Science and Education a New Dimension. Pedagogy and Psychology, 1X (98), Issue: 247, 2021 Feb.

Common and distinctive features of higher education quality evaluation
in Ukraine and France

A. P. Durdas

Senior Lecturer at the Department of Modern European Languages, Kyiv National University of Trade and Economics, Kyiv,
Ukraine
Corresponding author. E-mail: durdas@ukr.net ORCID: 0000-0001-6456-6108

Paper received 07.02.21; Accepted for publication 22.02.21.

https://doi.org/10.31174/SEND-PP2021-2471X98-02

Abstract. The article deals with common and distinctive features in evaluation of higher education quality in France and in Ukraine.
The author has characterized and analyzed the peculiarities of work of higher education evaluation systems in both countries.
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Introduction. Higher education is constantly changing and
developing. Its development in France and Ukraine is in-
fluenced by policy priorities at the national and European
levels, as well as other general factors such as demography,
immigration, global and national economies, changing
needs and dynamics of the labor market, digitalization, as
well as internationalization and globalization. All of these
factors influence institutional and national policies and
strategies in higher education, and affect quality assurance
systems and the work of external quality assurance bodies.
The problem of the quality of higher education is particu-
larly relevant today, in the context of the consolidation of
the European higher education area, which makes it essen-
tial in the educational policy of the countries participating
in the Bologna Process [5,6,7].

A brief overview of publications on the topic. Dozens
of scientific sources cover various aspects of the higher ed-
ucation system in France and Ukraine. Among the authors
we should mention the French scientists: L. Endrizzi [8],
Stumpf A. [16], P.-A. Garessus [16], R. Colet [3], Hénard,
F.[10] and the domestic researchers: Ye. Kananykina[12],
S. Gordiychuk [9], A. Durdas [5, 6, 7], A. Kharkivska A.
[13], N. Batechko [7], L. Belova [1] and others. However,
a meaningful analysis of scientific works shows that de-
spite a fairly active study of various aspects of the devel-
opment of higher education in France, studies of the prob-
lem of assessing the quality of higher education in France
and Ukraine in the context of European integration pro-
cesses have not yet been analyzed comprehensively.

The purpose of the article is to study common and dis-
tinctive features in higher education quality evaluation in
France and in Ukraine.

Materials and methods. To achieve the goal, we have
analyzed the works of the Ukrainian and French research-
ers as well as official websites of the evaluation bodies. At
the same time, various methods were used, in particular:
theoretical, comparative-analytical, historical-structural,
systemic, methods of generalization and systematization to
study common and distinctive features of higher education
quality evaluation.

Results and Discussion. The specific features of the
system for evaluating the quality of higher education in
France and Ukraine have been formed due to historical ex-
perience, national traditions, mentality of the population
and economic development. As a result, we realize the
need to carry out a comparative analysis of the systems for
assessing the quality of university education in the two
countries.
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The modernization of the national education system in
Ukraine is now taking place in the context of the develop-
ment of our state as a European one. Especially significant
transformations are to take place in vocational education,
since the processes of globalization, integration and in-
formatization of society cause profound civilizational
changes that affect the requirements for specialists’ profes-
sional training. In this context, the experience of France as
a member of the European educational space and one of the
initiators of the Bologna process, is of considerable inter-
est.

It is worthwhile to analyze the ideas of the French re-
searches regarding higher education quality. So, the French
researcher L. Endrizzi emphasizes three interdependent
levels of influence on the quality of education: educational
institution, learning and individuals [8]. According to A.
Stumpf and P.-A. Garessus, there is no consensus in the
literature on how to define the quality of higher education
or how to measure it [16]. However, the authors accept the
fact that education quality is related to three objects: the
development of quality culture, high-quality educational
offer and support for teaching and learning [8; 10]. Accord-
ing to the French researcher R. Colet, since 1992 the pro-
cess of disseminating teaching quality assessment in
France has been marked by hesitations from the govern-
ment’s part, a sign of a political unwillingness of commo-
tion caused by measures that undermine the values of pro-
fession or even require a construction of a new system of
values [3].

Itis necessary to note that the external evaluation system
was formed in France in the mid-1980s. The University
Committee (CNE) was created in 1984 and played a central
role in the evaluation. It was an autonomous administrative
entity that reported directly to the President of the Repub-
lic, and the mission was to evaluate universities, schools
and other institutions in areas related to the missions of the
public sector of higher education. AERES (Agency for
Evaluation of Research and Higher Education) inherited
this mission. [14].

Since the adoption of the Law on Finance Act (LOLF),
the budget has been allocated on the basis of the perfor-
mance of higher education establishments. In addition, in
France, since 1996, universities have been required to con-
duct self-assessments of their educational programs, in-
cluding surveys by students. Therefore, educational insti-
tutions have created specialized services called "observa-
tories". These observatories collect data, conduct surveys
and produce internal indicators for students and alumni in
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order to increase their own statistical and analytical capac-
ity [14].

In France, the results of university examinations and
evaluations are widely published, providing an opportunity
not only for the state, but also for the public to make con-
clusions about the academic level of a higher educational
establishment. This mechanism reflects the historically de-
veloped centralized system of French higher education.
[14].

At the same time, the accreditation process under French
ministries is increasingly associated with external evalua-
tion of educational programs. Meanwhile, the Higher Edu-
cation and Research Act requires each institution to create
an internal self-assessment commission. Some universities
include students to such commissions. In addition, the Net-
work for Quality in Higher Education and Research, in-
cluding French universities, promotes staff exchange and
quality assurance [14].

As it has been noted above, in France, the government
and higher education institutions make contracts every five
years to implement the national strategy for higher educa-
tion and research. As part of contracting goals, the govern-
ment divided France into five geographic zones (A, B, C,
D and E) and implemented institutional accreditation (in-
cluding approval of the establishment of a curriculum, cer-
tification and renewal of authority to award degrees). Thus,
the system of contracts between the government, each in-
stitution and the accreditation are closely related, and since
the enactment of the LOLF Law requires institutions to im-
prove their practice, taking into consideration the assess-
ment of performance and fulfillment of their accountabil-
ity. The circumstances of the assessment seem to have
moved from a culture of activities to a culture of results and
performance. Under the new system, the authority of the
management sector in the institutions was expanded, and
this sector was given the authority to manage finances and
personnel, as well as organizational reforms. At the same
time, the government-controlled structure was reduced and
university autonomy increased. Thus, the need arose for an
independent evaluation of universities.

Today High Council for the Evaluation of Research
and Higher Education (Hcéres) has a leading role in as-
sessing higher education in France. It is important to note
that the French government refers to the results of the
Hcéres assessment when deciding whether to reinstate con-
tracts for each institution and when making decisions on
budget allocations, so these results have a significant im-
pact.

Hcéres evaluates territorial coordination groups, univer-
sities, some universities, research institutions, educational
programs and doctoral schools, without having the author-
ity to make decisions on accreditation and funding. In do-
ing so, Hcéres ensures sustainable improvement in the as-
sessment process. [270, c. 33]. As for the system for as-
sessing the quality of higher education in the French Re-
public, it is worth noting that the state system for assessing
higher education in France provides for the presence of the
so-called state quality mark, which is possessed by those
universities that are recognized by the state. Higher
schools, in which the Ministry of Public Education controls
education, can issue diplomas "endorsed" by the ministry,
which testifies, according to European concepts, to the
quality of higher education. This "quality mark" is
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especially important, since only those diplomas that have
such a state assessment are recognized in all European
countries [12].

It is important to stress, that in France, in addition to the
Hcéres, the evaluation of higher education quality is car-
ried out by the following institutions:

Engineering Degree Commission (Commission
des Titres d'Ingénieur, CTI) which evaluates programs for
the training of future engineers.

the National Commission for the Evalua-
tion of Training and Qualifications in Management (Com-
mission d'évaluation des formations et diplomes de ges-
tion, CEFDG) which establishes a quality management
system for higher education in relation to business and
management disciplines.

National Consultative Commission of IUT, CCN-
IUT (Commission consultative nationale des IUT, CCN-
IUT) which provides external quality assurance for univer-
sity institutes of technology.

General Inspectorate of the Administra-
tion of National Education and Research (Inspection gé-
nérale de I’administration de I’éducation nationale et de la
recherche, IGAENR). Its permanent mission is to monitor
closely the functioning of the education system by moni-
toring it and providing it with the knowledge that would
help to improve its functioning, supporting various sub-
jects in the French education system from the national scale
to the daily life of the classroom [1].

Ukraine is currently creating a national model of educa-
tion quality management, which is based on the best world
practices and meets the requirements of the International
Organization for Standardization (1SO). [2]. As for the
state of assessing the quality of higher education in
Ukraine, we can note that the higher education system of
Ukraine is at the stage of implementation of the Law of
Ukraine dated 01.07.2014 No. 1556-VII "On Higher Edu-
cation" and has an ambitious goal to meet the best interna-
tional educational standards. According to the Law of
Ukraine "On Higher Education", the quality assurance sys-
tem for higher education in Ukraine consists of:

1) a system for ensuring the quality of educational ac-
tivities and the quality of higher education by universities
(system of internal quality assurance);

2) system for guaranteeing the quality of educational ac-
tivities of higher educational institutions and higher educa-
tion quality;

3) quality assurance system for the activities of the Na-
tional Agency for Higher Education Quality Assurance and
independent institutions for assessing and ensuring the
quality of higher education (Law of Ukraine "On Higher
Education" dated 28.12.2014).

It should be noted that until recently in Ukraine, the
methodology for assessing the quality of educational ser-
vices was more focused on quantitative indicators. This is
the weakness of this technique. If only quantitative indica-
tors are used, the understanding of such a complex object
of assessment, which is the quality of education, is depleted
[15].

Today Ukraine is following the path of reforms. Accord-
ing to Chapter I, Art. 3, clause 2 of the Law of Ukraine "On
Higher Education”, the state policy in the field of higher
education is based on the principles: promoting sustainable
development of society by preparing competitive human
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capital and creating conditions for lifelong learning; inter-
national integration and integration of Ukraine’s higher ed-
ucation system to the European higher education space,
subject to the preservation and development of the achieve-
ments and progressive traditions of the national higher ed-
ucation; state support for the training of specialists with
higher education for priority sectors of economic activity,
areas of fundamental and applied scientific research, scien-
tific and pedagogical activities; promoting the implemen-
tation of public-private partnerships in the field of higher
education [15].

In Ukraine, the formation and implementation of state
policy in the field of higher education is ensured by harmo-
nious interaction of national systems of education, science,
business and the state for the sustainable development of
the socio-economic development of the state; preservation
and development of the higher education system and im-
proving the quality of higher education; development of the
autonomy of free economic zones and academic freedom
of participants in the educational process; ensuring the de-
velopment of scientific, scientific-technical and innovative
activities of free economic zones and their integration with
production; introduction of mechanisms to stimulate enter-
prises, institutions, organizations of all forms of ownership
to provide the first job to graduates. [9].

The principles and procedures for quality assurance in
education are defined and legitimized in the documents:
Law of Ukraine "On Higher Education" of 28.12.2014 Ne
1556-VII, "Standards and recommendations for quality as-
surance in the European higher education space™ of the Eu-
ropean Association for Quality Assurance in Higher Edu-
cation, national standard of Ukraine "Quality Management
Systems" DSTU SO 9001: 2009.

Accordingly, the principles of ensuring the quality of
education in Ukraine are as follows: compliance with Eu-
ropean and national quality standards of higher education;
autonomy of the higher education institution, which is re-
sponsible for ensuring the quality of educational activities
and the quality of higher education; quality monitoring; a
systematic approach that involves quality management at
all stages of the educational process; constant improvement
of the quality of the educational process; involvement of
students, employers and other stakeholders in the process
of quality assurance in higher education; openness of infor-
mation at all stages of quality [9].

The National Agency for Higher Education Quality As-
surance which operates in Ukraine today, is an independent
permanent collegial body and its creation was provided for
by the Law of Ukraine "On Higher Education™ of 2014.

The National Agency acquires the ability to implement
state policy in the field of higher education, to confront
modern challenges and to become a catalyst for changes in
higher education in Ukraine in order to form a culture of its
quality.

The mission of the Agency is to become a catalyst for
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positive changes in higher education and the formation of
a culture of its quality.

The mission of the National Agency for Quality Assur-
ance in Higher Education is to become a catalyst for posi-
tive changes in higher education and the formation of a cul-
ture of its quality. The strategic goals of the National
Agency are implemented in quality of educational services
and recognition of the quality of scientific results, The Na-
tional Agency ensures the systemic impact through: moni-
toring and analysis of the results of the activities of higher
educational institutions to ensure the quality of education
through accreditation procedures and certification of scien-
tific personnel; promoting the integration of the higher ed-
ucation system of Ukraine into the global educational and
scientific space by establishing partnerships with foreign
quality assurance agencies; use of world best practices
while respecting the national educational tradition; for-
mation of one's own positive reputation through the trust of
participants in the educational process and stakeholders in
the Agency. The achievement of these goals is through the
implementation of the values and principles of the internal
culture of the organization defined by the Agency. In its
work, the Agency is guided by the following values: part-
nership which is the ability to cooperate on the basis of
equality, perception of all opinions and respect for existing
and potential partners; responsibility which is the ability
and willingness to adequately respond to the consequences
of actions and decisions; integrity which is commitment to
moral principles and standards that meet the principles of
professional ethics and personal honesty; transparency
which is a willingness to provide the public with complete
and objective information about the Agency’s system and
performance; independence - the ability of the Agency to
perform its functions fully and efficiently without external
influence; professionalism - the presence of deep compe-
tence as a basis for making informed decisions; demanding
- a fair desire for professionalism, objectivity and truth;
trust - confidence in the decency and friendliness of all par-
ticipants in the educational process. It should be noted that
the Agency adheres to the following principles: respect for
everyone's opinion, collegiality, the desire for consensus;
the desire for self-improvement, self-development based
on critical self-esteem; cultivating a spirit of mutual sup-
port, sincerity and initiative; formation and maintenance of
institutional and personal reputation.

Conclusions. The systems of higher education quality
evaluation in France and in Ukraine are guided, among
other things, by the needs and expectations of students, all
relevant stakeholders and society. The French system for
evaluation of higher education quality has a much older
history, and it consists of several specialized institutions
which carry out evaluation depending on the type of higher
education establishment. The Ukrainian system for as-
sessing the quality of higher education is still at the stage
of formation, and will be studied in further publications.
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