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ABSTRACT 

Value orientations are reflected in a child’s worldview. Scientists have a common opinion that a person’s worldview begins to 

be formed in childhood. The key purpose of the study was to analyze the data received from a survey of senior pre-school and 

primary-school age children with the help of an interview "Factors of a child’s choice of socially significant values", describe 

the features of a value formation process and measure the levels of pre-school and primary-school children’s worldviews. The 

structural and dynamic qualitative characteristics of “value orientations” system were represented by the unity of its compo-

nents: 1) cognitive; 2) emotional; 3) behavioral. The sample consisted of children from various regions of Ukraine. The follow-

ing levels were distinguished in our research based on the manifested qualitative characteristics of worldviews: a formed picture 

of the world (the high level); expressed worldviews (the above average one); existing worldviews (the average level); limited 

worldviews (the below average one); fragmentary worldviews (the low level). The data showed that the majority of Ukrainian 

preschool and primary-school children had the high and above-average levels of worldview formation. We analyzed emotional, 

cognitive, and behavioral manifestations of children’s worldviews and generalized characteristics typical for children groups 

formed based on the levels of worldview formation. 

Keywords: value orientations, worldviews, spirituality, cognitive, emotional, behavioral components. 
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Introduction 

One of the basic principles of pre-school education 

is to familiarize children with social-cultural norms, tradi-

tions, and values of the family, society and the state. Ac-

cording to worldwide estimations, up to 50% of children 

attend pre-school (UNICEF, 2019) and pre-school attend-

ance is associated with better school readiness and academ-

ic achievement (Barnett et al., 2010). 

Moral education is one of the main tasks of almost 

all pre-school educational programs. As a result, choosing 

and rational use of various methods forming children’s 

moral values is currently an important problem of pre-

school education. Over time, children master the norms and 

rules of behavior and relationships accepted in the society, 

assimilate the ways and forms of interaction, expressions of 

attitude to people, the nature, oneself. The result of moral 
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education is an emerged and affirmed set of moral qualities. 

And the stronger these qualities are, the fewer deviations 

from the moral foundations accepted in society are ob-

served, the higher is the individual’s morality as it is as-

sessed by others (Pirozhenko et al., 2020). 

The analytical review of research materials on 

personality development has revealed that one of the lead-

ing trends in the educational situation today is the transition 

to a value paradigm, which provides an increased attention 

to the formation of a child’s value semantic sphere. The 

issues of worldview formation in children of different ages 

remain opent in the modern world. The analyzed scientific 

literature helped us to identify the most significant factors 

influencing the development of children’s worldview: a 

healthy atmosphere in the family, close communications 

with parents and relatives, efficiently organized children’s 

daily routine with sufficient conditions for their games, rest, 

nutrition, development of aesthetic taste, speech, visiting 

exhibitions and theatrical performances (Pirozhenko, 2017), 

learning opportunities and environments (Ray, 2010). 

A child’s personality is formed and developed 

during education, socialization and self-development. It is 

known that the basis of spiritual and moral development is 

the culture of the society, family and educational institu-

tions - the environment in which the child lives, their per-

sonality is formed and developed. Culture is, first of all, a 

system of values enshrined in traditions. Assimilation of 

culture is necessary for the satisfaction of spiritual needs 

and the searches for higher values. 

Pre-school age is a special time in personality for-

mation, when the foundations of spiritual and moral values 

are laid down. During this period, an emotional attitude to 

spiritual and moral values is firstly formed in children. The 

features of preschoolers’ worldview formation were consid-

ered in developmental psychology by Vygotsky (1991), 

Leontiev (1992). The value formation in pre-school chil-

dren and their spirituality are the issues that are widely re-

searched as well. 

According to Pirozhenko et al. (2016) a major ob-

stacle to understanding the essence of spirituality is at-

tempts to connect it only with certain areas, aspects of hu-

man life, such as religious faith, attitudes toward works of 

art, literature, moral issues or human relationships. To over-

come this obstacle we should understand that spirituality is 

of the universal nature and manifested in human activities 

and behavior at all. So, everything that a person does, the 

way he/she behaves, needs and values that motivate his/her 

activities can be evaluated from the standpoint of spirituali-

ty. 

Considering the universal, all-encompassing nature 

of spirituality, we can say that this feature is inevitably 

manifested in personal characteristics. The theoretical anal-

ysis of the essence of spirituality (Pirozhenko et al., 2016; 

2017; 2020, Ukhtomsky,1996) shows that value orienta-

tions are directly or indirectly connected with a person’s 

attitude to him/herself and other people, with morality and 

ethics. 

Values are manifested in three forms: 1) as a social 

ideal, as an abstract idea existing in various spheres of so-

cial life and developed by public consciousness; such val-

ues can be universal, “eternal” (the truth, beauty, justice); 

2) as artifacts of material and spiritual culture or human 

activities - specific object-based incarnations of social val-

ue ideals (ethical, political, legal, etc.); 3) as social values, 

refracted through the prism of an individual life and includ-

ed into the psychological structure of a personality as per-

sonal values - a source of behavioral motivation. Values 

can be material and spiritual; all-human and national; fami-

ly, professional or corporate. 

In the pre-school age, emotions and feelings are of 

particular importance for acceptance of moral values. Moral 

values are a reflection of people’s real relations and their 

attitudes to various forms of the society's life; they are 

formed on a set of principles, rules, norms, assessments that 

regulate people’s communication and behavior to achieve 

the unity of public and personal interests. 

We should emphasize that value orientations occu-

py a special place in an individual’s spirituality together 

with aspirations, hopes, perception of the world, awareness 

of a life meaning and purpose, and understanding of behav-

ioral motives. The universal nature of value orientations as 

life regulators was taken into account in our research, 

where a meaningful holistic picture of children’s world, 

worldviews and values was analyzed in various activity 

areas, such as “Human and Nature”, “Human and Society”, 

“Human and Culture”, “Human and the Universe”, 

“Human, Science and Technology" through the characteris-

tics of children’s outlook, cognitive interests, depth of their 
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knowledge, choices made by them (Pirozhenko et al., 

2017). 

 

Literature review 

The theoretical and methodological analysis of the 

formation of pre-school age children’s value orientations 

and their worldviews includes several related complemen-

tary concepts: worldview - picture of the world - attitude to 

reality (Pirozhenko et al., 2020). 

The pre-school and primary-school age has deep 

potential opportunities for worldview spiritual develop-

ment. If parents provide spiritual and moral support to de-

velop their child’s value sphere, values are accepted harmo-

niously at older ages, the vision of the world becomes posi-

tive and adequate, and behavior is prosocial (Katrenka, 

2017, p. 56). 

The formation of primary school children’s spiritu-

al and moral values should be monitored and timely correc-

tive work, psychological educationand counseling of par-

ents and teachers should be carried out. Value orientations 

are reflected in a child’s worldview. Scientists agree in gen-

eral that a person’s worldview begins to be formed is child-

hood – in the early, pre-school period of gaining life experi-

ence. 

The modern scientific literature understands “a 

child’s worldview” as the child’s inner view on the world in 

its integrity, diversity, relationships, and interdependencies; 

awareness of the importance of the world in life; the ability 

to see the main thing in it, to feel, to look around, to discov-

er, to enrich one’s life ideas, impressions, experience; the 

ability to understand the meaning and value of the world, 

the importance of oneself for the people around, the ability 

to solve problems constructively. Karpenchuk (2005) ar-

gues that a worldview is a generalized system of views, 

beliefs and ideals helping a person expresses his/her atti-

tudes to the natural and social environment. The formation 

of a child’s worldview involves a holistic view of the world 

created in his/her mind, understanding of a person’s place 

in the world, self-esteem. The system of a senior preschool-

er’s current value orientations indicates the extent to which 

the child’s activities and experience can be used for new 

developmental tasks to master new activities, to establish 

new social contacts with adults and peers. 

The formation of a preschool child’s value orienta-

tions is an answer to the question of how the social world 

becomes accessible to analysis, understanding, and assimi-

lation by the child. The generalized conclusion confirms 

that a value choice is made through the course of emotional 

states (interest, surprise, admiration) and more complex 

emotional feelings (ethical, aesthetic, intellectual) and 

based on mind, and this choice is realized through activities 

that, accordingly, require development of volitional regula-

tion. 

The characteristics of the system of senior pre-

schoolers’ values existing in real life can be described in 

two areas: the scope and content of a value system existing 

in children’s subculture (“a child’s values”) and psycholog-

ical features of the formation of a pre-school child’s values 

(“structural and dynamic characteristics of value orienta-

tions”). 

The structural and dynamic qualitative characteris-

tics of value orientations create the unity of the following 

components: 1) the cognitive component that characterizes 

the content, saturation of a child’s value system and con-

sists of evaluative judgments, knowledge of reality and 

him/herself; 2) the emotional component that characterizes 

the subjective, personal attitude to an evaluated object in 

the surrounding natural and social reality; 3) the behavioral 

component that characterizes the inclusion, penetration  of 

evaluative judgments into a child’s real life and formed 

volitional, regulatory behavioral mechanisms used by the 

child in various specifically children’s activities. It is now 

recognized that children’s healthy development includes 

not only their cognitive abilities but also children’s physi-

cal, mental, social, and emotional well-being (Hair et al., 

2006). Davies et al. (2016) studied such factors as motiva-

tion, self-regulation and physical capacities that influence 

children’s further success in school. In the study made by 

Piotrowska et al. (2020) kindergarten data was compared 

with educational, health and protection records. 

Modern researchers emphasize that environmental 

ideas should be formed in children from an early to pre-

school age and they should be taught about human and the 

nature and how they interact with each other and fit togeth-

er (Davranova, 2021). It is essential to equip children from 

an early age with ecological knowledge of nature conserva-

tion and familiarize them with the nature, enriching their 

perception, developing their worldview, independent think-
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ing skills and spiritual feelings. At the present stage of soci-

ety, environmental awareness, as well as environmental 

worldview are crucially important and the ecological educa-

tion of pre-school children must be organized (Demidov et 

al.,2019). 

Modern researchers also discussed worldview for-

mation and religious worldview in association with chil-

dren’s cognitive development, social learning, and sociali-

zation (Helve, 2015). Appleton (2020) suggested that chil-

dren and adolescents need spiritual nurturing and teaching 

to instill a biblical worldview and to make possible the life-

long spiritual development. 

Zdanevych et al. (2020) emphasized the unification 

of methods used for moral and ethical education of children 

to develop an educational model that would contribute to 

children’s optimal understanding of basic moral principles. 

Therefore, the study purpose was to identify the 

features of pre-school and primary-school children’s value 

formation process and estimate their worldviews. 

The following research questions were proposed 

to achieve the article aim: (1) What are the psychological 

features of the value formation process in pre-school and 

primary-school children? (2) Which levels of worldview 

development have pre-school and primary school children? 

These research questions were the guide for our study. 

 

Methodology 

To identify psychological and pedagogical factors 

influencing acceptance of values by senior pre-school and 

primary-school age children and their specifics, we used the 

following methods: theoretical analysis, interactive educa-

tional methods, questionnaires, interviews, observations and 

mathematical methods for statistical analysis of obtained 

data: the determination of averages for existing (assimilated 

by children) values for all series of observations; division 

by levels for examined features; calculation of relative and 

absolute deviations, comparative analysis of the obtained 

data. Calculations were performed in MS Office Excel. 

 

Research design 

To resolve theoretical and experimental issues, a 

set of examining tools was used that helped to analyze the 

system of existing real-life values in two directions - the 

scope and content of the value system existing in children’s 

subculture, which was named “Field of values”, and psy-

chological features of the value formation process in pre-

school children, which was named “Structural and dynamic 

characteristics of value orientations” (Pirozhenko et al., 

2016; 2017). The used methods took into account the spe-

cific formation of pre-school children’s value orientations, 

namely, they included the criteria to characterize them and 

to estimate their manifestations by children. “Express exam-

ination of preschoolers’ value orientations” method, obser-

vation maps: “Indicators of development of the activity 

component of value orientations”, “Indicators of preschool-

ers’ values manifested in real and game relations” allowed 

us: 1) to determine what values and to what degree  are 

manifested in different situations; 2) to determine the struc-

tural characteristics and the effectiveness of values in chil-

dren’s real life. 

Children were offered values from different areas 

of human relations with the world: “human - human”, 

“human - the nature”, “human – technology”, “human – the 

art” to make a choice and explain their choice, and children 

is asked to determine their attitude to the following values: 

terminal: family, happiness, health, friendship, 

beauty of the nature, of the art and of the technology, exter-

nal beauty, creativity, money; 

instrumental:  empathy,  independence,  curiosity,  

purposefulness,  confidence,  courage, persistence. 

An interview “Factors of a child’s choice of social-

ly significant values” was designed to survey senior pre-

school and primary-school age children. The first block of 

this interview comprises the question for “Acquaintance. 

General information”. The following questions specify a 

child’s worldview concerning the cultural and aesthetic 

sphere and situations of uncertainty (worldviews in action): 

“Have you ever been to a theatre, an exhibition or a game 

center? How often do you go there? Tell me about it.”; 

“What are the rules of conduct that must be followed when 

in public? Do you think it is always necessary to follow 

them?”; “In a place where there are a lot of people, it is pos-

sible to get lost, if so, what will you do? Who will you turn 

to for help?” 

A child’s choice of values was analyzed by the 

following indicators: modality - emotional and value atti-

tude towards themselves, others, and the world around 

them; general ideas about values existing in the world - 
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knowledge, ideas about the phenomena of the surrounding 

reality; behavioral manifestations - a child’s specific ac-

tions in everyday life, what draws the child’s attention, 

what he/her considers, what he/her is guided by, how he/

she explains his/her actions. 

The children’s recorded responses were processed 

quantitatively and scores were obtained. The data obtained 

in the conversation with children were supplemented by 

observational materials and joint interactions with them in 

various activities and was evaluated according to the crite-

ria presented in the above mentioned methods. 

Basing on the used psychometric methods and 

mathematical statistics, we determined how 6-7 year old 

children rated different socially significant values. This 

ranking of values (rating) allowed us to assess choices 

made by each child and corresponding significance of rated 

values. 

Sample 

The sample consisted of children from various 

regions of Ukraine. Educational institutions – partners of 

the Laboratory of Preschool Psychology, Ukraine partici-

pated in sampling and examination. The laboratory had 

agreements on specific scientific topics with the partners. 

The total number of participants was 306 children 

(166 girls, 140 boys): 190 senior preschoolers age of 6 

years old (44 were brought up at home only, 146 attended 

pre-school educational institutions); 116 primary school-

children of 7 years old (all of them studied in primary 

school/the 1st form of general schools), Table 1. 

Research Tools and Procedure 

The standardized “Express examination of pre-

schoolers’ value orientations” method was used in this re-

search (Pirozhenko et al., 2014, p.30-32), it was based on 

the methods studying human values (Rokich,1992; Peterson 

& Seligman, 2004). 

The survey procedure: socially significant values 

chosen by examined children were recorded at two stages. 

During the first stage, the children chose eight important 

values from the list of terminal and instrumental values. 

The experimenter recorded the selected values. During the 

second stage, the children chose the four most important 

values for them from already selected ones. The experi-

menter also recorded the order of choices (ranking). 

Materials: 17 plot pictures in black-and-white 

graphic, depicting characteristics of value orientations: 

family, happiness, health, friendship, empathy, the beauty 

of the nature, of the art and techniques, external beauty of a 

person, independence, curiosity, creativity, determination, 

confidence, courage, perseverance, money. 

Instructions for children: Here are the pictures. 

The artist illustrated the things important in life. Carefully 

consider them and choose a picture about: 

1. Family. Then, a child is asked to explain this 

concept: “What does this word mean? Please, explain how 

you understand it”, etc. The results are recorded in the 

form. Interpretation: 

                 "0" points – a child cannot choose a picture corre-

sponding to the mentioned concept, cannot explain the con-

 

Table 1. Demographic characteristics of the participants (n=306) 

No Demographic Characteristics 
            Children 

Total % 

1. 

Gender     

Male 140 45.75 

Female 166 54.25 

2. 

Age     

6 190 62.09 

7 116 37.91 

      

3. 

Education     

Home 44 14.38 

Pre-school institution 146 47.71 

Primary school 116 37.91 
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cept; 

"1" point – a child chooses a picture (provided by 

the experimenter, or makes another choice) and explains 

the concept according to the situation depicted in the pic-

ture; 

"2" points – a child chooses a picture (provided by 

the experimenter, or makes another choice) and gives a 

generalized explanation of the concept. 

The theoretical analysis and experimental study of 

worldviews as a factor influencing children’s acceptance of 

value orientations allowed us to make the following conclu-

sions: happiness, family, friendship, and the beauty of the 

nature were the most important socially significant values 

for both preschoolers and first-form schoolchildren. 

Preschoolers were capable to determine conscious-

ly socially significant values and could differentiate “good” 

from “bad” and consciously choose “good”, explaining the 

choice. For example: “It is impossible to be happy without 

a family” or “Happiness is when you have a mother, a fa-

ther, a brother and a sister". 

Socially significant values accepted by children on 

the cognitive (they could explain what it was; had corre-

sponding ideas), emotional (they knew that was right) and 

behavioral (values guided them in everyday life) levels. 

Through the picture of a child’s world, we can “see” the 

formation of the child’s attitudes to life, to him/herself (self

-esteem, level of aspiration), to other people, which was 

manifested in values. Worldviews were related to all mental 

achievements of senior preschoolers; at the same time, 

worldviews were the basis and result of gained life experi-

ence and acted as an indicator of a child’s psychological 

maturity. 

Validity and Reliability 

“Express examination of preschoolers’ value ori-

entations” (Pirozhenko et al., 2014, p.30-32) is a standard-

ized test and its validity and reliability was proved in previ-

ous studies. 

Results 

The study showed that the majority of children 

attending pre-school educational institutions (87.64%) and 

primary school (89.07%) had sufficiently formed ethical 

views in child-adult interactions, which indicated that they 

assimilated ethical norms of social relations, had ideas 

about themselves as an object and a subject of social rela-

tions. 

In our study, we distinguished the following quali-

tative levels based on worldview characteristics: a formed 

picture of the world (the high level - 5 points); expressed 

worldviews (the above average level - 4 points); existing 

worldviews (the average level - 3 points); limited 

worldviews (the below average level - 2 points); fragmen-

tary worldviews (the low level - 1 point). 

The performed quantitative analysis of empirical 

data revealed what values were accepted at the behavior 

level by children aged 6 to 7 years, depending on their 

formed worldviews and ranks of acceptance of socially 

significant values. For children with the formed picture of 

the world, the values of “family”, “happiness”, “health” 

were significant (accepted), they are presented here in the 

order of lowering their rank  (from higher to lower). For 

children with expressed worldviews, such values were 

“health”, “beauty of the nature”, “family”. For children 

with the average level of worldviews formation, the values 

of “money”, “health”, “family” were significant. 

6-7 year old children attending pre-school and 

primary education institutions had the following distribu-

tion by the formation level: the high level of worldview 

formation had 52.94% of the respondents (162 children); 

the above average level did 20.91% (64 children); the aver-

age one had 17.65% (54 children) and the below average 

level had 8.5% (26 children). No one from the total sample 

(306) showed the low level. 

The analysis of emotional, cognitive and behav-

ioral manifestations of the worldview allowed us to gener-

alize the characteristics typical for children groups de-

pending on the level of their picture of the world, see Ta-

ble 2. 

Children with fragmentary worldviews (the low 

formation level) have certain ideals, which are mostly relat-

ed to material rather than moral or spiritual values; they are 

rude, almost always negative; they have pragmatic desires 

without even an elementary system of value orientations; 

they are often worried or anxious; it is difficult for them to 

express their views, even with the help of an adult; they do 

not have clear life plans, goals, do not act according their 

aspirations. Such children behave inappropriately in unfa-

miliar or complicated situations and do not focus on possi-

© Tamara Pirozhenko,  Olena Khartman, Iryna Soroka  DOI (Article): https://doi.org/10.31108/1.2021.7.5.4 

https://doi.org/10.31108/2018vol12iss2
https://doi.org/10.31108/2018vol14iss4pp9-18


 

 

 44 

 

  

                       PSYCHOLOGICAL  JOURNAL 

Volume 7 Issue 5 (49)  2021 

 

Volume 7 Issue 5 (49) 2021                                                                                         http://www.apsijournal.com/  

 

ISSN 2414-0023 (Print) 

ISSN 2414-004X (Online) 

DOI (Issue): https://doi.org/10.31108/1.2021.7.5 

ble consequences (approval, resistance, punishment, etc.) if 

they makes decisions. 

Among senior preschoolers (190 children), 57.89% 

(110 children) had the high level of worldviews formation; 

13.68% (26 children) had the above average level; 20.0% 

(38 children) had the average level; and 8.42% (16 chil-

dren) had the below-average level. 

As for the primary school children (116 children), 

the results were distributed as follows: 43.10% (50 chil-

dren) had the high level of worldviews formation; 32.76% 

(38 children) had the above-average level; 15.52% (18 chil-

dren) had the average level; and 8.62% (10 children) had 

the below-average level (see Figure 1). 

We grouped the examined values based on the 

children’s choice of values. Subgroup I included values 

chosen the most often, subgroup II included values chosen 

less often, and subgroup III included values chosen rarely. 

For senior preschoolers attending pre-school educational 

institutions, the socially significant values (important for 

children) were distributed as follows: subgroup I included 

happiness, family, the beauty of the art; subgroup II includ-

ed independence, the beauty of the nature, money; sub-

group III included health, empathy, determination. For pri-

mary schoolchildren, the socially significant values were 

distributed as follows: subgroup I included health, family, 

the beauty of the nature; subgroup II included creativity, 

Table 2. Worldview formation in children of senior pre-school and primary school age 

Level Respondents (in   %   
and 
number) 

Cognitive component Emotional component Behavioral component 

High 52.94% 
(162 children) 

the holistic view of 
the world; a child knows that every-
thing in the world is interconnected, 
knows about the 
fluidity of life (the past, the present, 
the future), has life plans, goals, acts 
according to 
his/her aspirations 

a child is emotionally receptive, 
has positive attitudes and a 
formed system of value orienta-
tions, is optimistic 

a child tries to defend his/her position 
calmly and tolerantly, behaves adequately 
and flexibly in unfamiliar or complicated 
situations, focuses on possible conse-
quences if he/she makes decisions 

Above 
average 

20.91% 
(64 children) 

a child knows that everything in the 
world is interconnected, 
knows about the 
fluidity of life (the past, the present, 
the future), has vague life plans, 
goals, does not act according to 
his/her aspirations 

a child has a positive attitude to 
self and his/her inner world, is 
emotionally receptive, has al-
most always positive mood, is 
optimistic 

a child tries to defend his/her position by 
dominating, behaves adequately in diffi-
cult situations, focuses on possible conse-
quences if he/she makes decisions 

Average 17.65% 
(54 children) 

a child knows that the world consists 
of the nature, objects, people, about 
the fluidity of life, has vague life 
plans, goals, does not act according to 
his/her aspirations 

in most cases, a child is emo-
tionally receptive, has almost 
always positive mood, some-
times anxious 
  

a child tries to defend his/her position by 
dominating, sometimes by force, ade-
quately behaves in difficult situations, 
focuses on possible consequences if he/
she makes decisions 

Below 
average 

8.5% 
(26 children) 

a child knows about the fluidity of 
life (the past, the present, the future), 
can express his/her views only with 
the help of an adult, has no clear life 
plans or goals, does not act according 
to his/her aspirations 

a child is emotionally unrespon-
sive, has almost always  nega-
tive mood, sometimes anxious 

a child tries to defend his position by 
dominance and force, cannot always dif-
ferentiate good and evil, does not focus on 
possible consequences if he/she makes 
decisions 

Figure 1. Comparison of worldview formation between senior preschoolers and primary schoolchildren 
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money, courage; subgroup III included independence, 

friendship, perseverance. See Table 3. 

The following differences were found for socially 

significant values chosen by senior preschoolers and prima-

ry schoolchildren: among senior preschoolers, 34.74% (66 

children) scored 3 points (they chosen the highest rating 

values); 43.16% (82 children) score of 2 points; and 

22.11% (42 children) scored 1 point. Among primary 

schoolchildren, 18.97% (22 children) scored 3 points (they 

chosen the highest rating values); 56.9% (66 children) 

scored 2 points; 24.14% (28 children) scored 1 point. 

The largest difference was obtained for the assess-

ment of high-rated socially significant values, if we say in 

the terms of scores received by senior preschoolers and 

primary schoolchildren during value choosing. This differ-

ence achieved 15.77% in favor of senior preschoolers. As 

for averagely rated values, the difference was 13.74% in 

favor of primary schoolchildren. The percentage of the re-

spondents in both groups chosen low-rated values was quite 

close. The difference was only 2.03% in favor of primary 

schoolchildren. 

As for characteristics of children’s choice of so-

cially significant values depending on worldview for-

mation, a direct relation was found between the levels of 

senior preschoolers’ worldviews formation and their assess-

ments of socially significant values. Children with the high 

or above average levels of worldviews formation chose 

values with high and average rating indexes. Children with 

the low or below average levels of worldview formation 

chose values with low and average rating indexes. Only 

7.27% of 55 children with the high level of worldview for-

mation chose low-rated values, but 45.45% chose high-

rated values. 8 children had the below average level of 

worldviews formation, 50.00% of them chose low-rated 

values, and only 12.50% chose high-rated values. If com-

pare the data obtained within the age groups of primary 

schoolchildren, we should note that they chose mostly aver-

age-rated values. Significant difference in choice assess-

ment was revealed only for two opposite groups: children 

with formed worldviews and children with limited 

worldviews (28% and 60% of them chose low-rated values, 

respectively). 

Discussion 

The influence of the social situation (pre-school 

educational institution/school) on development can be con-

sidered as an external factor influencing acceptance by chil-

dren of socially significant values. 

Basing on the survey results, we can say the fol-

lowing: for six-seven year old children attending different 

educational institutions (pre-school and primary school), 

terminal and instrumental values were distributed propor-

tionally: 6 out of 9 terminal; 3 out of 9 instrumental. 

The values significant for senior preschoolers and 

first-form schoolchildren coincided by 50% (5 out of 9). 

Even if values were different, they coincided in type 

(terminal or instrumental). This gives us the reason to state 

that “field of values” remains unchanged qualitatively dur-

ing transition from pre-school and primary education. 

Children’s ability to choose and accept socially 

significant values depends on their  cognitive development 

and is manifested through the content, saturation of evalua-

tive judgments, knowledge of the surrounding reality and 

themselves, i.e. concepts composing children’s system of 

values. 

The difference between the high and above aver-

age levels of children’s worldview formation was quite 

visible. This may be children’s reaction to the adaptation 

period at school, when the leading type of activities is 

changed, intellectual load is increased, lesson system ap-

pears, as well as new children’s teams. 

As for characteristics of children’s choice of so-

cially significant values depending on worldview for-

 

Table 3. Distribution of socially significant values for pre-school and primary school children 

Subgroup Values (pre-school children) Values (primary school children) 

I happiness,  family,  the  beauty of the 
art 

health, family, the beauty of the nature 

II independence,  the  beauty  of the na-
ture, money 

creativity, money, courage 

III health, empathy, determination independence, friendship, perseverance 
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mation, a direct relation was found between the levels of 

senior preschoolers’ worldviews formation and their assess-

ments of socially significant values. Children with the high 

or above average levels of worldviews formation chose 

values with high and average rating indexes. Children with 

the low or below average levels of worldview formation 

chose values with low and average rating indexes. The 

analysis of the values that children choose depending on 

their levels of worldview formation confirmed the already 

outlined trend. Senior preschoolers attending educational 

institutions, as well as first-form schoolchildren with the 

high level chose higher-ranked values, while children with 

fragmentary worldviews chose low-ranked values. The 

quantitative analysis of obtained empirical data correlates 

with the normal data distribution law, which gives us rea-

son to consider preschoolers’ worldview as an internal psy-

chological factor supporting acceptance by children of so-

cially significant values. 

The influence of the social situation (pre-school 

educational institution/school) on development can be con-

sidered as an external factor influencing acceptance by chil-

dren of socially significant values. Thus, the analyzed psy-

chological and pedagogical literature and the performed 

empirical research allow us to state that worldviews is a 

guide for value adoption by children, which determined an 

individual’s spiritual growth. Worldview value orientations, 

as a component of the system of spiritual values, are a basic 

formation in the structure of an individual’s consciousness 

and self-consciousness that determines the further develop-

ment of self-concept. 

Conclusion 

In conclusion we can say that formation of pre-

school and primary school children’s worldviews is an im-

portant task. The experimental study of worldviews as a 

factor influencing value acceptance by children showed that 

happiness, family, friendship, and the beauty of the nature 

are the most important socially significant values for both 

preschoolers and primary schoolchildren. The following 

levels were distinguished in our research based on the man-

ifested qualitative characteristics of worldviews: a formed 

picture of the world (the high level); expressed worldviews 

(the above average one); present worldviews (the average 

level); limited worldviews (the below average one); frag-

mentary worldviews (the low level). The analyzed emotion-

al, cognitive, and behavioral manifestations of the 

worldview allowed us to generalize characteristics typical 

for children groups formed based on their levels of 

worldview formation. The data showed that the majority of 

Ukrainian pre-school and primary school children partici-

pated in this research had high or above-average levels of 

worldviews formation. 

Recommendations 

Our findings can be used by practical psycholo-

gists as well as by teachers in pre-school institutions and 

primary school as a basis in their activities. Girls’ and boys’ 

levels of worldview formation should be compared as a 

future research project, as well as a cross-cultural study. 

This research can serve as a basis for in-depth study of the 

spiritual sphere, a picture of the world and the influence of 

primary schoolchildren’s value orientations on the regula-

tion of their behavior. 

Limitations 

It is important to acknowledge that the present 

study is rich of data but comprehensive results and findings 

has certain limitations: geographical localization and sam-

ple. In future research, it is important to increase the num-

ber of participants. 
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ОСОБЛИВОСТІ ПРОЦЕСУ ФОРМУВАННЯ ЦІН-
НОСТЕЙ ТА РІВНІ СФОРМОВАНОСТІ СВІТО-
ГЛЯДНИХ УЯВЛЕНЬ СЕРЕД ДІТЕЙ ДОШКІЛЬ-

НОГО ТА МОЛОДШОГО ШКІЛЬНОГО ВІКУ 
 

АНОТАЦІЯ 

Ціннісні орієнтації відображаються у світогля-

ді дитини. Поширеною думкою вчених про початок 

формування світогляду людини є дитинство. Ключовою 

метою дослідження є аналіз даних, отриманих в резуль-

таті проведення опитування дітей старшого дошкільно-

го та молодшого шкільного віку за допомогою діагно-

стичної бесіди «Фактори вибору дитиною соціально 

значущих цінностей», опис особливостей процесу фор-
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мування цінностей та рівнів сформованості світогляд-

них уявлень серед дітей дошкільного та молодшого 

шкільного віку. Структурно-динамічні якісні характе-

ристики феномену «ціннісних орієнтацій» представлені 

єдністю його компонентів:    

1) когнітивного; 2) емоційного; 3) поведінкового. 

Вибірку респондентів складали діти з різних 

регіонів України. Загальна кількість учасників – 306 

дітей (166 дівчат, 140 хлопчиків): 190 старшого дошкі-

льного віку –  6 років (44 – виховуються вдома, 146 – 

відвідують дошкільні навчальні заклади); 116 молодшо-

го шкільного віку – 7 років (що навчаються в початко-

вій школі / 1 класі загальноосвітніх шкіл). 

 У дослідженні були виділені такі рівні, що 

базуються на якісних характеристиках проявів світогля-

дних позицій: сформована картина світу (високий рі-

вень); виражені світоглядні уявлення (вище середньо-

го); наявні світоглядні уявлення  (середній рівень); об-

межені світоглядні уявлення (нижче середнього); фраг-

ментальні світоглядні уявлення (низький рівень). Висо-

кий рівень сформованості світогляду було визначено у 

52,94% респондентів (162 дитини); вище середнього – у 

20,91% (64 дитини); середній – у 17,65% (54 дитини); 

нижче середнього – у 8,5% (26 дітей). Із загальної 

вибірки респондентів (306) не було виявлено жодного з 

низьким рівнем світогляду. Аналіз емоційних, когнітив-

них та поведінкових проявів світогляду дав змогу уза-

гальнити типові характеристики груп дітей на основі 

формування картини світу. 

Результати дослідження можуть бути викори-

стані практичними психологами, вчителями дошкіль-

них та початкових класів та послужити основою для 

поглибленого вивчення формування духовної сфери, 

картини світу та впливу ціннісних орієнтацій учнів по-

чаткових класів на регуляцію їх поведінки. 

Ключові слова: ціннісні орієнтації, світогляд, 

духовність, когнітивні, емоційні, поведінкові компо-

ненти. 
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ОСОБЕННОСТИ ПРОЦЕССА ФОРМИРОВАНИЯ 
ЦЕННОСТЕЙ И УРОВНЕЙ СФОРМИРОВАННО-

СТИ МИРОВОЗЗРЕНЧЕСКИХ ПРЕДСТАВЛЕНИЙ 
СРЕДИ ДЕТЕЙ ДОШКОЛЬНОГО И МЛАДШЕГО 

ШКОЛЬНОГО ВОЗРАСТА 
 

АННОТАЦИЯ 

Ценностные ориентации отражаются в миро-

воззрении ребенка. По мнению ученых детство являет-

ся началом формирования мировоззрения человека. 

Ключевой целью исследования является анализ дан-

ных, полученных в результате проведения опроса детей 

старшего дошкольного и младшего школьного возраста 

с помощью диагностической беседы «Факторы выбора 

ребенком социально значимых ценностей», описание 

особенностей процесса формирования ценностей и 

уровней сформированности мировоззренческих пред-

ставлений среди детей дошкольного и младшего 

школьного возраста. Структурно-динамические каче-

ственные характеристики феномена «ценностных ори-

ентаций» представлены единством его компонентов: 

1) когнитивного; 2) эмоционального; 3) поведенческо-

го. 

Выборку респондентов составили дети из раз-

ных регионов Украины. Общее количество участников 

– 306 детей (166 девочек, 140 мальчиков): 190 старшего 

дошкольного возраста – 6 лет (44 – воспитываются до-

ма, 146 – посещают дошкольные учебные заведения); 

116 младшего школьного возраста – 7 лет 
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(обучающихся в начальной школе / 1 классе общеобра-

зовательных школ). 

 В исследовании были выделены следующие 

уровни, основанные на качественных характеристиках 

проявлений мировоззренческих позиций: сформирован-

ная картина мира (высокий уровень); выраженные ми-

ровоззренческие представления (выше среднего); име-

ющиеся мировоззренческие представления (средний 

уровень); ограниченные мировоззренческие представ-

ления (ниже среднего); фрагментальные мировоззрен-

ческие представления (низкий уровень). Высокий уро-

вень сформированности мировоззрения был определен 

у 52,94% респондентов (162 ребенка); выше среднего – 

у 20,91% (64 ребенка); средний – у 17,65% (54 ребенка); 

ниже среднего – у 8,5% (26 детей). Из общей выборки 

респондентов (306) не было выявлено ни одного с низ-

ким уровнем сформированности мировоззрения. Ана-

лиз эмоциональных, когнитивных и поведенческих 

проявлений мировоззрения позволил обобщить типич-

ные характеристики групп детей на основе формирова-

ния картины мира. 

Результаты исследования могут быть использо-

ваны практическими психологами, учителями дошколь-

ных и начальных классов и послужить основой для 

углубленного изучения формирования духовной сферы, 

картины мира и влияния ценностных ориентаций уча-

щихся начальных классов на регуляцию их поведения. 

Ключевые слова: ценностные ориентации, 

мировоззрение, духовность, когнитивные, эмоциональ-

ные, поведенческие компоненты. 
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