guilt.

There are a lot of techniques and different practices that can be used to influence on emotional, physical
and spiritual well-being and help to restore a sense of balance. For the purposes of this article, the aim is not to
provide an exhaustive list of these tools, but rather to show opportunities for creating and filling
psychotechnology or program with various psychotherapeutic tools that can be applied by a psychotherapist
(Guided Affective Imagery (KIP), art therapy, body-oriented therapy, mindfulness, body, breathing and spiritual
practices, meditations, etc.).

At the in-depth level, the principles and techniques of the psychodynamic approach are used to correct
early traumatic experiences, attachment experiences and to establish safe relationships. As it was mentioned
above, the factor of creating a strong attachment to a therapist is especially important at this stage. It is known
that in an atmosphere of reliable attachment it is easier for a client to trust and reveal himself to a therapist,
through reliable attachment it is easier to deal with fear, reduce resistance, and this, in turn, ensures the
effectiveness of psychotherapeutic techniques and «free exchange of signals from relationships environmenty.
(Brish, 2012, p. 95). Reliable attachment is especially important taking into consideration that the symptoms of
clients, as in the case of presence of signs of STSD (secondary traumatic stress disorder), fears and depression,
which are the issues of mental health specialists.

Therefore, a psychotherapist at this stage of work should adhere to the following strategies and
principles, regardless of the chosen method of psychodynamic therapy: (1) Creating conditions for activating a
system of client’s attachment to a therapist; (2) Choosing optimal framework conditions for psychotherapy,
optimal distance with a client in communication (depending on the type of attachment) and flexibility in
relationships; (3) Encouraging a client to analyse the relationships between a therapist and a client, because
relationships are reflection of client’s actual relationships, which is imprinted by his/her personal (subjective)
and parental representatives; (4) Encouraging a client to compare current feelings and experiences with those
experienced in childhood; (5) Emphasis on changing the relevance of painful representatives of subjective and
objective relationships in the past during similar relationships in the present life; (6) Interpretation of the
constellation of those relationships that arise around individual symptoms (e.g. various manifestations of sleep
disorders), which are the main indicators and etiological factors to trigger the actual symptoms; (7) Careful
completion of the psychotherapeutic process, in which a therapist demonstrates a pattern of effective separation
behavior.

Completion of the psychotherapeutic process of the in-depth stage should take place in the presence of
formation of the following abilities: (1) effective cooperation with a therapist, a partner, colleagues; (2)
formation and maintenance of close relationships that bring satisfaction; (3) endurance of ambivalent
experiences; (4) adequate perception of the other as another; (5) compassion and care for others; (6)
differentiation of own needs and ability to satisfy them; (7) the ability to accept the end (loss) of therapeutic
relationships. In general, a client should acquire a representative of a reliable attachment or «acquired security»
(Brish, 2012, p. 54).

It is also important to note that methods of psychodynamic approach (e.g. attachment psychotherapy,
object relations therapy, short-focus psychodynamic psychotherapy, Guided Affective Imagery (KIP), etc.) can
be equally effective in short-term (even single-session therapy), medium-term and long-term therapies. It should
be reminded that the main condition of application of these methods is the obligatory professional training of a
therapist in application of one or another psychodynamic method.

The behavioral vector is provided by methods of psychological and behavioral training, which are
aimed at strengthening self-esteem, own vision of the meaning and value of own live and work related to
providing psychological assistance to various categories of trauma victims, their own assertiveness and
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application of effective stress coping strategies, assimilation of experience, etc. In order to influence the
behavioral and cognitive component, we suggest the application of psychotraining, which contains, firstly, a
number of psycho-educational procedures. These procedures involve providing information on resilience, how
and in what way it is formed, what it is affected by, etc. According to our initial data of model approbation,
most experts have a fairly rough idea of the phenomenon of resilience and have a great interest in examining
this topic.

Secondly, we suggest a specially designed psychotechnical procedure, which has a working title
«Resilience in dealing with traumay. This procedure is based on the results of researches by J. E. Gentry,
A. B. Baranowsky (2011) and our own and consists of two parts:

(1) Definition of professional mission. The purpose of this part of the psychotechnical procedure is to
realize professional mission in order to strengthen the meaning and value of own work, namely to provide
psychological assistance to trauma victims.

(2) Creating one’s own resilience plan. The purpose of the second part is to create the strategic plan on
the road to recovery, which will contain options for self-regulation techniques, awareness of intentions
concerning professional development and the chosen mission; self-care skills; an opportunity to ask for help,
accept support and be involved in professional communities.

Thirdly, it is a specially designed psychotechnical procedure to increase one’s own assertiveness. This
procedure is based on the basic principles of assertiveness training. First of all, specialists are provided
assistance in achieving a sense of their limits, their rights (professional and personal) and the ability to clearly
state their desires and needs. Specialists should learn to move from the mode of «suffering in silence» to
identifying unsatisfactory situations and solve them effectively, involving the professional community or the
immediate environment, learn to effectively express their emotions (e.g. feeling a little irritated in different
situations, solve this situation without letting outbursts of anger).

The developed model of psychotherapeutic work on the development of resilience involves both
individual and group forms of work. The model is built in such a way that, depending on the results of the
diagnostic study, there is a possibility of a differentiated approach to the choice of vector of psychotherapeutic
intervention. For specialists who have experience in dealing with traumatic experiences and formed a strong
attachment, the direct indications are the focus on resource and behavioral psychotherapeutic vectors; for
specialists who according to diagnostic indicators do not have experience of safe (reliable) attachment, have
unprocessed own traumatic experience, it is necessary to focus on the in-depth (psychodynamic) vector.

Discussion. The results of the initial approbation of the model of psychotherapeutic assistance to mental
health specialists in the development of resilience in general revealed the following.

Firstly, it is revealed that the integration of psychotherapeutic methods based on the psychodynamic
theory of attachment is an important prerequisite for psychotherapeutic work that proves the feasibility of
combining psychotherapeutic approaches and methods.

Secondly, the approbation of a model helped to form the following scheme of strategic direction of
psychotherapeutic assistance: resource vector <=> in-depth vector => behavioral vector. These three vectors of
psychotherapeutic work can be considered as a certain coordinate system, where they coexist simultaneously.
Depending on the individual case of individual or group work, a psychotherapist or group leader has an
opportunity to choose the starting point of therapy.

Thirdly, the analysis of the obtained results of the application model provided an opportunity to outline
the «portrait of a resilient mental health specialist», who has the following features: formed safe/reliable
attachment; healthy relationships and the ability to take care of them; self-care skills; skills of self-control,
regulation of emotions and stress; awareness of the meaning and purpose of life and work; awareness of
professional and personal competence; continuous process of development (personal, professional).

Fourthly, the specialists, who participated in the approbation of psychotechnology, formed a demand for
post-traumatic and spiritual growth.

At the same time, a limited number of specialists involved in approbation of the model in connection
with the quarantine measures related to the Covid-19 pandemic allow us to consider the results as primary and
pilot ones. The next limitation refers to the peculiarities of application of the model, and is associated with the
presence of obligatory specialized training of specialists, namely psychotherapists and leading groups. The
model is designed for use by certified psychotherapists of various psychodynamic approaches, as well as
specialists in the method of SPT (socio-psychological training).

Simultaneously, the initial procedure of approbation of the model of psychotherapeutic assistance for
the development of resilience of mental health specialists made it possible to outline the following prospects for
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its further improvement and implementation. Given the results obtained, we consider it is necessary to expand
the tasks and psychotechnical procedures of the suggested model, to operationalize in more detail all stages of
psychotherapeutic work and to determine indicators and diagnostic data of its effectiveness.

Conclusion. The model of psychotherapeutic work created on the basis of results of theoretical and
empirical researches for development of resilience of specialists in the field of mental health contains the
developed theoretical, diagnostic and psychotherapeutic stages.

Based on the interpretation of theoretical and empirical data, the targets of psychotherapeutic
intervention are defined: strengthening of protective factors of resilience through psychotherapeutic work with
unreliable types of attachment (avoidance, anxiety), traumatic events in the personal life history of a specialist,
which manifested themselves in specialists as vulnerability factors; skills of application of effective stress
coping strategies, increasing of assertiveness. The model of psychotherapeutic work for the development of
resilience, created on the basis of an integrative approach with the use of multimodal interventions, is suggested.
The basic standpoints that were the basis for the creation of model are examined: the universal (psychodynamic
concept of attachment), general and specific factors. The principles of psychotherapeutic influence on the
development of resilience of mental health specialists are highlighted.

The main strategies in the model of psychotherapeutic work to develop the resilience of specialists
include psychotherapeutic effects on resource, in-depth and behavioral components of a personality.
Techniques and methods that provide the described vectors of psychotherapeutic influence, help to develop
resilience, and also promote post-traumatic growth are examined.
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THE STRUCTURE OF STUDENTS’ SUBJECTIVE WELL-BEING

Savchenko, Olena, Kaliuk, Oleksandra. The structure of students’ subjective well-being.

Introduction. Subjective well-being is one of the indicators of success and a basis of person’s socio-psychological
adjustment to uncertain situations and unstable social relations. The complexity of this phenomenon requires clarifying its
structure.

Aim. To determine the structure of students’ subjective well-being.

Methods. Cognitive Features of Subjective Well-Being (KOSB-4) (O. Kaliuk, O. Savchenko), Subjective Well-
Being Scale (A. Perrudet-Badoux, G. Mendelsohn, J. Chiche, adapted by M. Sokolova), Life Satisfaction Index A, LSIA
(B.L. Neugarten, adapted by N. Panina), Arousability and Optimism Scale, AOS (LS. Schuller, A.L. Comunian, adapted by
N. Vodopyanova). The methodological basis is a structural-functional approach. Factor and correlation analyses were
done using «STATISTICA 10.0».

Results. Empirical verification of the author's model of subjective well-being revealed the existence of three
independent components in its structure (cognitive-behavioral, emotional, and contrasting).

Conclusions. Students’ cognitive and behavioral aspects of well-being are not separated, they form a single
factor. There is a polarity in well-being in the form of positive and negative factors.

Key words: psychological well-being, subjective well-being, psychological health, structural-functional approach,
components of subjective well-being

Casuenko Onena, Kanwok Onexcanopa. Cmpykmypa cy6’cKmuenozo 61az2onoyuya cmyoenmis.

Bemyn. O0num 3 iHOUKamMopié NCUXOA02IYHO20 300p08’ € NOKASHUK NCUXON02IYHO020 Ona2onoyyus.
Icuxonoziune 61a20n00Y4UsA BUSHAYAEMBCA | ONUCYEMBCA Yepes cyb'ekmusHe baazononyyus. Cyo ekmusHe O1a20nonyuys €
O0OHUM 3 NOKA3HUKIB YCRIWHOCMI | YMOBOI0 COYIANbHO-NCUXONI02TUHOI adanmayii ocobucmocmi 00 He@U3HAYeHUX cumyayil,
HecmabinbHux coyianvhux sionocur. CKIaoHicms 0aH020 s6uwa nompebye YimKkocmi 8 UOKPEMIIEHHI 11020 CIMPYKMYPHUX
KOMNOHEHMIS.

Mema. Mema docniodxcenns noaseac y 6UsHA4eHHi CMpyKmypu cy6 eKmusHo20 01a20n0nyyys CmyOeHmis.

Memoou. 3acmocosani memoouku, sKi OiA2HOCMYIOMb PI3HI  AcCnekmu cy6 €KmueHo20 O1a20NOAYUYs.:
«Koenimueni ocobausocmi cy6 ’ekmusnozo onacononyuus (KOCH-4)» (0. Kanok, O. Casuenxo), «lllxkana cyo’exkmuenoco
onazononyyusy (A. Perrudet-Badoux, G. Mendelsohn, J. Chiche) y aoanmayii M. Coxonoeoi, «Indexc ocummesoi
3adosonenocmi, LSIA» (B. Neugarten) y aoanmayii H. Ilaninoi, «[llxana onmumizmy ma akmuernocmi, AOS» (LS. Schuller,
A.L. Comunian) y aoanmayii  H. Booonvanoeoi. Memooonoeiunow O0CHO80K OOCHIONCEHHST € CMPYKMYPHO-
@ynxyionanvhuil nioxio. Bynu 3acmocoeani npoyedypu paxmoprnozo ma xopenayitinoeo ananizie («STATISTICA 10.0»).

Pesynomamu. Emnipuuna nepegipka asmopcbkoi mooeni cyO’€KmusHo2o O1a2ononyyus 6uasuid iCHy8anus 3
HE3ANeAHCHUX CKAA00BUX Y CIPYKMYPI yb020 (heHoMeHda, AKI 8UKOHYromb pizni @yukyii. Tax euseneHo, wjo KOSHImMUeHo-
N0BeJIHKOBUL KOMNOHEHM GUKOHYE A0ANMAYIiHy QYHKYII0, eMOYIHUL — Pe2yIAMOPHY, d KOHMPACMYIOYUL — MOMUBYIOUY.

Bucnoexu. bynio ecmanognero, wo y cmyoenmcvKkoi Moao0i KOZHIMUBHI ma NoeediHKos8i acneKmu O1a20nomyyys
He po38edeHi, B0HU YMEOPHIOMb €OunUll pakxmop. YV O0ocniodcenni 3HAUuIO0 NIOMBEPONCeHH NPUNYUEeHHS W00
noeonanns  y kowcmpykmi  «Cy0’ekmugHe 3a00801€HHA» 2e0OHICIMUYHUX (NOWYK 3A0080JeHHs, HACON00U) ma
€B0eMOHICMUYHUX (NOWYK 3A00807€HOCMI 8I0 Jcumms, HANOBHEHO020 ceHcom Oymms) momugie. Takodc 3HAUULO8
niOmMEepONCeHHs (PeHOMEH NONAPHOCMI CMAaHy O1A2ONOAYYYSA, WO ICHYE HA Ml NPOMUCMABIEHHS «NOZUMUBHO20» MA
«HE2aMUBHO20», «YCRIXY» Ma «He60auiy, «3a0060IEHHA) MA KPOZUAPYEAHHA) MA IH.

Kntrouosi cnoea: ncuxonoziune dOrazononyyys, cyo'ekmuene 01a20N0nYUYs, NCUXOA02IYHE 300P08 s, CMPYKMYPHO-
@yHKyioHanbHUll nioXio, cKkAaodosi cyd €ekmusHo2o 61a2onoayuusl.

Caesuenko Enena, Kaniox Anexcanopa. Cmpykmypa cyobeKmugHozo 61a20nonyuus cmyoeHmaos.

Bcmynaenue. Cybvexmuenoe 0Onazononyyue seisemcs OOHUM U3 NOKA3amenell YCHeWHOCmu U YCl08UeM
COYUATLHO-NCUXONO2UYECKOU  A0anmMayuu JUYHOCMU K HEONPeOeNeHHbIM CUMYayusiM, HeCMAOUIbHbIM COYUATbHBIM
omuowenuam. CI0HCHOCIb OAHHO20 AGIeHUsI MpeOyem YemKoCmu 8 ONpedeneHUl e20 CIMPYKIMYpbl.

Lens. Lenv uccnedosanus - uzyuums cmpykmypy cyobeKmueHo2o O1a2ononyus CnmyoeHmos.

Memoowt. IIpumenensvt Mmemoouxu, Komopvie OUAZHOCIMUPYIOM pazuble AdCNeKmbl cyObeKMUgH020 OIA2ONOIYYUs:
«Koenumusnvie ocobennocmu  cybvexmusnozo onazononyyus (KOCB-4)» (A. Kamok, E. Casuenxo), «lllkana
cybovexkmuenozo orazononyyusny (A. Perrudet- Badoux, G. Mendelsohn, J. Chiche) ¢ aoanmayuu M. Cokonoeoii, «Hnoexc
gicuznennou yoosnemsopennocmu, LSIA» (B. Neugarten) 6 adanmayuu H. [lanunou, «lllkana onmumusma u akmueHocmu,
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AOS» (LS. Schuller, A.L. Comunian) 6 aodanmayuu H. Booonvanogou. CmpykmypHO-QYHKYUOHATbHBIL NOOX00 -
MemooonocutecKas O0CHO8a ucciedoganus. Ilpumenenvl npoyedypvl (GakmopHoco u KOPPerAYUOHHO20 AHAIU3Z08
(«STATISTICA 10.0»).

Pesynomamol.  Dmnupuyeckas nposepka  a8mMoOpcKou  mooeau  CyObeKmugHoco  Onaconoayuus — 6blA6uld
cywjecmeoganue 3  He3ABUCUMBIX COCABTAIWUX 8 CMPYKMYpe 35Mmoz20 (eHoMeHa (KOSHUMUBHO-NOGeOeHYeCKUll,
IMOYUOHATLHBIYL U KOHMPACMUPYIOWUTE KOMNOHEHNbI).

Bu1600bi. bvino ycmanoeneno, umo y CmyoeH4ecKol MON00eXHCU KOSHUMUSHblEe U NO8eOeHUecKue aACHeKmbl
O1azononyyus He paszeedeHvl, oHu 006pasyiom eounvlii gpaxmop. Taxowce nawen noomeepicoenue QeHomer NOAPHOCIU
cocmoanus O1a20N0IYYUsL, KOMOPYILl Cyujecmeyem Ha Qore NPOMUBONOCMAaseHUs «NOJONCUNENLHO20» U KHE2AMUSHO20.

Kniouesvie cnoea: ncuxonozuueckoe onrazononyuue, cyovekmugnoe 01a20nonyyue, HCUXOI02UYecKoe 300posve,
CMPYKmMypHO-PYHKYUOHATLHBII NOOX00, cocmagisioujue cydveKkmusHoe 01a2ononyue

Introduction. There is a spread of depression, anxiety, rapid growth of aggression and conflict
situations under the conditions of excessive social change, the crisis of society, reduced social activity,
increasing stressful factors. All these factors depress a person and negatively affect their emotional conditions,
thus requiring strengthening their mental health. One of the indicators of mental health is the level of
psychological well-being. The World Health Organization considers psychological well-being as the main
criterion of health, which includes physical, spiritual and social well-being. Psychological well-being is defined
and described through subjective well-being, which manifests itself as the ability to overcome difficulties,
optimize their emotional background, constructively resolve conflicts, and others. Subjective well-being is one
of the indicators of success and a ground of personal socio-psychological adaptation to uncertain situations,
unstable social relations.

Currently, there are several areas of research on well-being, namely: philosophical, sociological,
medical, psychological, economic and environmental. Among them, the psychological approach to the study of
well-being is the most developed and empirically justified. The study of the psychological well-being
phenomenon makes it possible to distinguish two main approaches: eudemonistic (C. Ryff (2014), E.L. Deci,
R.M. Ryan (2000), etc.) and hedonistic (N.M. Bradburn (1965), E. Diener (2009), A.S. Waterman (2008), etc.).
In the eudemonistic paradigm, the subject of research is psychological well-being in the context of the
personalitys full functioning. The main attention is paid to the process of intra-personal resources actualization
by a person. As a consequence of this realizing person experiences the fullness of one's life, achievement of a
stable state of satisfaction, which extends to all aspects of life. In the hedonistic paradigm, the subject of study is
subjective well-being. The main focus is on the study of subjective experiences of joy and happiness that a
person feels in connection with satisfaction with their lives, the results of their activities and themselves.

The approaches to the study of well-being allow us to distinguish two interrelated terms: «psychological
well-being» and «subjective well-being». Therefore, there is a need to distinguish between these two concepts.
The concepts «personal potential», «positive traits», «psychological resources» are usually used to interpret
psychological well-being. At the same time the subjective well-being is considered through the concepts of
«happiness», «life satisfaction», «quality of lifex.

The theoretical basis for understanding the psychological well-being phenomenon was laid by
N.M. Bradburn and D. Caplovitz (1965), who actually introduced into scientific using this concept of
«psychological well-being» and identified it with the subjective feeling of happiness and general satisfaction
with life. The scientist created a model that has reflected the structure of psychological well-being as a balance
between positive and negative affects. However, later the interest in the psychological well-being assessment
was shifted towards the cognitive and value aspects of life, towards the search for more objective indicators,
normative criteria. Thus, C. Ryff was one of the first, who attempted to operationalize the construct of
«psychological well-being» by associating it with other personal constructs that reflect various aspects of
successful functioning. The researcher squared its content with the «peaks of human potential» (mental health,
self-realization, maturity, self-determination) (Zhukovskaya & Troshikhina, 2011). Among the main measures
of psychological well-being, C. Ryff identified the following: self-acceptance, personal growth, autonomy,
environmental mastery, positive relationships with others, and purpose in life. The researcher has believed that
everything should not be reduced to a hedonistic experience of «good life», because such indicator does not
have a reliable conceptual basis. There were obtained «the important evidence as to why eudaemonic well-being
may be consequential for health and well-being — namely, because it is fundamentally anchored in how
individuals negotiate their way through the challenges of life» (Ryff, 2014).

E. Diener (2009), on the contrary, insisted that well-being has have a subjective nature, so the research
subject of psychologists should be both positive and negative affects, and satisfaction with life in general, its
individual areas (work, family, financial standing, health and etc.). The researcher also raised the question of the
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interconnectedness of the various components of subjective well-being, and hence the need to study the
structure of this psychological phenomenon. E. Diener proposed a three-component structure of subjective well-
being, which includes life satisfaction, positive and negative affects. Thus, we can identify two components of
subjective well-being, namely the cognitive assessment of satisfaction with different areas of life and the
emotional aspect (balance between negative or positive affects experienced by a person).

Russian researchers M. Lebedeva and G. Verbina have specified the main difference between the
approaches that study psychological and subjective well-being in the focus on external (psychological well-
being) and internal (subjective well-being) criteria, «in the internal and external interpretations» of life and
personal experiences (Lebedeva & Verbina, 2021: 51). Subjective experience refers to the certain aspect of
mental reality that reflects the self-perception and self-esteem of personal life, its detached events, which
correspond to personality's ideas and standards in regard to curiosity, complexity, richness and abundant life.
We agree with the opinion of K. Sheldon (2016) that well-being is a non-specific subjective indicator of the
constructive conduct of life processes. It is both the result of human activity and the background for planning
and implementing the following forms of behavior. Often the experience of well-being is accompanied by
higher emotions (a meaningful existence, value and sense of activity, inspiration in performing activities) (Osin
& Leontev, 2020).

Yu. Oleksandrov (2009) has associated psychological well-being with the productive aspects of activity,
while subjective well-being has been associated with evaluative one. The experience of psychological well-
being arises as a result of achieving significate goals and challenges for the individual. Subjective well-being is
manifested in the general life satisfaction, in the predominance of positive affects over negative ones. In
addition to these two aspects, the researcher has proposed the resource component (personal maturity, which
reflects the level of social competence, emotional intelligence, creative position in life, personal potential, etc.),
as well as procedural (the means of self-actualization, «personal expressiveness of their own goals») and
structural (harmonious ratio of different life spheres, integration and hierarchy of goals, meanings) aspects. We
would like to emphasize that for our study the distinction between productive and emotional aspects of
satisfaction is the most important difference between psychological and subjective well-being.

Therefore, «psychological well-being» is thought of as an integrative psychological phenomenon, based
on the coherence between the requirements of society and human capabilities, manifested through the
experience of fullness and saturation of personal existence. And «subjective well-being» is a complex
experience based on a positive perception of the results of their activity and assessment of their current state as
successful, sublime. It is reflected in integrative assessments and experiences of «happinessy, «life satisfactiony,
«high quality of lifey.

Aim. To determine the structure of subjective well-being as a significant basis of personal psychological
healthy.

In accordance with the aim, the main tasks of the study included:

1) development of a model of subjective well-being of the individual;

2) testing the proposed concept model in an empirical study;

3) finding the relationship between components of subjective well-being and markers of mental health.

Analyzing the components of subjective well-being, we consider it necessary to add a behavioral
component to the cognitive (evaluation function) and emotional (experience regulation function) aspects, which
were defined in the concept of E. Diener. R. Shamionov (2008) has pointed to the behavioral manifestations of
subjective well-being. The author has considered subjective well-being not only as an indicator of the personal
inner world, but also as an important regulator of social behavior, because the relationships between internal
changes and externally expressed activity of the subject were established in a large number of studies.
Researcher has stated that subjective well-being as an integral socio-psychological formation is determined by a
person's ideas about himself, his life, relationships, inner states, etc. Presenting his own structure-functional
model of subjective well-being, the author has noted that subjective well-being performs at least four functions:
regulatory (or adaptive), developmental, executive (or «behavioral») and managing (control of cognitive
processes).

In developing our own model, we assumed that subjective well-being consists of three components:

1) emotional component (emotional comfort, the balance between positive and negative affects);

2) cognitive component (positive assessment of personal life in general and its different events, life
satisfaction);

3) behavioral component (means of optimizing personal life and activating the process of achieving
vital goals).
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The emotional component performs a regulatory function, cognitive - evaluative, and behavioral -
adaptive. Due to the presence or absence of a subjective experience of well-being, a person can activate various
means of optimizing their behavior in different situations, especially in situations of high uncertainty.

Methods. The methodological basis of the research was a structural study, which involves the analysis
of the mental phenomenon composition, the main components that perform different functions, and the
establishment of relationships between them. According to the bases of the structural-functional approach, each
component of the system must perform its specific function, which ensures the integral functioning of the whole
system (Savchenko, 2016). Thus, the analysis of the subjective well-being components allowed us to identify
those aspects of this phenomenon that ensure its permanence and specificity of individual manifestations. The
standardized psychological techniques were used to diagnose certain aspects of the functioning of subjective
well-being, namely: «Cognitive features of subjective well-being (KOSB-4)» (O. Kaliuk, O. Savchenko), «Scale
of Subjective Well-Being» (A. Perrudet-Badoux, G. Mendelsohn, J. Chiche) in the adaptation of M. Sokolova,
«Life Satisfaction Index A, LSIA» (B.L. Neugarten) in the adaptation of N. Panina, «Arousability and
Optimism Scale, AOS» (I.S. Schuller, A.L. Comunian) in the adaptation of N. Vodopyanova.

In order to diagnose the cognitive component of subjective well-being, the method «Cognitive features
of subjective well-being (KOSB-4)» (0. Kaliuk, O. Savchenko) was used. This technique focuses on identifying
4 aspects of the personal life fullness: general satisfaction with personal life, satisfaction with the process of
self-realization, satisfaction with other people relationships, dissatisfaction with oneself and frustration in life.
The researchers suggested that the assessment process occurs through a comparison of the existing level of
experience with certain internal standards that are formed in the process of education. These standards reflect
basic, implicit, poorly understood ideas about success, completeness of existence, etc.

The method «Scale of Subjective Well-Being» (A. Perrudet-Badoux, G. Mendelsohn, J. Chiche) in the
adaptation of M. Sokolova was used to diagnose the emotional component of the well-being experience. The
individuals have been assessing their condition by comparing the number of positive and negative emotions,
establishing a certain ratio of them. This technique also takes into account the following aspects of mental
health: tension and sensitivity; signs accompanying the basic psychosomatics; decrease in mood; health
concerns, etc.

The behavioral component of subjective well-being was studied using the «Life Satisfaction Index A
(LSIA)» (B.L. Neugarten) adapted by N. Panina. This tool allowed us to diagnose the following behavioral
manifestations of well-being: resolution and fortitude; congruence between desired and achieved goals, as well
as emotional (zest for life, positive mood tone) and cognitive (positive self-concept) aspects of well-being.

The level of activity and optimism in forecasting future performance were important for our study,
because we have considered them as essential markers of well-being in the behavioral sphere. The method
«Arousability and Optimism Scale (AOS)» (L.S. Schuller, A.L. Comunian) was used in the adaptation of
N. Vodopyanova. According to the methodology, the level of optimism reflects the general positive attitude of
the individual for the future, which is manifested in the overestimation of the success chances and
underestimation of the probability of failure, in the appreciation of their ability to overcome difficulties and
solve problems. The level of activity reflects the tendency of the individual to vigorously achieve goals by
increase in the level of emotional arousal.

To verify the proposed concept model, the factor analysis procedure (principal components method with
Varimax normalized matrix rotation, «STATISTICA 10.0» program) and correlation data analysis were used.

Sample. The study involved students of different courses of Kyiv National Economic University named
after Vadym Hetman, who study in different specialties. Participation in the study was voluntary. The sample
size is 42 people. The average age is 20.6 years. The sex distribution was as follows: women - 31 persons
(74%), men - 11 persons (26%).

Results and discussion. Table 1 demonstrates the results of factor analysis, which confirms the
existence of several independent aspects of subjective well-being that correspond to the content of its
components.

The obtained factor structure reflects 63.7% of the total dispersion, which indicates its relatively high
prognostic value. This structure explains more than half of the individual variability of subjects in the
manifestations of subjective well-being. The structure is formed by three independent significant factors. The
significance of the factors was tested by the Humphrey test. It is established that cognitive and behavioral
aspects of the students” well-being are not divorced, they form a single factor, combining those aspects that are
associated with a positive generalized assessment of their lives (0.87), their relationships with others (0.81) ,
positive self-concept, which includes praising themselves and their own actions (0.59), and behavioral
manifestations that reflect the willingness of the individual to consistently achieve the goals (resolution and
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fortitude (0.67) and congruence between desired and achieved goals (0.64)). Individuals who receive high
values for this factor are characterized by high satisfaction with the course of their lives, other people
relationships and the obtained results. They show optimism in forecasting and explaining the results of their
activity, adherence to pre-formed plans, their results meet the goals. Also we would like to note that such people
have a positive emotional background, do not tend to lower mood for no reason.

Structure of a person's subjective well-being, defined empirically rabte !
Indicators of subjective well-being Cognitive- Emotional Contrasting
behavioral component component
component
General satisfaction with personal life 0,87 0,21 0,01
Dissatisfaction with oneself and frustration in life 0,09 -0,25 0,74
Satisfaction with other people relationships 0,81 0,18 0,08
Emotional discomfort -0,44 -0,86 0,10
Tension and sensitivity -0,18 -0,78 0,04
Signs accompanying the basic psychosomatics -0,30 -0,82 0,14
Decrease in mood -0,54 -0,56 -0,17
Health concerns -0,33 -0,63 -0,25
Arousability -0,17 0,60 -0,003
Optimism 0,79 0,23 0,11
Zest for life 0,09 0,34 0,69
Resolution and fortitude 0,67 -0,002 0,02
Congruence between desired and achieved goals 0,64 0,15 0,13
Positive self-concept 0,59 0,24 0,41
Positive mood tone 0,39 0,65 0,36
Total dispersion rate 27,7 26,1 9.9

The second factor, which reflects the emotional component of well-being, is equally significant. This
factor included all indicators of psychological health, which were diagnosed by the level of tension and
sensitivity (-0.78), psychosomatic manifestations (-0.82), the tendency to a sharp decrease in mood (-0.56),
health concerns (-0.63). All these symptoms form a general dissatisfaction with themselves and their lives,
which is experienced as emotional discomfort (-0.86). The subjects who do not show the described symptoms
have a higher level of total arousability (0.60) and a more positive mood tone (0.65). According to E. Osin and
D. Leontev, the subjective well-being combines «satisfaction» and «enjoyment». The first factor more reflects
the level of life contentment, based on cognitive assessments, little related to sensory experiences of exaltation,
pleasure and ecstasy. The content of the first factor is more related to the interest, the fullness of inclusion in the
life process, the experience of its adequacy, compliance with their own standards. The content of the second
factor, on the contrary, is associated with strong emotional experiences of «enjoyment», which «has a strong
sensory, emotional, hedonistic component: ecstasy, admiration, orgasm, comfort, pleasure, etc., and is almost
unrelated to cognitive processes» (Osin & Leontev, 2020: 120). Since the level of personal arousability fell into
this factor, it confirms the hypothesis made in L. Vekker studies (1998), that one of the main functions of
emotional and sensory components of subjective experience is the overall energization of the body, bringing it
in a state of efforts mobilization. We can also add that such energization is determined by the level of
psychological health, because we have high negative correlations between the arousability level and indicators
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of health, namely: the level of tension and sensitivity (r = -0.43; p <0.01), signs accompanying the basic
psychosomatics (r = -0.30; p <0.05), health concerns (r = -0.32; p <0.05), general emotional discomfort (r = -
0,33; p <0.05). People who experience emotional discomfort are «dissatisfied with themselves and their
situation, deprived of trust in others and hope for the future, they have difficulty in controlling their emotions,
feel themselves as unbalanced, inflexible, and constantly worry about real and imagined problems» (Sokolova,
1996). Such a strong focus on health problems blocks the channels of activity expression reduces the
effectiveness of self-regulatory processes and, as a result, a person feels apathy and helplessness.

The content of the third factor is related to the opposite experiences, namely: dissatisfaction with
yourself, general frustration in life. Thus, we can assume that well-being is an experience that has two distinct
poles: positive and negative. Experiencing positive, pleasant emotions occur against the background of
comparing this current state with past unpleasant impressions, or with anxious expectations for the future.
Similarly, the unpleasant experience occurs with the simultaneous experience of losing the positive emotions, in
contrast. Such bipolarity is expressed in Ukrainian proverbs «There is good luck in misfortune», «There is
happiness in a dream, but nuisance is in the reality», «A road to happiness lies through grief».

Thus, we can assume that the state of satisfaction is not compared with the neutral level, which is
characterized by absence of satisfaction and well-being, but the experience of pleasure is relevant to the
negative state: dissatisfaction, unhappiness, emptiness. This polarity of factors will be the subject of our further
research, as we need to investigate its causes and nature. Only two variables: the level of dissatisfaction with
oneself and frustration in life (0.74) and the level of zest for life (0.69) form the composition of the third factor.
It is interesting to note that they have the same sign of factor loading, and therefore dissatisfaction can take on
the task of an internal motivator, which enhances intellectual emotions, promotes search activity. E. Osin and
D. Leontiev have noted that «for different people the same level of satisfaction can characterize a pleasant but
passive and meaningless life, or an active, meaningful life, but full of difficulties» (Osin & Leontiev, 2020:
121). On the analogy, we can say that dissatisfaction can lead to both apathy and activity. The experience of
displeasure can stimulate a fuller involvement in life, seek new sources that can bring satisfaction, and thus
become the basis of subjective well-being. It was found that the higher the level of zest for life (LSIA), the
higher the personality symptoms of psychological health and lower the signs of unhealthiness: the tendency to a
rapid decrease in mood (r = -0.30; p <0.05), the overall level of emotional discomfort (r =-0.35; p <0.05).

Conclusions. The study empirically tested the structural-functional model of subjective well-being. The
results of factor analysis identified three independent factors that reflect the cognitive-behavioral and emotional
aspects of the subjective well-being functioning. This proves that the subjective well-being is a complex
experience, which is based on a positive perception of their activity results and assessment of their current state
of soul as successful, sublime. This condition is reflected in the experiences of «happinessy, «life satisfactiony,
«high quality of life». The third factor is related to the experience of self-dissatisfaction, which can motivate a
person to actively seek new sources of positive emotions, change your inner state. Thus, the three components
of subjective well-being perform three different functions: cognitive-behavioral component performs adaptive
function, emotional component — regulatory of activity, and contrasting component (focusing on problems,
dissatisfaction with oneself) - motivating. The study confirmed the hypothesis about combination of hedonistic
(search for pleasure, enjoyment) and eudemonic (search for life satisfaction, meaningful being) motives in the
construct «Subjective well-being». Also, the hypothesis of the well-being state polarity, which exists against the
background of the opposition of «positive» and «negative», «success» and «failure», «satisfaction» and
«disappointment», etc., was confirmed.

Further research may focus on the in-depth study of the well-being nature as a bipolar experience, an
analysis of implicit standards with which a person compares his current state. Also, the problem of combining
cognitive and behavioral aspects of well-being into a single factor is of interest for researchers. This can be due
to both age and cultural factors. Conducting research on different age samples and comparing the structure of
«subjective well-being» of Ukrainians with the structure of people of other nationalities are the tasks of further
scientific intelligence.

References
1. Vekker, L. M. (1998). Psikhika i realnost: Edinaya teoriya psikhicheskikh processov. [Psyche and reality: unified
theory of mental processes.] Smysl. http://psylib.org.ua/books/vekkl01/index.htm [In Russian]
2. Zhukovskaya, L. V., & Troshikhina, E. G. (2011). Shkala psikhologicheskogo blagopoluchiya K. Riff. [K. Riff’s Scale
of psychological well-being] Psikhologicheskij zhurnal. 32(2), 82-93. [In Russian]
3. Lebedeva, M. V., & Verbina, G. G. (2021). Subiektivnoe i psikhologicheskoe blagopoluchie kak kategorii sovremennoj
psikhologii. [Subjective and psychological well-being as a category of modern psychology| Mezhdunarodnyj zhurnal
mediciny i psikhologii, 4(5), 48-51. [In Russian]

66



Opranizamuiiiga ncuxodsoriga. Exosomiyna ncuxodiorig. Ne 4 (24) /2021

4. Oleksandrov, Yu. M. (2009). Samorechuliatsiia yak chynnyk psykholohichnoho blahopoluchchia. [Self-regulation as a
factor of psychological well-being.] Visnyk KhNPU im. H.S. Skovorody. Psykholohiia, 32, 175-179. [In Ukrainian]

5. Osin, E.N., & Leontev, D. A. (2020). Kratkie russkoyazychnye shkaly diagnostiki subektivnogo blagopoluchiya:
psikhometricheskie kharakteristiki i sravnitel'nyj analiz. [Brief Russian-Language Instruments to Measure Subjective Well-
Being: Psychometric Properties and Comparative Analysis.] Monitoring obshchestvennogo mneniya: konomicheskie i
socialnye peremeny, 1, 117-142. https://doi.org/10.14515/monitoring.2020.1.06. [In Russian]

6. Savchenko, O.V. (2016). Refleksyvna kompetentnist osobystosti: Monohrafia. [Reflexive personality competence:
Monograph.] PP Vyshemyrskyi V. S. [In Ukrainian]

7. Sokolova, M. V. (1996). Shkala subyektivnogo blagopoluchiya (SHSB): rukovodstvo. [Scale of Subjective Well-Being
(SSB): A Guide.] Psikhodiagnostika. https://www.isras.ru/index.php?page id=2384&id=3737&I= [In Russian]

8. Shamionov, R. M. (2008). Subyektivnoe blagopoluchne lichnosti: psikhologicheskaya kartina i faktory. [Subjective
well-being of personality: psychological picture and factors.] 1zd-vo Saratovskogo un-ta. [In Russian]

9. Bradburn, N. M., & Caplovitz, D. (1965). Reports on Happiness. A Pilot Study of Behavior Related to Mental Health.
Aldine Publishing Company.

10. Deci, E. L., & Ryan, R. M. (2000) The «What» and «Why» of Goal Pursuits: Human Needs and the Self-Determination
of Behavior. Psychological Inquiry, 11(4), 227-268. https://doi.org/10.1207/s15327965pli1104 01.

11. Diener, E. (Ed.) (2009). Culture and Well-Being: The collected works of Ed Diener. Social Indicators Research Series,
38. Springer. https://doi.org/10.1007/978-90-481-2350-0.2

12.Ryff, C.D. (2014). Psychological Well-Being Revisited: Advances in the Science and Practice of Eudaimonia.
Psychother Psychosom, 83, 10-28. https://doi.org/10.1159/000353263

13. Sheldon, K. (2016) Putting Eudaimonia in its Place: On the Predictor, No the Outcome, Side of the Equation. In
Vitterse J. (Ed.) Handbook of Eudaimonic Well-Being (pp. 531-541). Springer. https://doi.org/10.1007/978-3-319-42445-
3 36

14. Waterman, A. S., Schwartz, S.J., & Conti, R. (2008). The implications of two conceptions of happiness (hedonic
enjoyment and eudaimonia) for the understanding of intrinsic motivation. Journal of Happiness Studies, 9, 41-79.
https://doi.org/10.1007/s10902-006-9020-7

Information about the authors
CaBuenko Ouena BsiueciaBiBHA, TOKTOp IICHUXOJOTIYHUX HAYK, mpodecop, mpodecop kadeapu meqarorika Ta
ricuxororii, KuiBcbkuii HamioHaTBHUH eKOHOMIUHUH yHiBepcuTeT iMeHi Bamnma ['eremana, KuiB, Ykpaina
Savchenko, Olena V., Dr., Prof., Kyiv National Economic University named after Vadym Hetman, Kyiv, Ukraine
E-mail: savchenko.elena.v@gmail.com
ORCID ID: https://orcid.org/000-0002—-7069-7419

Kamok Ounekcanapa OgexkcaHapiBHa, MaricTpaHTKa IpPyroro POKY HABYaHHS, CHCIIaNbHICTH IIcHxosoris,
KwuiBchkuii HaIlioOHATBPHIN €KOHOMIYHHN yHIBepcuTeT iMeHi Baguma ['erbmana, Kuis, Ykpaina

Kaliuk, Oleksandra O., student, Kyiv National Economic University named after Vadym Hetman, Kyiv, Ukraine

E-mail: aleks150599@gmail.com

Otpumano 5 xoBTHA 2021 p.
PenenzoBano 14 xosTHs 2021 p.
[Ipuitasaro 18 xoBTHA 2021 p.

67



Opranizamuiiiga ncuxodsoriga. Exosomiyna ncuxodiorig. Ne 4 (24) /2021

https://doi.org/10.31108/2.2021.4.24.9
VK: 159.922

Liudmyla Serdiuk
Svitlana Otenko

THE SALUTOGENIC BASIS OF AN INDIVIDUAL’S MENTAL HEALTH
AND PSYCHOLOGICAL WELL-BEING

Serdiuk Liudmyla, Otenko Svitlana. The salutogenic basis of an individual’s mental health and psychological
well-being.

Introduction. The stressfulness of modern society necessitates studying the factors in human positive functioning.
As the practice of such research shows, the leading role in advancing toward an individual’s high-quality life belongs
actually to his/her psychological resources, in particular his/her salutogenic orientation as a resource helping a
personality remain stable in various circumstances of life.

Aim. To identify salutogenic factors in an individual’s psychological well-being.

Methods. J. Crumbaugh, L. Maholic’s Purpose-in-Life-Test; Maddi's Hardiness Survey, the test-questionnaire of
self-attitude proposed by V. Stolin, S. Pantileev, C. Riff’s model of psychological well-being; Wiesbaden Inventory
(WIPPF) developed by N. Peseschkian and X. Deidenbach; R. Lazarus and S. Folkman method examining coping
strategies of (the General Causality Orientation Scale of E. Deci, R. Ryan; A. Antonovsky’s Sense of Coherence scales.

Results. Psychological resources maintaining and strengthening health and tolerance to stress, maintaining and
developing personal opportunities are associated with the presence and awareness of life goals, positive self-acceptance,
positive relationships with others and the ability to influence life events. An individual’s salutogenic orientation is based on
a humanistic worldview, which is a sign of personal maturity, and such personal abilities as hope, love, trust, justice,
politeness and others that are behavioural norms and ensure personal freedom and responsibility.

Conclusions. From the standpoint of the salutogenic approach, human psychological health is considered as a
state characterized by a certain position in the continuum between mental disorder and psychological well-being. An
individual’s salutogenic orientation is the psychological basis for achieving the positive functioning states — psychological
hardiness, life satisfaction and psychological well-being.

Key words: psychological well-being, personal resources, autonomy, self-acceptance, hardiness, coherence.

Ceporwk JItoomuna, Omenxo Ceéimnana. CanomozeHemuuHa 0CHO8A NCUXIUHOZ0 300P08' Ma NCUXOT02IYHO20
onazonoayuus ocooucmocmi

Bcemyn. Cmpecocennicms  cyuacnoeo cychinbcmea Gopmye 3amMo81eHHA HA OOCTHIONCEHHS, CRPAMOBAHI HA
BUABNCHHS YUHHUKIE NO3UMUBHO20 (DYHKYIOHYBAHHS OOUHU. SK NOKA3ye NPAKMuUKa makozo pooy 00CAIONCeHb, NPOGIOHA
POIb Y NPOCYBAHHI 00 peanizo8amoi AKOCMi Jcummsi 0coOucmocmi 61acHe i Hanedcumv ii NCUXONOSIYHUM pecypcam,
30Kpema, ii canomozenemuyHit Cnpamo8aHoCmi K pecypcy CMIUKocmi 6 pizHux o6cmaguHax HCumms.

Mema oOocniddicennss nonsicac 'y GuAGIEHHI CANIOMOLEHEMUYHUX YUHHUKIE NCUXOJ02IYH020 61acononyqus
ocobucmocmi.

Memoou. Tecm scummecmitikocmi C. Madoi; mecm-onumyeanvHux camocmasieniss ocooucmocmi B.B. Cmonina,
C.P. [lanmineecea; wxana ncuxonoeiunozo onazononyuus K. Pighgp; eicoadencoxuii onumyesanvruux (WIPPF) H. Ilezewxiana
ma X. /latidenbaxa; onumysanvnux rxonine-cmpameeii P. Jlazapyca ma C. @onxmana; memoouxa «lllxana xaysanenoi
opienmayii» E./[ecci, P.Patiana; wikana nouymms nog szanocmi A. Aumonoecvkozo.

Peszynomamu. Tlcuxonoeiuni pecypcu 30epedicenHst i 3MiyHeHHs: 300P08 51, PE3UCMEHMHOCMI 00 6NIUBY (PAKMOPIE
cmpecy, niOMPUMAHHS [ PO3GUMKY OCOOUCMICHUX MONCIUBOCMEN NO8 SI3AHI 3 HASAGHICMIO | YCEIOOMACHHIM JHCUMIMEBUX
yinet, NOZUMUBHUM CAMORPUUHAMMAM, HASAGHICMIO NO3UMUSHUX G3ACMUH 3 OMOUVIOUUMU MA 30AMHICMIO 6NAUBAMU HA
orcummesi nooii. YuHnukamu canomozeHemuyHoi CHPAMOBAHOCHE 0COOUCMOCII € 2YMAHICMUYHULL C8IMO2IA0, 3ACHOBAHUL
Ha 0cOOUCMICHIT 3piIOCmi, MA MAKUX 0COOUCMICHUX 30I0HOCMAX 5K HAOISA, 10006, 008Ipa, CNPasedu8iCiy, 6EIUIUBICIMD
ma MW, Wo € HOpMamu RO8edIHKU I 3abe3neuyoms 0coOUCmicHy c80000Y i 8I0N0BIOANLHICMb JHOOUHUL.

Bucnogxu. 3 nozuyiti cantomozenemuyno2o nioxody nCUXonoziyne 300p08's I0OUHU pO32I0AEMbCS K CHIAH, WO
Xapakmepusye HNeeHy NO3UYil0 6 KOHMUHYYMI MIJIC NCUXIYHUM — PO3NAOOM | NCUXONOSIYHUM  OAA2ONONYHUSIM.
Camomozenemuuna CnpsamMoBaHicnb 0COOUCMOCMI € NCUXONO0IYHUM RIOTPYHMAM OOCASHEHHs. Hel CMAHIE NO3UMUBHO20
DYHKYIOHYBAHNS — HCUMMECTIUKOCTE, 3A00680AEHOCIIE AHCUMMAM MA NCUXOTOLTUHO20 OIALONOTYYYSL.

Knwwuoei cnoea: ncuxonociune 01a20nonyyysi, 0COOUCMICHI  pecypcu, AGMOHOMIS,  CAMONPULIHAMMSL,
ACUMMECIUKICTND, KO2EPEHMHICTb.
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Ceporwx  Jliwomuna, Omenko Ceemnana. CanlomozeHemuyeckas OCHO8A NCUXUUECKOZ0 300pP08bi U
HCUX0102UYECKO20 O1a2ONOYHUsL TUYHOCIU

Bcemynaenue.  Cmpeccozennocms — CO8peMeHHO20 — obujecmea  (opmupyem — 3aKkasbl  HA — UCCLe008AHUsL,
HANpagienHvle HA GblAGLeHUEe (AKMOPO8 NOLOICUMENLHO20 (DYHKYUOHUPOBaHUs uenogeka. Kak nokazvieaem npaxmuka
MAaxko20 pooa uccied08anull, e0yudst poib 8 NPOOGUINCEHUU K PEATU308AHHOMY KAUECMEY HCUSHU TUUHOCMU COOCMEEHHO U
APUHAONENCUN ee NCUXOTOSUYECKUM DPeCYPCaM, 6 HACTMHOCMU, ee CANOMO2eHemU4ecKol HanpasieHHOCmu KaK pecypcy
VCMOUYUBOCMU 8 PATUYHBIX 0OCMOSMENLCMEAX HCUZHU.

Llenv uccnedosanus cocmoum 6 GbIsIGICHUL CATIOMOSEHEMUYECKUX (PAKMOPOE NCUXOIO2UHECKO20 ONA2ONOLYYUS
JUYHOCMU.

Memoowt. Tecm oscusnecmotixocmu C. Maoou; mecm-onpocHux camoomuowenue auunocmu B. Cmoauna,
C. Ilanmuneesa,; wikana ncuxonocudeckozo onazononyuusa K. Puggh; sucbadenckuii onpocnux (WIPPF) H. Ilezewkuana u
X Hatioenbaxa;, onpocnux konuue-cmpameeuii P.Jlazapyca u C. @oakmana; memoouka «llxara xaysaneHou
opuenmayuuy . [leccu, P. Paiiana; wikana wyecmea céazannocmu A. AHmonoeckozo.

Pesynomamut. [lcuxonocuyeckue pecypcvl COXpaHeHust U YKPEeneHuss 300P06bsl, Pe3UCEHMHOCMU K GIUSHUIO
Gaxmopos cmpecca, n0OOePICANUI0 U PAZGUMUIO TUYHOCTIHBIX B03MOICHOCMEN C8A3AHbl C HAUYUEM U OCO3ZHAHHOCTIBIO
JICUBHEHHBIX Yeilell, NOJONCUMETbHBIM CAMONPUHAMUEM, HAMUYUEM HOJONCUMETbHLIX OMHOUWEHUL C OKPYICAIOWUMU U
CHOCOOHOCMbIO GNUAMb HA  JHCU3HEHHble CcoOblmus. Pakmopamu Camomo2eHemudeckol HAnPAgIeHHOCMU JTUYHOCMU
SAGNAIOMCSL  2YMAHUCIUYECKOE MUPOBO33PEeHUe, OCHOBAHHOe HA JUYHOCMHOU 3pPenocmu, U MAaKux JuYHOCHIHbIX
CNOCOOHOCIAX KaK Haodedxcoa, Nobosb, 006epue, CHPABeOIUBOCHb, GENHCIUBOCIb U Opyeue, SBIAIUUECT HOPMAMU
nogedenus: u obecneyusarouue TUYHOCMHYIO c60000y U OMEEMCMEEHHOCHb Yel08eKd.

Bb1600b1. C nozuyuii camomoeeHemu4ecko2o nooxo0d NCUXOI0SULecKoe 300P06be Helo8eKd PacCMampueaemcs
KaK cocmosiHue, Xxapakmepuszyiowee OnpeodeieHHylo NO3UYUl0 8 KOHMUHYYMe MeNCOY NCUXUYECKUM PACCMpPOUCmEoM U
ncuxonozudeckum onazononyyuem. CamnomozeHemuieckass HANPAGIEHHOCMb JUYHOCMU SGIAeMcsl NCUXOI0SUYECKOU
OCHOBOU OOCHUICEHUSL €10 COCMOSHULL NOAONCUMENTLHOZ0 (DYHKYUOHUPOBAHUSI — HCUZHECHOUKOCU, YOOBIeMEOPEHHOCMU
JHCUBHBIO U NCUXOTIOZUHECKO20 ONIA2ONOTIYYUSL.

Kniouesvie cnoea: ncuxonocuueckoe 61a20nonyuue, JIUYHOCHIHbIE DPECYpPCbl, ABMOHOMUS, CAMONPUHSIMUE,
JHCUBHECMOUKOCHb, KO2EPEHMHOCb.

Introduction. The stressfulness of modern society leads to the necessity of studies identifying the
factors of human positive functioning. As the practice of such research shows, the leading role in advancing
toward an individual’s high-quality life belongs actually to his/her psychological resources, in particular his/her
salutogenic orientation as a resource helping a personality remain stable in various circumstances of life. The
study on the factors of an individual’s psychological well-being is important because there is the need to have
an objective feedback to the socio-cultural policy implemented by society and the state. After all, the main
health criterion determined by the World Health Organization (WHO) is the concept of well-being, as it is more
conditioned by self-esteem and a sense of social belonging than by biological functions of the body (World
Health Organization, 2018).

Analysed works in the criteria of an individual’s mental health shows that the main role has harmonious
organization of his/her psychological space and his/her adaptive capabilities, in particular, the ability to change
behaviour adequately in accordance with changes in the environment, as well as accepted moral and ethical
norms, commitment and responsibility to loved ones, the ability to realize their life plans (Bowling, Banister,
Sutton, Evans, & Winsdor, 2002). Numerous empirical studies (Bowling, Banister, Sutton, Evans, & Winsdor,
2002; Rigby, & Huebner, 2005 et al.) suggest that subjective self-assessment of one’s own well-being and
health are more important variables than objective economic or socio-demographic factors characterizing
quality of life. The key factors assessing psychological well-being are, in particular, adaptation, self-control and
self-efficacy, morale, self-esteem, perceived as control over life (locus), expected life, optimism-pessimism,
social values, beliefs, aspirations, etc. (Bowling, Banister, Sutton, Evans, & Winsdor, 2002; Shamionov, 2004;
Serdiuk, et al.).

Thanks to the work of A. Antonovsky, a medical sociologist (Antonovsky, 1993), scientific interest in
salutogenic (health) factors of an individual’s functioning has significantly increased in psychological studies.
According to the concept of salutogenesis proposed by A. Antonovsky, efforts should be made not so much to
eliminate pathogens, but to support the health-promoting factors. The author proposed as an overcoming stress
factor the construct of «a sense of coherence (coherence)» as a certain style of seeing the world and
experiencing one’s interactions with it. A key idea in Antonovsky’s theory is how specific personal attitudes
support people’s tolerance to stress due to the «sense of coherencey.
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The representatives of the described salutogenic approach included the following into the generalized
resources resisting to crisis situations: favourable socio-economic status; knowledge, good intelligence; social
support; the power of «I»; preventive attitude to health issues; stable cultural environment; the body’s own
resistance to environmental hazards (Jleontses, 2011).

The predictors of mental health and well-being were identified as follows: locus of control; disclosure of
one’s experience about a trauma to significant others; a sense of group identity and a positive feeling because an
individual belong to a group; perception of personal and social resources that can help in recovery from a
traumatic experience; altruistic or prosocial behaviour; the ability to find the meaning and significance in a
traumatic experience and life after it; connections and social interactions with friends or colleagues (Wilson, &
Raphael, 1993).

Thus, an individual’s psychological health does not mean the absence of a disease, but it is as a state on
the continuum between mental disorder and psychological well-being. Therefore, the examined problem should
be stated as the following: how to preserve and strengthening health, maintain and develop existing internal
resources and reveal an individual’s potential capabilities.

Aim. To identify salutogenic factors of an individual’s psychological well-being, in particular to
examine the relationship between the components of an individual’s salutogenic orientation and the components
of the structure of his/her psychological well-being.

Methods.

The study is based on the modern methodology of post-non-classical psychology (the humanistic
existential approach, the theories of self-organization and self-determination, modern theories of personality).

The following examining methods were used in the empirical study: Maddi's Hardiness Survey
(Leontiev & Rasskazova, 2006); the test-questionnaire of self-attitude proposed by V. Stolin, S. Pantileev (Stolin,
& Pantileev, 1988); C. Riff’s model of psychological well-being (Shevelenkova, & Fesenko, 2005); Wiesbaden
Inventory (WIPPF) developed by N. Peseschkian and X. Deidenbach (Peseschkian, & Deidenbach, 1988; Serdiuk,
& Otenko, 2021); R. Lazarus and S. Folkman method examining coping strategies of (Kryukova, & Kuftyak,
2007); the General Causality Orientation Scale of E. Deci, R. Ryan (Dergacheva, 2002); A. Antonovsky’s Sense of
Coherence scales (Antonovsky, 1993).

The obtained data were processed with the software for statistical data processing - SPSS Statistics 21.0.

Sample. The sample consisted of 370 people, including: general school students; university students;
persons who were improving their skills in the method of positive psychotherapy and working professionals.
The age of the respondents ranged from 18 to 57 years.

Results.

According to the salutogenic theory, an individual with high coherence is motivated to manage his/her
own life situation and work on its development, that is, to be happy.

Table 1 shows the correlations between the coherence, its components-indicators and the respondents’
personal characteristics. The obtained data revealed correlations with the indicators of psychological well-being
and hardiness.

Table 1
Correlations of salutogenic indicators with personal parameters
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** A correlation is significant at the level of 0.01 (2-sided); * A correlation is significant at the level of 0.05 (2-
sided).

Thus, as we know, a sense of coherence helps an individual to assess and understand a situation where
he/she is, to find meanings for actions towards health promotion and to be able to apply such actions (Koltko-
Rivera, 2004).

According to A. Antonovsky (1987), a sense of coherence help health promotion because a sense of
coherence correlates with a stable and dynamic belief that: the stimuli we receive from the external and internal
environment during all our lives are structural, predictable and understandable; an individual has all the
necessary resources to respond adequately to these stimuli; stimuli requirements are always a challenge that is
worth responding to. The sense of coherence is characterized via three main points: a) the stimuli of the external
and internal environment are clear and understandable (comprehensibility); b) an individual is able to manage
the situation formed by these stimuli (manageability); c) because an individual knows the meaning of events,
these events are perceived as a challenge that requires acceptance and a decent response, so they are not an
unbearable burden (meaningfulness).

Dividing the sample by the criterion of coherence into two groups, we obtained data (table 2) revealing
characteristic differences for psychological well-being and hardiness of the respondents from two groups.

Table 2
Comparison of personality characteristics between the respondents with high and low coherence

Positive relations
with others
Autonomy
Environmental
mastery
Personal growth
Personal growth
Self-acceptance
Commitment
Control
Challenge

=)
el
[\S)

63.4 78.7 78.4 79.7 67.2 40.2 334 15.2
Low coherence 58.2 56.4 53.6 61.6 51.6 65.1 35.3 27.3 13.1

High coherence

Based on the data, we can say that the general resistance resources which make an individual happier,
relieve influence of stressors and promote life satisfaction are associated with the presence and awareness of life
goals, self-acceptance, positive relationships with others and the ability to influence life events.

The factors of an individual’s salutogenic orientation were analysed with the factor analysis of
empirical data (the method of main components). The sample consisted of the respondents with high coherence
indicators.

Kaiser-Meyer-Olkin measure of sampling adequacy was 0,69, Sig for Bartlett’s test of sphericity was
less 0,5. Therefore, we can assume that the results of the performed factor analysis are reliable. We identified 3
factors; their contribution to the total data variance was 71.6% (table 3).

Discussion.

The first factor in the structure of salutogenesis, explaining 36.2% of the variance, includes indicators of
hardiness, psychological well-being, autonomy. This factor is also formed by the primary actual abilities - hope,
love and trust, which form humanistic worldviews.

The second factor, explaining 24.1% of the variance, includes the secondary actual abilities, such as
fidelity, justice, diligence, obedience, punctuality, politeness and others, which form behavioural norms and
ensure personal responsibility.

The third factor in the model of salutogenesis explains 11.3% of the variance and is represented by an
individual’s abilities to control the events of his/her life and influence them.

Thus, we can say that an individual’s salutogenic orientation is based on his/her humanistic worldview,
which is the basis of personal maturity.

Psychological hardiness and psychological well-being can be interpreted as key concepts in
salutogenesis, they describe an individual’s ability to pursue their own way to the mental health resources, or to
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public health in the context of culture (Boyden, Mann, 2005). That is, psychological hardiness and
psychological well-being are signs of healthy and socially acceptable functioning of an individual (Minkler,
Wallerstein, 2003). When the concept of a healthy individuality is examined, the attention is paid, first of all, to
such important ideas as hope, individual potential, resources, life meanings, inclusion into society and, within
the theory of learning, behavioural potential.

Table 3
The factors of an individual’s salutogenic orientation

Parameters forming factors (factor loads)

36.2 % 24.1 % 11.3 %
Hardiness (.91) Time (.59) Environmental mastery (.68)
Commitment (.89) Fidelity (.59) Search for social support (.66)
Positive relations with others Justice (.59) Manageability (.59)
(.87)
Self-efficacy (.81) Diligence (.57) Coherence (.58)

Self-acceptance (.79) Obedience (.57) Meaningfulness (.55)
Control (.72) Punctuality (.57) Self-focus (.46)
Self-esteem (.71) Politeness (.56) Sincerity (.44)
Challenge (.71) Accuracy (.53)
Autonomy (.65) Acceptance of responsibility

(:52)
Hope (.63) Relatedness (.48)

Problem Solving Planning (.61)

Love (.59)

Trust (.59)

Internal motivational orientation
(.52)

Thus, salutogenesis is not simply an opposite of pathogenetically oriented view on health. Antonovsky’s
(1987) idea of health origins were influenced by systemic theoretical considerations: health is not a normal,
passive state of equilibrium, but a labile, active and dynamically regulated event, as an individual’s well-being
or illness significantly depends on his/she psychological attitudes to the world and his/her life (Antonovsky
1993). The salutogenic way of thinking is used primarily to promote health. Antonovsky sees health not as a
goal, but as a means to enable people to positively influence their lives and the life of their society. Here we talk
about strengthened competencies, personal responsibility and the ability to self-help.

Salutogenic thinking challenges classical psychotherapy by encouraging us to discuss aspects of
resource activation, reconsider our views on a human, define modern concepts of health and disease, understand
the context of clients’ lives and environments and evaluate treatment strategies and psychotherapy goals.
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An example of salutogenic treatment in psychotherapy is N. Peseschkian’s Positive Psychotherapy. As a
humanistic model of therapy with a psychodynamic understanding of conflicting and behavioural therapeutic
elements, Positive Psychotherapy is very close to the salutogenic concept because it identifies the factors
necessary for effective salutogenic work:

* A positive, humanistic image of an individual that leads to confidence in his/her individual abilities
and capabilities.

* Positive interpretation of diseases, which means that therapy traditionally aimed to find diagnosis with
existing symptoms and to determine deficits should be turned to the development of resources.

* A holistic approach. Through concepts such as the Balance Model, an individual’s body, mind,
emotions and soul is fully examined and all these elements are taken into account in therapy. The balance model
is, thus, a model of health and it explains what health is and what it looks like in practical life (salutogenic
thinking).

Conclusions.

1. From the standpoint of the salutogenic approach, human psychological health is considered as a state
characterized by a certain position in the continuum between mental disorder and psychological well-being.

2. An individual’s salutogenic orientation is the psychological basis for achieving the positive
functioning states — psychological hardiness, life satisfaction and psychological well-being.

3. Psychological resources maintaining and strengthening health and tolerance to stress, maintaining
and developing personal opportunities are associated with the presence and awareness of life goals, positive
self-acceptance, positive relationships with others and the ability to influence life events.

4. An individual’s salyutogenetic orientation is based on a humanistic worldview, which is a sign of
personal maturity, and such personal abilities as hope, love, trust, justice, politeness and others that are
behavioural norms and ensure personal freedom and responsibility.

We see prospects for further research in the development of effective means supporting an
individual’s salutogenic orientation to help strengthen his/her mental health and improve psychological well-
being.
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WORK-LIFE BALANCE PROGRAMS AS PERSONNEL SOCIAL AND
PSYCHOLOGICAL SUPPORT IN ORGANIZATIONS

Tkalych, Marianna. Work-life balance programs as personnel social and psychological support in
organizations.

Introduction. Today work environment becomes stressful, with many tasks and problems to solve. It is overloaded,
imbalanced, complicated and often full of conflicts. In this climate, managing the boundary and balance between home and
work is becoming more challenging. There is a need for organizations and personnel alike to find flexible and innovative
solutions that maximize productivity without damaging personnel’ well-being, their personal life, family relationships.

Aim. To analyse the main categories, resources and limitations of work-life balance, results of empirical study,
main organizational and individual strategies for creating balance.

Results. Work-life balance is a category defined by researchers as a person’s subjective general assessment of the
interrelation between work and other life areas, family, as well as the ability to combine these spheres in a proper way. The
empirical study has shown, that the work-life balance has been generally assessed as average. It should be noted that they
have scored the load balance lower than other components. professional tasks complexity, work and content planning, and
social intercourse. According to the results of the empirical study and to the theoretical approaches, the basic strategies in
professional productivity increase programs in organizations may be the following: focus strategies, ‘“resource/refusal”
strategies, adaptive strategies, every of which is manifested in a certain kind of an individual strategy. The use of the
adaptive individual strategies with the resource increase strategy perfectly contributes to the work-life balance
achievement.

Conclusion. Based on the results of theoretical and empirical research, we have identified organizational
conditions and individual strategies for achieving the work-life balance, and also the main personal skills and traits
contributing to the work-life balance achievement include the following ones. personal flexibility, a high level of self-
discipline; trust-based relations; dynamic and independent work. These skills should be mature, and the work-life balance
achievement psychological teaching programs for personnel can increase their level.

Key words: work-life balance, social and psychological support, personnel, work-life enrichment, work-life
conflict, individual balance strategies.

Txkanuu Mapianna. Ilpozpamu 6anancy «poboma — yncummsm» AK COUIAIbHA MA NCUXONO2IYHA NIOMPUMKA
nepcomnany 6 opzaunizayinx.

Bemyn. Cb0200Hi poboue cepedosuuje CMae HAnPYyiceHum, 3MyuLye supiuysamu 6azamo 3a60akb ma npoonem.
Bono nepesanmasiceno nezbanancosane, ckiaoue i Yacmo cnoeHene KOHQAIKmIs. Y ybomy Kiimami ynpasiiHHsI MeXcamu i
banarcom migic pisHumu cghepamu sxcumms i pobomor cmae éce ckaaoniwmum. IompibrHo, wob opeanizayii ma nepcomnan
3HAXOOUIU SHYUKI ma IHHOBAYIUHI pileHHs, AKI 6 30ibuLysaiu npoOyKmuGHicms npayi ez wKoou 01 NCUXOI02IYHO20
b1azononyyus nepcorany, 1020 0COOUCMO20 HCUMMsL Ma CIMEUHUX CIMOCYHKIG.

Mema Ilpoananizysamu 0CHOBHI Kameeopii, pecypcu ma 00OMedCeHHs Oanaucy Mmixc pobomorw ma IHuuUMu
cpepamu  rcumms, pe3yrbmMamu  eMRIPUYHO20 OOCHIONCeHHs, OCHOGHI OpeaHizayilini ma [HOUsiOyanbHi cmpameii
CMBOpeHHs DANAHCY.

Pesynomamu. bananc mixc pobouum ma ocobucmum dHcummsam — ye Kamezopis, GU3HAUEHA OOCTIOHUKAMU AK
cy0’eKmuBHa 3a2anbHaA OYiHKA THOOUHOI0 83AEMO38 A3KY Midc pobOmMoIo ma iHwumu cihepamu xcummsl, cim’€ro, a maxKoxic
30aMHICMb  HANEHCHUM YUHOM noeonamu yi cgepu. Emnipuune Oocniodcenns noxazano, wo 6baianc pobomu ma
0CoOUCMO20 JHeummst 8 YiOMY OYIHIOEMbCS 1K cepedHill. Pecnondenmu oyinuau 6aianc HABAHMANCEHHS HUNCHE, HINC THULL
CKAA008I: CKAAOHICMb NPOQPECiiHUX 3A60aHb, NIAHYEAHH POOOMU MA 3MICMY, A MAKONC COYIANbHI CMOCYHKU. Bionosiono
00 pe3ynbmamis emMniputHo20 OOCHIONCEHHS MdAd MeoPeMmuyHUx nioxoo0is, OCHOBHUMU CMpPAMeZisMU 6 NpPocpamax
nioguwyents npogeciinoi npoOyKmueHocmi 8 opeanizayiax moocyms Oymu maxi: cmpameeii goxycysanns, cmpamezii
«pecypcy/BiomMosu», a0anmueHi cmpameeii, KOJ’CHA 3 SIKUX NPOSAGIAEMbC Y THOUBIOYANIbHUX cmpameziax. Buxopucmanms
ao0anmueHux IHOUGIOYanbHUX cmpameziti 3i cmpamezicio 30ibUWeHHs pecypcie 4y0080 CRPUSE O0CACHEHHIO DANAHCY MIdC
PO6OMOI0 Ma 0cooOUCTNUM HCUMMAM.

Bucnoexku. Ha ocHosi pe3ynbmamie meopemudHux ma eMnipudnux OOCHIONCeHb MU BUSHAYULU OP2SAHI3AYIUHI
YMO8U ma iHOUGioyanbHi cmpamezii 0ocAeHenHa 6anancy pooboma — Hummsl, a MAKoHC OCHOBHI 0coOUCMI HABUYKU Mma
Ppucu, Wo cnpusiioms OOCASHEHHIO OANaHCy poboma — JCUmmsi, GKIOUAIOMb HACMYRHI: 0COOUCA 2HYUKICMb, GUCOKULL
PiBeHb camoOUCYUNIiHy, SIOHOCUHU, 3ACHO8AHI HA 008Ipi; OUHAMIYHA ma He3anexcHa poboma. Lli nasuuxku maroms 6ymu
3pIIUMU, A NPOZPAMU NCUXONOLTYHO20 HABYAHMSI NePCOHANy Ol OOCSCHEeHHs banamucy poboma - JHCUMMmsi MOICYMb
niosuwumu ix pieems.
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Kntouogi cnosa: 6ananc «poboma — dcummsy, coyianbHutl ma NCUXOROSTUHULL CYNPOGI0, NePCoHan, 36a2ayenHs
npoghecilinoco ma npogheciinozo Hcumms, KOHGIKM MidC Npogeciinum ma 0coOUCMUM HCUMMAM, THOUBIOYATbHI
cmpamezii 6anaucy.

Txkanuu Mapuanna. Ilpozpammel 6ananca «padoma-icu3nby KaK COUUATLHAA U HCUXO0I0ZUYECKAA NOOOEPIHCKA
NePCOHANa 6 OPeAHU3AUUAX.

Besedenue. Ceco0ns pabouas cpeda CMAHOBUMCS HANPAJICEHHOU, 3ACMAGISEM pewams MHozue 3a0adu U
npobnemvl. Ona nepecpysiceHnas, HecOANAHCUPOBAHHAS, CIOJCHAS U YACMO NOJOHA KOHGIUKMos. B smom kiumame
VIPAGIAMb 2PAHUYAMU U OATAHCOM MedHCOY Chepamu Hcu3HU U pabomoll cmanosumcs éce ciodicHee. Heobxooumo, umobwl
Opeanu3ayUul U NEPCOHAL HAXOOUNU 2UOKUE U UHHOBAYUOHHbIE DEUleHUs], KOMOpble VECIUHUBAIU NPOU3800UMENbHOCTIb
mpyoa 6e3 yujep6a 015k RCUXOIOSUUECK020 DIALONOLYYUSL NEPCOHANA, €20 TUUHOU HCUZHU U CEMEUHBIX OMHOULEHUL.

Lens. Ipoananuszuposamsv 2iasHvie Kame2opuu, pecypcovl U 02panudeHust bailanca mesic pabomou u opyeumu
chepamu JrcusHU, pe3YILMAMbL IMAUPULECKO20 UCCICO06AHUSL, 2AGHbIE OP2AHUSAYUOHHbIE U JUYHble CMpameuu
comeopenust banauca.

Pesynomamut. banranc medsxcdy paboueti u TUYHOU HCUSHBIO — MO KAMe2opus, onpeoeieHHas Uccieoo8amenimu
KaKk cyovexmuenas oowas OyeHKa 4en08eKoM 63auUMOCEA3U Mexcdy pabomou u opysumu chepamu dicuzuu, cemvell, a
makace CnoCOOGHOCMb OONNCHBIM 0OPA30M COCOUHUMb dMU Chepbl. DIMNUPULECKoe UCCIEO08aHUe NOKA3AN0, YMO DANANC
«paboma — JHCU3HLY 8 YENOM OYEeHUBAemcsi Kak cpedHuti. Pecnondenmol oyenunu 6anranc Hazpysku Hudice Opyaux
COCMABNAIOWUX: CONCHOCHb NPOPECCUOHATLHBIX 3a0a, NAAHUPOBAHUe PAbOMbL U COOEPAHCAHUS, d MAKICE COYUATbHbIE
omuowenusi. Co2NACHO pe3ybmamam dMAUPUYECKO20 UCCIe008AHUSL U  MeOPEemUYEecKUX Nnoox0008, OCHOBHbIMU
cmpame2usiMu 8 NPOSPAMMAX NOGbIUEHUS. NPOPECCUOHATLHOU NPOUZEOOUMENLHOCIIU 6 OP2AHU3AYUSIX MO2Ym Oblmb.
cmpame2u POKYCUPOSKU, CMPAMe2Uull «pecypca/omKasay, a0anmughble CIMpame2uit, Kaxcods u3 KOmopslx nposeisiemcs
6 UHOUBUOYATbHBIX cmpame2usix. Mcnonb3o6anue adanmueHbix UHOUSUOYAIbHBIX CHIPAMe2Uull CO Cmpamecueil yeeaudeHus.
Pecypcos omaudHo cnocoocmsyem 00CMUNCeHUI0 DANAHCA MeXcOy pabomoll U TUYHOU HCUZHBIO.

Bbi6odvl. Ha ochose pe3yiomamos meopemuyeckux U IMAUPUHECKUX UCCIe008aHULL Mbl  ONpeOenuiu
Op2anU3ayUOHHble YVCI0GUL U UHOUBUOYATbHLIE Cmpame2uu OOCMUNCeHUs. bananca «poboma — JCU3HbY, A MAKdice
OCHOGHbLE UYHbIE HABLIKU U YEpmbl, CNOCOOCMEYIowUe 00CMUdICEHUI0 Oaianca poboma — HCU3Hb, BKIIOYAIOM: JTUYHYIO
2UOKOCMb, BbICOKULL YPOBEHb CAMOOUCYUNIUNBI, OMHOWEHUs, OCHOBAHHbIE HA 006epUl; OUHAMUYECKAs U He3a8UCUMAsL
paboma. dmu HABbIKU OONAHCHBL ObIMb 3PENLIMU, d NPOSPAMMbL NCUXOIOSUYECKO20 00YYeHUst NepCcoHana 0t O0CIMUIICEHUS
bananca paboma — HCu3Hb MO2YM NOBLICUMD UX YPOBEHD.

Knrwouesvle cnosa: bananc «paboma — JiCU3HbY, COYUATbHOE U NCUXOTOLUYECKOE CONPOBOICOeHUE, NEPCOHAI,
obocaujerue nPogheccuoHanrbHOl U NPOPeCCUOHATbHOU HCUZHU, KOHMIUKM MeAHCOY NPODECCUOHANLHOU U TUYHOU HCUSHDBIO,
UHOUBUOYATIbHBIE cCIpame2uu OalaHca.

Introduction. Nowadays, people’s lives as well as their professional and personal development are
being affected by a lot of various factors, events, information flows, and tasks, which they face every day.
Professional development and productivity increase are associated not only with staff’s abilities and skills as
well as their career goals and motivation, but also with the ability for time and energy management (the ability
to divide one’s time and energy between work and leisure). The efficiency and productivity, the ability to
achieve strong performance, and, along with it, the satisfaction with life and harmonious development are of
great significance.

Over the past three decades, the issues of work-life balance have drawn researchers’ attention all over
the world, but not in Ukraine. Today, work environment becomes stressful, with many tasks and problems to
solve. It is overloaded, imbalanced, complicated and often full of conflicts. In this climate, managing the
boundary and balance between home and work is becoming more challenging. There is a need for organizations
and personnel alike to find flexible and innovative solutions that maximize productivity without damaging
personnel’ well-being, their personal life, family relationships.

The need for work-life balance programs in psychological and organizational support of personnel is
due to the following changes in the social, economic and psychological conditions of organization activities:

» demographic and social changes that led to an increasing number of women in the professional sphere,
to the appearance of working mothers with infants, who have become the norm and not the exception, to rising
of the average age of employees;

* development of technologies (mobile telephones, Internet, email) that ensure reconciliation of work
and personal and family life, can help to organize the work away from the workplace;

» modern challenges, that have increased requirements for flexibility of employees and organizations to
increase their capacity to respond to changes;

* the increasing number of employees with more than one job;

* the increasing of working hours, leading to personnel overload and therefore the working environment
becomes more stressful and requires a "discharge."

76



Opranizamuiiiga ncuxodsoriga. Exosomiyna ncuxodiorig. Ne 4 (24) /2021

When a company does not take work-life balance into account, some symptoms could turn up: women
might not come back to the workplace after maternity leave; high stress levels might occur among the
personnel; employees might demand flexible strategies; women might not be willing to occupy senior roles.

So, organizations today are challenged to offer to their staff flexible and innovative solutions that
increase the productivity of their professional activities without detriment to the well-being, physical and
psychological health, family, personal relationships and other aspects of their lives and improve organizational
interaction and interpersonal relations of personnel in organizations.

The aim of the article is to analyse the main categories, resources and limitations of work-life balance,
results of empirical study, main organizational and individual strategies for creating balance. So, we are going to
discuss three tasks: 1) theoretical background of the work-life balance concept; 2) empirical measurement of
work-life balance; 3) the basic strategies of work-life balance programs.

The first task was to analyse the theoretical background of the work-life balance concept. Work-life
balance is a category defined by researchers as a person’s subjective general assessment of the interrelation
between work and other life areas, family, as well as the ability to combine these spheres in a proper way
(Tkalych, 2015). In some modern research studies, a “work-life integration” term is also used. It reflects a
fulfilled, healthy, and productive life, which combines work, relationship, entertainment; integrates a number of
activity types focused on oneself, one’s personal and spiritual development (Allen, 2013; Jones et al., 2008;
Lockwood, 2003).

There are several terms, which describe work-life interface and interaction. For example, “work-life
balance”, “work-family balance”, “work-life integration”. All these terms are corresponded to each other, but
the term “work-life integration” is more general and includes “work-life balance”. And the term “work-life
balance” includes “work-family balance”.

The negative aspects of this interaction have been defined as work-family / work-life conflict T.D. Allen
et al. (2013), B. Beham et al. (2014), U Kinnunen et al. (2014), V.K. Lim et al. (2014), M. Roche et al. (2010)
and the positive as work-family / work-life enrichment T.D. Allen et al. (2013), M. Roche et al. (2010).

Work-life integration is a satisfying, healthy and productive life, that includes work, play, and love; that
integrates a range of life activities with attention to self and to personal and spiritual development; and that
expresses a person’s unique wishes, interests and values. It contrasts with the imbalance of a life dominated by
work, focused on satisfying external requirements at the expense of inner development, and in conflict with a
person's true desires.

Among the components that determine this balance, the researchers distinguish the following: time
balance (equal distribution of time between work and life), the balance of the environment (the equivalent
psychological force), the balance of pleasure (the same satisfaction from the professional and family roles). In
our research we have been also singled out the following: load balance; job planning; complexity of the job;
social contacts.

The main work-life balance components include the load balance (optimal number of business hours,
possibility to distinguish between work and leisure, take a leave, not to think about work all day long); time
balance (equal distribution of time spent for work and other life spheres); work time and content planning (the
possibility to change the content of one’s own work and to schedule business hours); the complexity of tasks
(attractiveness, complexity, optimal number of tasks or challenges to be addressed); environment balance (equal
psychological efforts aimed to solve occupational, family, or personal tasks); social intercourse (friendly
relations with colleagues, director’s support, absence of the sense of loneliness, satisfaction of the need for
socializing at work); satisfaction balance (equal occupational and family life satisfaction) (Tkalych, 2015). The
analysis and summary of the researches of T.D. Allen et al. (2013), B. Beham et al. (2014), T.K. Billing et al.
(2014), R. Burke (1999), Y .-P. Chen et al. (2014), W.C. Marcinkus et al. (2007), , P. Rayman et al. (1999), M.
Roche et al. (2010), B. Wille et al. (2013), which were devoted to the study of work-life balance / work-family
conflict, enrichment of work-life interface, the determinants and consequences of unbalancing, allowed us to
create a model of work-life balance.

Work-life conflict is a form of inter-role conflict whereby role pressures from the work and family
domains are incompatible. Hence participation in one role is made more difficult by participation in other roles,
such as work and family.

M. Roche et al. (2010) noted that the imbalance between work and family roles and the resultant
conflict requires greater attention by researchers. Authors also found, that work-family and family — work
conflict was negatively related to autonomy, while family — work conflict was also negatively related to
competence and relatedness.

T.D. Allen et al. (2013), M.J. Grawitch et al. (2010), U. Kinnunen et al. (2014), A.M. Konrad et al.
(2012), M. Roche et al. (2010), K.L. Scott et al. (2015) distinguished a number of causes of work-life conflict.
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Among them are role stressors, role-playing environment, social support, work and family characteristics,
personal characteristics. Most causes of both types of conflicts are much more related to the work and its
content than to the family or personal life.

Generalization and systematization of the causes of work-life conflict enabled us to make the key
groups: 1) work-life conflict (Stressors of professional roles: role overload (lots of job tasks), role conflict, the
amount of time, which devoted to work (working time requirements). Social support: lack of support from the
organization (care for the welfare of employees), management and colleagues. Personality characteristics:
neuroticism, external locus of control, destructive coping strategies, gender, the number of children. 2) Life —
work conflict (Stressors of personal and family roles: role overload ( lots of family responsibilities and tasks);
role conflict (performing of conflicting multiple roles). Social support: low level of support from the partner or
husband / wife, other family members. Personality characteristics (the same).

Work-life / life — work conflicts have many important negative outcomes for individuals, their personal
life, families and organizations. T.D. Allen et al. (2013) distinguished among three different types of outcomes:
1) work-related outcomes (work dissatisfaction); 2) non-work-related outcomes (life dissatisfaction); 3) stress-
related outcomes (health problems, burnout, tiredness).

In addition, the other negative consequences of these types of conflicts include: absenteeism, staff
turnover, low labour discipline, low motivation, lack of satisfaction in relationships, strives, stress, exhaustion,
emotional burnout, depression, role conflicts, deterioration of physical health, increased job-injury rate among
personnel.

Let’s now talk about resources (work-life enrichment) of the work-life balance, which increase the level
of balance between work and other spheres of employees’ life: personal life, family, social activities, interests,
hobbies. So, work-life enrichment includes such organizational resources: work autonomy; a variety of job
tasks; investigation of opportunities and resources; social, organizational, leader and colleagues support;
professional skills; direct and long-term results. Other physical, psychological, social and material resources of
working environment.

Life-work enrichment includes such family, other areas of life resources: family, partner and friends
support; relationship satisfaction; social activity, other physical, psychological, social and material resources of
the personal life. Personality characteristics: extraversion, low level of neuroticism, personal flexibility.

Enriching work-life interaction (work-life outcomes) positively affects various areas of life, including
job satisfaction, involvement in professional interaction, marital, family and personal relationships, productivity
as well as psychological and physical health of the individual. Professional achievements lead to a sense of
satisfaction that «transferred» to family and personal life, and enhance the pleasure of leisure activity.
Performing multiple roles is a personal resource that enriches various spheres of life of the individual.

Satisfaction with work and family roles have been found to have additive effects on happiness, life
satisfaction, and perceived quality of life. Empirical findings also suggest that involvement in multiple roles can
improve psychological and mental health by buffering negative effects such as reduced.

There is a number of mechanisms of multiple roles that allow them to be a resource: the accumulation
of role privileges; different roles may act as «buffer» to each other or offset each other; getting additional
resources and improving performance of different roles; personal development and personal satisfaction through
psychological experience gained from multiple roles.

P. Rayman et al. (1999) distinguished the enrichment of work-life balance: a positive impact on the
achievements of the organization and the quality of life of employees; effective communication in the
workplace, teamwork is necessary to change to be effective; employees work on their «real» work (real job
tasks); employee engagement in cooperation enhances accountability and provides energy. It creates an efficient
workflow and there are positive changes in organizational culture. Work on distance (phone, internet
connection) enables better manage ones own time, family responsibilities.

According to T.D. Allen et al. (2013), C. Emslie C et al. (2009), M.R. Frone (2003), M.J. Grawitch et
al. (2010), N.R. Lockwood (2003), L. Muse et al. (2008) work-life balance provides the following benefits for
employees: time to focus on life outside of work; control of working life; employees feel that their life is in
balance, their work is easier and more manageable; employees can manage their tasks better; they will be more
motivated to work; stress levels among employees — employees, who have found the right balance between
work and life, haven’t worry about stress; employees would like to have more power because they feel better
and feel, that they can handle it.

We also defined the benefits of work-life balance for the organization, which include: increasing of
employees’ motivation; balance helps employees feel valuable to the organization and improving productivity
and loyalty; less stressful work environment; increasing competitiveness in the labour market, increasing the
number of potential employees, reducing the number of absenteeism etc.; good reputation of the employer; the
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possibility of retraining employees, that also help to expand knowledge, to increase flexibility, to improve
teamwork, to increase personal interaction, motivation, and communication.

Work-life balance programs have the potential to significantly improve employee morale, reduce
absenteeism, and retain organizational knowledge, particularly during difficult economic times. In today’s
global marketplace, as companies aim to reduce costs, it falls to the human resource professional to understand
the critical issues of work -life balance and champion work/life programs. Be it employees whose family
members and/or friends are called to serve their country, single mothers who are trying to raise their children
and make a living, Generation X and Y employees who value their personal time, couples struggling to manage
dual-career marriages, or companies losing critical knowledge when employees leave for other opportunities,
work-life balance programs offer a win-win situation for employers and employees.

The second task was to analyse the empirical measurement of work-life balance.

Methods and sample. In order to examine the level of work-life balance, we have designed an
inventory based on 16 statements divided into the following 4 groups (which are the work-life balance
components) by means of the factor analysis: 1) absence of the load balance; 2) work time and content
planning; 3) professional tasks complexity; 4) social intercourse (Tkalych, 2015). The study has involved
professionals from different fields of activity (n=1138). The number of women and men as well as their age
distribution have been representative to the general number of participants.

Results. The work-life balance has been generally assessed as average (M=4.19). It should be noted that
they have scored the load balance lower (M = 3.15) than other components: professional tasks complexity (M =
4.18), work and content planning (M = 4.46), and social intercourse (M = 4.98). It is the social intercourse
component (friendly relations with coworkers (M = 4.65), the support of a manager (M = 4.91), the absence of
the sense of loneliness (M = 5.36), satisfaction with socializing (M = 4.99)) which has got the highest scores.
Therefore, the social and communication components, interaction with a manager and colleagues are the most
balanced ones and have been most positively assessed by the participants.

The research results have shown that there is a statistically significant relationship between the
participant’s age and their social intercourse scores (p<0.03): it becomes more positively assessed with aging,
while other balance components have no significant age differences. Age correlates with such work-life balance
characteristics as work time planning (p<0.01), attractiveness and complexity or work and tasks (p<0.01), a
number of tasks to be completed (p<0.01), the absence of the sense of loneliness (p<0.01), perception of
colleagues as friends (p<0.01): these indicators increase with aging.

The third task was to analyse the basic strategies of work-life balance programs. According to the
results of the empirical study and to the theoretical approaches, the basic strategies in professional productivity
increase programs in organizations may be the following: focus strategies, “resource/refusal” strategies,
adaptive strategies, every of which is manifested in a certain kind of an individual strategy (Emslie et al., 2009;
Frone, 2003; Grandey et al., 2010; Lyness, 2014; Muse et al., 2008, Straub, 2007; Tombari et al., 1999).

Focus strategies are the ones which demonstrate a direction or a way of solving problematic or stressful
situations by co-workers.

«Resource / rejectiony strategies: coping strategies are directly related to the “work-family” interaction:
demands decrease and resource increase strategies.

. Demands decrease strategy works in the form of decreasing a number of business hours,
refusing some occupational or family duties, defining the priorities, limiting social life, decreasing role
expectations (for example, being “good enough” for business or family relations).

. Resources increase strategy provides searching for support both at home and work (authority
delegation, allocation of home duties, communication, positive interaction, satisfaction with relationships),
efforts of finding benefits, learning through complex situations, using proactive future-focused strategies (work
week scheduling, interfamily resources search, proactive dialoguing with a partner or a director).

Adaptive strategies are the ones helping to adapt to problems arising at work or / and at home.

o Compensatory strategy — negative things or thoughts are compensated with positive energy at
home and vice versa;
o Segmentation strategy — negative thoughts caused by work issues do not affect family relations.

Both strategies are adaptive in achieving the balance between work and life.

At the personal level, it is necessary to improve the decision-making process and communication within
a family for professional roles optimization and role conflict harm elimination as well as elimination of stressors
affecting other family members. A person must be sure his or her work does not harm his/her physical health
allowing to devote enough attention to other life spheres.

Billing et al. (2014), Kinnunen et al. (2014), Scott et al. (2015) suggest the following interrelated levels
of “work-life” integration disbalance:
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. time, energy, and duties: a person spends more time and energy for work rather than other life
spheres, and has too many work duties;

o attitudes and behavior increase demands for professional skills and achievements, and eliminate
intimacy;

o significance and criteria for self-assessment — a person has an image of the ideal self (the one he

or she thinks he/she must be) and others’ expectations, though as a rule, the achievement of such an image in
real life is too exhausting for an individual.

In order to reach the work-life integration, a feeling of life fullness, some changes should cover the
following three stages: the first one is balancing time, efforts, and duties; the second one is integration of
occupational mastery and intimacy with others; and the third one is self-focus, which means being focused on
one’s own self-esteem, aspirations, and self-image.

These changes are possible upon condition of psychological support programs, sports psychologists’
work who help to form the corresponding abilities and skills, as well as significant personal traits of
professionals: motivation, self-confidence, persistence, psychological flexibility, lability, a low neuroticism
level.

Besides, according to research, active engagement into the interaction with family and entertainment
after a business day contribute to a better recovery as compared to passive activities (Jones, 2008).

One more important task regarding individual strategies of the balance achievement is the resources
personal allocation. Resources personal allocation is a strategy according to which all desirable or necessary
requirements are considered to stimulate a person to make a choice of where, when and how he or she spends
resources in life (Grawitch et al., 2009). The efficient resources personal allocation not only decreases negative
consequences but also contributes to positive results in the work-life balance achievement. It includes the
following four stages: 1) defining available personal resources, 2) laying down requirements for work and
private / family life, 3) using efficient strategies of resources allocation; 4) results review.

This task is often ignored in one’s work and private life in cases when work requires performing
professional duties which contradict the family ones, ignoring other requirements for personal resources (e. g.
social or private life, other activities, religious requirements, sports, rest, etc.). Individual differences, external
resources, human-environment interaction have a great impact on the resources personal allocation. Despite the
fact external resources are diverse, in general they can be divided into two basic spheres: support as well as
teaching and development of a personality.

We have also identified the following conditions for the implementation of work-life balance programs
and strategies:

* involving personnel at all levels — from management to employees (including diagnosis of the current
situation of gender interaction, gender discrimination, the work-life balance);

* team approach that involves interrelated processes at all organizational levels;

* clear indicators of job performance and quality of life of the personnel;

» warranty for the personnel: increase productivity and improve interactions will not limit the
professional and personal achievements and income; eliminating gender discrimination against one group does
not provide its appearance on another;

 remuneration: all participants are recognized and rewarded for the risk and creativity that enable the
creation and implementation of programs;

* communication: clear mechanism, positive, harmonious way of interaction, information transmission,
view on the problems;

* the inclusion of the work-life balance concept, training of gender interaction for the personnel into the
HR strategy of the organization.

Conclusions. Using work-life interface benefits as a result of work-life balance programs for personnel
is not a career-limiting move. In fact, work-life interface benefits replenish employee resources in the form of
time, energy, and motivation, and users of these benefits receive more promotions than their non-using
counterparts. The support for sustained job commitment and performance over time provided by flexibility
benefits appears to be more important to career outcomes than any initial negative stigma that might be attached
to employees who request a work-life accommodation.

The basic possible individual work-life balance achievement strategies are as follows: focus strategies,
“resource-refusal” strategies, adaptive strategies, every of which is manifested in a certain kind of an individual
strategy. The use of the adaptive individual strategies with the resource increase strategy perfectly contributes to
the work-life balance achievement. We believe that the main personal skills and traits contributing to the work-
life balance achievement include the following ones: personal flexibility, a high level of self-discipline; trust-
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based relations; dynamic and independent work. These skills should be mature, and the work-life balance
achievement psychological teaching programs for personnel can increase their level.

Further steps in the study of work life balance are to analyze this phenomenon in the context of the
psychological well-being of personnel.
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