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GUIDING PRINCIPLES FOR POLICY DEVELOPMENT ON
QUALITY ASSURANCE IN SCHOOL EDUCATION:
EUROPEAN EXPERIENCE FOR UKRAINIAN SUCCESS

In present-day conditions, the quality of education is becoming the most important characteristic
that determines the competitiveness of educational institutions and national education systems. The
tasks of quality assurance and control are central to the educational reforms of many countries, includ-
ing Ukraine. The problem of measuring and evaluating learning outcomes is becoming one of the most
important in pedagogical theory and practice, as its solution allows to determine the effectiveness and
ways to improve the content, methods and organization of learning, management system. Objective,
theoretically substantiated measurements and evaluation of learning outcomes can give teachers and
heads of educational institutions information about the pedagogical process, educational achievements
of each student, identify the impact of various factors on the course of learning and its results. The
issue of quality assurance continues to be relevant for Ukraine in the context of the reform of the New
Ukrainian School and attempts to create a system of education evaluations, which should focus on four
key positions: promoting the quality of primary, basic secondary and complete secondary education; ac-
cumulation of objective information about the educational process and learning outcomes of students of
general secondary education; support of the educational process in general secondary education institu-
tions (what and how is assessed — that is why attention is paid to the extent of organizing the educational
process); supporting teachers, increasing trust in them. The experience of EU countries where similar
educational assessment systems have operated successfully can be useful for Ukrainian policy-makers
and researchers in the field of education.

Keywords: quality assurance; learning assessments; internal and external evaluation.

Introduction. Problem statement

Quality policy is the basis, the core of national education policy in many countries. Scholars and pol-
iticians note that in the current geopolitical competition, the winner is the one who adheres to the highest
priority of science development in domestic politics, who puts education and its quality at the centre of
state strategy. Thus, in a broad sense, education quality is the basis of life quality as an individual and so-
ciety as a whole. For example, countries such as the United States, Germany, Japan, China, and India are
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characterized by the phenomenon of “meritocracy” (a society in which the status of citizens is determined
by the level of education). Recently, this trend has significantly intensified in Ukraine.

The category of quality was first analyzed by Aristotle, who defined it as a “species distinction”.
He was convinced that the higher the level of organization of the system, the more qualities (properties)
it has. The quality of education cannot be considered as a static object — it is constantly changing when
interacting with other objects, under the influence of external (economic, political, demographic and
other) factors [1, p. 2].

For the first time, the issue of education quality was officially raised at the meeting of the ministers
of education of the United Europe countries, which took place in 1984. It was then that the ministers,
concerned about the state of education, began to study the factors affecting the quality of education. The
research resulted in the report “Schools and Quality” [1, p. 8].

In the context of globalization, quality education is positioned by the world community as a prereq-
uisite for successful economic development and social partnership. World Declaration on Education for
All (1990) recognized quality education as a precondition for equality, and in the Dakar Framework for
Action (2000) proclaimed it the right of everyone.

In the EU countries quality education is recognized as a political priority. High-quality knowledge,
skills and abilities of EU citizens are seen as a platform for active citizenship, employment and social
harmony. Article 149 of the Treaty on European Union (1992) states that the Community shall support
the development of high quality education in the Member States with respect for national interests and
traditions [2, p.5].

Literature review

The issue of quality of general secondary education, assessment of students’ academic achieve-
ments, monitoring system has been the subject of scientific research for many years both at the national
and international levels. Researchers study both quality issues within one country and conduct compar-
ative studies with countries with high educational attainment of students in order to form recommen-
dations for improving their own educational systems. The researchers (A. Dzhurylo [3], O. Glushko
[4], O. Lokshyna [5], O. Maksymenko [6], N. Nikolska [7], O. Shparyk [8] of Comparative Education
Department in the Institute of Pedagogy of the NAES of Ukraine have conducted a number of studies
on this topic, analyzing the best foreign experience and providing recommendations for its imple-
mentation in the national educational space. The collective monograph “Quality assurance of general
secondary education in the leading countries of Europe and the USA” was published 2014 and devoted
to the problem of quality of general secondary education and pedagogical mechanisms of its provision
in the leading countries of Europe and the USA. The authors described the approaches to the interpre-
tation of the quality of education in Ukraine and abroad; authentic models of foreign countries used
to ensure the quality of secondary education are revealed; the prospects of using foreign experience in
Ukraine are outlined [2].

The purpose of an article is to undertake the analysis of guiding principles for policy develop-
ment on quality assurance in school education in EU countries in the context of the reform of the New
Ukrainian School and attempts to create a national system of education evaluations.

Methodology

By analyzing foreign and Ukrainian sources, regulations and strategies, as well as analyzing and
comparing the experience of practical activities of education quality assurance, measuring and evaluat-
ing learning outcomes, experience of EU countries in building national quality assessment systems, the
common goals and values of school education in Ukraine and in European countries have been identified
common features of educational policy and highlights recommendations for effective European practices.

For the validity of the results obtained, the documents of European Commission were analyzed on
quality assurance in school education, in particular the guiding principles for policy development on
quality assurance in school education.

Recent government initiatives have been analyzed to highlight Ukraine’s national education policy
on education quality, namely “Strategy for the development of educational assessments in general sec-
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ondary education in Ukraine until 2030” (2019) [9], “Opinions of teachers, school principals, education-
al experts, students and their parents on the quality of education” (2021) [10] and other.

Main results

In world educational practice, advanced education systems are based on reliable systems for assess-
ing learning outcomes. Radical changes in control and evaluation activities began to occur in foreign
education systems in the middle of the last century. In the scientific and technological revolution of the
late XX — early XXI century, there was a diversification of education, due to the expansion of the content
of education. The introduction of new teaching methods and technologies related to informatization has
become urgent, which has led to the individualization of learning, which is expressed in the variability
of programs, the introduction of individual courses and numerous control and training programs.

The intensification of education reform at all levels around the world and the need for appropriate
systematic analysis of change based on objective results of pedagogical measurements required the
development of new management mechanisms that require reliability and specification of information
about the state of educational systems.

In the context of internationalization of education and the creation of a common educational space, there
are common approaches to assessing the learning outcomes of schoolchildren, students and professionals.

The fundamental difference between the traditional system of knowledge assessment and pedagogi-
cal measurements is that in the first case it is about assessing the quality of academic achievement in the
interaction of students with the teacher, and in the second — to obtain quantitative indicators of learning
outcomes, usually using pedagogical measures and software and tools.

The advantages of traditional methods are:

¢ development of students’ communication skills;

« simplicity of receptions;

« efficiency of obtaining the result.

Traditional methods are aimed solely at providing qualitative equivalents of the assessed properties
of students, and not at their quantitative measurement, so the results of such control cannot be compared.

The disadvantages include:

¢ incompatibility with modern directions of modernization of education and improvement of its

quality management system;

» manifestations of subjectivism on the part of teachers;

 impossibility to determine the true level of achievement due to the latent nature of students’

preparedness;

* lack of adequate means of control that correlate with the competence approach in education;

¢ lack of uniform scales and evaluation criteria;

» weak methodological support for self-assessment and self-correction of educational results.

In contrast to traditional, modern technologies for assessing the quality of educational achievements
are based on a “qualimetrics” or quantitative approach, which aims to obtain numerical equivalents
that are identified with the estimates of the measured variable. Two latent parameters are considered
as the object of research: difficulties of tasks and subject or interdisciplinary preparation of the student.
In quantitative measurement of the level of learning outcomes, foreign and domestic scientists have
achieved the greatest success, laying in the control and evaluation activities of new areas that have
proven their effectiveness at the most important stage “school — External Independent Evaluation” [11].

At the core of the qualimetrics approach to modern testing are the ideas of using mathematical
models of design and parameterization of tests according to the methodology of IRT (Item Response
Theory), which was developed in the works of foreign scientists [11].

The main assumption of IRT is the presence of a relationship between the observed learning out-
comes; latent properties of the persons (students), namely their readiness for the subject at the time of
testing; and the characteristics of the test tasks (difficulty levels) that are used.

The latent parameters of the persons being tested are revealed as a result of the interaction of two
sets, which determine the results of the test and the results obtained directly from the empirical data of
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the test in the form of the primary score (number of completed tasks). In practice, the task is always to
evaluate the value of latent parameters by the number of correctly performed tasks. It is for its solution
and choose one or another type of relationship between them (mathematical model), establish the re-
lationship between the empirical test results and the values of these latent variables on the rating scale.

On the basis of this or that mathematical model the test is constructed, on statistically significant
sample the necessary quantity of its variants is created and tested, psychometric characteristics are de-
fined and the scale of estimations then the test receives properties of the pedagogical measuring instru-
ment is constructed.

Thus, a comprehensive indicator of students’ preparedness in the theory of pedagogical measure-
ments is educational achievements (knowledge and skills) in a particular subject area as an object of
test control, and a quantitative measure of the quality of education with a cognitive component is the
level of these achievements as a measured parameter, expressed by the number of test scores on the
measurement scale.

The true score is considered as a constant (quantitative characteristic of the person undergoing the
test at the time of pedagogical measurement), which does not depend on the means of measurement, but
changes in the learning process. The role of the scale of pedagogical measurements is played by test tasks
with known levels of difficulty (calibrated test tasks), and the objects of assessment are the levels of stu-
dent achievement; the measurement result is a scale of test scores. Task difficulties and preparedness are
reflected on the logit scale. Logit in the theory of pedagogical measurements is a unit of measurement.
Thus, like physical measurements, pedagogical signs show all the signs of quantitative measurement [11].

In Ukraine, External Independent Evaluation (EIE) is used as one of the main tools for measuring
the quality of education of school graduates. The results of the external independent assessment are
determined in two stages — first the test score of the participant of the external evaluation is determined,
and on the basis of the test score the rating score of the participant in each subject is determined on a
200-point scale. Composing tests in various subjects, the EIE participant can score a certain number of
points for the correct answers to the tasks and get the so-called test score. The test score of the EIE par-
ticipant is calculated as the arithmetic sum of all points scored for each completed test task in a particular
subject. After determining the test score, the evaluation of the EIE participant is determined on a scale
from 100 to 200 points — the rating score. This score is used when compiling the rating list of entrants
when entering higher education institutions of Ukraine.

To ensure internal quality of education in schools and measure its results, on November 30, 2020,
the Ministry of Education and Science of Ukraine approved “Guidelines for the formation of internal
quality assurance in general secondary education” to provide guidance to managers and other teachers
of educational institutions in the organization work on defining the policy of quality assurance of edu-
cational activities, formation of the internal system of quality assurance of education, development of
tools for its analysis and evaluation [12].

The Guidelines state that the strategy (policy) for ensuring the quality of education should be fo-
cused on ensuring:

¢ compliance of students’ learning outcomes with state educational standards;

 partnerships in learning and professional interaction;

» non-discrimination, prevention and counteraction to bullying;

¢ academic integrity during training, teaching and conducting scientific (creative) activities;

« transparency and information openness of the educational institution;

» conditions for continuous professional growth of teachers;

 fair and objective assessment of students’ learning outcomes, as well as the professional activi-

ties of teachers;

» conditions for the implementation of individual educational trajectories of students (if necessary);

¢ academic freedom of teachers.

In April 2018 by European Commission were published Guiding principles for policy development
on quality assurance in school education “Quality assurance for school development” as output of the
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ET2020 Working Group Schools 2016-18. The research-based recommendations pointed towards a
need for greater coherence and synergy in quality assurance approaches — in particular, the effective
interplay between internal and external mechanisms — in order to ensure that they best serve school
development and innovation [13].

According to the research quality assurance approaches include mechanisms that are external and
internal to schools. External mechanisms include national or regional school evaluations and/or large-
scale student assessments. Internal mechanisms include school self-evaluation, staff appraisal and class-
room-based student assessments. These mechanisms have different but complementary purposes. They
are parts of a coherent, integrated system, with the different mechanisms supporting and reinforcing
each other. This kind of productive synergy ensures a clear focus on school development, providing data
on aspects such as school climate and the well-being of all members of the school community, effective
teaching and learning, and the impact of innovations.

The report set out eight principles developed by the ET2020 Working Group on Schools to guide
policy-making related to quality assurance and, in particular, to ensure a productive synergy of external
and internal quality assurance mechanisms.

¢ achieve balance and coherence
COHERENCE ¢ meet the demands and expectations of stakeholders

PROFESSIONAL LEARNING 0 sugﬁ)ort professional learning communities
COMMUNITIES ¢ make best use of quality assurance data for school

TRUST AND SHARED e trust and respect both internal and external actors of educational
ACCOUNTABILITY processes

innovate and develop school space with taking considered risks
attention to data on the impact of innovations, including potential
unintended outcomes

SUPPORT INNOVATION

SHARED UNDERSTANDING

¢ support the development of a common language and shared
understanding among internal and external actors

¢ support collective engagement; build social and intellectual capital;
NETWORKS spark new synergies across school systems

BUILDING CAPACITY .
e generate, interpret and use data

FOR DATA

DIFFERENT DATA « gather quantitative and qualitative data for a balanced understanding
FOR BALANCED VIEW of school development and learner progress

Figure 1. The eight guiding principles for policy development on quality assurance in school education [13, p 3]

National education systems of European countries are different, but countries share several com-
mon policy challenges and opportunities in their approach to quality assurance. These include how to:

* set goals and measure progress for education systems and student learning;

* design quality assurance for education systems that are increasingly diverse,

¢ decentralised and multi-level,

« support and encourage dialogue and cultures of trust between and among education stakeholders;

e ensure transparency of quality assurance data while also avoiding the pressure of high stakes

approaches;
* prioritise human and financial resources.
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Many countries are engaged in continuing or recent reforms, ranging from a general introduction
of quality assurance mechanisms, the introduction of specific measures, the adoption of national frame-
works, or the formal incorporation of PISA results.

Most EU countries have created frameworks that integrate some combination of internal and exter-
nal quality assurance mechanisms:

¢ Inspectorates;

« National student assessments;

¢ School self-evaluation;

¢ Teacher appraisal.
The report underlines that only internal or only external quality assurance mechanism cannot pro-

vide all the information needed for school accountability and development. Taken together, the different
mechanisms can provide important and complementary insights on school, teacher and student perfor-
mance and support evidence-based decision-making.

By the members of the ET2020 Working Group was developed a model of the relation between
different elements of the system in terms of accountability, reporting and priority-setting as a represen-
tation of typical relationships between system actors. This may provide a useful reference for reviewing
the roles of stakeholders, decision-making processes, and the flow of data. Whilst there are variations,
priority-setting is often done externally and imposed on the schools and the school is accountable in

return [13].

Figure 2. Graphical representation of the relation between different elements of the system
in terms of accountability, reporting and priority-setting [13, p. 8]

In EU schools, external institutions and actors work together to define strategies and alternatives
for school improvement. For example, in Croatia, school self-evaluation was initiated 15 years ago, but
their opinion is that it was not really effective until external evaluation was introduced. For more than
a decade, Slovenia has been gradually developing its quality assurance approach: setting up a national
framework to support fairness, quality and efficiency of education systems. The purpose is to define a
common concept of quality assurance at the level of educational institutions (early years, primary and
secondary schools) and, indirectly, system-level evaluation. The trans-sectoral approach and develop-
ment of school leader capacity are seen as strengths. In Iceland, external evaluators base their analysis
and judgments of school performance on data gathered as part of the Quality Indicators framework;
Internal evaluation results are intended for use by the school to highlight and improve various aspects
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of its own performance and practices. In Italy, the National System for Evaluation of schools, that was
first implemented only in 2014-15, ensures all relevant actors and stakeholders are involved. It follows a
three-year cycle: Each school was initially provided with a wide set of data on its resources, processes
and outcomes, and was then asked to produce a self-evaluation report identifying strengths and weak-
nesses, based on a standardised template from the National Agency for School Evaluation. In Poland
external evaluation is carried out by regional inspectorates and comprises two aspects: 1) evaluating
school quality, and 2) checking compliance with legislation. External school evaluations have an advi-
sory character and schools formulate their own action plans based on the findings [13, p. 11-13].

It is worth noting the government’s initiatives to survey the views of all stakeholders on the quality
of education. For instance, on March 2, 2021, the results of the study “Opinions of teachers, school
principals, educational experts, students and their parents on the quality of education” were presented to
the public. The study was conducted by the research agency “Vox Populi Agency” commissioned by the
State Education Quality Service of Ukraine in October-November 2020 [10].

A representative sample of target schools was developed for the study. The sample covered 13
oblasts, 60 schools, which reproduce the structures by regional and by type of settlement, which ensured
the representativeness of the obtained results. The survey was conducted by online interview. A total
of 59 principals, 1,560 teachers, 1,631 parents, 899 students and 752 experts were interviewed. Among
the most important criteria, which, according to experts, school principals, teachers, students and their
parents, indicate that the school provides quality education, are:

« mastering key competencies (91% of experts, 81% of school principals and 70% of students

consider it important),

» mastering cross-cutting skills (82% of experts and 69.5% of directors),

» comprehensive development of students (67% of experts and 78% of school principals).

* In their answers, parents first name the following criteria:

e curiosity in learning (71%);

e all-round development (54%);

e competencies (50%).

At the same time, the survey revealed that the main criteria for students are the following:

¢ competencies (70%);

* curiosity inlearning (66%);

« high results of External Independent Evaluation (49%);

¢ all-round development (47%).

All categories of respondents mentioned the acquisition of key competencies as one of the main
criteria for the quality of education.

The main priority in the ranking for teachers and students is to provide the school with all-round
student development. Equally important for children and parents, along with competencies, is the curi-
osity in learning (66% and 71% respectively).

Among the factors that most affect the quality of education, the first in the ranking for experts,
principals, teachers and parents are:

 cooperation between all actors of educational process;

» safe learning environments (no bullying / harassment or discrimination based on gender, reli-

gion, family income, place of residence, etc.);

¢ qualification of pedagogical workers and comfortable psychological environments.

School principals and teachers have chosen as the number one priority such factors as cooperation
between the participants of the educational process and a comfortable psychological environments, and
parents — a comfortable psychological environment and excellence in teaching.

The largest percentage of students (78%) noted that friendly relations between students and teach-
ers, mutual respect, lack of bullying / harassment are the factors that make the school good and quality.
Every third student considers this criterion the most important. The other most important criteria for
students are interesting lessons (54%) and excellence in teaching (47%).
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Significant differences between students in rural and urban schools are observed in terms of inter-
esting lessons — this factor proved to be more important for children in urban schools (57% vs. 48% in
rural areas).

The factor of excellence in teaching for children from urban schools turned out to be more import-
ant (52% vs. 41% in rural areas). At the same time, the factor of students’ sense of security in school is
more important for students of rural schools (it was chosen by 42% of students in rural schools and 33%
in urban schools).

Experts, principals, teachers and parents are unanimous in their opinion that teachers, students and
their parents are responsible for the quality of students’ education. At the same time, the prevailing
opinion among students is that the main responsibility lies with the students and teachers, and 58% of
students consider themselves the most responsible [10].

There are still some other government initiatives, particularly “A quality school is an environment
in which a child is happy” — information campaign on the quality assurance system of education in
Ukrainian schools conducted by the Ministry of Education and Science of Ukraine together with the
State Education Quality Service [14].

The aim of the campaign is to inform parents, students, school principals, teachers and the commu-
nity about what a quality school should be like and how a new education quality assurance system and
each participant in the educational process can help the institution become better.

The campaign was created within the initiative “Education Quality Assurance System”, which is
implemented within the project “Support to Government Reforms in Ukraine” and launched in the
second quarter of 2021.

Conclusion, discussion and suggestions

Unfortunately in Ukraine there is no evaluation system that deeply monitors all levels of the edu-
cation system, from start to finish, and accumulates a single database. At this moment in time only sep-
arate fragments of the system of internal or external educational assessments really function (irregular
monitoring studies in some classes, State Final Attestation in 4th and 9th grades, External Independent
Evaluation only after 11th grade).

The information that is obtained as a result of these fragments of the system of external educational
evaluation is undoubtedly significant, but it is not sufficient to improve the quality of education and
educational activities, to provide an objective vision of the state of national education, understanding
where stages, for what reasons problems arise, when and how it is possible to influence the situation in
order to correct it, etc.

Sad to say, but Ukraine has not still established a national system for monitoring the quality of edu-
cation. This makes it impossible to form an effective educational policy, leads to inefficient use of budget
and private funds, devalues the essence and content of educational activities, leads to the emergence of
corruption schemes and, ultimately, significantly affects the national security of the state. Existing reg-
ulations on monitoring and evaluating the quality of education cannot ensure the establishment of such
a system. They are focused on obtaining formal indicators, conducting unsystematic situational control
procedures, the development of centralization processes in the management of the educational system.
Ukrainian researchers and policy-makers have still been working on developing a concept and model of
a national system for monitoring the quality of education. Existing program and regulatory documents are
limited to the proclamation of declarations such as “quality improvement” instead of defining its specific
indicators that need to be achieved and whose achievements can be measured. This does not make it pos-
sible to move from quality assurance slogans to concrete actions to ensure quality.

Although in comparison with the last decade there have been some changes in the formation of
a system for monitoring the quality of school education. Evidence of this is the following examples:
coverage in recent years of external independent evaluation of the system of vocational (technical)
education; conducting in 2018 the first cycle of the national monitoring study of the quality of primary
education “The state of formation of reading and mathematical competencies of primary school gradu-
ates of general secondary education”, Ukraine’s participation in TIMSS-2011 and PISA-2018.
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Another step of Ukraine on the way to forming a system for monitoring the quality of educa-
tion was the adoption at the end of 2019 of the Ministry of Education and Science of Ukraine “Strat-
egy for the development of educational assessments in general secondary education in Ukraine
until 2030” [9].

This document aims to propose a system of external educational evaluation for its implementa-
tion in the context of the reform of general secondary education, defined by the Concept of the “New
Ukrainian School”, taking into account the problems outlined above. The proposed system of external
educational evaluation is focused on four key positions:

» promoting the quality of primary, basic secondary and specialized secondary education;

¢ accumulation of objective information about the educational process and learning outcomes of
students of complete general secondary education;

« support of the educational process in the general secondary education institution (depending on
what and how it is assessed — that is why attention is paid to the extent of organizing the educa-
tional process);

* maintaining the pedagogical skills of teachers, providing them with objective information on the
quality of educational activities, increasing trust in them.

However, as the experience of EU countries shows, the system of monitoring the quality of edu-
cational outcomes should include effective interplay between internal and external evaluation mecha-
nisms. New quality assurance approaches should start from the strengths of schools and school educa-
tion systems and be developed and monitored from there. In considering new approaches, it is useful
to make some tactical planning, particularly in being prepared for the reaction of stakeholders: a stron-
ger, two-way dialogue between stakeholders should be envisaged. School self-evaluation should be
strengthened, including capacity-building for school leaders and teachers; learning from other sectors
that have regularly engaged in internal monitoring; and developing tools where appropriate. The role
of external evaluation agents should be to facilitate improvement for example through follow-up with
schools in identified needs and through disseminating good practices. And the last but not the least our
education policy-makers should take a forward-looking perspective: not dwelling on past needs but
acting towards a vision of the future.
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KEPIBHI ITPMHIINIIA PO3POBJIEHHS ITO/IITUKN 3ABE3ITEYEHHSA SIKOCTI
HIKUTHbHOI OCBITU: EBPONTEMCHLKUN JJOCBIJ /11 YCIIXY YKPATHA

Y cyuacHUX yMOBax SIKiCTb OCBITU CTa€ HallBa)K/IUBIIIIOI XapaKTepUCTUKORO, 1110 BU3HAYa€ KOH-
KyPEHTOCIPOMOXXHICTh OCBIiTHIX YCTAHOB i HaIliOHAJIbLHUX CHUCTEM OCBITH. 3aBJaHHs 3a0e3rneueHHs
Ta KOHTPOJTIO SIKOCTi € OCHOBHUMH [ijis1 OCBIiTHiX pecopM y Garatbox KpaiHax, BK/IFOUArOud YKpaiHy.
[Tpobmema BUMIpIOBAaHHS Ta OLiHFOBAHHS Pe3Y/IbTaTiB HABUAHHS CTA€ OZIHIEI0 3 HAWBAXJIMBIILIMX Y
TiefjaroriuHiil Teopil i MpakTwLi, Tak 5K Ii BUPIIIeHHs Ja€ 3MOr'y BU3HAUUTH e()eKTHUBHICTh i ILISAXU
TIO/TIMNIIEHHS 3MiCTY, METO/IiB i opraHisailil HaBYUaHHSI, CUCTeMU yTipaB/iHHs. 06’ €EKTHUBHI, TEOPETUUHO
0OTpyHTOBaHI BUMIiPIOBAHHSI Ta OLiHKA Pe3y/ibTaTiB HABUAHHS MOXKYTh [ATH BUMTEJSIM i KepiBHUKaM
OCBIiTHiX YCTaHOB iH(OpMaLIit0 PO ITeJaroriuHIM MPOLeC, HaBUa/IbHI ZOCSITHEHHST KOKHOTO YUHS, BU-
SIBUTU BIUIVB Pi3HUX YMHHUKIB Ha IpoLjec HaBYaHH i Horo pe3yserary. I1po6iema 3abe3neueHHs KO-
CTi 3a/IMIIAETHCS aKTYaIbHOO /71 YKpaiHU B KOHTeKCTi pedpopmut HoBoi yKpaiHCHKOI IIKO/IM Ta Jiep-
JKABHOI iHILiaTMBH CTBOPEHHSI CUCTEMH OL[iHIOBAHHSI OCBITH, sIKa Mae OyTu 30cepepkeHa Ha UOTUPhOX
K/TFOUOBHMX TO3MLIiSIX: CMIPUSTHHS TTi/IBUIIIEHHIO SKOCTi ITOYaTKOBOi, 6a30B0i cepeiHbOI Ta mpodinbHOL
CepeiHbOI OCBITH; HAKOMMYEHHsT 06’ eKTUBHOT iH(opMaLlii PO OCBITHIM MpoLiec i pe3y/IbTaTy HaBUaHHSI
3100yBauiB MOBHOI 3arajibHOI CepeJHbOI OCBITH; CyTIPOBi/l OCBITHBOIO MPOLIECY B 3ara/IbHOOCBITHIX 3a-
KJ/lalax cepeIHbOI OCBITH (3a/71eXKHO BiJ] TOTO, IO i SIK OLiHKOETHCSI — TOMY 1 Ti€H0 MipOIO MPUIISETHCS
yBara Iifi yac oprasisariii OCBITHOIO TIPOLeCY); MiATPUMYyBaHHS MearoriyHoi MaliCTepHOCTI BUKTe-
JIiB, HaZlaHHs iM 00’ €KTUBHOI iH(OpMaLIil 10/10 SIKOCTi OCBITHBOI AiSTTBHOCTI, MiZIBULLEHHS AOBipH /10
Hux. Jocsig kpaid €C, e aHa/IOriuHi CMCTeMU OLIiHFOBaHHSI OCBITHIX JOCSTHEHb YCITIIIHO MPaLfO0Th,
MOKe OyTH KOPHUCHHI YKPAIHCHKUM IMOJTITHKAM Ta I0C/TiJHAKaM Y Taty3i OCBiTH.

Kntouoei cn106a: TapaHTist SIKOCTI; OLiHFOBaHHSI HABYa/IbHUX [JOCSTHEHb; BHYTPIILIHIN Ta 30BHILLHIT
MOHITOPYHL.
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