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Abstract.

Relevance. The conformity of the quality of education to the needs of man, society, and the state determined the
need to modernize Ukrainian education and ensure a balance between the demands of the labor market and the devel-
opment of the system of professional higher education. Solving problems in improving educational technologies and
implementing innovative teaching methods is an urgent task in developing pedagogical tools for the formation of general
and professional competencies, criteria and methods for assessing the achievement of students' planned learning out-
comes.

The purpose is to analyze the theory, practice and prospects of assessing the quality of training in colleges.

Methods. To achieve this goal, a set of theoretical (description, analysis, synthesis, comparison, generalization)
and empirical (observation, survey, questionnaire) research methods were used.

Results. The essence of the study is that improving the quality of training in vocational higher education insti-
tutions, taking into account the peculiarities of reforming the domestic education system and the needs of the national
labor market is not possible without modern methodological support for assessing their training. The study of interpre-
tations of the concept of "quality of education" identified the types of dependence on the quality of training and the need
to form personal professional qualities for students to acquire professional skills and abilities. Conducting a survey of
teachers with different teaching experience and academic titles from different regions of Ukraine allowed to clarify the
current features of assessing the quality of training in technical schools and colleges. In order to study the readiness of
teachers to assess the quality of training in technical schools and colleges, questionnaires were developed and sent to all
educational institutions with which a cooperation agreement has been signed. According to the results of the survey, the
authors proposed a modernization of the set of main principles for assessing the quality of education and ways to achieve
objective pedagogical control.

Conclusions. The application of the basic principles of assessing the quality of vocational education, using ex-
perimental research has proved the need to take into account the pedagogical conditions for proper assessment of the
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quality of training in colleges. The results of the study of quality assessment of training in technical schools and colleges
necessitated the development of a set of measures to modernize the assessment of quality of training. In the course of
the study of teachers' readiness to assess the quality of training, the need to introduce a methodological system for
assessing the quality of training in institutions of professional higher education and develop its structural model was

proved.

Keywords: quality of training, assessment, college, professional higher education.

Introduction. One of the most important
tasks facing Ukraine is its sustainable innovative de-
velopment. The need to modernize the training of
specialists is due to the formation of a new educa-
tional policy of Ukraine, where the priority is to en-
sure the appropriate quality of education based on
maintaining its fundamentality and compliance with
the mature and far-reaching needs of man, society
and state.

Particular attention is paid to the quality of
vocational education as a guarantor of sustainable
development of the state economy, providing it with
mobile, competent professionals. Problems of re-
forming the Ukrainian education system, develop-
ment and implementation of market mechanisms for
regulating its relations with the real economy, train-
ing are today among the most important national
problems.

In these conditions, the competitiveness of
the future specialist acquires the status of one of the
leading indicators of the work of institutions of pro-
fessional higher education and is the ability of edu-
cational services to meet the demands and expecta-
tions of consumers. Quality management is designed
to ensure a balance between the demands of the la-
bor market, the needs of the developing individual
and the development of the system of professional
higher education in general.

Head The task of professional higher educa-
tion is not only the formation of knowledge, skills
and abilities, but also the development of the ability
to adapt to changes in technology, technology, labor
organization. One of the problems is the improve-
ment of educational technologies, the introduction
of innovative teaching methods based on constant
interaction between teacher and student. The nearest
urgent task is the development of pedagogical tools
for the formation of general and professional com-
petencies, as well as criteria and methods for as-
sessing the achievement of students' planned learn-
ing outcomes. The scientific research "Methodical
bases of estimation of quality of preparation of ex-
perts in establishments of professional higher educa-
tion" begun in Institute of professional and technical
education is directed on the decision of these prob-
lems.
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The essence of the study is that improving
the quality of training in vocational higher education
institutions, taking into account the peculiarities of
reforming the domestic education system and the
needs of the national labor market is not possible
without modern methodological support for as-
sessing their training.

Sources. The analysis of the literature on the
problem of assessing learning outcomes in the con-
text of the competency approach showed that this is-
sue is quite thoroughly researched and covered in the
scientific achievements of teachers and psycholo-
gists. Studies of domestic and foreign scientists are
devoted to various aspects of assessing the quality of
training of future specialists: psychological and ped-
agogical aspects of assessing the quality of training
are comprehensively covered in the works of
Yu. Oliynyk, P. Pidkasisty, I. Pidlasy, M. Skatkin,
N. Talyzina, I. Kharlamov and others, A. Aleksyuk,
Y. Babansky, V. Ilyin, I. Pidlasy, V. Yagupov and
others studied the quantitative evaluation methods.
others; 1. Bulakh, V. Ilyin, E. Luzik, O. Mokrov,
I. Romanyuk, V. Polyuk, G. Tsekhmistrova and oth-
ers studied approaches to the organization of quality
assessment of training.

Despite the significant research achieve-
ments, they are mostly theoretical in nature and do
not provide practical advice on the assessment of
students in a competency-based approach. The prob-
lem of assessing learning outcomes remains relevant
and one of the main topics of discussion, both in the
domestic and global educational environment.

At present, the issues of methodological sup-
port for assessing the quality of training in voca-
tional higher education institutions, which should re-
liably ensure the comparison of students' academic
achievements with the goals of their professional
training, remain insufficiently studied. In this re-
gard, the need to study the status of assessing the
quality of training in institutions of professional
higher education.

The purpose is to analyze the theory, practice
and prospects of assessing the quality of training in
colleges.

Methods. To achieve this goal, a set of theo-
retical (description, analysis, synthesis, comparison,
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generalization) and empirical (observation, survey,
questionnaire) research methods were used.

Results and discussion. In modern condi-
tions, one of the priority aspects of educational pol-
icy of our country is to ensure the quality of educa-
tion, its compliance with socio-professional require-
ments and personal expectations of consumers of ed-
ucational services. These issues are taken care of by
the standardization of professional higher education,
which determines the establishment of regulatory re-
quirements for qualification standards for educa-
tional outcomes (competencies) of graduates of vo-
cational education institutions, provides permanent
comparison of students' academic achievements
with the goals of their competence-oriented training.
professional training of specialists in vocational ed-
ucation institutions by means of innovative content
and learning technologies and promotes the convert-
ibility of levels of vocational education within the
state and abroad (Kalensky et al., 2018, p. 4).

It is high professional training that becomes
a factor in a person's social protection in the new
economic conditions. The task of vocational educa-
tion is not only the formation of knowledge, skills
and abilities, but also the development of the ability
to adapt to changes in technology, technology, labor
organization.

Priority attention to quality issues is due to
the following main factors:

- the need to correlate the main goals of vo-
cational school development with the state educa-
tional policy (state educational standard, licensing,
certification, state accreditation of vocational educa-
tion institutions);

- the problem of compatibility of certificates
and diplomas of vocational education, their recogni-
tion and gradual entry into the world labor market;

- the need to involve social partners in deter-
mining the content and level of professional educa-
tion in order to objectively assess the quality of grad-
uates of educational institutions.

The UNESCO Program Document "Reform
and Development of Higher Education" states: "The
quality of higher education is a concept that is char-
acterized by many aspects and largely depends on
the contextual framework of the system, institutional
objectives or conditions and norms in this disci-
pline."

Currently, in the scientific environment and
the environment of higher education practitioners
there are different interpretations of the concept of
quality of education, which are based on different
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structural combinations of such categories as "edu-
cation standard", "educational result", "quality of the
educational process", etc.

The quality of training is determined by the
conformity of knowledge, skills, abilities acquired in
the educational institution, the formation of profes-
sionally necessary personal qualities, the require-
ments of modern production, the level of production
relations and prospects for their development.

The quality of professional training of the fu-
ture specialist in the special literature means:

+ the degree of compliance of the level of
training with the professional requirements for him
as a specialist, professional (Guslyakova, Sintsova,
and Popkova, 2000, p.49);

» the effectiveness of a particular educational
institution or vocational education system as a whole
(Frolov and Makhotyn, 2004, p.37);

» a set of characteristics of professional con-
sciousness that determine the ability of a specialist
to successfully carry out professional activities in
accordance with the requirements of the economy at
the present stage of development (Khoruzhenko,
2008, p. 95);

» demand for the acquired knowledge in the
specific conditions of their application, compliance
with the professional orientation of the specialist and
his specific knowledge and skills (Lukyanchenko
and Laricheva, 2011, p. 51).

The quality of training depends on:

- optimal selection of content;

- ways of realization of educational disci-
plines (technology, methodical system, etc.);

- competencies of specialists of higher edu-
cation institutions;

- development of personal and professional
orientation of students in the educational process of
the educational institution.

Thus, the quality of training of future profes-
sionals is seen as a deep mastery of specially se-
lected, structured theoretical material on the basics
of the specialty for students to acquire professional
skills and the formation of the necessary personal
professional qualities in a specially organized, pro-
fessionally oriented learning process. This creates
the preconditions for the realization of the personal
potential of students under any circumstances and at
any time.

As stated in the Law of Ukraine "On Profes-
sional Higher Education" (2019), the main criterion
for the effectiveness of professional training in col-
leges is the quality of professional higher education
- compliance with educational conditions and learn-

37



ing outcomes to the legislation and standards of pro-
fessional higher education, professional and / or in-
ternational standards. (if available), as well as the
needs of stakeholders and society, which is provided
through the implementation of procedures for inter-
nal and external quality assurance of education
(Verkhovna Rada of Ukraine. Legislation of
Ukraine, 2019).

It is the compliance of learning outcomes
with the requirements of the standards of profes-
sional higher education that is the parameter of the
efficiency of the educational process, which is called
the quality of professional training. The guidelines
for the development of higher education standards
state that educational outcomes are a set of
knowledge, skills, abilities and other competencies
declared in educational standards that must be mas-
tered by a person in the process of learning a certain
educational and professional program and can be
identified, quantified and measure (Guidelines for the
development of standards of higher education, 2017).

Practice shows that one of the reasons that
can significantly reduce the effectiveness of training
may be the bias in assessing the level of their train-
ing, due to the imperfection of the evaluation system
or the lack of the necessary evaluation methodology
for the selected criteria. Incorrect values of training
quality assessment form a misconception about the
capabilities and willingness of the specialist to real-
ize their potential, require adjustments to the content
and direction of further training, reducing the overall
effectiveness of the training system.

Needs urgent modernization

4%

-

10%

16%

3%

1%

Before proceeding to the study of theoretical
and methodological aspects of assessing the quality
of training in institutions of higher professional ed-
ucation, it is necessary to analyze the current state of
training. Teachers of about 50 educational institu-
tions of professional higher education from different
regions of Ukraine (including about 20 educational
institutions that train specialists for construction) in-
dustries), different in their characteristics, with dif-
ferent teaching experience and academic titles.

In particular, it was found that the work ex-
perience of the vast majority of teachers of construc-
tion colleges (51%) is from 11 to 20 years; 35% of
teachers with experience of more than 20 years have
been identified, 22% of respondents have experience
of 4 to 10 years, and only 3% of teachers of higher
(pre-higher) education institutions have experience
of up to 3 years. Most teachers have the highest cat-
egory of teachers (51%), the least number of teach-
ers have the category of teacher-specialist (5%).
Some teachers have the degree of candidate of ped-
agogical sciences.

As a result of the survey conducted in insti-
tutions of higher (pre-higher) education in the con-
struction industry, teachers believe that their school
needs priority modernization (Fig. 1) of learning
technology (25.7% of respondents), teaching aids
(21.6%), content education (17.6%), educational
and cognitive activity of students (16.2%), forms of
organization of education (10.1%), pedagogical ac-
tivity of a teacher (4.1%) and teaching methods
(3.4%), control learning success (1.4%).

M |learning technologies;

B teaching methods;
forms of training organization;
teaching aids;

M pedagogical activity of the
teacher;

M educational and cognitive
activities of students;
monitoring the success of
training.
monitoring the success of
training.

Fig. 1. Components of the pedagogical process of training junior construction specialists in need of
priority modernization

That is, the quality of assessment in con-
struction colleges does not need to change. This is
probably because most teachers are superficially fa-
miliar with the method of assessing the quality of
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training of future professionals. This is confirmed by
the results of the survey.

Studies have shown that the term "quality of
professional higher education" is familiar to only
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18% of teachers, and 57% of respondents are not fa-
miliar with the content of the Law "On Professional
Higher Education".

29% of teachers of professional construction
colleges who took part in the survey can correctly
determine the types of control according to the spec-
ified classifications.

When asked to rank the personal qualities of
future professional junior bachelors-builders in or-
der to ensure high-quality professional training, the
teacher was noted that the teacher must first of all
have a professional interest, be communicative, or-
ganized, creative and independent.

Analysis of the answers to the questionnaire
"Which components of the classification of value,
affective or emotional sphere (W. Krathwoll, 1964)
include: independence and responsibility in work,
professional respect for ethical principles, demon-
stration of good professional, social and emotional
behavior, healthy lifestyle etc.” found that only a
third (33%) of teachers knew the correct answer.

50% T
45% +
40% +
35% + 30%
30% +

From the research it becomes obvious that
there is a discrepancy between the theory and prac-
tice of assessing the quality of training in institutions
of professional higher education. Thus, the analysis
showed that the most important direction in the de-
velopment of quality assessment at this stage is to
improve the assessment methodology, built on the
methodological basis of an integrated approach.

In order to study the readiness of teachers to
assess the quality of training in technical schools and
colleges, we developed questionnaires and sent them
to all educational institutions with which a coopera-
tion agreement has been signed.

The structure of teachers' readiness to assess
the quality of training in colleges and technical
schools provides for the unity of cognitive, motiva-
tional, activity and personal components.

In the study of teachers' readiness to assess
the quality of training in technical schools and col-
leges of construction (Fig. 2) found that most teach-
ers are characterized by a sufficient level of for-
mation of motivational, personal, activity and cog-

nitive components.
47% 46%

38% 44%
30% 31% 30%
26% 26%
25% 22% .
oo L 17% 19% o 26%
14%
15% -+ 10%
10% -+ o s
o | ]
0% - ‘ : :

base level

mmmmmm motivational component personal component

intermediate level

sufficient level high level

activity component SR cognitive component —emm@mmm readiness for evaluation

Fig. 2. Levels of readiness of teachers to assess the quality of training of construction professionals.

A high level of readiness, which is creative
in nature, is formed in a very limited circle of teach-
ers, which indicates the need to organize special
work for its purposeful formation.

The answers of qualified teachers to the
questionnaire allowed us to conclude that the suc-
cessful training of specialists in higher education in-
stitutions requires restructuring the usual system of
educational process, improving the content, forms,
methods, teaching aids, tools and procedures for as-
sessing student achievement. First of all, Luzan PG
believes. (2020), it is necessary to modernize the set
of main principles of evaluation of learning out-
comes, such as:
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- clear definition of expected learning out-
comes: the learning outcomes planned for the exam-
ination must correspond to the educational goals and
objectives; must meet such criteria as the possibility
of verification, specificity, educational results must
be correlated with sufficient time for their study by
students; professional orientation of control is deter-
mined by the targeted training of the specialist and
helps to increase the motivation of students' cogni-
tive activity.

- objectivity of assessment of students 'com-
petence achievements: the principle of objectivity
provides assessment in the process of control over
scientifically developed objective criteria, creation
of conditions under which students' knowledge
would be revealed as accurately as possible, uniform
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requirements for them, fair treatment of everyone,
avoidance subjective evaluative judgments and con-
clusions of the teacher, which are based only on a
superficial examination of knowledge, skills and
abilities of students.

Objectivity of pedagogical control is
achieved in different ways. The first, traditional way
is to form a collegial assessment, for which various
commissions are created, the composition and num-
ber of members of which depends on the importance
of the case to be controlled. The resulting estimates
are often called objective, although it is known that
the addition of several subjective opinions does not
always reflect the objective state.

Another way is to take diagnostic procedures
beyond the "teacher-student" relationship, as well as
through the use of objective methods of assessing
academic achievement (practical control, testing,
projects, graphical testing, etc.). The main thing for
the principle of objectivity is that the assessment of
knowledge should not be influenced by the likes and
dislikes of the teacher, should be equal, the same
conditions in content, form, methods of assessing
the quality of training, the same assessment criteria
for all students.

- systematic and systematic assessment of
student learning outcomes: assumes that the acquisi-
tion of knowledge and skills is carried out in a cer-
tain order, which requires a logical construction of
content and stages of control, as well as the sequence
of different forms, types and methods of control at
different stages. Compliance with the requirements
of the principle of systematicity and systematicity
allows to obtain the most complete and timely infor-
mation about the degree of achievement of the
planned results of the educational process. In addi-
tion, the requirements of the principle of systematic-
ity determine that the control of knowledge and
skills should be carried out at all stages of learning -
from initial perception to the practical application of
knowledge and skills. The procedure for assessing
the results of students' academic achievements
should not be carried out spontaneously, but in com-
pliance with a clear plan, which should be familiar-
ized in advance to all participants in the educational
process;

- unity of requirements: control tasks should
take into account the requirements of national stand-
ards of educational content in accordance with the
qualification characteristics of specialties. The prin-
ciple of unity of requirements to control by all sci-
entific and pedagogical workers provides to be
guided in an estimation of students by uniform sys-
tem of requirements and criteria.
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- a positive approach in assessing student
learning outcomes. Assessment as a result of assess-
ment should focus on the level of achievement and
progress of the student, not to emphasize his failures.
A positive approach provides an actual, stimulating
impact on the development of educational and cog-
nitive activities of the future specialist, cognitive
needs and motives of students. Evaluation should be
tactful - carried out in a calm business environment.
Students should not be in a hurry to answer or inter-
rupt questions. All comments, instructions and as-
sessments must be made in a tactful and friendly
manner. Students must know the content (what will
be controlled), the means (how the control will be
carried out), the timing and duration of the control.
The control becomes the more effective, the psycho-
physiological features of the controlled are more
fully considered. The highest pedagogical require-
ment is the presence of students' trust in the teacher
and their faith in themselves, the teacher's respect for
the student.

- individual approach in assessing the results
of students 'academic achievements requires control
of the direct educational work of each student, does
not allow the substitution of individual students'
learning outcomes by the results of the team, and
vice versa. Mastering knowledge and skills is an in-
dividual process. Each student acquires knowledge
and skills in accordance with their psychological and
physiological characteristics. All students are sub-
ject to the same requirements for the amount of
knowledge, the level of skills, but in some cases, it
is necessary to take into account the individual qual-
ities of students;

- multidimensionality of assessment of stu-
dents' academic achievements - during the assessment
it is important to determine the level of all components
of professional competence acquired by future profes-
sionals (professional knowledge, skills, formation of
professional qualities of the graduate, etc.).

- the adequacy of tools for assessing the com-
petencies of students. The system of assessment
methods and procedures should be correlated with
educational tasks, assessment functions. The use of
only one of the tools does not allow to draw conclu-
sions about the impact of learning on all components
of behavioral competence of students. Therefore, at
least four tools should be used, each of which is the
most adequate for assessing the relevant object of
knowledge, attitudes, skills, intentions and behavior.

- compliance with the balance of the subjects
of evaluation. To draw adequate conclusions, it is
very important to obtain information from different
groups (subjects of assessment): teachers, students
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themselves, their peers and others. In addition, self-
esteem develops students' ability to self-analysis,
goal setting and analysis of their own achievements.
The use of self-assessment allows you to participate
not only in obtaining the result, but also in its analy-
sis.

Naturally, compliance with the requirements
of these principles is possible by providing certain
pedagogical conditions for assessing the quality of
professional training, which include: the orientation
of working curricula of disciplines on educational
outcomes declared in educational standards; pur-
poseful application of valid, reliable, accurate meth-
ods of objective assessment of students' academic
achievements; application of several evaluation
tools; formulation of objective and understandable
for students learning goals; providing effective feed-
back; early acquaintance of students with assess-
ment criteria; purposeful activation of educational
and cognitive activity of students; adjusting the con-
tent and process of the educational process based on
the results of assessing its quality, etc.

Therefore, the assessment of the quality of
training as a procedure for comparing certain learn-
ing outcomes of students with the competencies de-
clared in educational standards should be carried out
in accordance with the characterized principles and
reasonable pedagogical conditions. For this purpose
it is necessary to create a methodical system of pur-
poseful formation of readiness of pedagogical work-
ers for assessment of quality of preparation of ex-
perts in colleges and to provide scientific and me-
thodical support of processes of development of
readiness of pedagogical workers for assessment in
the conditions of concrete establishment of profes-
sional education.

Assessment of the quality of training in insti-
tutions of professional higher education, as a system
includes: development and approval of qualification
standards for assessment of vocational education;
substantiation and implementation of pedagogical
methods and assessment technologies; assessment
of educational results (competencies) of students.

Conclusions. The quality of professional
training of future professionals is seen as a deep
mastery of specially selected, structured theoretical
material on the basics of the specialty for students to
acquire professional skills and the formation of the
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necessary personal professional qualities in a spe-
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circumstances and at any time.
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assess the quality of training in colleges, it is neces-
sary to take into account the relevant pedagogical
conditions.

The study of the state of quality assessment
of training allowed to conclude that the current fea-
tures of quality assessment of training in technical
schools and colleges is characterized by a system of
organizational destructive factors that necessitate
the development of a set of measures to modernize
the quality of training in technical schools and col-
leges. development of innovative technologies for
objective assessment of competence achievements
of future junior specialists.

In the study of teachers' readiness to assess
the quality of training in colleges and universities
found that most teachers are characterized by an av-
erage and sufficient level of formation of motiva-
tional, personal, activity and cognitive components,
indicating the need for special work for its purpose-
ful formation through the introduction of methodo-
logical systems for assessing the quality of training
in institutions of professional higher education.

Prospects for further research are associated
with the substantiation of the methodological system
for assessing the quality of training in institutions of
professional higher education and the development
of its structural model.
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OuiHBaHHA AKOCTI MiATOTOBKU (PaxiBLiB y KOJIeIKAX: TeOPis, NPaKTHKA,
NMepPCrneKTUBH

Anppiii Kanencbkmii |, Tersana Iamenko %, Ipuna Mocs °, Hatans Banina 4, Hatanis Kanamnik 3

1 moKTOp memaroriyHux Hayk, mpodecop, 3aBigyBad J1a00paTopi€lo HAyKOBO-METOAMYHOTO CYITPOBOLY MiArOTOBKH
¢axiBLiB y KolemKkax i TexHikymax [HctutyTy npodeciitno-rexuiunoi ocsitu HAITH Ykpaiau

2 KaHAMJAT MEAAroriyHUX HAyK, CTAapIIMi HAyKOBHH CIIiBpOOITHHUK, CTapIINi HAyKOBUH criBpoOiTHUK Taboparopii
HAYKOBO-METOJIMYHOTO CYNPOBOIY MiArOTOBKH (haxiBIiB y KOJEIKaxX 1 TeXHIKyMax, IHCTUTYTy mpodeciifHo-Te-
xHiuHOi ocBiTH HAITH Ykpainn

3 KaHAWAAT NeNaroriYHuX HayK, CTapLIMK HAYKOBHH CIiBpOOITHUK J1a00paTopii HAyKOBO-METOAMYHOTO CYIIPOBOAY
MiAroToBKH (paxiBLiB y KoJIemKax 1 TexHikyMax [HCTUTYTY mpodeciiino-Texniunoi ocBit HAITH Ykpainu

4 KaHAMJAT EKOHOMIYHHMX HayK, JAOLEHT, HAYKOBHH CHiBpOOITHHUK J1abopaTopii HayKOBO-METOJUYHOTO CYIPOBOAY
MiAroTOBKH (paxiBLiB y KoJemKax 1 TexHiKyMax [HCTUTYTY mpodeciiino-Texniunoi ocBit HAITH Ykpainu

5 KaHAWAAT MeJaroriyHuX Hayk, IOLUEHT Kadenpu ykpaiHo3HaBCTBa BiHHHIIBKOTO HaliOHAIBHOTO MEAMYHOTO YHi-
Bepcurery im. M.I. [luporosa

Pegepar.

Axmyanvricme. BiImoBiAHICTD AKOCTI OCBITH NOTpeOaM JIOIUHH, CYCIUIBCTBA, Jep>KaBU BU3HAUUIIO HEOOXi-
HICTh MOJEpHi3anii yKpaiHChKOI OCBITH Ta 3a0e3nedeHHs 0ajaHCy MiXK 3alliTaMd PUHKY Mpalli i pO3BUTKOM CHCTEMHU
(axoBoi nepeaBuIIOi 0cBiTH. BupimeHHs mpobieM 3 BIOCKOHAJICHHS OCBITHIX TEXHOJIOTIH Ta BIPOBaHKEHHS 1HHOBA-
LiHHUX METOIIB HaBUaHHS € aKTyalbHUM 3aBAAaHHSIM PO3POOJICHHS MEeNaroriyHux 3aco0iB (OpMyBaHHS 3arajlbHUX i
npodeciiHuX KOMIIETEHTHOCTEH, KPUTEPIiB 1 METOJHK OL[IHIOBAHHS TOCATHEHHSI CTYACHTaMH 3aIJTAHOBAHUX PE3YJIbTa-
TiB HAaBYAHHSL.

Mema — anani3 Teopii, IpaKTHUKH Ta MEPCIEKTHB OLIIHIOBaHHS SIKOCTI MiATOTOBKH (haXiBLiB y KOJIEIKaX.

Memoodu. [Ins nocsirTHeHHs1 BU3HAYCHOI METH 3aCTOCOBAHO CYKYIHICTh TEOPETUUHUX (OMKUC, aHalli3, CHHTE3, [10-
PIBHSIHHSA, y3arajJbHEHHS) Ta EMIIPUYHUX (CIOCTEPEKEHHSI, OMUTYBAHHS, aHKETYBaHH:) METOIB JOCIiPKEHHS.

Pe3ynvmamu. CyTHICTD JOCHTIKEHHS MOJIATA€ B TOMY, IO IMiIBUILEHHS SKOCTI MIArOTOBKH (axiBIiB y 3aKia-
nax (axoBoi MepeABHUIIO0T OCBITH 3 ypaxyBaHHSAM 0co0nMHMBOCTEH pedyopMyBaHH BITYH3HSIHOT CHCTEMH OCBITH Ta IOTPeO
HaI[IOHAJIILHOT'O PHHKY TpaLli He MOXKJIMBE 0€3 Cy4acHOr0 METOAMYHOT0 3a0e3MeYCHHS OL[IHIOBaHHS IXHBOT MiTOTOBKH.
BuBueHHs1 mpaxkmysans TOHSTTS «IKOCTI OCBITWY» BU3HAYWIM BHUIM 3aJICKHOCTI SIKOCTI MpoeciiiHOl MiAroTOBKH Ta
HeoOXiZHicTh (POpMYBaHHs OCOOMCTICHUX MpoQeciiHuX SKocTel A HaOyTTs cTyaeHTaMu npodeciiHuX yMiHb i Ha-
BUYOK. [IpoBenieHHsI ONMUTYBaHHS MeJaroriYHuX MPaliBHUKIB, 3 HEOAHAKOBUM IE€AarOriYHUM CTaXKEM Ta HAyKOBHUMH
3BaHHSMH 3 Pi3HUX 00yacTeil YKpaiHu 103BONIMIIO 3’ CYBaTH Cy4acHi OCOOIMBOCTI OLIHIOBAHHS SIKOCTI MiATOTOBKH (a-
XIBIIIB Y TEXHIKyMax 1 KOJIEJDKaX. 3 METOIO JTOCIi/PKEHHSI TOTOBHOCTI BHKJIaadiB J0 OI[IHIOBAHHS SIKOCTI ITiIrOTOBKH
(axiBLiB y TEXHIKyMax 1 KOJeKax Po3poOJIeHO 1 pO3ic/iaHO aHKETH JI0 BCiX HaBUANbHUX 3aKNafiB, 3 IKUMU MiJITHCAHO
JOTOBIp MPO CHiBpOOITHULTBO. 3a pe3yjbTaTaMH aHKETYBaHHS aBTOPaMH 3alPOTNIOHOBAHO MOJAEPHI3AIII0 KOMIUIEKCY
TOJIOBHUX MPUHLIMIIB OL[IHIOBAHHS SIKOCT1 HABYAaHHS Ta IUIIXH JOCSTHEHHSA 00’ €KTUBHOI'O MEAArOrivHOr0 KOHTPOIIIO.

Bucnosku. 3actocyBaHHS OCHOBHUX MPHUHIMITIB OL[IHIOBaHHS SKOCTI MpOQeciiHOi OCBITH, BUKOPHCTOBYIOUH
eKCTIEpUMEHTAIbHI AOCIiIKEHHS TO3BOJIMIIO JOBECTH HEOOXiHICTh BpaxyBaHHs MeNaroriYHuX YMOB JJIsI HAJIEKHOTO
OLIIHIOBAaHHSI AKOCTI MiATOTOBKH (axiBLiB y KoJemxkax. Pe3ynbratu ochiaKeHHs OLiHIOBaHHS SIKOCTI MiArOTOBKH (a-
XIBI[IB y TEXHIKYMax 1 KoJie/Kax 00yMOBMIIN HEOOXIJHICTh Y PO3pOo0LIi KOMIUIEKCY 3aX0/iB 1010 MOJepHi3amii OLiHo-
BaHHS SKOCTI MATOTOBKU. B X0i AOCIIHKEHHS TOTOBHOCTI BUKJIa[aqiB J0 OI[IHIOBAHHS SKOCTI MiJrOTOBKH (haXiBIIiB
JOBEICHO HEOOXiAHICTh 3alpoBaPKEHHS! METOAMYHOI CUCTEMH OLIIHIOBAHHS SIKOCTI MiATOTOBKU (axiBIiB y 3aKiagax
(haxoBoi epeBUIIOT OCBITH Ta PO3p0oOIIeHHS i CTPYKTYpHOI MOJedi.

Karouogi ciioBa: skicms nidcomosku, oyiHo8auHs1, Koaeodic, ¢paxosa nepedsuiya oceima.
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