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THE RELEVANCE OF Y.F. CHEPIHA’S IDEAS
WITHIN THE CONTEXT OF THE NEW UKRAINIAN
PRIMARY SCHOOL
(to the 145th anniversary of the pedagogue)

In the article, the issue of actualization of cultural and educational heritage of the prominent
Ukrainian scholar and educator, psychologist and public figure of the early 20" century Yakov
Feofanovych Chepiha (1875-1938) in the contemporary education of Ukraine is addressed; the
scientist’s thoughts concerning training and education of children in primary school, which are
deemed to be significant and relevant at the current stage of development of primary education in
Ukraine are ascertained, notably the issues of national education of a learner (a child), the unique
role of a native language in harmonious-and-spiritual development and formation of a personality,
and the basic principles of the national school, an image of an ideal teacher, and methodological
aspects of teaching children reading using the method of whole words, etc.

It is established that the scholar attached great importance to personality development as well as
to the activities of a teacher himself and made demands on him. A teacher was expected to be creative,
energetic, proactive, and enhance inclinations of talented and gifted children. The scientist encouraged
pedagogues to abandon obsolete and inefficient methods of the educational system. In the educational
field, this message remains relevant thus far in the context of the New Ukrainian School.
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Exploratory work of the scholar is able to enrich the scientific foundations of teaching and
and education of children in primary school and, meanwhile, induce a discussion, new scientific
study and research.

Keywords: primary education; national education; teacher; junior pupils; Y.F. Chepiha, Ukraine.

Problem statement. Nowadays, in order to study the changes occurring in the primary education
system and the introduction of the New Ukrainian School it is necessary to study historical and pedagogical
experience of the past to identify achievements, understand contemporary transformations and define
prognostic vectors of its development. In this context we consider it important to study the pedagogical
oeuvre of the famous Ukrainian scientist, teacher, psychologist, publicist, statesman and public figure Yakiv
Feofanovych Chepiha (1875-1938), whose name was not acknowledged in Ukraine for a long period of
time. This year marks his 145" anniversary.

During his life, Yakov Chepiha (his real name was Zelenkevych) wrote 150 scientific papers on the
theory and practice of pedagogy, history, psychology, formation and development of education. He wrote
meaningful and topical manuals, books and textbooks for children and adults.

However, the problem of primary education development is a central one in his pedagogical
oeuvre. And no wonder, because Yakiv Feofanovych finished Teachers training seminary in Novyi Buh,
where he acquired a thorough professional knowledge as well as his first practical experience of teaching
in primary school; he worked as a teacher in primary schools; he was an expert in primary schools in Kiev;
he taught Methodology of primary education [1, pp. 89, 93, 95] at the Kiev Institute of National Education.
Considerable practical experience became a basis for writing a number of works concerning junior pupils
training and education; Ukrainian-language textbooks in literacy, reading, mathematics for junior pupils;
teaching manuals for primary school teachers.

Analysis of the recent research and publications on the problem under research and definition
of the aspects of the problem under consideration. Scientific and pedagogical oeuvre of Y.F. Chepiha,
in particular his scientific views on the theory and practice of teaching and educating children in primary
school, is studied by such Ukrainian historians of pedagogics as L.D. Berezivska, N.I. Bohdanets-
Biloskalenko, L.T. Nikolenko, H.M. Chernenko, et. al. The main aim is to determine the relevance of
Y.F. Chepiha’s ideas in the context of the development of modern primary education in Ukraine.

Presentation of the main material. We should mention that the article deals with the scientist’s
works published during the Imperial period, i.e. at the beginning of the 20® century. We consider the early
period of his pedagogical creativity to be the most fruitful one, and his ideas expressed at this time to be
quite innovative and science-based at the same time. Probably that is why most of his works written during
the mentioned period were published once more after 1917.

Study and analysis of his early works show that their main idea was national education of younger
generation, as well as in the works of many other prominent cultural and public figures of that time in the
contest of oppression of everything connected with Ukraine. It is striking that under conditions of severe
oppression and persecution of Ukrainians by the Russian autocracy, Yakiv Feofanovych was working for
the Ukrainian national revival, the creation of a Ukrainian primary school, teaching children in their native
language. In his articles “Nationality and national school” (1910), “Fundamental principles of normal
school” (1911), “National teacher and national question” (1912), “Project of the Ukrainian school” (1913)
and others he argued that due to the national education an individual is developed, his national character
and worldview are formed [8]; [6]; [7]; [10]. He mentioned that a school as well as a family played an
important role in solving this problem. Y.F. Chepiha wrote that a teacher should teach the history, culture,
traditions, customs of his nation starting from the first days of a child’s education in school; to develop
patriotic features [6, p. 4]. So, according to the prominent teacher’s ideas the task of a school is to educate
children on a national basis who are conscious patriots and “useful” citizens of their country “with the
extensive self-knowledge and self-determination” and would become real members of their society and
in the future would take an active part in the process of the state formation [7, p. 23]. The national and
patriotic education of primary school pupils is an urgent one and especially important and evident under
conditions when Ukraine needs to maintain its independence and integrity.
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Ya. Chepiha puts forward the main requirement for the national school, i.e. teaching in the native
language. In the works "Nationality and National School", "National Education", the scholar would turn
to the demonstration of the connection between the native language, the speech of an individual and the
development of thinking, imagination and activities of a child. He believed that the world was grounded
on indisputable laws of consistency. This is particularly true for a language and a thought, which are
closely connected with the speech. The law of consistency integrates a language with imagination, verbal
expression and a sentence: “Firstly, the child absorbs with his senses words-ideas that have a specific
ground, absorbs them physiologically, and then combines them by association and assimilation, and forms
the complex meaning that adults indicate by words” [10, p. 18]. And this is possible in the native language.
The teacher thoroughly and consistently observes how difficult it is for a child to study in a foreign
(Russian) language. He offers concepts to be used the mother tongue in the national Ukrainian school:

- the native language is a treasure of the nation;

- in the native language, the most precious and the best foundations of culture are hidden, which
enable a person to attain the highest levels of comprehension of spirit and mind;

- a language is a spiritual, moral and ethical basis, the past and the present of the people, an
individual and the whole nation.

These generalized hypotheses addressed the child in the national context of the personality formation
in educational institutions by Ya. Chepiha. Now we should turn back once again to the comparison with
the work by Yakov Feofanovich “Nationality and the national school”: “The native language is a national
treasure; it contains and preserves the most precious, dearest and most valuable - everything that is able
to raise a person to the highest stages of the cultural level, everything that the developmental, moral and
cultural life is based on - the past and the future. The language is the work of the people's spirit and its
living activity. That is why it becomes a vivid expression of an individual and the entire nation" [10, p. 21].

No less important problem at the present stage of primary education development in Ukraine is
the formation of healthy lifestyle among primary school pupils, because modern society needs physically,
mentally and socially healthy citizens able to give birth to healthy offsprings, to save the genefond of the
nation. Y.F. Chepiha paid special attention to this problem. Its actualization was due to the low level of
physical state of primary school pupils. The majority of children had health problems, they were weak
and feeble. In his article “Physical education” (1913) the teacher stated that there were no healthy pupils
in his school among those who were examined by a doctor [9]. He mentioned that one of the reasons of
the low level of physical health of children was such organization of the educational process which did not
correspond to the physiological and psychological characteristics of a child. Pupils had to sit for a long time,
they suffered from mental strain and organs of vision intensive work, etc., whereas the muscular system
was not active, which negatively influenced functional systems of a child’s organism. Monotonous work
without any movements and changes tired child’s organism very quickly. Therefore, such organization
of educational process resulted in weakening of pupils’ health, caused so-called school diseases, mental
disabilities. In addition, the scientist noted that teachers and parents were focused on “mental education” of
their children, and as a result they did not pay great attention to their physical education and development
[9, p. 38]. Yakiv Feofanovych considered balanced feeding, fresh air, healthy sleep as well as manual
labour, outdoor games and gymnastic exercises to be important means of improving the general health of
children and their physical development.

Let us focus our attention on the fact that the scientist considered physical education to be an
important factor in children’s mental development as well as a means of improving their health. For
instance, on the basis of the results of experimental researches done by such Western scholars as Zakh,
Hratsianov, Halton, Porter and others he showed a direct correlation between pupils’ achievements and
their physical health and development in his article “Physical education”. He agreed with the ideas of
the founder of a scientific system of physical education P.F. Lesgaft that there are no harmony “in the
development of an organism” of a child with poor physical development, but with good mental abilities;
and it “leads to negative results: a child is able to think and understand, but there are no energy and strength
to realize his ideas in practice. In such cases, the harmony of the activities of the body organs is destroyed
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and organism works in a wrong way because some organs are more developed than others” [9, p. 46].
Therefore, the teacher came to the conclusion that “a child should be developed physically and mentally
simultaneously and even more physically in order mental side is not delayed” [9, p. 55]. Moreover, he
emphasized that pupils’ psychological state as well as intellectual development depends on the physical
state of an organism. We consider these ideas to be essential: they should be taken into account while
teaching junior pupils in the modern primary school.

As it was mentioned above, today scientists and teachers must solve the problem concerning
determination of optimal duration of primary education. The majority of Ukrainian teachers believe that
it is necessary to lengthen the duration of primary education from four to five and even six years. In this
regard, let us refer to Y.F. Chepiha’s views on this problem. They are reflected in his work “Project of the
Ukrainian school” published on the pages of the first in Dnieper Ukraine Ukrainian pedagogical journal
“Svitlo” (1910-1914). We should mention that in this work the famous teacher presented an original
theoretical model of primary school with a clearly defined aim, structure, content and teaching methods.
The scientist considered free, all-round, harmonious development of a person based on the principles of
child-centrism, naturality, culturality, nationality, humanism, democracy, etc. to be the main aim of the
primary school [12]. It is deemed possible to assert that the scholar’s research results are synergetic with
the strategies of the New Ukrainian School.

According to the teacher’s ideas children should start to go to school at the age of six, since at this
time they are eager for knowledge and independent activity. At the same time, a six-year-old child does not
detest “book science”, he investigates the real world and analyses concrete things. Therefore, the “book
teaching” is not a conscious need for a six-year-old child [6, pp. 15-16]. Taking into consideration these ideas
Y.F. Chepiha believed that primary education should be carried out in two stages and last for six years. The
first or “preparatory” stage was expected to last for two years, during these period children would have been
prepared for systematic learning, their consciousness, understanding of the surrounding world would have
been developed too. This period significantly differed from a usual school education: free education; absence
of strict educational programs, lessons. Great attention is paid to games, amusements, walks, work in the
kitchen garden, in the field, pet grooming, modelling, reading fairy tales. Children are taught in the field,
meadow, forest, garden, kitchen garden, i.e. there is a direct connection between children and native nature
[6, pp. 17-18]. Later the famous Ukrainian teacher V.O. Sukhomlynskyi called it “the school under the sky”.

Y.E. Chepiha considered spring, summer and autumn to be the best time for teaching children
during the first two years, because nature returns to life in spring, works during summer and breaks its
activity off in autumn. In winter nature rests, and therefore a child from six to eight years should relax. Such
organization of the school year, according to the scientist’s ideas, has a physiological basis. It is difficult
for a child of this age to stand low temperature, he needs a rest after work, interpretation of experience,
etc. [6, pp. 18-19]. However, this approach to organization of education was not supported by the teaching
community. But should not we take into consideration the ideas of the famous teacher and adapt training
to the needs of a child, its nature?

According to The Project of the Ukrainian School the second or “book” stage of primary education
lasts for four years. As the scientist said, “This period of education does not mean the modern system of
book education, with all its methods and programs; it is a period when a child learn to read and write”
[6, p. 12]. The following subjects are compulsory to be taught at this stage of education: native language,
arithmetic, natural history, history, geography, manual labour, painting, singing, etc.; special attention is
paid to the development of children’s talent activities and creativity.

The Project of the Ukrainian School was created by Y.F. Chepiha taking into account the
achievements of foreign and national pedagogics and psychology of that time, and it was a perspective
one. The ideas expressed by the teacher in this work concerning the organizational and pedagogical basis
of education in primary school require interpretation and creative use at the modern stage.

One of the spheres of Y.F. Chepiha’s research at the early period of his scientific and pedagogical
creativity was the differentiation and individualization of teaching. In his articles “Stepchildren of the
school” (1908), “The Russian school and talented children of the nation” (1911), etc. he stressed on the
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fact that a teacher should thoroughly examine the individual characteristics of each pupil and take them
into account in the process of training and education [3]; [11]. The pedagogue supported K.D. Ushynskyi’s
ideas that a class should be divided into groups depending on pupils’ abilities and each group should
be offered differentiated tasks. In his work “Stepchildren of the school” the teacher gave a description
of “backward” and “talented” pupils, focusing on the fact that the content, methods and tempo of their
training should be different [3].

From the standpoint of the present days Y.F. Chepiha’s ideas deserve special attention concerning
teacher’s work with such categories of children. Thus, working with slow pupils a teacher should understand
them as much as possible; look attentively at every detail of a child’s life; find hidden abilities, identify
positive features of a person and use them in educational process. “Quite attentive analysis of a child’s soul
is enough to recognize intellect, power of observation and imagination, i.e. intellectual power different
from others, but a clever one” [3, Ne 9, p. 8]. Special attention is paid to “talented” pupils. According
to the scientist’s ideas there is no need to build separate schools for them, the main thing is that one
should not delay their development giving a lot of unnecessary material, but to teach and educate them
[3, Ne 10, p. 10].

Today one of the priority tasks of the primary school is differentiation of education; maintaining
of individual educational trajectory of pupils’ development taking into consideration their personal needs,
interests and abilities; and it is especially important to help pupils lagging behind as well as talented pupils,
so they will not become “the stepchildren of the school” as Y.F. Chepiha wrote.

The analysis of the first works which were written by the scientist shows that he also paid attention
to the problems of methods of teaching certain subjects in primary school. We consider the teacher’s ideas
concerning teaching reading and writing methods to be essential in the context of the development of
modern Ukrainian language teaching methods in primary school. We should note that the main teaching
reading and writing method was phonetic analytical-synthetic one, which was popular at the end of the 19"
— at the beginning of the 20" centuries and was introduced into the activity of the national school in 1934.
At the same time our educational program concerning Ukrainian language contains the idea that while
teaching literacy “it is possible to use other methods just as well, in particular a method of full words” [5].

Method of full words or “American method” was suggested by the French teacher Jean-Joseph
Jakotot at the beginning of the 19" century and was popularized in Ukraine at the beginning of the 20"
century by Y.F. Chepiha. This method stipulates that pupils (in spite of the fact they do not know letters)
memorize by means of visual perception of the image of the word without its division into syllables,
sounds, letters. According to Y.F. Chepiha’s ideas method of full words is a natural one for children because
the whole word/sentence is a basis of perception [13, p. 23]. The teacher preferred methods of full words
to phonetic analytical-synthetic one concerning teaching reading and writing in primary school, though he
considered it more difficult than the previous one. Moreover, the scientist considered it natural to use these
methods in combination. The pedagogue described the peculiarities of teaching reading and writing in
primary school according to the “sound-word” method in his articles “Combination of word and phonetic
methods in teaching reading and writing” (1909) and “Phonetic-word method in teaching reading and
writing” (1910) [4]; [13].

Taking into consideration that such integrated teaching literacy method was tested and scientifically
grounded we consider it possible to us it in the process of teaching reading and writing in primary school
at the present stage. We agree with the ideas of the specialists in primary education (N.I. Bohdanets-
Biloskalenko, M.D. Sahariichuk) that the combination of the full words and phonetic analytical-synthetic
methods in teaching literacy “makes the cooperation between pupil and teacher possible in the process of
formation of reading skills and development of all kinds of speech activity, especially auding, listening,
understanding” [2, p. 27].

Yakiv Chepiha comprehended the principal point that projects and ideas concerning school and
practical implementation thereof in education and teaching depends on the personality of the teacher, his
influence on a child [2, p. 115]. The aforementioned idea and many other about a teacher and his role in the
society are considered in his first monograph “Teacher self-development” (1913) [14].
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Ya. Chepiga believes that the noble mission of a teacher is not limited to the educational process.
A teacher is “a trustee of the people”, ““a trustee of the nation in the course of upbringing and educating of
the new generation” [14, p. 13].

We would like to focus our attention on Y.F. Chepiha’s ideas concerning the features a teacher
should have. Thus, Yakiv Feofanovych describing the image of a teacher-humanist underlined that a
teacher should love children. Of course, it is very difficult for a teacher to love each pupil but he should
do everything in order not to spoil a child’s soul. “Cultivate love, — mentioned the scientist, — be kindly
hearted, pay attention to the child’s personality, cultivate warmth and tenderness to the child, his/her grief
and joy” [12, p. 11].

One of the priority qualities a teacher should cultivate is kindness. Because goodness, kindness,
grace unlike evil, gloom and shouting positively influence children, their peace of mind. “The soul of a
child under such influence of teacher’s goodness becomes opened, the teacher becomes conscious of secret
corners of the child’s feelings, his inner life” [12, p. 18]. Y.F. Chepiha considered fairness to be an integral
professional quality of a teacher. In order to care of children the scientist recommended that a teacher
should “empathize with them”, “feel their mood” and “support them. And then there will be a natural
understanding of fairness” [12, p. 15]. According to the pedagogue’s ideas there are some more features a
teacher should have: patience and self-control. In our opinion, these requirements are still important and
relevant nowadays.

Ya. Chepiha’s principal thesis concerning the ideal of a teacher is love for children. The scientist
argues that it is necessary to foster the virtues of justice, kindness and patience, which preserve one’s
soul intact despite occasions, and, of course, try to stay untainted by any anti-moral developments. The
pedagogue emphasized the necessity of constant self-improvement of a teacher throughout one’s life, and
this remains quite relevant today, especially in the context of introducing the reform of the New Ukrainian
School. Ya. Chepiha compares the life in pedagogical activities with the natural phenomena of water.
“Stagnant water rots. The running one, while gaining strength and power in the fight against barriers, flows
clean and transparent. Constant work on oneself purifies the soul of silt and dirt of life. It gives the forth to
carry one’s sincere impulses clean of falsehood until the day” [14, p. 17]. The truthfulness of the approach
to self-education goes beyond the scope of pedagogical activities. In fact, it is desirable for every person,
despite the position he or she occupies in the society, to have one’s own program of self-improvement.

Conclusions and prospects for further research. In conclusion we should mention that the ideas
of the famous Ukrainian teacher Y.F. Chepiha developed by him 100 years ago concerning national and
patriotic education, healthy lifestyle, organization of primary education, differentiation and individualization
of teaching junior pupils, approaches to teaching literacy, etc., are still significant at the present stage of
primary education development in Ukraine. The comprehensive study of the scientist’s works enriches the
scientific basis for education and teaching children in primary school; and at the same time it provokes to
discuss such problems, to research new things in the sphere of primary education.
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Hamanva bozoaney-benockanenko, O0OKmop neoazocuyeckux HayK, 3aseoyioujas omoenom
00yUeHUsT A3bIKAM HAYUOHATIbHBIX MEHbUUHCIE U 3apyOedicHotl aumepamypvl Muncmumyma
nedaeoeuxu HAIIH Yipaunul, 2. Kues, Yxpauna.

Tamovana Iagpunenko, 00Kmop nedazo2uyeckux Hayk, npogheccop Kagheopuvl coyuanrbHol padbomol
u 0bpazosamenvubiX U nedazocudeckux nayk Hayuonanvnozo ynugeepcumema « deprucosckutl
konnecuymy» umenu 1. I [llesuenko, 2. Yepnueos, Yxkpauna.

AKTYAJIbHOCTb UJEM 51. ®. YEITUTU B KOHTEKCTE HOBOM
YKPAMHCKOM HAYAJILHOM IIKOJIBI
(x 145-1eTuro negarora)

B crarpe 3aTparmBaercst BOMPOC aKTyalIn3alldil KyJIbTYPHO-TIPOCBETUTEIBCKOTO HACTICIUS
M3BECTHOTO YKPAWHCKOTO YIEHOTO-TIe/Iarora, TICUX0JIoTa, OOIIEeCTBEHHOTO eATeNs Hadana XX BeKa
Slkoa deodanouya Yernnru (1875-1938) B coBpeMeHHOM 00pa30BaHUK YKPaHHBI, OTPaYKCHBI UJICH
yueHoro 00 00y4eHHsI 1 BOCIIUTAHUH JIeTei B Ha4aIbHOM IIKOJIe, KOTOPBIE HE YTPATHIIN 3HAYUMOCTH
Ha COBPEMEHHOM JTale pa3BUTHs 00pa3oBaHMs B YKpawHe. B 4acTHOCTH, B CTaTrhe OCBELIAIOTCS
BOTIPOCHI HAITMOHAIBHOTO BOCIUTAHHSA y4YCHHWKa (peOeHKa), BaKHOW pOIH POITHOTO S3BIKA B
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TrapMOHHUYHO-AYXOBHOM PpPasBUTUM U CTAHOBJICHUU JIMYHOCTHU, OCHOBOIIOJIAraromivx IMPUHIUIIOB
HaIMOHAJILHOMW IIKOJIBI, 00paza MAealbHOTO YUUTENs, METOIUYECKUX aCTEeKTOB OOydYeHHUs NeTei
YTEHUIO ¢ TIOMOIIBIO METOJa LIENBIX CIOB W JAp. BhIicHeHO, 4TO GONbIIOEe BHUMAaHHE Y4EHBIH
YACJISUT BOIIPOCAM BOCIHTAHUS JIMYHOCTH, a TaKXKe ACSATEIBHOCTH CAMOTO YUYHTENs, BBIABUrask K
HeMy onpeneieHHble TpeboBaHus. OH IOJDKEH OBITh TBOPYECKUM, aKTHBHBIM, WHHUIMATHBHBIM,
pa3BHBaTh 3aJaTKM TAJAHTIMBBIX JIeTeH. YUCHBIH NPHU3BIBAJ IEaroroB OTOpachiBaTh CTaphble,
HelenecooOpasHple cocoObl 00y4YeHHMsT W BOCIUTAHUS. DTOT NPU3BIB OCTAETCS AaKTyallbHBIM
B oOpa3oBarenbHOi cepe M0 cux mop B ychoBusix pedopmbl HoBOW yKpaWHCKO# IIKOJIBI.
[Tenarornveckue mipickanusg S1. Yenurn o0oramaioT HayYHbIE OCHOBBI OOYyYEHUS M BOCITUTAHHS
Jereil B Ha4yaJIbHOM LIKOJNE M OJHOBPEMEHHO MOOYXIAalOT K JUCKYCCHH, K HOBBIM IIOMCKaM H
UCCIIeIOBaHUSIM. ABTOPBI CTaThd OOpalafOT BHUMAaHUE Ha akTyaldbHOCTh upaeil 5. Yemuru B
MPaKTHKE HAYaJIbHOM MIKOJIBI.

Knioueevte cnosa: HauanpHOe 00pa30BaHWE, HAIMOHAIBHOE BOCHHUTAHHE; YUYHTEIb;
miaamme mronbHuky; . @. Yenura; Ykpauna.

Hamania Bozoaneys-binockanenko, 00kmop nedazoeivHux HayK, 3a6i0yeauxa 6i00iny HAGUAHHS
MO8 HAYIOHATbHUX MeHwuH i 3apyoixcnoi aimepamypu Incmumymy nedazociku HAIIH Ykpainu,
m. Kuis, Vxpaina.

Temsana I'agpunenko, 0okmop nedazo2ivHux HayK, npogecop kageopu coyiarvroi pobomu ma
oceimuix i nedazoeiunux nayk Hayionanonoeo ynieepcumemy « YepHiciscokuu kone2iymy imeni
T. I llleguenka, m. Yepnizcis, Yxpaina.

AKTYAJIBHICTb IIEN s1. ®. YEIIIT'K Y KOHTEKCTI HOBOI
YKPAIHCBKOI ITIOYATKOBOI IIKOJIN
(10 145-piuus nexarora)

VY crarTi HOpyNIyeThCs MUTaHHS aKTyasi3amii KylbTypHO-OCBITHIX Ha/10aHb BiJIOMOTO yKpa-
THCHKOTO BUCHOTO-IIEIArora, CUX0JI0ra, rpoMachkoro misida modarky XX cromrrs Skosa @eoda-
nosnya Yerirn (1875-1938) B cyuacHiit ocBiTi YKpaiHH, BUCBITICHO i71e1 BACHOTO MO0 HABYAHHS 1
BHUXOBAHHS JiTeH Y TOYATKOBI KO, SIKi HE BTPATIIIN 3HAYYIIOCT]I HA CY9acHOMY eTarli PO3BUTKY
ocBiTh B YKpaiHi. 30KpeMa MUTaHHS HalliOHAIBHOTO BUXOBAHHS y4Hs (JUTHHH), BUHATKOBIH podi
PiHOT MOBH B FapMOHIHHO-TyXOBHOMY PO3BHUTKOBI i CTAHOBJICHHI 0COOMCTOCTI, OCHOBOTIOJIOXKHUM
NPUHIMIAM HalllOHAJIBHOI IIKOJIM, 00pa3y 1€abHOTO BUMTEIISl, METOANYHUM acleKTaM HaBYaHHS
JITCH YMTAHHS 32 METOIOM IITUX CJIiB TOIIO. [[bOropiu BUMOBHIOETHCS 145 POKIB 3 THS HAPOIKEH-
us f.Yemniru. Ilegaror € aBTopom 150 HaykoBHX mparb, TPUCBSUEHHUX MTPoOIeMaM Teopii i MeTo-
UKW HaBYAaHHS Ta BUXOBAHHS, YHCICHHUX MiJIPYYHUKIB i METOAMYHUX MOCIOHWMKIB AJIST BUUTEIIB.
[TpoTe neHTpanbHE Miclie y MenaroriyHii CraalyHi BACHOr0 OCiJaly MUTAHHSI PO3BUTKY I10YaTKO-
Boi ocBiTH B YKpaiHi. ¥ cTaTTi MpoaHasi30BaHo Mpaili BYCHOTO, omyOIikoBaHi Ha rmo4yarky 10-x pp.
XX ct. Ha nymky aBTOpiB, came paHHii mepion neaaroriunoi TBopuocti 5. ®@. Uenirn OyB Haii-
TUTITHIINM, a i7el 10/J0 HaBYaHHS 1 BUXOBAHHS JITEH y MOYaTKOBIH IIKOJII, BUCJIOBJICHI B II€H vac,
JIOCTaTHHO CMITMBUMH, HOBAaTOPCHKUMH W BOJHOYAC HAYKOBO OOTPYHTOBAaHUMH. 3’SCOBAHO, IO
3HAUHy yBary BUCHHIA 3BepTaB Ha BUXOBAHHS OCOOMCTOCTI, a TAKOXK Ha MisUTbHICTH CAMOTO BUUTEIIS,
BHCYBaB BIMOTH JI0 BUUTENsI. BiH mOBHHEH OyTH TBOPYMM, aKTHBHUM, IHII[IaTHBHUM, ITi ITPUMYBaTH
3aJ]aTKH TaJJAHOBUTHX JAiTeH. BucHMI 3aK/IMKaB MENAroriB BIAKHIATH CTapi, HEIOIUIBHI CIIOCOOH
CUCTEeMM HaBYaHHS 1 BUXoBaHHS. Lleil 3akimK 3aimumaeTbesi aKTyalbHUM Ha OCBITSHCBKIM HHBI U
nmorernep B ymoBax pedopmu HoBoi ykpaincbkoi mikonu. HampairoBanHs BUeHOT0 30arauye HayKoOBi
3acai HAaBYaHHS 1 BUXOBAHHS JITeH Y MMOYATKOBIH KO i BOIHOYAC CIIOHYKA€E A0 TUCKYCii, 10 HO-
BHX TIOIIYKiB Ta JTOCITIKEHb. ABTOPH CTaTTi 3BEPTAIOTh YBary Ha akTyalbHICTh igei .. Uemnirn
y HNPAKTHULIi TTOYaTKOBOT ILIKOJIH.

Knrouosi cnoea: moyatkoBa OCBiTa; HAI[IOHATbHE BUXOBAHHS; YUUTEIIb; MOJIOJIIII IIIKOJISPI;
S. @. Yemira; YkpaiHa.
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