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ITEPE[IMOBA

Yuutenp y XXI cTouiTTi cTae neHTpasibHOIO dirypor cy-
CHiJILHUX TNepeTBopeHb. Bix #oro ob6pasy, couiasibHOI Mo3uIiii,
[[iHHICHO-IIIJIbOBUX YCTAaHOBOK 3aJIeXXaTb pe3yJbTaTHU npodecii-
HOI CIIPOMOXKHOCTI KOXKHOI JIJUHU. «YHIKaJIbHICTh NearorivHoi
npodecii nossirae e i y ToMy, 1110, CTBOPIOIOYH YMOBH [IJisl CTU-
MYJIIOBaHHS aKTUBHOCTI CBOiX BUXOBAHLiB, MPOAYMYIOYHU 1 aHai-
3y104YM KOMILJIEKC Pi3HOPiAHUX 3aBJaHb, eJlaror TBOPYO aKTya-
JII3yETBHCsI, BAKOPUCTOBYIOYHU BJIACHI TBOpYi pecypcu» (. 3s1310H).

BiTyn3HsAHA cUcTeMa MiATOTOBKU MalOyTHIX YYUTEJIB ClIps-
MOBaHa Ha GOpPMyBaHHS JyXOBHUX GEeHOMEHIB, 1110 MAIOTh 0COGHU-
CTiCHUH CMUCJI | BUCTYNIAIOTh OPiEHTHUPAMHU JIIOACHKOI MOBEiHKHU
Ta GOpPMyBaHHS XUTTEBUX i npodeciiiHux ycTaHOBOK. CucTeMa
L[IHHOCTEH Nejlarora — Horo BHyTPIllIHIN CBIT, 1110 BUHUKAE epe-
BAXKHO SIK pe3y/IbTaT npolecy npodeciiiHO-neAaroriyHoi migro-
ToBKM y 3BO. /IlyXOBHHH PO3BUTOK 0COOUCTOCTI BUUTEJS 3/IiHC-
HIOETHCA AKiCHillle i pyHTOBHIllle B YMOBAaX, KOJIA NPIOPUTETHUM
y 3MicTi mpodeciiiHo-nIe1aroriyHoi MiITOTOBKU € aKCiOJIOMiYHUH
KOMIIOHEHT, 1[0 YOCOGJII0E HEOOXiAHICTh MPUIYIEHHSI BUUTEJS
J10 METOZ,0JI0TIYHHUX, TEOPETUYHHUX | NPUKJIAJHUX 3HAHb MO L[iH-
HOCTI, PO IXHIO MPUPO/Y, MeXaHi3MU PO3BUTKY i crioco6u QpyHK-
[[iOHYBaHHS, a TAKOX PO MpodeciiiHO-MeAaroriyHi I[iHHOCTI, 110
XapaKTepU3yThb NpodeciliHe CTAHOBJIEHHS | CAMOBAOCKOHAJIEH-
Hsl 0COBUCTOCTi Cy4acHOTO BUUTEJIS.

BoaHouac, Ha popMyBaHHS 0COGUCTOCTI Me1arora, Ha BU3Ha-
YeHHs1 WOT0 poJi B CyCcHiJIbCTBI HEAOUSKUN BIIMB Ma€ CHCTeMa
CyCHiJIbHO-eKOHOMIYHMX BiJHOCHH, IPUYOMY He TiJIbKU B YKpaiHi,
a 1 Ha Mi>)KHapo/IHOMY piBHi. 3a JaHUMU CHUCTEMAaTUUYHUX MiXKHa-
POAHUX JOCAigKeHb, 30KpeMa OpraHi3salii eKOHOMIYHOTO CiBpPO-
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YuuTenb: BuMipu npodeciiHOro cTaHOBIEHHS i MiXKHapoZHOI OCBITH

6iTHULTBA | pO3BUTKY, B IPOrpaMi 3 OLiHKU OCBITHIX J0CSArHEHb
yuHiB PISA (Programme for International Student Assessment);
MixkHapozHOI acouialii 3 OLiHKYM HaBYaJbHUX JOCATCHEHb | MOHI-
TOPUHI'OBOI'0 JOC/Hi»)KeHHA «BHBYeHHA AKOCTI YUTAaHHA 1 po3y-
MiHHA TekcTy» PIRLS (Progress in International Reading Literacy
Study) g0 cnucky KpaiH - JiepiB WIKiJIbHOI OCBITH, B IKUX 0C06-
JIUBa yBara HpHU/UISETbCS BiAGOPOBI Ta MiJroTOBI[i BYUTEJIIB,
BigHeceni Kanaza, rpyna kpain IliBgenHo-CxignHol Asii Ta Tuxoo-
keaHcbKoro periony (Cinranyp, Pecniy6sika Kopes, TaiiBanb, ['oH-
KOHT, flnoHis), 3 eBponeicbkux — QinnsaHAisA Ta Benbris.

[linzroToBKa BUMTeJsI Ta MUOr0 poJib y CTAaHOBJIEHHI €BpO-
MeNCBbKOro CyCNiJIbCTBa po3rafAfaiacd i BITYN3HAHUMY, 1 3apy-
O6ixxHUMU JocaigHMKaMu 3 ¢isocodcbko-ocBiTHIX (B. AHApY-
meHko, B. bukos, 1. bex, B. Kpemens, JI. Jlyk’ssHoBa, H. Huukasio,
H. [IpoTacosa, JI. CiraeBa, O. CniBakoBCbKHI) Ta MCUXOJIOTO-IIe-
naroriuaux (O. Animenko, O. AHTOHOBa, P. bepHaToBa, A. Bacu-
Jnw0K, |. BumHesceka, /[l. ['appicoH, C. l'onyapeHnko, T. IMUTpeHKo,
I. 3a31o0H, b. Kacayosa, A. KpymeBceka, E. JlemaHcbKa-J/leBaHOB-
cbka, f. Muxanbcbkui, /. Jlecsak, JI. Jlyk’'suoBa, M. Marga-Aja-
moBuY, €. Henin, H. Huukasno, JI. Hoc, JI. [lyxoBcbka, O. Pubasnka,
A. Copyesa, T. Copouasn, I. CoTchbka, I. ToBkaHelb, JI. Xomuy, 3. Ye-
nap, O. lHKoBUY Ta iHLIi) acneKTiB.

B MoHorpadil npejcraBiieHO MaTepiajd HayKOBUX HOCJIi-
JPKeHb BUKJIaJadiB kadeapu Teopil Ta MeTOAUKM MOYATKOBOI
OCBiTU MyKayiBCbKOrO [JEep>KaBHOI'O YHIBEpPCUTETY, LIO MPOBO-
Junucs B paMkax HaykoBoi Temu 01150001797 «IlpodeciitHa
NiArOTOBKA NeJarora B YMOBaX €BPOIHTErpaliiHUX NPOLeCciB»
Ta pe3yJbTaTH HAyKOBUX JOPOGOK HAyKOBUX CHiBpOOGITHU-
KiB, acmipaHTiB Ta JAOKTOpPaHTIB 3a HaykoBolo npobsemoio PK
Ne 01170001070 «TengeHLil pO3BUTKY OCBITH JJOPOCIUX y PO3-
BHHEHUX KpalHax CBiTy» [HCTUTY Ty nefarorivyHoi OCBIiTH i OCBITH
Jopociaux iMeHi IBana 3s3tona HAIITH Ykpainu (M. KuiB), [1psiwiB-
cokoro yHiBepcutety (CioBaubka Pecny6.ika), YHiBepcuTeTy
M. YeHcToxoBa ([losblia), 3 AKUMHU YKJIaJleHO YIO4U PO CIiBPO-
6iTHULTBO y chepi OCBITH i HAYKU.

8



Pozgin 1. [Ipodecis BunTess1 y CBITOBOMY OCBITHBOMY NPOCTOPi

Mema moHozpadpii: 06IpyHTyBaHHS poJii yuUTessl Ta Horo
npodeciiHOTO CTaHOBJIEHHS B YyMOBaX COIliaJibHO-eKOHOMI4HOI
MO/JiepHi3alil eBpoNenCchbKOro i MiXkHapoZJHOTO CIIiBTOBapHUCTBa.

Y nepiuomy posaini npeacrasaeHoi moHorpadii «IIpodecis
BUMTEJIS y CBITOBOMY OCBITHbOMY IIPOCTOPI» PO3IVIAAAKTHCS K-
TaHHA 100 YYUTeA 9K iIHHOBaTOpa Ta iHTerpaTopa i ioro posiy
BU3HA4YeHHI Ta peaJiizalil cTpaTeriyHux 3aBJaHb PO3BUTKY €BPO-
MelCbKOTO CyCcHiJIbCTBa. AKIIEHTYEThCA yBara Ha MiATOTOBL Ie-
Jarora JJisl HallioHaJIbHOI CUCTEMM OCBITH B €EBPOIENCbKOMY OC-
BiTHbOMY Cepe/loBMIL SIK 0COGJUBOrO 3aBJaHHS, OCKIJIbKU came
y4UuTesb BifjloBiJa€e 3a GopMyBaHHS BiJIbHOI 0COGUCTOCTI, 1110 He
TiJIbKM NOBUHHA BOJIOZAITH NEBHOI CYKYINHICTIO 3HaHb i npode-
CIHHOI KOMIIETEHTHICTIO, ajie i MOEJHYBaTH iHTeJeKTyaJbHUN
MOTeHLiaJ 3 MOPaJIbHOIO CBIZJOMICTIO Ta rPOMaJaHCHKOIO BiANo-
BiZla/IbHICTI0. BUOKpeMJIeHO OCHOBHI TeHeHLil y MiAroTOBLi BYU-
TeJIsl B EBPONENCbKOMY KOHTEKCTI, 10 NOJIATAI0Th y: BpaxXyBaHHI
CYy4aCHUX TeHJEeHLid PO3BUTKY HAayKH i eKOHOMIKH y 3MICTi miJ-
rOTOBKM BUMTeJIsI Ta YMOB Ipali nejarora (gemMorpacdiyHa i reH-
JlepHa NoJliTUKa, 3apob6iTHA NJ1aTa TOoLO); akTyasisalil HaBYaHHSA
BIIPO/IOB:K XKUTTSA Ta MiJBUIIleHHS KBastidikaii; akTuBizanii Mix-
HapoAHOI MOGIJIbHOCTI; PO3BUTKY iMi/Ky BUMTEJNbCbKOI Npode-
cii. [IpencraBieHo mMogesi i npuHUUNU NPodeciiHOro PO3BUTKY
BUMTeJIB B ABCTpaJlii, NirOTOBKU Nefjarora No4yaTKoBOI LUKOJIHU Y
CiioBaubkiit Pecniy6tii Ta HaroJiomieHo Ha 0CO6/IMBOCTSX GOpMy-
BaHHA NpodeciiHUX KoMNeTeH il BUuTe B y [10J1bIIIi.

Apyruit poszin «IligrotoBka BYUTeENA B yMOBAax €BpOIen-
CbKoOi iHTerpauii» npucBssYeHO BUCBIT/IEHHIO 0CO6IMBOCTEN MPO-
deciitHol niaroroBky BuUMTeNiB y KpaiHax [liBgeHHoi €EBponu y
XXI cToniTTi, niAroTOBLI NefaroriyHoro nepcoHaty AJd CUCTeEMHU
ocBiTH gopocauxy CIIA, Mall6yTHIX yuHUTe 1iB IO4aTKOBUX KJIAaciB
y KoJle/pKax Ta YHiBepcuTeTax YropuiuHu, poJi npodeciiiHo-ne-
JaroriyHoi OCBITH B HalliOHaJIbHIN cTpaTerii po3BUTKY CloBeHil.
[linkpecaroerbes, wo 3 noyatky XXI cToOJTTA cUCTeMU OCBITH
6isp1IOCTI EBpONENCHKUX KpaiH PO3BUBAIOTLCS B PYCJIi, L0 CTa-
JIO TOBOPOTHUM MOMEHTOM Yy BU3HA4Y€HHI MOJITUKHU | IPAKTUKHU
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YuuTenb: BuMipu npodeciiHOro cTaHOBIEHHS i MiXKHapoZHOI OCBITH

¢byHkuioHyBaHHS EBponelicbkoro Coro3y 3arauoM i GopMyBaHHS
CcTpaTerii po3BUTKY OcBiTH. 30KpeMa, moJioxkeHHs JlicaboHChKOT
cTpaTerii cnpssMoBaHi Ha moJiiniieHHsI IKOCTi Ta epeKTUBHOCTI
CHUCTEM OCBITH 3 ypaXyBaHHAM HOBHUX 3aB/laHb, 1110 CTOATH Iepe/,
«CYCHiJIbCTBOM 3HaHb», Ha POpPMyBaHHS NOBHOLiHHOI 0COBUCTO-
cTi Ta ii npodecifiHol NiArOTOBKU 3 ypaxyBaHHSAM 3JJaTHOCTI aK-
THUBHO OpaTH y4yacTb Yy CYCHiJIbHUX Ipoliecax, aJanTyBaTUCS L0
KYJIBTYPHOI, €THIYHOI Ta MOBHOI Pi3HOMAaHITHOCTI, IKa iCHYE B
CKJIQJITHOMY COLiaJIbHO-MOJIITUYHOMY CepeJloBHUILi EBPONHU i MiX-
HapoAHOTrO ciBTOBapUCcTBa. OCHOBHUMH LIJIIMH €BPOIENHCbKOT0
NPOCTOPY BHUILLOI OCBITH Ta MiATOTOBKM BUYUTEJISI HAa MallGyTHE
necatuaitta XXI CTONTTS € AKicTb i 3a6e3neYeHHs MepeBar Ha
OCHOBI ypi3HOMaHITHEHHs Ta MOJepHi3anil OCBiTHIX mporpam,
NPUHLMIIB AOCTYNHOCTI, iHTepHalioHa i3anii, auBepcudikarii,
¢dbiHaHCyBaHHS BULLO1 OCBITH.

Y TpeTboMy po3aini «OcobucTticHo-npodeciiHUNA pO3BUTOK
Malb6yTHbOr0 mejarora» Npe3eHTOBAaHO pe3yJbTaTH HAyYKOBUX
JOC/TiIpKeHb 1010 MPaKTHUKO-OpiEHTOBAHOTO Nifxony y ¢opmy-
BaHHI nejaroriudoi MalcTepHOCTi MalOyTHIX y4yUTeJiB Mo4aT-
KOBHX KJIaciB, 0COGJIMBOCTEN MiJIFOTOBKU MaHOGYTHIX y4UTeJiB
M0YaTKOBUX KJIaciB J10 podeciiiHol [Jisi/IbHOCTI B yMOBaXx iHKJIO-
3MBHOTO OCBITHBOTO CepeJIoBHINA, /[0 BUKOPUCTAaHHA iHpopMa-
LIMHUX TEXHOJIOTIM Ha YpOKaxX NPHUPOAO3HABCTBA, [0 BUKOPH-
CTaHHA JUJAKTUYHUX eJIEKTPOHHHUX PeCcypCiB Ha YpOKax yKpaiH-
CbKOI MOBHM Ta JIITepaTypHOTO YUTAaHHSA B MOYATKOBIM LIKOJI Ta
ocobyinBocTel nmpodeciiHOTO CTaHOBJIEHHS eJlarora B yMoBax
CYy4aCHOTO OCBITHbBOI'O IPOCTOPY.

BpaxoByroouMu MOJIOXKeHHA «3arajbHOEBPONENCBKUX PpEKO-
MeHJalid 3 MOBHOI OCBITH» IIOJAO MNiATPUMKH EBPOINENUCHKOI
MOGiJIbHOCTI, B3aEMOpPO3yMiHHSA i cniBmpalli Ta mo/Ao/aHHS yIe-
peKeHHH I JUCKpUMIiHALil NIJIAXOM KpalLloro BOJIOAIHHA Cydac-
HUMHU €BPOINENCbKMMU MOBAaMHU [Ji NMOJIETIIeHHS CIIJIKyBaHHA
¥ B3aeMoJil MiXK €BponmelMUAMM 3 pi3HMMHU DPiJHUMH MOBaMH,
po3ainu MoHorpadii npeacTaB/eHi YKpaiHCbKOIO, aHIVIIHCBKOIO,
CJIOBALIbKOIO 1 NOJILCbKOIO MOBaMHU. lle BiAnoBizae npuHuUIIaM
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Pozgin 1. [Ipodecis BunTess1 y CBITOBOMY OCBITHBOMY NPOCTOPi

PO3IIUPEHHS] KOMYHIKaTUBHUX MOXJIMBOCTEH 0COBHUCTOCTI y €B-
poneifcbKOMY CyCHiJIbCTBi Ta CTaHOBJIEHHIO edeKTUBHOI €BpO-
neicbKoi cucTeMHu 06MiHy iHdopMaLi€ro.

ABTOpPCbKHUH KOJIEKTUB BHCJOBJIIOE UMDY BASAYHICTH 3a
LiHHI Ta ToOJIepaHTHI pekoMeHJaLuii peueH3eHTaM IpuHi Bacu-
jaiBHi Ko3y60BChbKil, JOKTOpPY MeAarorivyHux Hayk, mpodecopy,
3aBijglyBauy kade pu 3arajbHOI MeJaroriku Ta Nnejaroriku BU-
ol wkosu JABH3 «Yxropoacbkui HallioHa/IbHUWA YHIBEPCUTETY,
Harauii BanentuniBHi [1a3topi, JOKTOpy NeJarorivyHux Hayk, J0-
LleHTy, 3aBifyBauy kadeapu aHrilcbkoi MoBU HauioHasbHOro
aBiauiiiHoro yHiBepcuteTy (M. KuiB), Penati Opocosiii, jokTopy
dinocodii B ranysi nemaroriku, npodecopy, 3aBigyBady kadpeapu
nejaroriku Yuisepcutery imesi I1. H. llladpapuka B Komune (Crio-
BalbKa Pecny6.iika).

AnpecyeTbcs paxiBLsaM, fIKi 3aiiMalOTbCs HAYKOBOMO i npode-
ciliHO-TIefjaroriyHo AisA/IbHICTIO 3 03HaUYEeHOI MPO6JIEMH Y BUIL I
LIKOJIi, JJOKTOpaHTaM, acnipaHTaM Ta CTYAeHTaM IeAaroriyHux
creniaJibHOCTEH, YCiM, XTO L[iKaBUThCA Cy4aCHUMHU MPOGJIeMaMHu
PO3BUTKY NejaroriyHoi ocBiTH i npodeciiiHoi NirOTOBKHU.
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PREFACE

In the 21st century, the teacher became the central figure of
social transformation. From his image, social position, value-based
attitudes depend on the results of each person’s professional
ability. The uniqueness of the teaching profession also lies in the
fact that, by creating the conditions for stimulating the activity of
their pupils, thinking and analyzing a complex of heterogeneous
tasks, the teacher is creatively actualized, using his own creative
resources (I. Ziaziun).

The domestic system of training future teachers is aimed at
the formation of spiritual phenomena that have a personal mean-
ing and serve as guidelines for human behavior and the forma-
tion of life and professional attitudes. The system of values of the
teacher - his inner world, which arises mainly as a result of the
process of his professional and pedagogical training in higher
education institutions. The spiritual development of the teacher’s
personality is carried out more qualitatively and thoroughly in
conditions where the axiological component is a priority in the
content of vocational training, which implies the necessity of in-
volving the teacher in methodological, theoretical and applied
knowledge about values, their nature, mechanisms and develop-
ment mechanisms, about professional and pedagogical values that
characterize the professional formation and self-improvement of
the personality of a modern teacher.

At the same time, the system of socio-economic relations, not
only in Ukraine but also at the international level, has a considera-
ble influence on the formation of the personality of the teacher, on
determining his role in society. According to systematic interna-
tional research, in particular the Organization for Economic Coop-
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eration and Development, in the PISA (Program for International
Student Assessment); The PIRLS (Progress in International Read-
ing Literacy Study) International Association for the Evaluation of
Academic Achievement and Monitoring Study, is listed as a lead-
er in school education, with particular emphasis on the selection
and training of teachers, Canada, a group of countries of Southeast
Asian and Pacific countries (Singapore, Republic of Korea, Taiwan,
Hong Kong, Japan), from Europe - Finland and Belgium.

Teacher training and its role in the formation of European so-
ciety were considered by both domestic and foreign researchers in
philosophical and educational aspect (V. Andrushchenko, V. Bykov,
I. Bekh, V. Kremen, L. Lukyanova, N. Nichkalo, N. Protasova, L. Sigae-
va, 0. Spivakovsky), and psychological and pedagogical aspect (0. An-
ishchenko, O. Antonova, R. Bernatova, A. Vasilyuk, I. Vyshnevskaya,
D. Garrison, S. Goncharenko, T. Dmytrenko, I. Ziaziun, B. Kasacho-
va, A.Krushevskaya, E.Lemanska-Levandovskaya, Y. Mikhalsky,
D. Lesyak, L. Lukyanova, M. Magda-Adamovich, E. Nelin, N. Nichkalo,
L. Nos, L. Pukhovska, O.Ribalka, A. Sbrueva, T. Sorochan, G. Sotska,
G. Tovkanets, L. Khomich, Z. Chepar, O. Yankovich and others).

The monograph presents the materials of scientific research
of teachers of the Department of Theory and Methodology of Ele-
mentary Education of the Mukachevo State University, conducted
within the framework of the scientific theme 0115U001797 «Pro-
fessional teacher training in the context of European integration
processes» and the results of scientific achievements of research-
ers, graduate students and doctoral students on the scientific
problem of the RK Ne0117U001070 «Trends in the Development
of Adult Education in Developed Countries of the World» Institute
for Teacher Education and Adult Education of the National Acade-
my of Pedagogical Sciences of Ukraine (Kyiv) named after Ivan Zi-
aziun, PreSov University (Slovak Republic), Czestochowa Universi-
ty (Poland), with which agreements on cooperation in the field of
education and science have been concluded.

The purpose of the monograph is to substantiate the role of
the teacher and his professional development in the context of so-

13
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cio-economic modernization of the European and international
community.

The first section of the presented monograph, «The Teach-
er’s Profession in the World Educational Space», addresses the
issue of the teacher as an innovator and integrator and his role in
defining and implementing the strategic goalsof development of
European society. The emphasis is placed on preparing the teach-
er for the national education system in the European educational
environment as a specific task, since it is the teacher responsible
for the formation of a free personality, which not only must pos-
sess a certain stock of knowledge and professional competence,
but also combine intellectual potential with moral awareness and
civil liability. The main tendencies in teacher training in the Euro-
pean context are distinguished, which are: taking into account the
current tendencies of development of science and economy in the
content of teacher training and teacher working conditions (de-
mographic and gender policy, wages, etc.); actualization of lifelong
learning and advanced training; enhancing international mobility;
developing the image of the teaching profession. The models and
principles of professional development of teachers in Australia,
the training of elementary school teachers in the Slovak Republic
and the peculiarities of the formation of professional competences
of teachers in Poland are presented.

The second section, «Teacher Training in European Integra-
tion», focuses on the specificities of teacher training in Southern
Europe in the 21st century, training teaching staff for the adult
education system in the United States, future elementary school
teachers in Hungarian colleges and universities, the role of pro-
fessional and pedagogical education in Slovenia’s national devel-
opment strategy. It is emphasized that since the beginning of the
21st century, education systems in most European countries have
evolved, which has been a turning point in defining policies and
practices for the functioning of the European Union as a whole
and formulating education development strategies, ie the Lisbon
Strategy, whose provisions are aimed at improving the quality

14
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and efficiency of education systems taking into account the new
challenges facing the «knowledge society», the formation of a
full-fledged personality and his professional training, taking into
account the ability to actively participate in social processes, to
adapt to the cultural, ethnic and linguistic diversity that exists in
the complex socio-political environment of Europe and the inter-
national community. The main goals of the European Higher Edu-
cation Area and teacher training for the coming decade of the 21st
century are quality and benefits through the diversification and
modernization of educational programs, the principles of accessi-
bility, internationalization, diversification, higher education fund-
ing.

The third section «Personal-professional development of the
future teacher» presents the results of scientific researches on the
practice-oriented approach in the formation of pedagogical skills
of future primary school teachers, preparation of future primary
school teachers for professional activity in the context of inclu-
sive education, to the use of information technologies in science
lessons, to the use of didactic electronic resources in Ukrainian
language lessons and literary reading in elementary school, and
the peculiarities of teacher’s professional development in the con-
ditions of modern educational environment.

Having regard to the provisions of the ‘Common European
Guidelines on Language Education’ in support of European mobil-
ity, mutual understanding and cooperation and the elimination of
prejudice and discrimination through better command of modern
European languages to facilitate communication and interaction
between Europeans with different mother tongues, sections of the
monograph are presented in Ukrainian, English, Slovak and Polish,
which is in line with the principles of enhancing the communica-
tive capacity of the individual in European society and establish-
ing an effective European information exchange system.

The author’s team expresses sincere gratitude for valuable
and tolerant recommendations to the reviewers of Irina Vasylivna
Kozubovskaya, Doctor of Pedagogical Sciences, Professor, Head of
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the Department of General Pedagogy and Pedagogy of the High-
er School of Higher Education of Uzhgorod National University,
Natalia Valentinovna Paziuri, Doctor of Pedagogical Sciences, Asso-
ciate Professor, Head of the Department of English at the National
Aviation University (Kyiv), Renata Orosova, Doctor of Philosophy
in Pedagogy, Professor, Head of the Pedagogy Department of the
University named after P.Y. Safarika in Kosice (Slovak Republic).

It is addressed to specialists who are engaged in scientific
and professional-pedagogical activity on a particular problem in
higher education, doctoral students, graduate students and stu-
dents of pedagogical specialties, to anyone who is interested in
contemporary problems of development of pedagogical education
and vocational training.
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1.1. TEACHER IN THE STRATEGY
OF DEVELOPMENT EUROPEAN SOCIETY

Anna Tovkanets

The dynamics of globalization processes cause significant
changes in socio-cultural realities, including education. However,
in modern conditions, education is the most important factor in
the steady progressive development of society, because, on the
one hand, it guarantees the preservation and translation of the ac-
cumulated cultural experience, and, on the other hand, relying on
it, provides the output of society to new levels of knowledge. In a
globalized world, where competition is largely based on the abili-
ty to maintain and develop knowledge and science, education has
become one of the dominant components of social development.

Teacher training for the national education system in the Eu-
ropean educational environment is a special aspect, because it is
the teacher who is responsible for the formation of a free person-
ality, which not only must have a certain amount of knowledge and
professional competence, but also combine intellectual potential
with moral consciousness and civic responsibility. A distinctive
feature of pedagogical education is its system-forming nature, a
kind of «locking the system on itself», because the specialist, fol-
lowing the logic chain «school-qualification-production», actually
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returns to the starting point, but in a new quality, providing re-
production and further development of the educational system. In
this regard, the process of harmonization of European education
to train highly qualified teaching staff requires special attention.

The «Europe 2020» strategy identifies common EU objec-
tives to solve problems of education and training systems: pro-
viding lifelong learning and mobility, improving the quality and
effectiveness of education and training, promoting equity, social
cohesion and active civic position, enhancing creativity and inno-
vation, including entrepreneurship, at all levels of education and
training.

For education were established the following targets by 2020:
to provide secondary education for young people 18-24 years of
not lower than 10 percent, at least 40% of people aged 30-34
years should receive higher education, at least 15% of adults have
to take part in lifelong learning, at least 20% of graduates of high-
er education institutions and 6% of thoseaged 18-34 years with
initial professional qualification have to upgrade their qualifica-
tion abroad, and the share of graduates must be at least 80%.

Active efforts of the European scientific and pedagogical
community to modernize pedagogical education, political support
of this process at the national and regional levels contributes to
the creation of a European education space. To the basis of a uni-
fied structure of the European quality of pedagogical education is
laid down and approved by the European Commission «Unified
European principles for the definition of pedagogical competen-
cies and qualifications» (2004).

They stipulate the following requirements for the education-
al and professional development of teachers:

a) the availability of higher university or equivalent voca-
tional education as a condition for professional teaching;

! Implementation of «Education and Training 2010» work programme.
Working group A «Improving the education of teachers and trainers». Progress
report. - Brussels: European Commission. Directorate - General for education
and culture, September, 2004. - 74 p, c. 2-3
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b) the formation of professional competencies in the context
of the prospect of continuing education and development;

c) the process of continuous professional development is a
shared responsibility of individuals and institutions with-
in the framework of the partnership of teachers, schools,
employers, parental associations, students and adminis-
trations of educational institutions;

d) mobility of teachers as an integral part of their vocational
education and development at all its stages, which is con-
sidered as a factor contributing to the development of an
optimal educational environment;

e) formation of the European dimension as an important
component of the content of pedagogical education;

f) providing appropriate professional support to those who
provide pedagogical education;

g) effective support for the development of new academic
research in the field of education by the structures of the
European level?.

In the context of this action guide is the strategic framework
«Education and Training 2020» approved by the Council of the Eu-
ropean Union.

Analysis of scientific research?, statistical data* and strategic
guidelines® give grounds to identify the main trends in teacher
training in the European context, which we believe are: taking into

2 Implementation of «EducationandT raining 2010» work programme.
Working group A «Improving the education of teachers and trainers». Progress
report. - Brussels: EuropeanCommission. Directorate - General for education
and culture, September, 2004. - 74 p.

3 Kpemenb B.I. «CycmniibcTBO 3HaHb» Y BUMipax Cy4acHUX [{UBiIi3alii-
Hux BUKJUKiB. Edukacijazawodova i ustawniczna. 2016. Ne1. C. 45 - 16.

*  Xasonen T. CnpaBezsinBasi IJio6anu3anusi: Co3/ilaHle BO3MOXKHOCTEN
JL14 BCeX: I0KJ1a/, BceMupHOM KoMuUCCHM 110 COLMa/IbHBIM aclieKTaM Ivlobaju3a-
uuu / T. XanoneH, b. YunbsiMMkana. XKeneBa: Bropo MOT, 2004. C. 120.

5  HauioHasbHa cTpaTeris po3BUTKY OCBiTH B YKpaiHi Ha mepiog 1o
2021 poky (cxBasieHO Yka3oM IlpesupenTta YkpaiHu Bix 25 uyepBHs 2013 p.
Ne344 /2013 / URL: :http://www.president.gov.ua
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account the current trends in the development of science and eco-
nomics in the content of teacher training and working conditions
of the teacher (demographic and gender policies, wages, etc.); up-
dating of studies during life and advanced training;activation of
international mobility; developing the image of the teaching pro-
fession®.

The consideration of modern trends in the development of
science and economics in the content of teacher training and the
provision of working conditions for the teacher is one of the areas
of pedagogical education. In the training of teaching staff on a Eu-
ropean scale, a number of issues are identified, including gender
policy, age characteristics, working conditions, labor market.

The analysis of scientific and statistical sources testifies to
the tense situation in the context of gender policy in the pedagog-
ical environment. For example, in the general secondary educa-
tion system in the countries of the European Union, the majori-
ty of teachers are women, only about one third - men. Moreover,
the trend is to reduce the percentage of men in the profession of
teacher: if among those over 60 years old, the percentage of men
was 42%, then the following age categories declare decline: 50-59
y.0.-32%, 40-49 y. 0. - 31%, before 30 y.0.-29%’.

The average age of the teaching staff in the European Union
is as follows: before 30 y. 0.- 9%, 31-39 y. 0. - 24%; 40-49 y. 0. -
29%, 50-59y. 0. - 30 %; over 60 years - 9%?8 (Figure 1), which also
shows a not very positive trend towards gender equalization in
the field of the teaching profession.

One of the many key determinants of the educational envi-
ronment is the wage level of teachers, which, as statistics show,
are not sustainable in European countries. In particular, the salary

¢ Hwuukaso H. I. Po3BUTOK npodeciiiHoi 0CcBIiTH i HABYaHHS B KOHTEK-

cti eBponeiicbkoi inTerpanii / H. I. Huukano // [leparorika i ncuxosoris. 2008.
Ne 1(58).C. 57 - 69.

7 Zdroj: Eurydice. Profese ucitele v Evropé Zprava Eurydicepraxe, nazo-
rya pristupy c. 22.

8  Eurydice, nazakladéudaji Eurostatu/UOE [duben 2015]
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Fig. 1.Percentage of men and women among teachers of general
secondary education in the countries of the European Union.

of a teacher in the system of general secondary education per day
varies from 47.1 euros (Romania) to 206.2 euros (Spain) (Fig. 2)

A comparative analysis suggests that the salary of the Ukrain-
ian teacher is extremely low, since in Ukraine the minimum wage
is roughly 7 euros per day, the maximum is 15 euros per day’.

Regarding the professional training of teachers, future teach-
ers in European countries must have a bachelor’s or master’s
degree of higher pedagogical education. The minimum period of
teacher training is from four to six years. The peculiarity of the
training of subject teachers for the middle level of education
is that, in addition to knowledge of the subject, future teachers
must acquire professional pedagogical skills. Their professional
pedagogical training must include both the study of psychological
and pedagogical theory and professional pedagogical practice in
schools.

9  CraBka ¢axiBus BunTeJss B 2018 poui B Ykpaiui http://2018.pp.ua/no-
vini-2018/2813-stavka-fahvcya-vchitelya-v-2018-roc-v-ukrayin-tarifna-stka.html
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Fig. 2.Maximum and minimum wages of teachers
in European countries®’.

10 Evropskdkomise/EACEA/Eurydice, 2015. Profese uclitele v Evropé:
praxe, nazory a piistupy.ZpravaEurydice. Lucemburk: U¥ad pro publikace Evrop-
ské unie., s. 27
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It should be noted that for the quality of education, the first
years of professional pedagogical activity are decisive. When im-
plemented in practice, newly qualified teachers perform all or
many tasks for experienced teachers that require intensive work
of the teacher and requires constant supervision of his work. In
the EU countries, there is a practice of providing methodologi-
cal assistance to the teacher on practical work in the first years
of professional activity through mentoring, individual interviews
and consultations with guidance or colleagues, participation in
thematic seminars, trainings (team training), network learning
(ICT), studying the experience of senior colleagues, participation
in cooperation with other schools, pedagogical observation with
the obligatory conduct of diaries and analysis of types of educa-
tional activities, etc.!'There are countries where introduced at
acquiring practical experience like pedagogicalinternship, that is,
the system of initial qualification improvement for graduates of
higher educational institutions, regardless of the subordination
and form of ownership, after which they are awarded a pedagog-
ical qualification - specialist of certain profession (partly in Bel-
gium, UK, Greece, Poland, etc.)'%

In some countries, the implementation phase is limited by
mentoring. The participation of mentors in the program at the be-
ginning of the pedagogical career of a young specialist increases
the quality of pedagogical education and pedagogical practice.

Further training of teachers in European educational
space, certification trainingacquirenew qualities. Formal and tra-
ditional types of training, such as courses, seminars, conferences,
are largely represented in almost all education systems. However,
there are other forms of certification training with activities based
on partnership and cooperation, less structured and focused on

1 Eurydice, nazakladéudaji TALIS 2013 (viztabulka 2.11 v Priloze).

12 Evropska komise /EACEA/ Eurydice, 2015. Profese ucitelev Evropé:
praxe, nazory a piistupy. Zprava Eurydice. Lucemburk: Ufad pro publikace Ev-
ropské unie,, s. 49
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Types of methodical training

Monitoring and maintaining
diaries

Cooperation with other
schools

Consultations of colleagues

Learning through the virtual
environment

Trainings

i M Types of

Courses, seminars 60,00% yp '
methodical

Planned conversations with training

management or colleagues

Mentoring

100,00%

Fig. 3.Types of methodical training of young teachers of secondary
education institutions in European countries.

direct participation. There are also types of further training and
certification training that uses digital technology. The forms or
schemes of participation in continuing education are not the same
for all European countries and have significant differences, de-
pending on the educational policy of the country and the peculiar-
ities of social, political and economic development.

In some countries (the Netherlands, Sweden)"?® certification
training and further training are not considered to be professional

13 Evropskakomise/EACEA/Eurydice, 2015. Profeseucitele v Evropé:
praxe, nazory a piistupy.ZpravaEurydice. Lucemburk: U¥ad pro publikace Evrop-
ské unie,, s. 65
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duties, there is no need for a career, there are no clearly defined
terms and the number of topics that are required for enrollment of
the relevant education. And, as a rule, the statistical indicators of
the quality of school education in these countries are lower than
the average in the EU. On the other hand, if further training is con-
sidered to be a professional duty, a prerequisite for promotion,
there is a tendency to exceed these EU average indicators.

Needs to further education of teachers (Figure 4) aimed at
improving ICT skills (38.9%), the study features educational work
with children with special needs (37.5%), the application of inno-

Educational needs of teachers in the system of professional
development

Teaching students with special educational 37/50%
needs
ICT skills 38,90%
New technologies in the workplace 36,60%
Training and career counseling 31,50%
Student's behavior and leadership in the 28 90%
group !
Methods of assessment of students 30,80%
Pedagogical skills in the teaching of their 31,50%

own subject
A —— 7 M Educational
Methods of developing interdisciplinary

29,20% needs of
competencies .
4 teachers in
Teaching in a multicultural or multilingual 24,700 the system of
environment | professional
development
Knowledge of the subject 24,60% velop
Management and administration in school 9,10%
Knowledge of the curriculum 21,00%

0,00%1  0,00%2 0,003 0,00% 40,00%

Fig. 4. Educational needs of teachers in European countries in the system
of professional development.
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vative technologies in educational process regardless of the sub-
ject, which a teacher teaches (36.6%). The topics of school admin-
istration (19.1%) are the least in demand**.

In the process of theoretical and methodological training of
teachers, the following is relevant: using of experience in learning
practice; forming skills to work in teams, developing projects and
participating in international cooperation; the ability to carry out
pedagogical and educational activities in the conditions of cultural
pluralism; the expansion of knowledge about different European
educational systems, in particular, how they solve today’s prob-
lems in school education and pedagogical preparation.’.

International mobility of teachers. International mobility
of teachers is important for several reasons: it provides direct con-
tact with another education system, which may differ in approach-
es to learning, methods of organization of educational activities,
which leads to a critical analysis of their own teaching methods,
creative exchange of ideas and experience with foreign colleagues;
helping to overcome the doubts about other teaching methods
they offer, the ability to directly monitor their using and the im-
pact on students that can motivate teachers to acquire new skills
and apply their own innovative approaches, initiate discussion
about their own approaches with educators in another education-
al institution, and thus developing with a sense of greater self-con-
fidence and professional recognition; realization working visits of
foreign language teachers, which will promote the development of
language skills that are especially important for those who teach
contemporary foreign languages; promoting the dissemination of
best practices, encouraging colleagues to share information, ideas

14 Evropskdkomise/EACEA/Eurydice, 2015. Profeseucitele v Evropé:
praxe, nazory a piistupy. Zprava Eurydice. Lucemburk: Utad pro publikace Evro-
pské unie. s. 67

15 Pekomenganiss NR (99) 2 Komitety Mminictpie Pagu €Bponu «IIpo
cepefiHIO ocBiTY» [EnekTpoHHUH pecypc]. - Pexxum poctyny: http://uazakon.
com/document/spart63/inx63174.ht
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and experiences in order to attract and support the entire school
community to virtual or physical mobility (for example through
European cooperation projects).26.

The purpose of international internships for teachers is dif-
ferent: improving the knowledge of foreign languages, most often
English, studying educational and socio-economic phenomena
and processes, studying the literary process and improving the
skills of reading and writing, deepening knowledge of the natural
sciences, deepening knowledge of mathematics, etc.

At the same time, it should be noted that the positive factor
of international mobility of teachers within the EU framework is
the inclusion of students into international mobility (student sup-
port on international travel (44.2%) and conducting scientific re-
search (20%) (Fig.5). In the EU countries, with the exception of
Iceland, in particular, teachers of foreign languages take part in
mobility programs. Teachers of natural sciences and mathemat-
ics in the European Union least frequently use international travel
for professional reasons. Their share of international mobility is
less than 20%. Based on these trends, Iceland is a significant ex-
ception because it has the largest share of teachers, which take
part in international mobility, whose involvement in professional
activities abroad is constantly high regardless of the subject they
are teaching.

The most important source of mobility financing is the Euro-
pean program Erasmus +.

Documentary sources indicate that almost a quarter of teach-
ers traveled abroad for professional reasons within this European
program, compared with 10% of those teachers who was financed
by national or regional programs. Note that the availability of a
national program (at the highest level) optionally leads to an in-
crease in the share of funding for the participation of teachers in
international mobility.

16 Evropskadkomise/EACEA/Eurydice, 2015. Profeseucitele v Evropé:
praxe, nazory a pifstupy. Zprava Eurydice. Lucemburk: Utad pro publikace Ev-
ropské unie. 138 / C. 85.
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The purpose of international mobility of teachers, the average of the EU

Study of other subjects 8,00%
. M The purpose of
Conducting scientific research 0,00% international
| mobility of
Establishing contacts with 30,00% teachers, the

educational institutions of other... average of the EU

Teaching within the framework of 35,00%
pedagogical education

Accompanying students on 44,20%
international trips

Improving the knowledge of 50,00%
foreign languages

0,00%2 0,00%4 0,00% 60,00%

Fig. 5.The share of teachers by definition of the goal of international
mobility in the European Union'’.

The share of funding for international mobility of teachers in the EU

_ M The share of funding
for international
International mobility on the . mobility of teachers
basis of national and regional ,90% in the EU
programs
International mobility on the 4,50%
basis of Erasmus +

0,00%1 0,00%2 0,00% 30,00%

Fig. 6.The share of teachers of lower secondary education (ISQED 2) that
participated in international mobility, 2013.

17

Evropska komise /EACEA/Eurydice, 2015. Profese ucitele v Evropé: praxe,
nazory a piistupy. Zprava Eurydice. Lucemburk: Ufad pro publikace Evropské unie
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According to TALIS, 2013, only one country - Hungary - pro-
vides funding for national programs for international mobility of
teachers (21%) higher than Erasmus + (17.0%) 8.

For Ukrainian education and science, in order to ensure the
country’s labor potential and increasing the competitiveness of high-
er pedagogical education, now it is very important to promote: the
organization of branches of foreign pedagogical institutions of higher
education that can carry out educational activities on conditions of
franchising (foreign institution of higher education gives permission
to the local educational institution for the use of educational pro-
grams and the issuance of their diplomas); programs - «twins» (in
both institutions of higher education students of the same courses
training with the same textbooks and take the same exams, while, as
a rule, local teachers teach them); mutual recognition of programs,
etc.'’; export of educational services, which is understood as the com-
plex of organizational measures of the subjects of the national educa-
tion system for realization on a commercial basis educational servic-
es to the consumer both on the territory of the country and abroad
in order to fulfilling of needs of the foreign consumer of services; to
raise the international reputation and competitiveness of pedagogi-
cal universities, which distinguish the educational institution’s ability
to provide the appropriate quality of training of specialists of the cor-
responding direction and specialty; the ability of students of this edu-
cational institution to acquire the necessary professional knowledge
and skills; the ability of employers to really evaluate the readiness of
graduates of higher education institutions for their respective profes-
sional activities; realization of programs of distance education, which
enables to provide transfer and assimilation of knowledge, promotes
formation of skills and methods of cognitive activity of the person,

18 Eurydice, nazdkladéddaji TALIS 2013 Evropska komise/EACEA/
Eurydice, 2015. Profeseucitele v Evropé: praxe, ndzory a pristupy. Zprava Eury-
dice. Lucemburk: Utad pro publikace Evropské unie. C. 94.

19 CarunoBa 0.B. HTepHanuoHanu3auus — MPUMEHUTEJBHO K coe-
peBbiciieroo6pazoBanus / O. B. CarunoBa [EnexkTpoHHuil pecypc]. - Pexxum zo-
ctyny : http://www.lib.kture.kharkov.ua/ua/elexh28/4.php
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which occur with the indirect interaction of remote from each other
participants of training in a specialized environment, which is cre-
ated on the basis of modern psycho-pedagogical and information-
al-communication technologies®.

Ensuring theattractiveness of the pedagogical profes-
sion. The need to attract more qualified staff to the teaching pro-
fession is becoming increasingly important in Europe. Almost all
European countries or regions are informed about the steps that
should help to anticipate the prospects for the labor market and
providing the education industry with skilled pedagogical staff,?!
in particular at the level of general secondary education?.

Among the indicators that directly affect the attractiveness of
the teaching profession, is, firstly, the perception of the pedagog-
ical profession itself by teachers, and secondly, the assessment of
its by society and the state.

In the countries of the European Union, at the beginning of
the 21st century, measures are being taken to increase the social
prestige of the teaching profession, the improvement its image,
the material conditions of the educational sector, providing a fa-
vorable contemporary educational environment.

The attractiveness of the teacher’s profession is influenced by
the culture of interaction in the educational environment: giving
teachers the opportunity to take an active partin decision-making in
the school; providing parents and community representatives with
the opportunity to participate actively in decision-making on school
issues or to provide qualified legal or financial advice; providing op-
portunities for students to take active part in decision-making on

20 ToBkaHeub [.B. EkoHOMiuHa ocBiTa y Buiii mikoi Yexii i CioBauuu-
HU y XX cToJiTTi: [MoHorpadis] / 3a pex. H.I.Huukano.K.: Kouzgop, 2013.C. 30

21 Michalski Jaroslaw. Pedeutolohicznekon teksty edukacij i ustaw-
nicznej. Edukacija zawodova I ustawniczna. 2018. Ne 3. C. 192.

22 ToBkaHelb [.B. TeHeHILil PO3BUTKY €BpONENHCHKOI BUILOI OCBITH Ha
noyatky XXI cronitts // HaykoBuil BicHuKk Myka4iBCbKOro Jep>KaBHOIO YyHi-
BepcuTtety, 2015 Cepis «Ilegarorika ta ncuxosoris». Bunyck 1 (1). C. 31.
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school problems; application of the principle of joint responsibility
for the functioning of an educational institution; creation of atmos-
phere of mutual support and cooperation in school, etc.z.

Job satisfaction and perception of profession-specific values
are good indicators for assessing the attractiveness of the profession
for those, who practicing it. The satisfaction of a teacher’s work, as a
rule, does not depend on age, sex, or length of service. Teachers who
are satisfied with their school environment are also happy with their
vocation and vice versa. Some internal factors, such as the assess-
ment of the teacher’s work, the atmosphere of mutual cooperation
and the good relations between teachers and students, are positively
correlated with a higher level job satisfaction. With regard to these
factors, it is really important for teachers to believe that their work
is not only an administrative task, but that it actually contributes to
their professional development, as well as ensuring the decentrali-
zation of school management, when they can express their views on
school leaders, parents and students, and when everyone also has
their share of responsibility. The variable that greatly affects the job
satisfaction is the relationship between teachers and students and
the feeling that teachers and students are working well.

The current global socio-economic and technological context
has put education at the heart of the European strategy of sus-
tainable competitiveness and development. Efforts should focus
on the ability of teachers to meet new challenges due the need
to expand and improve their professional competencies. Chang-
es in technology, society and models of responsibility require that
teachers constantly evaluate their skills and work more effectively.

Aiming at ensuring the quality of pedagogical education
and pedagogical activity, creating the appropriate conditions
for pedagogical activity.

Strategic framework «The education and training 2020» (ET
2020), endorsed by the Council of the European Union, now is a

2 Evropska komise/EACEA/Eurydice, 2015. Profese ucitele v Evropé:
praxe, nazory a piistupy. Zprava Eurydice. Lucemburk: Ufad pro publikace Ev-
ropské uniec/ 113.]
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benchmark for action in these areas. The quality of education and
training is one of the four strategic goals and testifies about «the
need for quality education, the provision of proper vocational ed-
ucation for teachers, and making the teaching profession attrac-
tive»?* thus providing investment in human resources that will be
a key factor in economic development.

Pedagogical education is only one aspect of a broader polit-
ical goal - to increase the attractiveness and quality of the pro-
fession, as well as the corresponding policies of recruitment and
retention of teachers, effective teacher training. Countries should
provide teachers with the opportunity to regularly update their
knowledge and receive training support in order to introduce into
the educational process effective and innovative teaching meth-
ods, including on the basis of new technologies.

This can be implemented on the basis of:

1. Determination of the professional profile of the teacher
(educational professional program), which providescompliance
of professional competences of a specialist with modern require-
ments and introduction of result-centered criteria for determin-
ing the content of educational programs.A. Sbrueva points out
that the standards of activity of educational pedagogical institu-
tions are directed, as a rule, to assessing the quality of education-
al programs and measuring the achieved result (formed profes-
sional competencies), and not the control of why, how and how
to teach.*The establishment of curricula and programs remains a
priority right of an autonomous educational institution;

2. Introduction of external standardized assessment of the
quality of academic achievements, which is conditioned by in-
creasing the social responsibility of pedagogical institutions of

24 0 strategickém ramci evropské spoluprace v oblasti vzdélavani a od-
borné piipravy (ET 2020). Zavéry Radyzedne 12. kvétna 2009 Ui vést. C 119, 28.
5.2009, s. 4.

%5 Cépyesa A.A. [lopsiok aenHui €C y cdepi BUIOI OCBiTH: MpiopuTeTH
nporpamu «OcsiTa Ta npodeciiina nigroroska 2020» [leparoriuni Hayku: Teo-
pis, icTopis, iHHOBauiiiHi TexHouoril, 2016, Ne 10 (64). C. 11.
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higher education for the results of its activities. The assessment of
the quality of vocational training is of a lifelong nature, that is, car-
ried out both at the stage of entering the professional activity, and
systematically in its process. Quality control involves the introduc-
tion of new forms of public control over the quality of educational
programs of higher educational institutions and professional com-
petences of their graduates, in particular: a) accreditation of edu-
cational programs and educational institutions; b) national (state)
exams, the results of which provide a teacher’s qualification; c)
probation period of professional activity, the results of which are
granted a license for professional activities.

By the priority in the development of teacher education and
teacher training in European countries by 2020, the following is
determined:

1. Relevant and high-quality knowledge, skills and com-
petences developed throughout lifelong learning with an em-
phasis on learning outcomes for employment, innovation,
active citizenship and well-being, that is strengthening of tar-
geted political actionsin order to prevent the decline of basic skills
in Europe, including language, literacy, math, natural sciences and
digital literacy; strengthening the development of interpersonal
skills and key competences, in particular digital, entrepreneuri-
al and linguistic competencies; restarting and continuing lifelong
learning strategies and considering transitional stages in the field
of education and training, activating learning in the context of
non-formal education, promoting universal, equitable access to
inexpensive high-quality pre-school education, preventing the
early termination of school education by supporting strategies
aimed at supporting the student and providing opportunities for
a «second chance»;increasing relevance of higher education for
the labor market and society, including by improving intelligence
and forecasting needs and the results of the labor market, for ex-
ample, tracking graduate career, encouraging the development of
curricula, training in the workplace and expanding cooperation
between institutions and employers.
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2. Inclusive education, equality of opportunity, denial of dis-
crimination and development of civic competences, which pro-
vide for the expansion of access to quality and inclusive general
education for all students, including disadvantaged groups (stu-
dents with special needs, newly arrived migrants, people with mi-
grant backgrounds and Gypsies), the fight against discrimination,
racism, segregation, bullying (including cyber bullying ), violence
and negative stereotypes (solving the problem of gender gaps in
education and professional education and equal opportunities for
women and men as well as the promotion of a more gender-bal-
anced educational choice; promoting the effective acquisition of
the language (s) of training and employment of migrants through
formal and non-formal learning; promoting civic, intercultural
and social competence, understanding and respect, as well as the
acquisition of democratic values and fundamental rights at all lev-
els of education and training; increasing critical thinking, as well
as the cyber and media literacy).

3. Open innovation education and learning, that is the fur-
ther studying of the potential of innovative and active pedagogical
tools such as interdisciplinary learning and collaborative methods
for increase the level of development of relevant skills and compe-
tences at the high level while promoting inclusive education, in-
cluding for disadvantaged and students with disabilities (promot-
ing cooperation by encouraging participation in the educational
process of students, teachers, instructors, school leaders and oth-
er members of the teaching staff, parents and larger local com-
munity such as civil society groups, social partners and business
partners; strengthen synergies between educational, research
and innovation activities in terms of sustainable development,
based on achievements in higher education with a new emphasis
on vocational education and training and school: promoting the
using of ICTs to improve the quality and relevance of education at
all levels; improving the accessibility and quality of open and dig-
ital educational resources and pedagogy at all levels of education
in cooperation with theEuropean communities; solving the prob-
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lem of developing digital competencies at all levels of education,
including formal and informal education.

4. Support for teachers, instructors, school leaders and oth-
er education providers, increasing of recruitment, selecting and
attracting the best and most suitable candidates for the teaching
profession (increasing the attractiveness of both sexes and the
status of the teaching profession; support for elementary educa-
tion and continuous professional development at all levels, espe-
cially for addressing multicultural environment, early graduation,
workplace learning, digital competences and innovative pedagogy,
including by such EU instruments, as eTwinning, E-learning plat-
form for adult learners in Europe(EPALE); support the advance-
ment of best practices in teaching at all levels, in the development
of pedagogical education programs, in finding new ways to assess
the quality of teacher training.

5. Recognition of skills and qualifications to facilitate training
and labor mobility (promoting transparency, quality assurance,
validation and, consequently, recognition of skills and/or qual-
ifications, including those acquired through digital, online and
open source learning resources, as well as formal and non-formal
learning; simplification and rationalization of the instruments of
transparency, documentation, approval and recognition, which in-
volve the direct involvement of students, workers and employers,
as well as further implementation of EQF and NQF; support for
the mobility of pupils, students, teachers, educators and research-
ers; the development of strategic partnership and joint courses, in
particular through the expansion of internationalization of higher
education, vocational education and training).

6. Sustainable investment, quality and effectiveness of edu-
cation and training systems (studying the potential of the Euro-
pean investment plan in education and professional training?*

26 Joint Report of the Council and the Commission on the implementation
of the strategic framework for European cooperation in education and training
(ET 2020) Official Journal of the European Union. 2015. C 417/25/ URL:ttps://
eur-lex.europa.eu/legal- content/EN/TXT/?uri=celex:52015 XG1215(02).
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including through promotion of financing models, with the in-
volvement of private capital; encouraging states-members to use
evidence-based policies, including assessment of education and
professw3ional training systems, monitoring policy and devel-
opment of reforms that provide more effective delivery of quality
education; encouraging innovative ways to ensure sustainable in-
vestment into education and professional training.

Conclusions

Teacher training in European society is aimed at creating
a system of maximum favorable conditions for the intellectual,
spiritual, moral and ethical, aesthetic, physical development of
graduates at different stages of personality development, critical
thinking, creative potential, ability to make decisions on their own
and solve various problems, engagement the teacher to the meth-
odological, theoretical and applied knowledge about the priority
values that manifested in the achievements of national and Euro-
pean culture, art, science and technology.

In Europe, ever more urgent is the need for scientists to pre-
pare the scientific basis for the future economic development
and, thanks to investment into science, to ensure the growth of
gross domestic product in the EU. Therefore, in the European and
Ukrainian society, it is important to prepare a teacher-researcher,
development of individual strategies for personal and profession-
al development of teachers and adequate models and technolo-
gies of professional training.

The issue of social partnership is emerging, which will cre-
ate the best conditions (financial, humanitarian, legal) for invest-
ments in scientific research, in order to guarantee the using of
innovative ideas in goods and services, which will promote eco-
nomic growth and creation of new workplaces. In particular, in the
context of our research, we emphasize on innovations in methods
of teaching and learning and improving the content of training,
life-long education, becausein an era of knowledge understanding
learning is changing, and it requires both the improvement of ex-
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isting methods and the development of new methods based on in-
formation technologies that will form an innovative teacher, who
definitely will direct professional activity on the formation of «a
person with an innovative type of thinking, an innovative type of
culture, with readiness for an innovative type of activity that will
become an adequate response to the transition of civilization»?’ to
effective sustainable development.

1.2. UCITEL PRIMARNEHO VZDELAVANIA
V SLOVENSKE] REPUBLIKE

Renata Bernatova

1 Primarne vzdelavanie - 1. stupen zakladnej $koly

Primarne vzdelavanie - vzdelavanie v primarnom stupni (1.
stupen zakladnej Skoly) tvoria v Slovenskej republike Styri ro¢ni-
ky -1. aZ 4. ro¢nik zakladnej Skoly. Nadvazuje na predprimarne
vzdelavanie, ktoré sa realizuje v materskych skolach. Vzdelavanie
na 1. stupni je organizovanétematicky sprirodzenym zaclenenim
integrativnych predmetovych prvkov, ¢im sa vytvara zaklad pre
nizsie sekundarne vzdelavanie (ktoré uz uplatnujespecifickejsi
predmetovo-disciplinarny pristup)?. Vzdelavanie na 1. stupni
zakladnej $koly sa riadi zaviznym dokumentom s nazvom Statny
vzdelavaci program pre primarne vzdelavanie - 1. stupen zaklad-
nej $koly (dalej SVP). SVP reprezentuje prvi trovei dvojiroviio-
vého modelu vzdelavania v Slovenskej republike. Druht droven
tvoria Skolské vzdelavacie programy, ktoré si vytvaraju jednotlivé

27 B. Kpemenb fIkicHa ocBita: Bumoru XXI crositta URL: https://dt.ua/
education/yakisna_osvita_vimogi_hhi_stolittya.html

28 Statny vzdelavaci program pre 1. stupeii zakladnej $koly v Slovenskej
republike, ISCED 1 - primarne vzdelavanie. 2011. URL: http://www.statpedu.sk/
files/articles/dokumenty/statny-vzdelavaci-program/isced1_spu_uprava.pdf
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$koly. SVP pre primarne vzdelavanie - 1. stupeti zakladnej $koly
je napisany na 27 stranach a jeho obsah je Struktirovany do 12
tematickych celkov: 1 VSeobecné ciele vychovy a vzdelavania,
2 Stupeii vzdelavania, 3 Profil absolventa, 4 Vzdelavacie oblasti
a prierezové témy, 5 Vzdelavacie Standardy, 6 Ramcové ufebné
plany, 7 Osobitosti a podmienky na vychovu a vzdelavanie Ziakov
so Specidlnymi vychovno-vzdelavacimi potrebami, 8 Organizac-
né podmienky na vychovu a vzdelavanie, 9 Povinné persondlne
zabezpecenie, 10 Povinné materidlno-technické a priestorové
zabezpecenie, 11 Podmienky na zaistenie bezpecnosti a ochrany
zdravia, 12 Zasady a podmienky na vypracovanie $kolskych vzde-
lavacich programov29.

Vyucovacie predmety vyuc¢ované na 1. stupni si v SVP roz-
Clenené do 6smich vzdelavacich oblasti (pozri tabul'ku 1): Jazyk
a komunikcia, Matematika a praca s informaciami, Clovek a pri-
roda, Clovek a svet prace, Clovek a spolo¢nost, Umenie a kulttira,
Zdravie a pohyb a Clovek a hodnoty?.

Tabul'ka 1
Vzdeldvacie oblasti, vyucovacie predmety a pocty vyucovacich
hodin na 1. stupni

Vzdelavacia oblast Vyucovaci predmet Pocet hodin
slovensky jazyk a 31
Jazyk a komunikacia literattra
anglicky jazyk 6
. prvouka 3
Clovek a priroda
prirodoveda 3
Clovek a hodnoty naboze,nska /eticka 4
vychova

29 Statny vzdelavaci program pre primarne vzdelavanie - 1. stupefi
zakladnej Skoly, 2015. URL: http://www.statpedu.sk/files/documents/inovova-
ny_statny_vzdelavaci_program/zs/1_stupen/svp_pv__2015.pdf
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Matematika a praca s matematika 16
informaciami informatika 2
Clovek a svet prace pracovné vyucovanie 2
hudobna vychova 4
Umenie a kultidra
vytvarna vychova 6
Zdravie a pohyb telesna vychova 8
Clovek a spolo¢nost’ vlastiveda 3
VoliteIné hodiny 8

Zdroj: Ramcovy ucebny plan pre zakladné skoly s vyucovacim jazykom
slovenskym?3. Vlastné spracovanie.

Informacie o sumarnom pocte hodin jednotlivych vyucova-
cich predmetov su prezentované v tabul'ke 1. VyucCovaci predmet
slovensky jazyk a literatiira ma najvyssiu dotaciu vyucovacich ho-
din, a to 31 hodin pre prvé styri ro¢niky zakladnej $koly. Ramcovy
uCebny plan pre zakladnu skolu s vyucovacim jazykom sloven-
skym uvadza aj pocty hodin vyucovacich predmetov v jednotli-
vych ro¢nikoch:

1. roc¢nik: 9 vyucovacich hodin slovenského jazyka a literatu-
ry, 4 vyucovacie hodiny matematiky, 2 vyucovacie hodiny telesnej
a Sportovej pripravy, 1 vyucovacia hodina prvouky, 1 vyucovacia-
hodina nabozZenskej alebo etickej vychovy, 1 vyucovaciahodina
hudobnej vychovy a 2 vyucovacie hodiny vytvarnej vychovy. Spolu
je to 20 vyucovacich hodin a pre 1. ro¢nik st urcené este 2 volitel-
né hodiny.

2. ro¢nik: 8 vyucovacich hodin slovenského jazyka a literatd-
ry, 4 vyucovacie hodiny matematiky, 2 vyucovacie hodiny telesnej
a Sportovej pripravy, 2 vyucovacie hodiny prvouky, 1 vyucovacia
hodina nabozenskej alebo etickej vychovy, 1 vyucovaciahodina hu-
dobnej a 2 vyucovaciehodiny vytvarnej vychovy. Spolu je to 20 vyu-
Covacich hodin a pre 2. ro¢nik st urcené este 3 volitelné hodiny.
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3. ro¢nik:7 vyucovacich hodin slovenského jazyka a literatu-
ry, 4 vyucovacie hodiny matematiky, 3 vyucovacie hodiny anglic-
kého jazyka, 2 vyucovaciehodiny telesnej a Sportovej pripravy, 1
vyucovaciahodina prirodovedy, 1 vyucovaciahodina vlastivedy, 1
vyucovaciahodina ndbozenskej alebo etickej vychovy, 1 vyucova-
cia hodina hudobnej vychovy, 1 vyucovaciahodina informatiky, 1
vyucovaciahodina pracovnej vychovy a 1 vyucovaciahodina vy-
tvarnej vychovy. Spolu je to 23 vyucovacich hodin a pre 3. roénik
st urcené eSte 2 volitelné hodiny.

4. ro¢nik:7 vyucovacich hodin slovenského jazyka a literatu-
ry, 4 vyucovacie hodiny matematiky, 3 vyucovaciehodiny anglic-
kého jazyka, 2 vyucovaciehodiny telesnej a Sportovej pripravy,
2vyucovaciehodiny prirodovedy, 2vyucovacie hodiny vlastivedy,
1 vyucovaciahodina naboZenskej alebo etickej vychovy, 1 vyuco-
vaciahodina hudobnej vychovy, 1 vyucovaciahodina informatiky;,
1 vyucovacia hodina pracovnej vychovy a 1 vyucovaciahodina vy-
tvarnej vychovy. Spolu je to 25 vyucovacich hodin a pre 4. roénik
je urcena este 1 volitelna hodina®.

1. stupeni zakladnej Skoly ma k dispozicii celkovo 8 volitel-
nych vyucovacich hodin, ktorymi mézZeSkola posilnit’ ¢asovi dota-
ciu vyucovacich predmetov uvedenych v tabul'ke 1 alebo vytvorit
aj novy vyucovaci predmet, ktory moéze reSpektovat Specifika da-
nej zakladnej Skoly.

Po absolvovani primarneho vzdelavania Ziaci pokracujuv $td-
diu na 2. stupni zakladnej Skoly, ktory zahfiia 6. aZ 9. ro¢nik.

Vzdelavanie v zakladnej Skole v Skolskom roku 2018/2019
zabezpecuje v Slovenskej republike 1 468plnoorganizovanych
zakladnych $kél (t.j. zdkladnych $kél s 1. az 9. ro¢nikom), z toh-
to poctu je 1311 Statnych, 53 sikromnych a 104 cirkevnychzak-
ladnych $kol. Zakladnych §k6l len s ro¢nikmi 1. - 4. (t.j. neplno-
organizovanych zakladnych $kél) je 617 (z tohto poctu je 597

30 Ramcovy uéebny plan pre ZS svyuéovacim jazykom slovenskym,
2015. URL: http://www.statpedu.sk/files/articles/dokumenty/inovovany-stat-
ny-vzdelavaci-program/rup_zs_pre-z-s-vyu_ovac_m-jazykom-slovensk_m.pdf
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Statnych, 8 sukromnych a 12 cirkevnych).Dve Statne zakladné
Skoly su iba s ro¢nikmi 5. - 931.Zakladnu skolu v $kolskom roku
2018/2019 navstevuje v Slovenskej republike 447 092 Ziakov.
1. stupeii zakladnej Skoly navstevuje v danom $kolskom roku
223 777 Ziakov*.

Povinna Skolska dochddzka v Slovenskej republike je de-
satrolna, t. j. devat rokov zakladnej Skoly a minimalne jeden rok
strednej Skoly.

2 Uc¢itel primarneho vzdelavania (ucitel na 1. stupni

zakladnej $koly)

Kvalifikaénym predpokladom pre pracu ucitela primarneho
vzdelavania je v Slovenskej republike ukoncené vysokoSkolské
vzdelanie druhého stupiia v odbore ucitelstvo pre 1. aZ 4. ro¢nik
zakladnej Skoly (resp. v Studijnom programe ucitelstvo pre pri-
marne vzdeldvanie v odbore 1. 1. 5 predSkolskd a elementarna
pedagogika).

Do 1. ro¢nika zdkladnej skoly nastupuja deti po dosiahnu-
ti Siesteho roka Zivota. Polet Ziakov 1. ro¢nika sa od roku 2000
do roku 2018 znizil o 13 803. Do 1. ro¢nika zakladnej skoly bolo
v roku 2000 prijatych 67 829 deti, v roku 2018 54 023 deti. Polet
6 ro¢nych deti od roku 2000 do roku 2008 postupne klesal, od
roku 2009 opat’ stupa32.

V roku 2000 Studovalo na 1. stupni zakladnej Skoly 291 740
ziakov, v roku 2010 poklesol pocet Ziakov 1. stupiia oproti roku
2000 o 92 287 ziakov, od roku 2011 sa pocetzacal postupne zvy-
Sovat' na sucasnych 223 777 ziakov®.

31 Statistickd rocenka. Zakladné $koly. Skolsky rok 2018/2019. URL:
http://www.cvtisr.sk/cvti-sr-vedecka-kniznica/informacie-o-skolstve /statis-
tiky/statisticka-rocenka-publikacia/statisticka-rocenka-zakladne-skoly.htm-
1?page_id=960

32 Herich, J. a M. Kovac, 2019. Vyvojové tendencie ukazovatelov mater-
skych, zakladnych a strednych $kol. Trendova analyza 2000 - 2018. URL: http://
www.cvtisr.sk/skolstvo/regionalne-skolstvo.html?page_id=10267
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Tabul'ka 2
Vyvoj poctu Ziakov v rocnikoch 1. - 4. v rokoch 2000 - 2018
rok pocet zZiakov v ro¢nikoch 1. - 4.
2000 291 740
2005 226 964
2010 199 464
2015 210776
2018 223777

Zdroj udajov: Kovaé, Herich 2019, tab. Z§25Vlastné spracovanie

V statnych zakladnych skolach je v Skolskom roku 2018/2019
na 1. stupni zamestnanych na ustanoveny pracovny cas 12 263
ucitelov, z toho poctu je 11 697 Zien*. (Pozri graf 1).

* Statisticka ro¢enka. Zakladné $koly. Skolsky rok 2018/2019. URL: http://

www.cvtisr.sk/cvti-sr-vedecka-kniznica/informacie-o-skolstve /statistiky /statis-
ticka-rocenka-publikacia/statisticka-rocenka-zakladne-skoly.html?page_id=9601

Graf 1
Pocet ucitelov podla pohlavia na ustanoveny pracovny ¢as na
1. stupni v Stdtnych zdkladnych skoldch v Slovenskej republike
v Skolskom roku 2018/2019
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Zdroj tidajov: Statistick4 ro¢enka. Zakladné koly. Skolsky rok
2018/2019* Vlastné spracovanie.

42



Pozgin 1. [Ipodecis BunTess1 y CBITOBOMY OCBITHBOMY NPOCTOPi

V $tatnych zakladnych Skolach na kratsi pracovny ¢as pracuje
na 1. stupni dalSich 1 792 ucitelov*.

Pocet ucitelov, vychovavatelov, vychovnych poradcov, Skol-
skych psychologov, Skolskych Specidlnych pedagégov a asistentov
ucitela v Statnych zakladnych Skolach v $kolskom roku 2018/2019
v Slovenskej republike zobrazuje tabul'ka 3.

Tabul'ka 3
Pocet ucitelov, vychovdvatelov a dalsich pedagogickych
zamestnancov v $tdtnych zdkladnych skoldch v $kolskom roku

2018/2019
Zakladna skola n
ucitelia na ustanoveny ¢as 27 989
ucitelia na kratsi pracovny cas 4705
vychovavatelia 5319
vychovni poradcovia 1272
Skolski psycholdgovia 262
Skolski Specialni pedagogovia 661
asistenti ucitela 2 843

Zdroj idajov: Statisticka ro¢enka. Zakladné $koly. Skolsky rok
2018/2019*Vlastné spracovanie.

2. 1. Pregradudlna priprava ucitelov primdrneho
vzdeldvania (ucitelov na 1. stupni zdakladnej skoly)
Vysokoskolska priprava ucitelov primarneho vzdelavania sa re-
alizuje v Slovenskej republike v dvoch na seba nadvazujtcich stup-
nioch, a to v bakalarskom a magisterskom, konkrétne v bakalarskom
Studijnom programe predskolska a elementarna pedagogika a ma-
gisterskom Studijnom programe ucitelstvo pre primarne vzdelava-
nie. Vysokoskolské vzdeldvanie ucitelov primarneho vzdelavania
poskytuje v Slovenskej republike sedem pedagogickych fakult:
Pedagogicka fakulta Univerzity Komenského v Bratislave,
Pedagogicka fakulta PreSovskej univerzity v PreSove,
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Pedagogicka fakulta Katolickej univerzity v RuZomberku,
Pedagogickd fakulta Univerzity KonsStantina Filozofa
v Nitre,

Pedagogicka fakulta Univerzity Mateja Bela v RuZomberku,
Pedagogicka fakulta ]. Selyeho v Komarne,

Pedagogicka fakulta Trnavskej univerzity V Trnave.

V akademickom roku 2018/2019 Studuje Studijny program
ucitelstvo pre primarne vzdelavanie na pedagogickych fakultach
v Slovenskej republike 1 267 Studentov (z tohto poctu je 1 260
Zien) v dennej a externej forme Studia. Z tohto poctu 29 Studentov
dennej formy Studuje ucitelstvo pre primarne vzdelavanie v kom-
binacii s vyucovacim jazykom madarskym na Fakulte stredoeu-
répskych stadii Univerzity Konstantina Filozofa v Nitre, 72 Stu-
dentov Studuje ucitelstvo pre primarne vzdelavanie a pedagogiku
psychosocidlne narusSenych v dennej i externej forme na Pedago-
gickej fakulte PU v PreSove®.

Pedagogicka fakulta PreSovskej univerzity v PreSove sa ako
jedind pedagogicka fakulta Specializuje len na pregradualnu pri-
pravu ucitelov pre materské skoly, 1. stupeii zakladnej Skoly a Spe-
cidlne Skoly. Ostatné slovenské pedagogické fakulty ponuikajua stu-
dentom aj $tudium ucitel'stva akademickych predmetov, ucitelstva
umelecko-vychovnych a vychovnych predmetov a ucitelstva pro-
fesijnych predmetov a praktickej pripravy.

Stidium ucitelstva pre 1. stupeii zakladnej $koly (dalej 1.
stupeni ZS) bolo do akademického roka 2004/2005 realizované
v Stvorro¢nom dennom a patro¢nom externom S$tudiu. V dano-
makademickom roku Studijny odbor ucitelstvo pre 1. stupen Stu-
dovalo na Pedagogickej fakulte PU v PreSove 538 Studentov v den-
nej a 234 Studentov v externej forme. Fakulta pontkala aj Stddium
uditel'stva pre 1. stupeti ZS a predskolskej pedagogiky, ktoré bolo
patrocné a v danom akademickom roku ho studovalo 108 Studen-

33 Statisticka ro¢enka. Vysoké gkoly. Akademicky rok 2018/2019. URL:
http://www.cvtisr.sk/cvti-sr-vedecka-kniznica/informacie-o-skolstve /statis-
tiky/statisticka-rocenka-publikacia/statisticka-rocenka-vysoke-skoly.htm-
1?page_id=9596
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tov v dennej a 131 Studentov v externej forme Stadia. V ramci od-
boru utitelstvo pre 1. stupei ZS fakulta pontkala niekol’ko $tudij-
nych programov

utitelstvo pre 1. stupeti ZS

utitelstvo pre 1. stupeii ZS - anglicky jazyk

utitelstvo pre 1. stupei ZS- hudobna vychova

utitelstvo pre 1. stuperi ZS - rusinsky jazyk

utitelstvo pre 1. stuperi ZS - telesna vychova

utitelstvo pre 1. stuperi ZS - ukrajinsky jazyk

uditelstvo pre 1. stupeii ZS -vytvarna vychova

uditelstvo pre 1. stupeii ZS a pedagogika socialne a emoci-

ondlne narusSenych

uditel'stvo pre 1. stupei ZS a predskolska pedagogika®*

Student1 denného $tudia v rdmci $tvorro¢ného $tudia absolvo-
vali sedem pedagogickych praxi: v 1. ro¢niku ivodnu pedagogicku
prax, v 2. ro¢niku prax v Skolskom klube deti, v 3. ro¢niku v zim-
nom semestri prax v 1. ro¢niku ZS a prvii priebezni prax, v letnom
semestri druhd priebeznt prax, v 4. ro¢niku tretiu priebeZnt prax
v zimnom semestri a v letnom semestri stivisli pedagogicku prax’.
Jednotlivé predmety Stidia boli ukon¢ené zapoctom alebo za-

poctom so skuskou. Nosnou ¢astou stddia boli povinné predmety,
napr. Biolégia dietata, Zaklady pedagogiky, VSeobecna psycholégia,
Aritmetika I. a II,, Vytvarna kultira a interpretacia vytvarného die-
la, Slovensky jazyk L. az IV,, Uvod do $tidia literatiry, Hudobna teé-
ria, intonacia a rytmus 1. a II., Atletika, Plavanie, Zaklady predskol-
skej pedagogiky, Nastrojova interpretacia L. a II., Kresba a mal'ba I.
a II., Vyvinova psycholégia, Zaklady politoldgie, Dejiny pedagogiky,
Pestovatel'ské prace s didaktikou, Technické prace s didaktikou, Di-
daktika, Algebra, Prvouka s didaktikou, Zaklady informatiky I. a II.,
Antropomotorika, Prirodoveda s didaktikou, Gymnastika, Pohybo-
vé a Sportové hry L. a II., Priestorova tvorba, Geometria, Socidlna
psycholégia, Pedagogicka komunikacia, Didaktika matematiky I.
a II,, Metodolégia pedagogického vyskumu, Didaktika slovenské-

3¢ Studijny program 2004 — 2005. Pre$ovska univerzita v PreSove, Peda-
gogicka fakulta, 179 s.
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ho jazyka, Te6ria a metodika zazitkovej vyucby, Didaktika telesnej
vychovy . a 1., Didaktika vytvarnej vychovy, Didaktika hudobnej
vychovy I. az IlII., Vlastiveda s didaktikou, Komunika¢na a slohova
vychova, Didaktika prvopociatocného ¢itania a pisania I. a II., Dip-
lomovy seminar, Organizacia a riadenie skoly”.

Povinné predmety dopliiali povinne volitelné predmety ako
napr. Muzikoterapia, Hudba pre deti a hudobny folklér, Kurz zdra-
votnej telesnej vychovy, Multikultirna edukécia, Prirodovedna za-
ujmova ¢innost, Kultira reci’.

Vyucba v kazdom semestri trvala 12 tyZdiov, v letnom se-
mestri na prelome marca a aprila bol tyzden prazdnin. Skuskové
obdobie bolo Sesttyzdiiové.

Pedagogicka fakulta PU v PreSove od akademického roka
2005/2006 realizuje kreditovy systém vysokoskolského studia
v bakalarskom a magisterskom stupni. Bakalarske Stidium v den-
nej i externej forme bolo trojro¢né, magisterské stidium bolo
dvojroc¢né. Pocet rokov vysokoskolského Stiidia sa zmenil az v aka-
demickom roku 2016/2017, od ktorého bolo externé Studium
v oboch stupiioch prediZené o jeden akademicky rok.

Zaujemcovia o povolanie ucitela na 1. stupni ZS od akade-
mického roka 2005/2006 musia absolvovat bakalarsky Studijny
program predskolska a elementarna pedagogika v odbore 1. 1. 5
predskolska a elementarna pedagogika a pokracovat $tidiom ma-
gisterského Studijného programu ucitelstvo pre primarne vzdela-
vanie v odbore 1. 1. 5 predSkolska a elementarna pedagogika.

V akademickom roku 2018/2019 Pedagogicka fakulta PU v
PreSove ponuka Stidium v $tudijnych programoch:

predskolska a elementarna pedagogika - bakalarsky Stu-
dijny program,

predsSkolska a elementdrna pedagogika socidlne znevy-
hodnenych skupin - bakalarsky Studijny program,
predskolska a elementarna pedagogika a pedagogika psy-
chosocialne narusenych - bakalarsky Studijny program,
Specialna pedagogika - bakalarsky i magistersky studijny
program,
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ucitelstvo pre primarne vzdelavanie - magistersky Studij-

ny program,
ucitelstvo pre primarne vzdeldvanie a pedagogika psy-
chosocialne narusenych - magistersky Studijny program,
predskolska pedagogika - magistersky Studijny program.
Odporucany studijny plan bakalarskeho Studijného programu
predskolska a elementarna pedagogika obsahuje povinné, povinne
volitelné a odportcané vyberové predmety v pomere cca 70 % : 25
% : 5 %. Povinné predmety s ukoncené priebeznym hodnotenim
alebo skuskou. Kazdy predmet ma urcent kreditovi dotaciu, ktora
sa pri povinnych predmetoch pohybuje v rozsahu od dvoch do Sty-
roch kreditov. Predmety Statnej skaSky maju dotaciu Sest kreditov.
Pre riadne skoncenie bakalarskeho Stidia musi Student ziskat 180
kreditov. Student ziska za tispe$ne absolvované povinné, povinne
volitelné a vyberové predmety 168 kreditov, za dva Statnicové pred-
mety dal$ich 12 kreditov. Povinnymi predmetmi v bakalarskom $tu-
dijnom programe su: Filozofické, sociadlne a psychodidaktické vy-
chodiska edukacie, Zaklady psycholégie, Matematickd gramotnost,
Slovensky jazyk 1. a II., Bioldgia dietata, Skolska hygiena, drogova
prevencia, Prirodovedné vzdeldvanie, Hudobna tedria, intonacia
a rytmus, Rozvoj vytvarnej expresie, Vyvinova a socidlna psychol6-
gia, PredSkolska pedagogika, Matematicka priprava v predskolske;
edukdcii, IKT v predskolskej a volnocasovej edukacii, Pracovno-
technické vzdelavanie, Hudobna expresia v predskolskej edukacii,
Rozvoj pohybovych kompetencii dietata, Teéria a metodika vo vol-
nom ¢ase, Pred$kolska didaktika a diagnostika, Uvod do $tadia lite-
ratury, Matematické aktivity v edukacii mimo vyucovania, Pohybo-
vé hry, Sociokultirne aspekty vychovy a vzdelavania, Metodika hu-
dobnej vychovy v predskolskej a volnocasovej edukacii, Metodika
vytvarnej vychovy v predskolskej a volnocasovej edukacii, Eduko-
l16gia predskolskej a volnocasovej telesnej vychovy, Seminar k baka-
larskej praci 1 a 2, Didaktika jazykovej a literarnej vychovy, Zaklady
matematiky pre primarnu edukaciu, Spolo¢enskovednéa vlastived-
né vzdelavanie, Zaklady $pecidlnej pedagogiky. Student v bakalar-
skom stupni absolvuje styri priebezné dvojtyZdniové pedagogické
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praxe v Skolskom klube deti a v materskej Skole. V poslednom roku
Studia v letnom semestri absolvuje piatu savislu Stvortyzdiiovu pe-
dagogicku prax®.

Student si vybera v ramci $tidia aj povinne volitelné pred-
mety, ktoré maju dvojkreditovt alebo trojkreditovi dotaciu, ako
napr. Psychohygienu, Pravopisny seminar, Volny ¢as a zdravie,
Zaklady patopsycholégie, Hru na hudobnom nastroji, Zdravotnu
telesnul vychovu, Matematiku a pocita¢, Rétoriku, Graficky dizajn,
Vychovi deti s ADHD, ADD a so syndromom CAN, Rozvoj komuni-
ka¢nych zrucnosti, Digitadlne technolégie a dieta predskolského
veku, Kooperaciu $koly s inStiticiami, Kapitoly z literattry pre
deti a mladez, Zabavnd matematiku, Prirodovednu a technickd
zaujmovu c¢innost, Vychovu k prosocidlnosti, Vlastivednu zauj-
movu ¢innost, KniZnd ilustraciu a obrazkové pribehy, Zaujmovud
a rekreacnu telesnu vychovu, Netradicné pohybové hry®.Ponuku
vyberovych predmetov tvoria jednokreditovépredmety, ako napr.
Tvorivé pisanie, Prirodovedno-vlastivedna exkurzia, Hudba pre
deti, Kombinované vytvarné techniky, Praca v siboroch, Ludové
tradicie a remesla, Stratégie rozvijania osobnosti dietata®.

Absolvent bakaldrskeho Studia v programe predskolska
a elementarna pedagogika je kvalifikovany pre pracu ucitela v ma-
terskej Skole a vychovavatela v $kolskom klube deti.

Nadvazujici magistersky Studijny program ucitelstvo pre pri-
marne vzdelavanie ma podobnu percentualnu skladbu povinnych,
povinne volitelnych a vyberovych predmetov ako bakalarsky Stu-
dijny program predsSkolskd a elementdrna pedagogika.Povinné
predmety st tiezZ ukoncené priebeznym hodnotenim alebo skuskou.
Kazdy predmet ma urcent kreditovd dotaciu, ktora sa pri povin-
nych predmetoch pohybuje v rozsahu od dvoch do Styroch kredi-
tov. Predmety $tatnej skisky maji dotaciu Sest’ kreditov. Student
musi pre riadne skoncenie magisterského Studia ziskat 120 kredi-
tov (108 kreditov ziskaza uspeSne absolvované povinnych, povin-

35 Studijné programy. Verejny portal MAIS. Pre$ov: Pre$ovska univerzita,
Pedagogicka fakulta. URL: https://student.unipo.sk/maisportal/studijnePro-
gramy.mais
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ne volitelnych a vyberovychpredmetov, dal$ich 12 kreditov za dva
Statnicové predmety). Povinnymi predmetmi v magisterskom Stu-
dijnom programe ucitelstvo pre primarne vzdelavanie na Pedago-
gickej fakulte PU v PreSove st predmety: Pedagogicka psychologia,
Didaktika a diagnostika, Metodoldgia pedagogického vyskumu, Te-
oOria a dejiny literatury pre deti a mladeZ, Aritmetika a algebra s me-
todikou, Didaktika IKT v primarnej edukacii, Didaktika vytvarne;j
vychovy, Didaktika hudobnej vychovy, Didaktika telesnej vychovy,
Didaktika elementarneho ¢itania a pisania, Didaktika slovenského
jazyka a literattry 1 a 2, Geometria s metodikou, Prvouka s didakti-
kou, Prirodoveda s didaktikou, Seminar k diplomovej praci 1 a 2, Di-
daktika matematiky, Pracovné vyucovanie s didaktikou, Vlastiveda
s didaktikou, Manazment $koly®.Studenti v magisterskom progra-
me absolvuju dve priebeZné dvojtyzdiiové praxe a v poslednom
semestri Stddia tretiu StvortyZdiiovu stvisli pedagogickd prax na
1. stupni zakladnej Skoly. V poradi druht priebeZn prax v zimnom
semestri v druhom roku $tiidia Studenti povinne absolvuja v 1. ro¢-
niku zakladnej $koly. Studenti absolvujui stvisli pedagogicki prax
v 2., 3. alebo v 4. ro¢niku zakladnej Skoly.

Student si po¢as magisterského $tiidia vybera z ponuky po-
vinne volitelnych predmetov, ktoré maju dvojkreditovu alebo troj-
kreditovu dotdciu, ako napr. Didaktiku etickej vychovy, Edukaciu
ziakov zo socialne znevyhodneného prostredia, Regionalnu vy-
chovu, Praktikum z geometrie, Stratégie rieSenia matematickych
uloh, Tvorbu projektov v telesnej vychove, Dejiny vytvarného
umenia, UZitkovu tvorbu, Detsky hudobny folklér, Grafiku, Inklu-
zivnupedagogiku, Vokalne a inStrumentédlne Cinnosti, Stratégie
rozvijania kritického myslenia, PocitaCovi grafiku v primdarnej
edukacii, Dejiny hudby pre deti a mladeZ, Inovativne a aktivizuja-
ce metddy, Ochranu ¢loveka a zdravia, IVP pre Ziaka so SVVP, Vy-
tvarné smery 20. storocia, Multikultirnu vychovu, Multimédia v
hudobnej vychove, Environmentalnu vychovu, Integrované vyuco-
vanie slovenského jazyka a literattry, Tvorbu projektov a prezen-
tatné zrucnosti, Digitdlne technoldgie v matematickej edukicii,
Poruchy detského vyvinu, Hudobné smery 20. storocia, Interak-
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tivnu tabula vo vzdelavani, Matematiku a nadany Ziak, Didaktiku
rekreacnej telesnej vychovy, Medidlnu vychovu, Integrativnu hu-
dobnu edukiciu, Tvorbu elektronickych dokumentov, Vytvarny
projekt a alternativne vytvarné formy, Interpretaciu umeleckého
textu, Matematickd edukaciu vo svete, Dopravnu vychovu, Peda-
gogicku intervenciu pre deti s poruchami reci.

Ponuku vyberovych predmetov tvoria jednokreditové pred-
mety, ako napr. Duchovna hudba, Matematika pre Zivot - rozvijanie
matematickej gramotnosti, Zaklady riesSenia konfliktov, [lustracia
a vytvarnda vychova, Tedria a prax detského divadla, Muzikotera-
pia, Umeleckd komparatistika, Biblioterapia a dramatoterapia,
Textilné techniky, ManaZment inkluzivnej triedy, Etika v praci s
detmi so SVVP.

Absolvent magisterského Studijného programu je kvalifiko-
vanym ucitelom primarneho vzdelavania v Slovenskej republike.

3 Dotaznikovy prieskum

3. 1 Ciel’ a ulohy prieskumu

Cielom dotaznikového prieskumu bolo zistit informacie o vy-

bere ucitel'ského povolania u Studentov denného bakalarskeho stu-
dia v $tudijnom programe pred$kolska a elementarna pedagogika.

Ulohy prieskumu:

1. Zistit, v ktorom case sa respondent rozhodol pre ucitel-
ské povolanie.

2. Zistit, €i v blizkej rodine respondenta vykonava niekto
ucitelsképovolanie.

3. Zistit, kto najviac ovplyvnil respondenta pri vybere uci-
tel'ského povolania.

4. Zistit, ¢i si respondent podal vysokoskolsku prihlasku aj
na iny $tudijny odbor, resp. Studijny program v akademic-
kom roku, v ktorom bol prijaty na $tidium predskolskej
a elementarnej pedagogiky.

5. Zistit, akd predstavu ma respondent o svojom zamestna-
ni po skonéeni vysokoskolského Stadia.

6. Zistit najvaznejSiu pric¢inu vyberu ucitelského povolania.
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7. Zistit nazor respondenta, ¢i by sa opatovne rozhodol pre
Stidium predskolskej a elementarnej pedagogiky.

3.2 Metody prieskumu a prieskumnd vzorka

V prieskume sme vyuZili dotaznik vlastnej konStrukcie. Do-
taznik pozostaval zo siedmich poloZiek. Jedna z poloziek bola za-
tvorend, patbolo polouzatvorenych a jedna otvorend. Dotaznik
bol anonymny, respondenti ho vypliali vo februari 2019.

Prieskumnu vzorku tvorili Studenti 3. roka bakalarskeho stua-
dia Studijného programu predskolska a elementarna pedagogika
na Pedagogickej fakulte PU v Presove. VSetci respondenti boli Zeny.
Dotaznik vyplnilo 52 respondentov vo vSetkych poloZzkach a tieto
dotazniky boli Statisticky spracované. Vek respondentiek zobrazu-
je tabul'ka 4 a ich ukoncené stredoskolské stidium tabulka 5.

Tabul'ka 4
Vek respondentiek
Vek respondentov n
21 rokov 16
22 rokov 29
23 rokov 5
25 rokov
26 rokov
Zdroj: Vlastné spracovanie
Tabul'ka 5
Ukoncené stredoskolské stiudium respondentiek
Ukoncena stredna skola n
Pedagogicka skola/akadémia 14
Odborna skola 8
Obchodna akadémia 6
Gymnazium 24

Zdroj: Vlastné spracovanie
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Prieskumu sa zucastnili respondentky vo veku od 21 do 26
rokov. Priemerny vek respondentiek bol 21,92 rokov (pozri ta-
bul'ku 4). Najviac respondentiek, t. j. 24 (46,15 %) malo ukoncené
stredoskolské stidium na gymnaziu,14 respondentiek (26,92 %)
malo ukoncené stredoskolské studium na pedagogickej skole ale-
bo pedagogickej akadémii (pozri tabul'ku 5).

3.3 Vysledky dotaznikového prieskumu

V prvej polozke dotaznika sme chceli zistit ¢asové obdobie, v
ktorom sa respondenti rozhodli pre vyber ucitelského povolania.
Na prvi polozku dotaznika: Ze budem utitel’kou som sa rozhodla
(oznacte jednu odpoved’):

a/ na zakladnej Skole

b/ v prvych troch rokoch studia strednej Skoly

¢/ v poslednom roku Stiudia strednej Skoly

(0 I/ o (=P , sme ziskalinasledujuci
Statistiku odpovedi (pozri graf 2):

Graf 2
Obdobie rozhodnutia sa respondentiek pre ucitelské povolanie

100,0% -
90,0% -
80,0%
70,0% -
60,0% -
50,0% -

40,0%
25 21,16
30,0% -
13,46

20,0% -
10,0% - -

0,0%

40,38

zakladna skola 1. az 3. roénik posledny roénik iné
strednej Skoly  strednej Skoly

Zdroj: vlastné spracovanie
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Podla Kasacovej (2004, s. 22) ucitelské povolanie je snad’ je-
dinym povolanim, s ktorym sa vSetky deti pocas svojho detstva
a dospievania denne stretavali a pomerne dobre ho poznaju aj ked’
z druhej strany36. Odpovede nasich respondentiek na prva polozku
dotaznika ukazali, Ze 25 % z nich sa rozhodlo pre ucitelsku profesiu
uZ na zakladnej Skole. 40,38 % sa rozhodlo aZ v poslednom ro¢niku
strednej Skoly a 13,46 % v prvych troch ro¢nikoch strednej Skoly. Od-
poved iné oznacilo 11 (t.j. 21,16 %) respondentiek a uviedli nasledu-
juce odpovede: aZ po absolvovani strednej Skoly (4 respondentky),
uZ v materskej skole (4 respondentky), pocas prvého zamestnania
(2 respondentky), eSte som sa nerozhodla (1 respondentka) (pozri
graf 2). Kasacova (2004, s. 27) zistila vo vyskume (vyskumnu vzorku
tvorilo 294 Studentov ucitelstva pre 1. stupeii), Zenajsilnej$im moti-
vom pre Stadium ucitelstva bola tizba stat sa ucitelom/ucitel’kou od
detstva, tento motiv uviedlo 44,6 % respondentov’.

Na druhu poloZku dotaznika: V mojej blizkej rodine su (boli)
ucitelia: ano - nie. Je (bol) to MOj/MOjJa .evereeerrrerrrereeereersreerreeesseenanes ,
sme ziskali nasledujtcu Statistiku odpovedi (pozri graf 3):

Graf 3
Povolanie ucitel/ucitel’ka v blizkej rodine respondenta

100,0% -
90,0% -
80,0% - 577
70,0% -
60,0% - 42,3
50,0% -
40,0% -
30,0% -
20,0% -
10,0% -

0,0%

mam v blizkej rodine nemam v blizkej rodine
ucitel'a/ucitel’ku ucitela/ucitel’ku
Zdroj: vlastné spracovanie

36 Kasacova, B. 2004. Ucitelska profesia v trendoch tedrie a praxe. PreSov:
Metodicko- pedagogické centrum. 85 s.
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22 respondentiek (t.j. 42,3 %) v druhej polozke dotaznika
uviedlo, Ze maju v blizkej rodine €loveka, ktory vykonava, resp. vy-
kondaval povolanie ucitela(pozri graf 3). NajcastejSie uvadzanym
rodinnym prislusnikom, ktory vykonava ucitelské povolanie je
teta/ujo, uviedlo 12 respondentiek, 7 respondentiek uviedlo bab-
ku/dedka, jedna respondentka uviedla mamu, jedna sestru a jed-
na sesternicu.

Na tretiu polozku dotaznika: Pri vybere m6jho ucitel'ského
povolania mi najviac (oznacte jednu odpoved’):

a/ poradil niekto z rodiny

b/ poradil kamarat/ka

¢/ poradil vychovny poradca na strednej Skole

d/ rozhodol som sa tiplne sdm/sama

€/ INE ..o , sme ziskali nasledujucu Statisti-
ku odpovedi (pozri graf 4):

Graf 4
NajdéleZitejsi poradca pri vybere ucitelského povolania
100,00% -

90,00% -

80,00% - 69.23
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60,00% -

50,00% -

40,00% -
30,00% - 19,23
20,00% - 5,76 Lo 576

10,00% - 5 &

0,00% - ! ! ! ! !
niekto z kamarat/kav  ychovny sam/samai né
rodiny poradca na

stredne;j
Skole

Zdroj: vlastné spracovanie
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69,23 % respondentiek uviedlo, Ze sa pre ucitelska profesiu
rozhodli samé. 19,23 % respondentkdm poradil niekto z rodiny
a vyrazne nizSie percentudlne zastipenie mali odpovede kamarat/
ka, vychovny poradca na strednej Skole a moZnost' iné (pozri graf 4).

V dalSej polozke dotaznika sme chceli zistit, ¢i respondent-
ky mali pri vybere vysokoskolského Studia vyhraneny zdujem
o Studium predskolskej a elementarnej pedagogiky alebo si poda-
vali prihlaSku aj na iné vysokoskolské odbory. Na Stvrtt poloZku
dotaznika: Podala som si prihlasku iba na $tidium predskolskej
a elementarnej pedagogiky. ano - nie

Ak nie, napiste, na ktory iny Studijny program ste si podali
PriNIASKUL oo , sme ziskali nasledu-
jucu Statistiku odpovedi (pozri graf 5):

Graf 5
Podanie prihldsky len na stidium predskolskej
a elementdrnej pedagogiky
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0,00%
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anon ie

Zdroj: vlastné spracovanie

61,54 % respondentiek si podalo prihlaSku iba na Studijny
program predskolska a elementarna pedagogika, teda mali vyhra-
neny zaujem iba o Stddium tohto Studijného odboru. Ostatné res-
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pondentky si podali prihlaSku aj na iné Studijné programy, prevaz-
ne na Studijné programy pribuzné s predskolskou a elementarnou
pedagogikou, napr. na psycholégiu, Specidlnu pedagogiku, ucitel-
stvo dejepisu a obcianskej nauky, ucitelstvo dejepisu a hudobnej
vychovy, ucitelstvo slovenského jazyka a vychovy k obcianstvu,
ucitel'stvo anglického jazyka a etickej vychovy, ucitelstvo hudob-
ného umenia a dejepisu, Zurnalistiku, farmaciu, oSetrovatelstvo.

V odpovediach na piatu polozku dotaznika nas zaujimalo,
ktoré ucitelské, resp. vychovavatelské povolanie preferuji nase
respondentky po skonceni vysokoSkolského vzdelavania. Na piatu
polozku dotaznika: Po ukonceni stidia chcem pracovat (oznacte
jednu odpoved’):

a/ ako ucitel v materskej skole

b/ ako vychovavatel' v S$kolskom klube deti

c/ ako ucitel na 1. stupni zakladnej Skoly

d/ eSte neviem

€/ INE .o , sme ziskali nasledujtcu Statisti-
ku odpovedi (pozri graf 6):

Graf 6
Preferované povolanie po skonceni vysokoskolského Stidia
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ucitel v vychovéavatel ucitel'nal.  eSte neviem iné
materskej v Skolskom stupni ZS
skole klube deti

Zdroj: vlastné spracovanie
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Absolventi bakalarskeho $tddia Studijného programu pred-
Skolska a elementarna pedagogika pracujd ako ucitelia v mater-
skych Skolach a ako vychovavatelia v Skolskych kluboch deti, ¢i
centrach volného c¢asu. Absolventi dvojro¢ného magisterského
Stddia pracuju ako ucitelia na 1. stupni zadkladnej Skoly. 46,15 %
respondentiek uviedlo, Ze by chcelo vykonavat povolanie ucitel-
ky v materskej Skole, 9,61 % by chcelo vykonavat povolanie vy-
chovavatel’ky v Skolskom klube deti, 30,77 % respondentiek chce
pracovat ako ucitel'ky na 1. stupni zakladnej skoly. 9,62 % res-
pondentiek oznacilo odpoved’ este neviem a 3,85 % odpoved’ iné
(pozri graf 6). V prieskume, ktory realizovala Bernatova (2017)
na vzorke Studentov 1. roka bakalarskeho stidia na Pedagogic-
kej fakulte PU v PreSove, 46,29 % respondentov uviedlo, Ze chcd
pracovat ako uditelia v materskej Skole a 38,89 % ako uditelia na
1. stupni zakladnej $koly*’. Vysledky oboch prieskumov ukazuju,
Ze Studenti bakalarskeho stidia predskolskej a elementarnej pe-
dagogiky preferuju ako svoje budiceho povolanie pracu ucitela
v materskej Skole.

Niekol'koro¢né Statistické ddaje z prijimacieho konania
na PreSovskej univerzite v Presove, Pedagogickej fakulte uka-
zuju, Ze vacSina absolventov po skonceni bakalarskeho $tudia
pokracuje v magisterskom $tudiu v Studijnom programe ucitel-
stvo pre primarne vzdeldvanie, menej Studentov sa rozhodne
pre Stddium magisterského Studijného programu predskolska
pedagogika. V akademickom roku 2017/2018 nasttpilo na Pe-
dagogickej fakulte PU v PreSove na magisterské Stadium uci-
tel'stva pre primarne vzdelavanie Sestkrat viac Studentov ako
na Studijny program predSkolska pedagogika. V akademickom
roku 2018/2019 sa pre magisterské Studium predSkolskej pe-
dagogiky rozhodlo uZ viac studentov, na uditelstve pre primar-
ne vzdelavanievsak stale Studuje 3,5 krat viac Studentov ako na
predskolskej pedagogike.

37 Bernatova R. 2017. Utitelska profesia a Studenti 1. roka bakalarske-
ho stidia pred skolskej a elementarnej pedagogiky. In Pedagog w kontekstach w
spdlczesnosci. Nowy Sacz, s. 13-17.
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V Siestej otvorenej polozke dotaznika sme chceli zistit hlavny
motiv pre vyber ucitelského povolania. Uvadzame ukaZzky odpove-
di na tato otvorenu poloZzku dotaznika:

- Deti vas dokazu vela naucit. Je to namahava, ale vda¢na

praca.

- MozZem deti nieCo naucit, formovat ich a dat im kus zo

seba same;j.

- 0d detstva tdzim pomahat detom.

- Rada s detmi travim cas. Iné povolanie si velmi neviem

predstavit.

- Na detoch mi zaleZi, chcem aspoii svoju triedu deti viest

spravnym smerom.

- Chcem detom priniest iné vzdelavanie ako maju teraz

v Skolach.

- PAaci sa mi rozmanitost Studijnych predmetov, paci sa mi

studium.

- Vidim v detoch budicnost a budidcnost moéZeme ovplyv-

nit' len my.

- Chcem aby deti chodili do skoly s radostou. Chcem zme-

nit’ zauzivané metody.

- Bude to praca, do ktorej sa budem tesit kazdé rano.

- Je to zmysluplné povolanie.

- Chcem pracovat s detmi, si tu iZzasni mali ¢loviecikovia.

- Iné povolanie si neviem predstavit.

- Chcem nahradit ucitelov, ktor{ deti ibademotivuju.

- Chcem inSpirovat a rozvijat osobnost dietata.

- Chcem dat detom ¢o najviac do Zivota, chcem davat de-

tom novy pohlad na svet.

- Po skonceni stddia mam istl pracu.

- Uvedomujem si dolezitost tohto uZasného povolania.

V siedmej polozke dotaznika sme chceli zistit, ¢i by sa res-
pondentky po troch rokoch vysokoskolského $tudia v Studijnom
programe predSkolska a elementdrna pedagogika opat rozhodli
pre Studium v tomto programe. Na siedmu polozku dotaznika: Ak
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by som sa rozhodovala dnes, podala by som prihlaSku na Stidium
predskolskej a elementarnej pedagogiky:

a/ urcite ano

b/ skér ano

¢/ neviem

d/ skor nie

e/ urcite nie, sme ziskali nasledujice odpovede(pozri graf 7):

Graf 7
Opdtovné podanie prihldsky na Stidium predskolskej
a elementdrnej pedagogiky
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Zdroj: vlastné spracovanie

Odpoved urcite ano oznacilo 34,6 % respondentiek, odpoved’
skor ano 32,7 % respondentiek. Odpoved’ skér nie uviedlo 13,5 %
respondentiek a odpoved’ urcite nie neuviedla Ziadna respondent-
ka (pozri graf 7). Z odpovedi na tiato polozku dotaznika vyplyva,
Ze tento Studijny program Studuju Studenti s vyhranenym zau-
jmom o ucitel'ské povolanie. Potvrdzuju to aj odpovede na polozku
4 dotaznika, v ktorej az 61,54 respondentiek uviedlo, Ze si poda-
li vysokoskolskud prihlasku iba na Studijny program predskolska
a elementarna pedagogika.
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4 Postgradualna priprava ucitelov primarneho

vzdeldvania na PreSovskej univerzite v Presove,

Pedagogickej fakulte

PreSovska univerzita v PreSove, Pedagogicka fakulta pontka
svojim absolventom dalSie moZnosti Stddia, a to rigor6zne skusky,
atestacie pedagogickych zamestnancov a doktorandské stadium.
Podrobné informacie o moZnostiach dalSieho vzdelavania uditelov
1. stuptia su zverejnené na webovom sidle Pedagogickej fakulty
PU v PreSove.

4.1 Rigorédzna skuska v odbore 1.1.5 Predskolskd

a elementdrna pedagogika

Absolvent magisterského Studijného programu ucitelstvo
pre primarne vzdelavanie si moZe podat prihlasku na rigoréznu
skdsku po ziskani minimdalne jedného roka pedagogickej praxe
v hlavnom pracovnom pomere. Prihlasku na rigoréznu skusku po-
dava ucitel’ primarneho vzdelavania na Referat pre vedu, akredi-
taciu a doktorandské Stidium Pedagogickej fakulty PU v PreSove
do 31. oktdbra prisluSného kalendarneho roka. Prijatie prihlasky
na rigoréznu skusku potvrdi dekan fakulty do 15. decembra pris-
luSného kalendarneho roka. Ucitel' primarneho vzdeldvania musi
odovzdat rigoréznu pracu v rozsahu 70 az 90 normostran najne-
skor do 15. decembra nasledujiceho roka (teda ¢as pre napisa-
nie prace je 12 mesiacov).0dovzdava rigoréznu pracu v tlaCenej
forme v dvoch vyhotoveniach zviazanych v pevnej viazbe. Pocas
pisania prace ma ucitel'’ primarneho vzdeldvania pravo na pat
konzultacii s pedagdégmi fakulty, ktori sd opravneni poskytovat
konzultacie k rigordznej praci. Ucitel' si tému rigordznej prace
vybera z ponuky tém zverejnenych na webovom sidle fakulty. Ma
moZznost navrhnat si aj vlastni tému rigor6znej prace. Sucastou
rigoréznej skusky je okrem obhajoby rigor6znej prace ajdistna
skuska z povinného predmetu predskolska a elementarna peda-
gogika a psycholdgia a jedného volitelného predmetu z didaktik
vyucovacich predmetov vyucovanych na 1. stupni zakladnej Skoly
(napr. didaktika slovenského jazyka a literatury, didaktika mate-
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matiky, didaktika informatiky, didaktika prirodovedy, didaktika
vlastivedy, didaktika hudobnej vychovy, didaktika vytvarnej vy-
chovy, didaktika telesnej vychovy), ktory si vybera sam. Po dspes-
nom obhajeni rigoréznej prace a vykonani skusky z povinného
a volitelného predmetusa ucitelovi primarneho vzdelavania ude-
luje akademicky titul PaedDr. - doktor pedagogiky?®.

4.2 Doktorandské Stiidium v odbore 1.1.5 Predskolskd

a elementdrna pedagogika

Absolvent uditelstva pre primarne vzdeldvanie moZe pokra-
Covat v postgradudlnom doktorandskom S$tddiu v odbore 1.1.5
Predskolska a elementarna pedagogika. Prihlasku na doktorand-
ské Stidium podavaju uchadzaci v termine zverejnenom na we-
bovom sidle fakulty. Uchddzac¢ o doktorandské stadium si vybera
jednu z tém zverejnenych internymi a externymi Skolitelmi dok-
torandského Stidia na Pedagogickej fakulte PU v PreSove. Koncom
mesiaca jun sa konaju prijimacie skiisky na doktorandské stidium,
kde uchadzac prezentuje svoj vyskumny projekt a prezentuje ja-
zykové schopnosti z vybraného svetového jazyka. Doktorandské
stddium v dennej forme je trojro¢né a doktorand posobi na fakul-
te a dostava Stipendium. Doktorandské Stidium v externej forme
je patroc¢né, doktorand nedostava Stipendium. Doktorandské Stu-
diu ma dve zakladné ¢innosti, a to Studijnd a pedagogicku ¢innost,
za ktord musi doktorand ziskat’' minimalne 80 kreditov a tvorivi
¢innost v oblasti vedy za ktord musi doktorand ziskat minimalne
100 kreditov. Doktorand v dennej i externej forme musi ispesSne
absolvovat’ Styri povinné predmety, a to Filozofiu vychovy, Meto-
dolégiu edukacnych vied, Pedagogickt psycholoégiu, Zaklady vyso-
koskolskej pedagogiky a absolvovat dizertacnu skusku.

Napr. za dspeSné absolvovanie povinného predmetu Meto-
dolégia pedagogickych vied doktorand ziska 15 kreditov, ktoré sa

3 Smernica rigorézneho pokracovania na Pedagogickej fakulte PU
v PreSove.Dostupnéz:https://www.unipo.sk/public/media/14275/2018_2019_
Smernica_rigorozneho_pokracovania.pdf
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pocitaju do Studijnej a pedagogickej cinnosti. Doktorand za tispes-
ne absolvovanu dizerta¢nud skusku ziska 30 kreditov. Doktorand
moZe za tvoriva Cinnost v oblasti vedy ziskat kredity napriklad
za nasledujuce Cinnosti: publikovany prispevok zahrani¢ny - 15
kreditov, publikovany prispevok domaci - 10 kreditov, odbornu
pracu v domacom zborniku - 7 kreditov, za rieSenie zahrani¢ného
vyskumného projektu - 25 kreditov**.

Doktorandské studium je ukoncené tispesSnou obhajobou di-
zertacnej prace a absolvent doktorandského Stidia ziskava akade-
micky titul PhD. - philosophiae doctor.

4.3 Atestacie pedagogickych zamestnancov

Pedagogicka fakulta PU v PreSove pontka absolventom udi-
telstva pre primarne vzdeldvanie aj 1. a 2. atestaciu pedagogic-
kych zamestnancov v kategoérii ucitel’ a v podkategdrii ucitel’ pre
primarne vzdelavanie. Ucitel predklada Ziadost o vykonanie ates-
tacie pisomne v dvoch terminoch, a to do 30. 6. alebo do 31. 12.
prislusného kalendarneho roka. Atesta¢nu skusku vykona najne-
skor do Siestich mesiacov od tychto terminov. Ucitel’ predklada
atestacnu pracu, rozsah ktorej je zavisly od dosiahnutého vzdela-
nia uchadzaca, napr. rozsah atestacnej prace pre 1. atestaciu peda-
gogického zamestnanca s ukon¢enim vysokoSkolskym vzdelanim
druhého stupniaje 25 az 35 normostran. Uchadzac¢ okrem obhajoby
atestacnej prace musi vykonat aj atesta¢nu skdsku z tematického
okruhu, z ktorého bola spracovana atestac¢na praca, napr. z okruhu
- ciele vyucovacieho procesu, ucivo, vzdelavacie Standardy*’.

39 Odporucany studijny plan doktorandského denného studia predskol-
ska a elementarna pedagogika. PreSov: Pedagogicka fakulta PU v PreSove. Dos-
tupné z: https://www.unipo.sk/public/media/14166/111.6_OSP_PhD_predskols-
ka_elementarna_pedagogika_DS.pdf

40 Oznamenie o realizacii atestacii na Pedagogickej fakulte PU v PreSove.
Presov: Pedagogicka fakulta PU v PreSove. Dostupné z: https://www.unipo.sk/

public/media/15116/oznamenie-o-realizacii-atestacii.pdf
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1.3. MODELS AND PRINCIPLES OF TEACHER
PROFESSIONAL DEVELOPMENT IN AUSTRALIA

Nataliia Avsheniuk, Lyudmila Kostina

The necessity for teachers’ professional competencydevelop-
ment andtheirability for lifelong learningis highlighted in the docu-
ments of such international organizations as UNESCO («Teaching and
learning: achieving quality for all» (2014)*, «Incheon Declaration and
SDG4 - Education 2030. Framework for Action» (2015)*?, «Teacher
Policy Development Guide» (2015)*%) and OECD («The Experience of
New Teachers» (2011)*, «Leadership for the 21st Century Learning,
Educational Research and Innovation»(2012)*, «Supporting Teacher
Professionalism» (2016))*, etc.The documents claim that schools de-
mand forresourceful, responsible and competent teachers who have
strong attitudes and are able to assist ineducation policies designing
and civil society developing, to increase education credibility andto
improve effective collaboration in teaching,

One of practicable methods to implement quality changes
into continuous teacher education system in Ukraine is to focus
on scientific inquiry results and groundbreaking ideas of interna-
tional practices. Australian context is determined by the following
factors:

1 UNESCO. (2014). Teaching and learning: achieving quality for all. Sum-
mary. URL: http://unesdoc.unesco.org/images/0022/002266/226662e.pdf.

4 UNESCO. (2015a). Incheon Declaration and SDG4 - Educa-
tion 2030 Framework for Action. URL: http://unesdoc.unesco.org/imag-
es/0024/002456/245656E.pdf.

4 UNESCO. (2015b). Teacher Policy Development Guide. Paris: UNESCO.

“  QECD. (2012).The Experience of New Teachers: Results from TALIS
2008. Paris: OECD Publishing.

%5 QECD. (2013a). Leadership for the 21st Century Learning, Educational
Research and Innovation. Paris: OECD Publishing.

4 QECD. (2013b). Supporting Teacher Professionalism: Insights from
TALIS 2013. URL: https://doi.org/10.1787/9789264248601-en.
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- anumber of teachers entering professional development
programmes in Australia (97 %), taking courses and
workshops (86%), attending conferences (56%), having
a membership in professional associations (51%);

- national teacher registrationaimed at promoting teacher
continuous professional development;

- high level of trust in teacher professionalism among stu-
dents, parents and communities (according to OECD, in
2016 teacher professionalism index accounted for ~ 0,2,
with 0,25 total); high level of teacher autonomy*’.

Scientists consider international comparative pedagogical
research asan effective way to determine general approaches to
teaching and learning enhancement in world education systems.
However, some scientists (T. Guskey, C. Whitehouse) suggest that
international comparisonsin teacher professional development-
can be ineffective. There are two reasons to explain the sugges-
tion mentioned above.First, teacher professional development
is a part of educational environmentthat differs in the countries
with a similar level of student outcomes regarding international
comparative studyof education.Second, state authorities do not
usually bring under regulation the content and forms of teacher
professional development, arising inequality in providing teacher
professional development services in different countries*®.There-
by, it is difficult for scientists to determine common factors of ef-
fective teacher professional development for different countries
of the world.

In recent decade, international organizations, scientists, col-
legially and individually, have investigated teacher professional
development problems. They have demonstrated logical structure,
methodological background, statistical commitment, and focus on
assessable results. First and foremost, the research considers the

47 QECD. (2016). Supporting Teacher Professionalism: Insights from TA-
LIS 2013. URL: https://doi.org/10.1787/9789264248601-en.

“ Whitehouse C. (2011). Effective continuing professional development
for teachers. Centre for Education Research and Policy.
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notion of «teacher professional development» through the lens of
this phenomenon in world education space. One of the effective
ways to meet the challenge is to analyze and systemize leading
scientists’ works in order to define development strategies for a
certain phenomenon and prognostic vectors of its study.

In the early 21 century,UNESCO International Institute
for Educational Planning published one of such works, namely,
«Teacher Professional Development: an International Review of
the Literature» (2003). The author of the work, E. Villegas-Re-
imers, attempted to substantiate key features of teacher profes-
sional development through generalization of scientific develop-
ments of modern scholars.Concretely, the study is centered on the
following focus areas: systems and models of teacher professional
development; teacher professional development impact factors;
influence of professional development on teachers, students and
education reforms efficiency; teacher professional development
stages; content of teacher professional development; teacher pro-
fessional development culture®.

The research enabled the further scientific findings in terms
of terminological analysis through the correlation of conceptual
and categorical framework within comparative studies.

It may be instructive to refer to several complex works pub-
lished in 2011. Commissioned by the European Commission, in
terms of «Education and Training 2020» programme, the doc-
ument «Literature review: quality in teachers’ continuing pro-
fessional development» was producedby the thematic working
group «Professional development of teachers». The author, F. Cae-
na,combined collective and individual studies on quality teacher
professional development and international organizations doc-
uments into four groups: 1) teacher professional development:
international context; studies oncorrelation between education
efficiency andteacher professional development; studies on corre-

* Villegas-Reimers E. (2003).Teacher Professional Development: an In-
ternational Review of the Literature. Paris: UNESCO, International Institute for
Educational Planning.
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lation betweenschool efficiency and teacher professional develop-
ment; teacher education and teacher professional development®’.

Another research of this period, carried out by a Chilean sci-
entist, B. Avalos, is based on the analysis of publications with a
key notion of «teacher professional development», published in
Teaching and Teacher Education over ten years (2000-2010).
Having studied 111 articles made in EU countries, North America,
SouthAmerica and South Asia, the authorconcluded that the stud-
ies considered teacher professional development in terms of three
thematic emphases:

1) practitioner learning (how the learn, what efforts they
make, in what way these efforts influence on changes in cognition,
beliefs and practice);

2) integrated or situated nature of teacher professional
learning and development: in school environmentand culture,
referring to the influenceof education system and strategies on
teacher practice;

3) mediation in quality teacher professional development:
external assistance of schools, universities, scholars, other teach-
ers, formal and informalpeer networks, as well as internal tools
like self-reflection resources and change motivators®°™.

Thus, the analysis of comparative studies on teacher professional
development problem we conclude that the main research directions
of teacher professional development in world education space are as
follows: clear determination of teacher and student demands;conti-
nuity, prolongation andstability of the process;subject-oriented dif-
ferentiation of professional development tendencies; recognition of
teacher’ every day collaboration with all educational process agents
as the most effective form of teacher professional development;en-
couragement of reflection; close cooperation with colleagues, admin-

istration andsocial partners; external assessment.
50 CaenaF. (2011). Literature review: quality in teachers’ continuing pro-
fessional development. European Commission.
51 Avalos B. (2011).Teacher professional development in Teaching and

Teacher Education over ten years.Teaching and Teacher Education, 27,10-20.
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The analysis of authentic research literatureindicates the
essential role of Australian scholars in investigating teacher pro-
fessional development in continuousteacher education system in
Australia.The research defines the main directions of their find-
ings:

1) professional development concept and the influence of
the standards on teacher performance (H.Craig, L.Ingvarson,
N. Mockler, H. Timperlay);

2) professional development content (P.Cole, D.Lynch,
J. Rhoton, K. Stiles);

3) the analysis of government strategies as for professional
development enhancement (P. Anderson, R. Barnett, ]J. Bransford,
J. Dowkins, K. Martin, B. Mulford);

4) principles of effective professional development (]. Bie-
sanz, D. Clarke, B. Clayton, M. Cochran-Smith, D. Cohen, V. Plows);

5) models, methods and forms of professional development
(A. Burns, M. Hooker, N. Mockler, S. Owen), etc.

It is important to point out that only a qualified specialist,
a bachelor and a graduate of a higher education institution can
obtain the position of a teacher. Here are the basic qualification
type descriptors for a teacher post according to Australian Quali-
fication Framework:

1. Graduates will have advanced and coherent knowledge of
the underlying principles and concepts in one or more disciplines
as a basis for independent lifelong learning.

2. Graduates will have cognitive skills to review critically and
synthesize knowledge; cognitive and technical skills to demon-
strate a broad understanding of knowledge with depth in some
areas; cognitive and creative skills to exercise critical thinking and
judgement in identifying and solving problems with intellectual
independence; communication skills to present a clear, coherent
and independent exposition of knowledge and ideas.

3. Graduates will apply knowledge and skillswith initiative
and judgement in planning, problem solving and decision mak-
ing in professional practice; adapt knowledge and skills in diverse
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contexts; demonstrate responsibility and accountability for own
learning and professional practice and in collaboration with oth-
ers within broad parameters®?.

Thus, a general professional profile of Australian teachers
and teacher qualification requirements demonstrate a high level
of teacher profession recognition by the government.

The research finds important the fact that 97% of Austral-
ian teachers have universal access to professional development
opportunities.Three quarters of teachers report of professional
development positive effect in subject knowledge, curriculum de-
velopment, and teacher skills and competencies development®2,
It means that most practitioners participate in induction pro-
grammes and have mentoring support in the workplace.

By contrast, as statistics data suggest, virtually40% of teach-
ers report of non-significant impact of professional development
practices or their lackin teacher performance. Teachers are not al-
ways positive about professional development impact on profes-
sional needs support. Primarily, it relates the individualization of
learning; special-needs students learning; problem-solving skills
development; interdisciplinary competencies development®*.

The study of theories and conceptual approaches to teach-
er professional development suggests that teacher professional
growth in Australia is grounded on a complex of interrelated prin-
ciples: democracy, science-based, cooperation, leadership, and in-
novation.

R.Webster suggests that the principle of democracy and the
science-based principle facilitate the understanding of teacher
professional autonomy as a way of beingirrespective of the gov-

52 Australian Qualifications Framework Council. (2013). Australi-
an Qualifications Framework. URL: https://www.aqf.edu.au/sites/aqf/files/
aqf-2nd-edition-january-2013.pdf.

53 QECD. (2013). Australia - Country note - Results from TALIS. URL:
https://www.oecd.org/australia/TALIS-2013-country-note-Australia.pdf.

5 Ibid.
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ernmental or institutional system in which they work®®; for a de-
mocracy teaching is defined as a morally informed activity that
requires theoretical knowledge and understanding of the dem-
ocratic educational values(individual autonomy and equality of
opportunity) and no separation betweentheory and practice’;
democracy changes individual’s psychologywhere intelligence is
brought to educate the needs and desires of individuals. Conse-
quently, individuals come to have greater interest and care in the
ideas and knowledge they are learning about; independent effec-
tivenessthat allows individuals to be able to have a voice in deter-
mining the conditions and the objectives of their own work.

On the same note, a hallmark of democracy is its ability to
facilitate social understanding of science. Moreover, a democrat-
ic-way-of-being includes exercising a scientific attitude to teacher
performance, as individuals should have the freedom to verify ide-
as and techniques to determine their potential value for self-un-
derstanding and self-development.

Therefore, professional development of Australian second-
ary teachers is exercised in a democracy that understands life-
long teacher learning as scientifically informed art undertaken
by teachers who are democratically and intellectually free in their
right to make professional judgements in pursuit of the public
good.

The principle of collaboration serves to raise the quality
of teacher professional development in Australian secondary
schools. This is a fundamental principle of a sociomaterial ap-
proach and is embodied in appropriate teacher professional de-
velopment forms: communities of practice, instructional rounds,
learning walks, peer observation, instructional coaching, etc. Col-
laboration enablescreating a community, whichachieves its goals
by means of sharing experience, knowledge and measures on ped-

55 Webster, R. S.(2017). Education or quality of teaching? Implications
for Australian democracy. Australian journal of teacher education, 42 (9), 59-76.

6 Carr, W, Hartnett, A. (1996). Education and the Struggle for Democra-
cy. Buckingham: Open University Press.
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agogic problems solving. In this case, collaboration is of high effec-
tiveness, provided it is frequent and ongoing.

The principle of collaboration is an integral part of teacher
professional development culture. In particular, teacher profes-
sional learning and development culture is collaborative ensur-
ing:teacher engagement in frequent, ongoing formal and informal
conversations about pedagogy and teaching practice; teacher col-
legial participation in research, planning and designing effective
teaching strategies and programs; teacher engagement in regular
classroom observation and feedback; collective responsibility for
learning goals and outcomes;teacher undertaking of leadership
roles for beginning teachers; giving sufficient time to investing in
the practice®’.

It is evident that collaboration encourages shared planning,
decision making and problem solvingin education space; it is in-
tegrated into teacher performance and is frequent and ongoing; it
can be formal and informal; it promotes common goals, high level
of trust and job satisfaction. Nonetheless, there are certain barri-
ers and enablers to collaboration, affecting teacher professional
learning and development. Box 1.1 shows the main barriers and
enablers to collaboration.

Box 1.1.
Barriers and enablers to collaborationin teacher professional
development®®

Barriers Enablers

- alack of time for teachers to meet togeth- | - creative approach to col-
er to engage in professional learning; laboration;

57 AITSL. (2014). The Essential Guide to Professional Learning: Col-
laboration. URL: https://www.aitsl.edu.au/docs/default-source/default-docu-
ment-library/the-essential-guide-to-professional-learning---collaborationce4a-
8891b1e86477b58fff00006709da.pdf?sfvrsn=86a2ec3c_0.

% DeLuca, C., Bolden, B., Chan, J. (2017). Systemic professional learning
through collaborative inquiry: Examining teachers’ perspectives. Teaching and
Teacher Education, 67 (Supplement C), 67-78.
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- a lack of enthusiasm and support for |- active support for collabo-
collaboration amongst school staff; ration;

- a lack of trust between peers and be- |- fosteringrelationaltrust,
tween teachers and school leaders; the recognition of individu-

-a lack of focus for the collaborative| al capabilities particularly;
group results; - creating a shared vision

- a lack of understanding the importance | of improving student out-
of collaboration amongst school staff; comes;

- teachers’ reluctanceincollaborativeac- | - promoting the benefits of
tivity. collaboration with staff.

Thus, the principles of democracy, collaboration and a sci-
ence-based principle provide the thorough analysis of student
outcomes, determination and implementation of effective learn-
ing strategies, elaborating effective programmes for secondary
teacher professional learning and development in Australia.

Leadership is one of the key principles of teacher professional
development in Australia. Concerns about understanding the dif-
ference between leader development and leadership development
(conceptualcontext)have been demonstrated byD. Day. There
is conceptual confusion regarding distinctions between leader
and leadership developmentand affecting professional develop-
mentquality in any field. Leader development focuses on individ-
ual knowledge, skills and abilitiesassociated with leadership roles
in teacher practice and enable individuals to think and act in new
ways. On the contrary, leadership development is defined as a col-
lective capacity of organizational members to engage effectively
in leadership roles and processes*. Thus, leadership development
focuses on developing flexibility and decision-making, having
regard to interpersonal relations.

Under the circumstances mentioned, it can be assumed that
a general strategy of teacher professional development results in
building intrapersonal competence. The latter is based on lead-

5 Day, D. V. (2000). Leadership Development: A Review in Context. The
Leadership Quarterly, 11 (4), 581-613.
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ership principle and is needed to form an accurate model of one
self. Furthermore, intrapersonal competence provides intellectual
improvement; desire for personal and professional development;
ability to use self-awareness in teacher practice. Acquired intrap-
ersonal competence, associated with lead teachers development,
results in self-awareness, self-regulation and self-motivation. Box
1.2. summarizes the main goals of leader development in terms of

intrapersonal competence according to D.Day.

Criteria and goals of lead teachers’ development®’

Criteria Goals
Individual:
. - personal power
Leadership model . knowledge
- trustworthiness
Competence base Intrapersonal

Skills

Self-awareness:

- emotional awareness
- self-confidence

- accurate self-image
Self-regulation:

- self-control

- trustworthiness

- personal responsibility
- adaptability
Self-motivation:

- initiative

- commitment

- optimism

In terms of intrapersonal competence in teacher professional
development, D.Day is attempting to answer the question «What
develops as a function of leader development?» He defines intra-

0 Ibid.
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personal contentissues in leaders hip development: 1) experience
and learning; 2) skills; 3) personality®’. Therefore, developing
teacher initiative and creativity, self-awareness and emotional
intelligence within leadership development programmes facili-
tates teacher motivation reinforcement in regards to participation
in professional development practices.

The research has also found that the quality of professional
performance and learning culture of Australian teachers depends
on the principle of innovation. In Australian school environment,
innovation occurs in terms of teacher professional develop-
ment culture. Innovation facilitates intrinsic motivationfor deci-
sion-making; providing feedback between the results of perfor-
mance monitoring and decisions on its improvement; applying
risks as a means of teacher mutual understanding, information
dissemination, ongoing learning in terms of career growth®?. At
the same time, innovation influences on teacher professional au-
tonomy; ICT as an effective means of information obtaining and
storing; quantitative and qualitative information sources to ana-
lyze teacher performance, etc.

The research assumes that virtually all directorates/depart-
ments of education and training in Australia view teacher profes-
sional learning and development as one of effective factors influ-
encing teacher practice and student outcomes. Concurrently, the
departments of education in Australia are generatingthe principles
of strategic course on teacher professional development. The ACT
Department of Education and Training in «Professional Learning
Policy» (2009) highlights the principles of teacher professional
enhancement, which correlate with the principles of teacher pro-
fessional development generated in other Australian jurisdictions.

61 Day, D. V. (2014). Advances in leader and leadership development:
A review of 25 years of research and theory. The Leadership Quarterly, 25 (1),
63-82.

62 AITSL.(2013b). The Essential Guide to Professional Learning: Inno-
vation. URL: https://www.aitsl.edu.au/tools-resources/resource/the-essen-
tial-guide-to-professional-learning-innovation.
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Thus, the ACT Department of Education and Training, as well as
other departments, posits the key principles of effective second-
ary teacher professional learning and development:

1. Evidence-basedprinciple. Arrangements for professional
learning make use of the best available evidence in relation to the
context in which participants are working - including, for teach-
ers, evidence about student learning outcomes, student learning
needs and the way students learn.

2. Differentiated principle. A variety of professional learning
options should be used to meet the diverse range of individual and
organizational learning needs.

3. Exemplary principle. Professional learning should reflect
leading practice in processes and currency in content and should
result in new and improved professional practices

4. Contextuallyrelevant principle. Suitable mix of delivery
modes should be used to target the learning needs of teaching,
administrative and support staff.

5. Personalized principle. Professional learning programs
should be designed and delivered recognising that individuals ap-
proach learning in different ways and learn through a variety of
delivery modes, both formal and informal.

6. Appropriate for adult learners principle.Professional learn-
ing programs should recognise the autonomy of adult learners,
the importance of learner self-direction, and the value of profes-
sional learning tasks that are relevant to participants’ work roles
and their broader lives®.

Therefore, the research has stressed the importance ofa
range of appropriate principlesto the providing teacher accredita-
tion/registration processes, supporting teacher professional pro-
file and improving teacher professional development in Australia.

Furthermore, the research has found that there is an increas-
ing demand for holistic models of secondary teacher profession-
al development in Australia associated with conflicting events.

6 ACT Government. (2009).Professional learning policy. URL: https://
www.education.act.gov.au/ publications_and_policies/publications_a-z.
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On the one hand, scholars advocate the strategic importance of
teacher professional development in education sector, reinforced
by numerous reports of OECD and Ministerial Advisory Commit-
tee for Educational Renewal in Australia; on the other hand, the
prevailing teaching regulatory environment mandates minimal
teacherprofessional development hours, resulting in low quality
of teacher practice®.

A review into the authentic teacher professional develop-
ment literature revealsa range of models of teacher professional
development in Australia. These models are classified in relation
to: level of supporting professional autonomy capacity; transfor-
mative effect andinnovation. In terms of their main characteris-
tics, researcherscategorise the following models:

- collaborative teacher learning model;

- virtual benchmarking model;

- school-university model;

- blended model;

- trainingmodel;

- award-bearingmodel;

- deficitmodel,;

- cascademodel;

- standard-basedmodel;

- coaching/mentoringmodel;

- communityofpracticemodel;

- actionresearchmodel;

- transformative model®.

Here are the main characteristics of effective teacher profes-
sional development models. One of innovative models here is the

% Lynch, D.,, Madden, J., Knight, B.A. (2014). Harnessing Professional Di-
alogue, Collaboration and Content in Context: An exploration of a new model for
Teacher Professional Learning. International Journal of Innovation, Creativity
and Change, 1 (3), 1-16.

% Kennedy, A. (2005). Models of Continuing Professional Development:
a framework for analysis. Journal of In-service Education, 31 (2), 235-250; Co-
hen, D, Hill, H., Kennedy, M. (2002). The benefit to professional development.
American Educator, 26 (2), 22-25.
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Collaborative Teacher Learning Model(CTLM). However, D. Lynch
argues that it reflects a traditional approach to teacher profession-
al learning and development. The approach is based on the claim
thatteachers are»released from their classroom teaching duties to
attend some kind of seminar or PD session»®. It is important to
emphasise thatthe CTLMtakes its reference from the Australian
Teacher Performance and Development Framework.Furthermore,
the CTLMis integrated into teacher professional learning and de-
velopment system in terms of sociomaterial approach.Moreover,
research reveals three attributes of such effective teacher learning
model as the CTLM.They are: 1) professional dialogue; 2) collab-
orationto develop teacher self-reflectionand to broaden teacher
knowledge base; 3) learning teaching content in contextto build a
complex system where learning content correlates with learning
context.

The research indicates that teacher learningis arranged fre-
quently, in small groups of teachers in relation to a range of re-
lated processes - the Teacher Learning Steps (TLS): 1) coaching,
2) mentoring, 3) feedback. When participating in TLS, teachers
are able to self-reflect on their own practice, examine how stu-
dents respond to instruction, share experience, collect evidence
of effective learning and revise their own practice based on this
knowledge. The Teacher Learning Steps has five elements that
drive the process.

1. Pre-walk discussion. At this stage, the Lead Walker leads
the discussion. Key points to be discussed includerevisiting TLS
protocols, the profile of the learning space to be visited, establish-
ing the focus for the visit.

2. The cohort areas walkincludes observing the layout of the
learning space, the nature of the learning, listening to the interac-
tion between teacher and students, conversations with students.

¢ Lynch, D., Madden, J., Knight, B.A. (2014). Harnessing Professional Di-
alogue, Collaboration and Content in Context: An exploration of a new model for
Teacher Professional Learning. International Journal of Innovation, Creativity
and Change, 1 (3), 1-16.
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3. Post walk discussion suggests sharing information about
what was observed in the learning space, self-reflection, and for-
mulation of ideas for enhancing teaching practice, planning fol-
low-up coaching and mentoring sessions.

4. Self-reflection and feedback include teacher observer’s
self-reflection, the Lead Walker’s feedback and whole staff feed-
back.

5. Improvement through coaching, mentoring and more feed-
back.

Thus, the Collaborative Teacher Learning Model (CTLM) pro-
vides gathering data on student outcomes and teacher perfor-
mance, which in turn is used to prompt and provoke professional
dialogue about best teacher practice. The main advantage of the
CTLMis that teacher professional development occurs on a regu-
lar base, within school environmentand facilitates teacher collab-
oration and sharing experience.

The research finds important to investigate the Virtual Bench-
marking Model. This on-the-job model occurs within e-learning
space, providesindividual and collegial forms of learning and fosters
effective teacher professional development®’. Additionally, the model
is described as collaborative and horizontal, based on quality meth-
ods and interactive e-communication. The benchmarking processus-
esAdobe Connect Pro software (ACP) as a synchronic communica-
tiontool in virtual meetings and the Ning environment as an asyn-
chronous collective knowledge collation and an interaction forum.

The Virtual Benchmarking Modelimplies using authentic
learning criteria (reflection and dialogue tools) incollegial feed-
back for teacher professional development e-courses. The model
includes five stages:

1. Project commencement: course description - Kkick-off
seminar - pair formation - initial survey.

87 Leppisaari, I., Vainio, L. Herrington, J. (2009). Virtual benchmarking as
professional development: Peer learning in authentic learning environments. In
same places, different spaces. Proceedings ascilite Auckland 2009. URL: http://
www.ascilite.org.au/conferences/auckland09/procs/leppisaari.pdf.
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2. Advance preparations for benchmarking: self-evaluation-
preparation of pair’s peer review —questions.

3. Benchmarking session: peer review discussion/open peer
review within virtual community.

4. «Post-mortem» / Further discussion: open peer review
within virtual communication.

5. Project conclusion: summaries - final seminar - expert
feedback - final survey - research - reporting®®.

The research has found that the advantages of the Virtual
Benchmarking Model are as follows:

1) authentic context, reflecting how to use knowledgeinreal
life;

2) authenti cperformance and tasks;

3) access to expert activities and modelling/ simulating pro-
cesses;

4) opportunity to prob edifferent roles and clarifying further
perspectives;

5) collaborative construction of knowledge base;

6) reflection;

7) peer review;

8) opportunity to btain actual assessment of learning out-
comes.

The Virtual Benchmarking Model of secondary teacher pro-
fessional development in Australia has interactive and open na-
ture. It is accessible to most Australian teachers, providing online
teachers’ pedagogical skills development and authentic learning
environment. The model promotes developing pedagogical dis-
course, understanding professional development capacity, pro-
viding peer view and collaborative learning through assessment
tools of authentic learning, self-evaluation practice and collegial
feedback.

Important for teacher professional development concerns,
ICT is of wide use in Australian system of teacher education.

¢ Ibid.
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E. McCloskey, D. . Ketehult, P. Whitehouse suggested three on-line
teacher professional development models: 1) neo-traditional mod-
el, where an instructor is the primary source of knowledge and
learning focuses on acquisition of knowledge (traditional forms
and methods of teacher professional development); 2) social con-
structivist model (learning communities, communities of practice),
within which learners, to improve professionalism, make mean-
ing of the content by co-constructing professional knowledge; 3)
tele-mentoring model (e-learning technologies), where teachers
learnfrom the master®. The research assumes that the disadvan-
tage of the first model is uniformity ofinformation processing and
organization by teachers andtendency to specific learning situa-
tions’®. Two other models are of informal andself-directed nature,
demonstrating increasing teacher professional development effi-
ciency in Australia’.

The Blended model of teacher professional development
represents a new approach to on-line learning. D. Garrison and
N. Vaugh and describe it as thoughtful integrationof face-to-face
and online learning’. Interestingly, within professional associa-
tions, on-line activities are integrated into meetings, events, con-
ferences and workshops. The hallmark of the model is ongoing
teacher engagement in this processproviding focus on specific
problems and reflexive analysis. The blended model of teacher

% Whitehouse, P, McCloskey, E., Ketehult, D.J. (2010). Online pedagogy
design and development: New models for 21st Century online teacher profes-
sional development. In J. O. Lindberg & A. D. Olofsson (eds.), Online communities
and teacher professional development: Methods for improved education deliv-
ery (pp- 247-262). Hershey, NY: Information Science Reference.

70 Sadler-Smith, E., Smith, P. ]. (2004). Strategies for accommodating in-
dividuals’ styles and preferences in flexible learning programmes. British Journal
of Educational Technology, 35 (4), 395-412.

71 Duncan-Howell, J. (2009). Teachers making connections: Online com-
munities as a source of professional learning. British Journal of Educational
Technology, 41(2), 324-340.

72 Garrison, D. R., Vaughan, N. D. (2008). Blended Learning in Higher Ed-
ucation: Framework, Principles, and Guidelines. San Francisco, CA: Jossey-Bass.
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professional development is essential in providing opportunities
for building a collaborative cohort with common learning objec-
tives and issues”.

The school-university partnership model is described as a
trigger for effective secondary teacher professional development
in Australia. Here, schools are learning communities that bene-
fit from external collaboration that assists teachers to improve
their practice. This formally constituted partnership with shared
purposes and clearly defined teacher roles and expectations po-
tentially optimises the education of prospective teachers, pro-
motes learning outcomes for school students and enhances the
professional development of school and university staff’*. The
model focuses on specific partnership initiatives in the promo-
tion of effective teacher professional development: conferences
for teachers and principals; workshops for mentors; giving cred-
its for supervising student teachers as apprentices to gain the
Master’s degree,; meetings with school teachers; meetings with
the representatives of professional associations; formal meet-
ings of perspective teachers with their school instructors each
semester, etc.

The research also looks at the models that are characteristic
for teacher professional learning and development both global-
ly and in Australian education system. As can be expected, each
of these models hasits own advantages and disadvantages to be
discussed. For instance, the Training Modelis globally recogniza-
ble and has been dominant in world education system. The model
enables teachers to update skills and demonstrate their compe-
tence. Teaching occurs in the form of delivering experience from
an expert to a teacher, with the scope determined by the expert.
Moreover, the training process takes place within the education-

73 Anderson, N., Henderson, M. (2004). E-PD: blended models of sus-
taining teacher professional development in digital literacies. E-Learning, 1(3),
383-394.

74+ Brady, L. (2002). School University Partnerships: What Do the Schools
Want? Australian Journal of Teacher Education, 27 (1), 1-8.
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al institution where the learner works. Among the disadvantages
of the model are the lack of connection to the current teaching
and learning context; low level of understanding essential moral
purposes, which constitute teacher professionalism; high degree
of central control; standard-based view on learning opportunities
that reduces the need for proactive teachers. At the same time, the
training model is quite effective in introducing new knowledge.

The Award-bearing Model is delivered within award-bearing
programmes of study validated by universities. This external val-
idation can be considered as a hallmark of quality teacher profes-
sional learning and development while also exercising of control
by validating or funding bodies. The modelals oprovides charted
teacher status on award-bearing programmes completion. The
draw backs of the model are constant arguing about the emphasis
on «professional» as opposed to «academic» element of teaching,
as within the model most universities undertake academic prac-
tice instead of focusing on a practice-based element of teaching.

The Deficit Model of teacher professional development has
been designed to address a perceived deficit in teacher perfor-
mance. The model is effective in performance management and
provides a leading role of an expert in evaluating and managing
changes in teacher practice, as well as enhancing every teacher ef-
ficacy. However, the model underestimates individual teacher per-
formance and does not consider collective responsibility. Thus, the
model suggests that successful teacher professional development
should rely on leadership which emphasizes three conditions of
productive training: 1) making collective understanding of events
in the workplace; 2) developing and using a collective knowledge
base; 3) building a sense of interdependency.

Within the Cascade Model, individual teachers are engaged
into trainings essions and then they disseminate the information
to colleagues. The model is of great demand in situations when
there is scarcity of resources (human workforce, finance, physi-
cal, etc.). One of the draw backs of the model is a technicist view
of developing skills, knowledge and values. There by, the model
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provides the situation where skills and knowledge are given pri-
orityover attitudes and values.

The Standard-based Model of teacher professional devel-
opment promotes developing teacher education system, which
generates and give empirical evidence for connections between
teacher efficacy and student outcomes. The model is based on
both the Australian National Professional Standards and federal
standards, which provide the requirements for quality teachers.
Meanwhile, astandard-based approach limits any opportunity to
use alternative forms of teacher professional development and
overshadows teacher reflection and critical inquiry. Although the
model is viewed as a base for teacher professional development,
it creates certain barriers for teachersto undertake alternative
forms of teacher professional development.

The Coaching/Mentoring Model deals with a variety of teach-
er professional development practices. Nonetheless, the defining
characteristic of the model is the emphasis on one-to-one relation-
ship between two teachers, which supports the process ofteacher
professional development. In this context, coaching and mentoring
have the same characteristic, although coaching is more skills-based
and mentoring involves an element ofcounselling and professional
friendshipbetween an expert and a less experienced learner/nov-
ice. Thus,the purpose of the model is building confidentiality be-
tween the participants of the process.The quality of interpersonal
communication is crucial within the model, as it leads to developing
interpersonal communication skills, which are supportive and chal-
lenging, or hierarchical andassessment driven.

Teacher professional development within the Community of
practice Model involves three main processes: 1) developing forms
of mutual engagement; 2) understanding and tuning the learning
environment; 3) developing repertoire, styles and discourses. Al-
though the communities of practice potentially serve to perpetu-
ated ominant discourses, under certain circumstances they can be
a powerful source of knowledge transformation and changes in
teacher performance. Thus, the model allows individual teachers
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extending and deepening knowledge and experience due to colle-
gial endeavor.

Within the Action Research Model, action research is de-
termined as the study of social situation to improve the quality
of teacher performance within the model. It is not able that the
investigation of the quality of action is usually perceived as the
participants’ understanding of the situation, as well as the prac-
tice within the situation. Furthermore, teachers’ involvement into
communities of practice facilitates teacher performance capacity.
Nevertheless, collaboration is not a prerequisite of the action re-
search. Thereby, the Action Research Model can be defined as a
successful means of making teacher inquiry and developing pro-
fessional autonomy and transformative practice.

The Transformative Model involves a range of processesthat
are drawn from other models, outlinedin the research. The hall-
mark of the model is a combination of practices and conditions
that support the transformative nature of teacher training. In this
context, it could be assumed that the Transformative Modelis not
a clearly definable model in itself.In short, the model recognises
the range of different conditions required for teacher transform-
ative practice’.

The findings of our research suggest that Australian teacher
professional development models can be implemented relating to
two distinct purposes of this process: 1) teacher commitment to
education reforms and 2) teacher performance support. All the
models are organized into three broad categories in relation to ca-
pacity of teacher professional development methods in order to
transform teacher personal and professional qualities: 1) trans-
mission of knowledge (the training model, the award-bearing mod-
el, the deficit model, the cascade model); 2) transition of knowl-
edge (the standards-based model, the coaching/mentoring model,
the community of practice model); 3) transformation of knowledge
(the action research model, the transformative model). Addition-

75 Kennedy, A. (2005). Models of Continuing Professional Development:
a framework for analysis. Journal of In-service Education, 31 (2), 235-250.
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ally, the transformative models greatly increase the capacity offor
professional autonomy in terms of teacher professional develop-
ment in Australia.

Secondary teacher professional development in Australia is
defined as a multi faceted process. It embraces teacher personal
and professional development and is a key element of Australian
teacher education system, which enables teacher personal and pro-
fessional competences enhancement. Furthermore, teacher profes-
sional development in Australia focuses on interiorization of regu-
latory and value-based component of teacher performance; under-
standing personal attitude to career choice and ways of personal
fulfillment; providing psychoeducational commitment to working
in diversified learning environment and taking leadership role. In
addition, the capacity of teacher professional development in Aus-
tralia is greater in specific developing social environment and cor-
responding organizational and educational conditions.

The research has found that secondary teacher profession-
al development in Australia is proven to be effective within the
framework of teacher professional development models such
as:the collaborative teacher learning model, the model of virtu-
al benchmarking, the school-university partnership model, the
blended model, thetraining model, theaward-bearing model, the
deficit model, the cascade model, the standard-based model, the
coaching/mentoring model, the community of practice model, the
model of action research, and the transformative model.

Secondary teacher professional development principles (de-
mocracy, science-based, cooperation, leadership, innovation) are
defined and the strategies are described (development and imple-
mentation of teaching and methodological support correspond-
ing to the requirements of XXI century teaching; involvement of
teachers intocollaborative school educational environment; im-
provement of teachers’ professional images by developing leader-
ship skills; development and maintenance of mutually beneficial
social partnership between schools and universities, professional
associations, etc.) to provide quality teachers.
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The review of constructive ideas of Australian experience in
relation to secondary teacher professional development will form
a greater part of debate onhow to apply constructive ideas of Aus-
tralian contexttomeaningful elaborating the system of continuous
teacher education in Ukraine.

1.4. NAUCZYCIEL-MISTRZ.UMIEJETNOSCI I
KOMPETENCJE ADEPTOW PEDAGOGIKI
/samoocena studentow wczesnej edukacji dziecka/

Aleksandra Kruszewska, Agnieszka Leszcz-Krysiak

Polska literatura pedagogiczna posiada znaczacy dorobek w
zakresie rozwazan na temat nauczyciela i wychowawcy, jego roli
i znaczenia w procesie nauczania. Na tym stabilnym fundamencie
uksztattowatla sie pedeutologia, osobna subdyscyplina pedago-
giczna. Przedmiotem jej zainteresowan stat sie nauczyciel-peda-
gog - jego zawdd, powotanie, autorytet i osobowos$¢. Na przestrze-
ni wielu lat psychologowie i pedagodzy poszukiwali w swoich
rozwazaniach charakterystycznych cech nauczyciela dotyczacych
jego «osobowosci», «talentu pedagogicznego» lub tzw. «duszy
nauczycielstwa.» Na szczegdlng uwage zastuguja tutaj m.in. tacy
autorzy jak: Jan Wiadystaw Dawid, Stefan Szuman, Maria Grzego-
rzewska, Ludwik Bandura, Stanistaw Baley, Zdzistaw Mystakow-
ski czy Wincenty Okon.”®

Zawdd nauczyciela to jeden z najtrudniejszych zawodow.
Powinien cieszy¢ sie duzym zaufaniem i szacunkiem spotecz-
nym. Posiadanie przez nauczycieli umiejetnosci pedagogicznych,

76 Lemanska-Lewandowska, E., Kompetencje nauczyciela klas poczat-
kowych [w:] B.Kasacova, M.Cabanova (red.),Ucitel’ v preprimarnej a prymarnej
edukicii. Teéria, vyskum, vyvoj. Banska Bystrica 2009, Univerzita Mateja Bela, s.
102-116.

85



YuuTenb: BuMipu npodeciiHOro cTaHOBIEHHS i MiXKHapoZHOI OCBITH

a nade wszystko kompetencji réznego rodzaju, jest w dzisiej-
szych czasach warunkiem koniecznym. Wspoétczesny nauczyciel
wczesnej edukacji dziecka powinien by¢ odpowiedzialnym i sta-
rannym profesjonalista. Wspoétczesna rzeczywisto$¢ edukacyj-
na potrzebuje nauczycieli efektywnych, dlatego przyszli adepci
powinni by¢ w petni przekonani o dobrze wybranym kierunku
i przeSwiadczeni o tym, ze jest to zawdd wyjatkowy. To od ich
«umiejetnosci, talentu pedagogicznego, madrosci, bedzie zale-
zala przyszto$¢ uczniéw, ich rozwdj psychofizyczny, charakter,
indywidualno$¢, a nawet szczeScie w zyciu osobistym. Jednak,
zeby osiagnac¢ sukces w tej profesji nalezy, m.in. zdoby¢ rzetelna,
interdyscyplinarng wiedze teoretyczng z zakresu nauk humani-
stycznych, umie¢ wykorzystaé ja w praktyce, uzyska¢ pozadane
kompetencje pedagogiczne.»”’

Odpowiedzi na pytanie o model i umiejetnosci wspétczesne-
go nauczyciela poszukiwac trzeba przede wszystkim w kontek$cie
otaczajacej nas rzeczywistosci spotecznej i potrzeb ucznia. Poza-
dane cechy pedagogéw to zbidér wiedzy, postaw i umiejetnosci,
ktére sg niezbedne do wychowywania mtodego pokolenia Euro-
pejczykéw dobrze radzacych sobie w stale zmieniajgcym sie Zyciu
codziennym.

Posiadanie przez nauczycieli umiejetnosci pedagogicznych, a
nade wszystko kompetencji réznego rodzaju, jest w dzisiejszych
czasach warunkiem koniecznym. Wspétczesny nauczyciel wcze-
snej edukacji dziecka powinien by¢ odpowiedzialnym i starannym
profesjonalista. Wspoétczesna rzeczywisto$¢ edukacyjna potrze-
buje nauczycieli efektywnych, dlatego przyszli adepci powinni by¢
w pelni przekonani o dobrze wybranym kierunku i przeswiadcze-
ni o tym, Ze jest to zawdd wyjatkowy.”®

77 Szkolak A., Kompendium kandydata na nauczyciela wczesnej edukacji.
Krakéw 2014, Wydawnictwo Attyka, s. 103.

78 zob. Kruszewska A., Teacher’s skills and competencies in the aware-
ness of students of early childhood education /research evidence/ [w:] EDU-
LEARN18 Proceedings.Palma de Malorca 2018, L.Gémez Chova, A.Lépez Martin-
ez, l.Candel Torres (red.), IATED Academy.
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Wrciaz rosng aspiracje edukacyjne mtodych ludzi, zwieksza sie
zainteresowanie uczniéw zdobyciem wyzszego wyksztatcenia. Spo-
teczenstwo oczekuje, aby szkoty odgrywaty kluczowa role w proce-
sie przemian spotecznych i gospodarczych, a nade wszystko reform
edukacyjnych. Szkoly moga nie sprosta¢ temu wyzwaniu, dopéki
nauczyciele nie znajda sie w centrum owego procesu przemian. Po-
trzebny jest kompetentny nauczyciel, mistrz w swoim zawodzie.

Kompetencje nauczyciela w konteks$cie kompetencji

kluczowych ucznia

W literaturze przedmiotu kwalifikacje pedagogiczne nauczy-
cieli sg interpretowane w réznorodny sposob. W wiekszosci opra-
cowan analizowane sg jako zbiér okreslonych kompetencji badZ
standardéw kompetencji, niezbednych do prowadzenia pracy
dydaktyczno-wychowawczej. Do kompetencji mozna sie odnie$¢
jako do kwalifikacji, ale takze jak do zakresu okres$lonych upraw-
nien umozliwiajacych profesjonalne wykonywanie zawodu.”
Przynalezno$¢ kompetencji do osoby stanowi o ich podmiotowym
charakterze, réwnocze$nie ich dynamiczno$¢ przejawiajgca sie w
dziataniu sprawia, Ze nie sa wiasnoscig stata.?® Zakres tresci kom-
petencji jest rozumiany w réznych ujeciach. Pierwsza kategorie
stanowig te, ktére majg charakter instrumentalny. Bazuja na ta-
kich pojeciach jak: umiejetnos$¢, sprawnos¢ zdolno$¢. Druga grupa
to te, ktére wzbogacajg rozumienie kompetencji jako dyspozycji.
Trzecia grupa to te, ktére mozna okresli¢ jako kompleksowe.

W roku 1998 Organizacja Wspéipracy Gospodarczej i Rozwo-
ju (ang. Organisation for Economic Co-operation and Development,
OECD)® opracowata liste cech charakteryzujacych nowy profe-

79 Strykowski W, Kompetencje wspoéiczesnego nauczyciela, Neo-
didagmata 27/28, Poznan 2005, s.16; https://repozytorium.amu.edu.pl/bit-
stream/10593/3096/1 /strykowski.pdf.

8 ibidem

81 Edukacja w Europie, rézne systemy ksztatcenia i szkolenia - wspdlne
cele do roku 2010. Komisja Europejska, Fundacja Rozwoju Systemu Edukacji,
Warszawa 2003, s.85
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sjonalizm, oparty na kompetencjachi okreslajacy, co to znaczy by¢
dobrym nauczycielem. Ustalono woéwczas, Ze dobry nauczyciel po-
winien by¢:

- biegly - tzn. by¢ waznym Zrédtem wiedzy i stuzy¢ pomo-
€3 W jej zrozumieniu;

- posiada¢ umiejetnosci pedagogiczne - czyli musi sie staé
kompetentnym w przekazywaniu szeregu umiejetnosci o
wyzZszym poziomie, wigczajac w to motywacje do nauki,
kreatywno$¢ i umiejetno$¢ wspotpracy;

- zaznajomiony z nowoczesna technika, ktéra stanowi
klucz profesjonalizmu, czyli wigcza¢ jg w strategie na-
uczania;

- funkcjonowa¢ jako cze$¢ «organizacji szkolnej», posiadaé
zdolnosci organizacyjne, wspétpracowac z innymi i by¢
gotowym uczy¢ sie od innych;

- gietkim, elastycznym, czyli by¢ $wiadomym, Ze wymaga-
nia co do jego zawodowstwa moga sie zmienia¢ wielo-
krotnie w ciggu kariery zawodowej;

- ruchliwym w sensie mobilnym, tj. by¢ zdolnym i gotowym
do brania udziatu w innych do$wiadczeniach i zawodach,
by wzbogacac swoje zdolnoSci;

- otwartym, czyli zdolnym do pracy z rodzicami i innymi
osobami spoza zawodu w sposoéb, ktory uzupetnia pozo-
state aspekty nauczycielskiego profesjonalizmu.

Przydatno$¢ zawodowa nauczyciela jest funkcja jego kom-

petencji, cech osobowosci, motywacji i spotecznego funkcjono-
wania. W przypadku zawodu nauczyciela méwienie o petnym
przygotowaniu do pracy pedagogicznej pozostaje w sprzeczno-
$ci z istotg tej pracy. Kompetencje niezbedne w tym zawodzie s3
ciggle niewystarczajace, sg w ciggtym rozwoju. Dzieje sie tak ze
wzgledu na swoisto$¢ pracy nauczyciela, ktora jest niepowtarzal-
no$¢ oraz komunikacyjny charakterWazne jest, aby spojrze¢ na
umiejetnosci nauczycieli przede wszystkim w konteks$cie potrzeb
wychowanka i kompetencji kluczowych, jakie ma on ksztattowa¢
u uczniéw.
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Termin uczniowskich kompetencji kluczowych po raz pierw-
szy pojawit sie w 2001 roku. Komisja Europejska powierzyta gru-
pie roboczej ztozonej z narodowych ekspertéw od edukacji zada-
nie zdefiniowania i zidentyfikowania «kompetencji kluczowych»,
ktére sg uznane we wszystkich pafnstwach europejskich.

Kompetencje kluczowe po raz pierwszy okreslono w Zalece-
niu Parlamentu Europejskiego i Rady z dnia 18 grudnia 2006 r. W
sprawie kompetencji kluczowych w procesie uczenia sie przez cate
zycie (2006/962/WE) okreslono osiem kompetencji kluczowych.
Stanowily one potaczenie wiedzy, umiejetnosci i postaw uwaza-
nych za niezbedne dla potrzeb samorealizacji i rozwoju osobistego,
aktywnego obywatelstwa, integracji spotecznej oraz zatrudnienia.?

W 2018 roku w zaleceniu Rady Europy znalaz! sie nowy wy-
kaz kompetencji kluczowych warunkujacych samorealizacje, zdro-
wie, szanse na zatrudnienie oraz wigczenie spoteczne. Szczegdlng
wage przywigzywano do poprawy umiejetno$ci podstawowych,
inwestowania w uczenie sie jezykdéw, wzmocnienia kompetencji
cyfrowych i w zakresie przedsiebiorczo$ci, znaczenia wspélnych
wartosci w funkcjonowaniu spoteczenstw oraz zachecania wiek-
szej liczby mtodych ludzi do angazowania sie w kariere naukowa.®
Ustanowiono osiem kompetencji kluczowych:

1/w zakresie rozumienia i tworzenia informacji,

2/w zakresie wielojezycznosci,

3/matematyczne oraz kompetencje w zakresie nauk przy-
rodniczych, technologii i inZynierii,

4 /cyfrowe,

5/o0sobiste, spoteczne i w zakresie umiejetnosci uczenia sie,

6/obywatelskie,

82 Zalecenie Parlamentu Europejskiego i Rady z dnia 18 grudnia 2006 . w
sprawie kompetencji kluczowych w procesie uczenia sie przez cate zycie (2006/962/

WE) Parlament Europejski i Rada Unii Europejskiej, Dziennik Urzedowy Unii Euro-
pejskiej 30, 12.2016, https://eurlex.europa.eu/legal-content/PL/TXT/PDF/

83 Zalecenie Rady z dnia 22 maja 2018 r. w sprawie kompetencji
kluczowych w procesie uczenia sie przez cate zycie (Tekst majacy znaczenie dla
EOG) (2018/C 189/01), Dziennik Urzedowy Unii Europejskiej, https://eur-lex.
europa.eu/lega content/PL/TXT/PDF/
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7 /w zakresie przedsiebiorczos$ci oraz

8/swiadomosci i ekspresji kulturalne;j.?*

Kim s3 dzisiejsi adepci pedagogiki? Jakie majg umiejetnosci i
kompetencje? Jakie cechy charakteryzujg ich osobowosci? Czy po-
trafig wejsS¢ w role nauczyciela w wymiarze europejskim?

Autorki monografii Nauczyciele wczesnej edukacji®> zwracaja
uwage, ze programy ksztatcenia przysztych nauczycieli «xpowinny
stanowi¢ kategorie elitarna, a studentom - zapewnic¢ wysoki pre-
stiz.» Sugeruja ponadto, Ze kryterium przyjecia na studia pedago-
giczne (i nie tylko), jakim jest przede wszystkim wynik matury, nie
daje szans na sprawdzenie predyspozycji psychopedagogicznych
kandydatéw. Szczegdblnie wazne jest to w odniesieniu do przy-
sztych nauczycieli przedszkoli i edukacji wczesnoszkolne;j.

Nalezy podkresli¢ fakt, ze wspotczesnie, juz na etapie edu-
kacji przedszkolnej, zwraca sie szczeg6lng uwage na znaczenie
kompetencji nauczycieli w wychowaniu i edukacji dzieci, ktorych
wplyw na dalszy ich rozwdj jest nie do przecenienia.®

Kompetencje nauczyciela w $wietle badan wtasnych

Aby nauczyciel mégt stworzy¢ przestrzen dla ucznia, w kto-
rej ten bedzie mdégt ksztalttowac wyzej wymieniowe kompetencje
sam musi posiada¢ je rozwiniete na wysokim poziomie. Biorgc
pod uwage wymogi edukacyjne i potrzeby wspotczesnego ucznia
autorki przeprowadzily badania dotyczace samooceny szeroko
rozumianych kompetencji przysztych nauczycieli edukacji przed-
szkolnej i wczesnoszkolnej. Przedmiotem badan byta samoocena
przysztych nauczycieli dotyczaca réznych obszaréw umiejetnosci
i kompetencji, bedgca ich swoistym odbiciem lustrzanym.

8  jbidem
8 zob. I. Czaja-Chudyba, B. Muchacka, Nauczyciele wczesnej edukacji,

Krakéw 2016, Wyd.Petrus, s. 124-127.

8 zob.Nazaruk S.K, Kilm-Klimaszewska A., Direct learning about nature

in 6-year - old children living in urban and rural environments and the level of
their knowledge and skills,[w:] Journal of Baltic ScienceEducation, Lithuania, Vol.
16, No. 4, 2017, 5.524-532.
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W badaniach wykorzystano metode sondazu diagnostycz-
nego postugujac sie technika anonimowej ankiety internetowej
skierowanej do studentek specjalnosci Wczesna Edukacja Dziecka
w Instytucie Edukacji Przedszkolnej i Szkolnej, na Wydziale Peda-
gogicznym Uniwersytetu Humanistyczno-Przyrodniczego im. Jan
Dtugosza w Czestochowie.

Kwestionariusz ankiety sktadat sie z 36 stwierdzen, jednak
na potrzeby niniejszego artykutu analizie poddano 25. Respon-
dentki miaty ustosunkowa¢ sie do podanych stwierdzen oceniajac
w skali od 1 do 10 (1 - to najnizsza ocena, a 10 - to najwyzsza)
swoje przygotowanie i kompetencje w roznych obszarach. Ob-
szary, w ktorych badano samoocene absolwentek mozna uznaé
za zbiezne z wyzej opisanymi kompetencjami kluczowymi, ktore
nalezy ksztattowac u uczniéw zgodnie z zaleceniami okreslonymi
przez Rade Unii Europejskie;.

Badania zrealizowano na przetomie czerwca/lipca w roku aka-
demickim 2017/2018, w ktorych udziat wzieto 120 studentek, stu-
diow stacjonarnych i studiéw niestacjonarnych, studia licencjackie
[-go (N=72) i magisterskie II-go stopnia (N=48). Badano samoocene
studentek w szerokim zakresie wiedzy i umiejetnosci nauczyciel-
skich, ktore zostaty ujete w 5 obszarach takich jak: nauczyciel kom-
petentny, nauczyciel komunikatywny, nauczyciel tworczy i innowa-
cyjny, nauczyciel refleksyjny i nauczyciel poszukujacy.

W ramach umiejetnos$ci «nauczyciel kompetentny»poproszo-
no studentki o ustosunkowanie sie do nastepujacych stwierdzen:

1. Posiadam zakres wiedzy i umiejetnosci, ktére pozwolg mi
prowadzi¢ w sposéb kompetentny zajecia z dzie¢mi w wieku przed-
szkolnym i wczesnoszkolnym

2. Nabytam w toku studiéow kompetencje bazowe (utatwiajqce
nawiqzanie relacji z dzie¢mi)

3. Nabytam kompetencje konieczne (uzZyteczne przy skutecz-
nym wypetnianiu zadan edukacyjnych, jak: kompetencje interpreta-
cyjne, autokreacyjne, realizacyjne)

4. Nabytam kompetencje pozgdane (pomocne w realizacji za-
wodu, zainteresowania, hobby)
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5. Nabytam kompetencje specjalistyczne (wiedze i umiejetno-
Sci z zakresu nauczania przedmiotéw)

6. Nabytam kompetencje dydaktyczne (umozliwiajqgce efektyw-
ne postepowanie z uczniami, w tym takze umiejetnos¢ planowania i
realizowania zintegrowanych zaje¢ w klasach I-111)

7. Nabytam kompetencje psychologiczne (umiejetnos¢ moty-
wowania, komunikowania sie, dopasowywania swojego stylu pracy
do stopnia dojrzatosci uczniéw)

Wykres 1.
Wyniki Srednie samooceny studentek odnosnie stwierdzeri 1-7.

Nauczyciel kompetentny

5 M Studentki |
stopnia

$rednia
samaoceny studentek

1234567

numery stwierdzen

Prezentowane wyniki obrazuja, Ze samoocena studentek oby-
dwu poziomdw studiéw osiggata podobne wartosci Srednich. Udzi-
elone odpowiedzi wskazujg, Ze nie s3 one pewne swoich kompetenc-
ji. Studentki zgodnie przyznawaty, ze podczas studiéw nabyty kom-
petencje na sSrednim poziomie, co pozwala wnioskowaé, ze «jako$
tam» bedga potrafilty Swiadomie je wykorzystaé w pracy. Nalezy mie¢
nadzieje, Ze jezeli podejma prace w zawodzie, to beda dazyty do pod-
noszenia swoich kompetencji, a kolejne dwa lata studiéw studentek
[-go stopnia spowoduje podniesienie ich na wyzszy poziom.

Kolejng kwestie stanowity pytania odnoszace sie do umiejet-
nosci komunikacyjnych studentek. Stwierdzenia do samooceny:

8. Nabytam w toku studiéw tzw. kompetencje umoZzliwiajgce
mi sprawnq wymiane mysli i uczué¢ na drodze werbalnej

9. Nabytam w toku studiéw tzw. kompetencje umozliwiajqce
mi sprawnq wymiane mysli i uczué¢ na drodze niewerbalnej
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10. Nabytam w toku studiéw tzw. kompetencje pozwalajgce mi
na wymiane poglgddéw i mysli zmierzajqcych do osiggania wspétd-
ziatania, dochodzenia do porozumienia, rozumienia intencji i celéw
innej osoby

11. Potrafie w sposéb logiczny uzasadniaé swoje argumenty,
bedqce w opozycji do argumentéw rozméwcy

Wykres 2.
Wyniki srednie samooceny studentek odnosnie stwierdzen 8-11.

Nauczyciel komunikatywny

6
B Studentki |
stopnia
1
89 10 11

numery stwierdzen

$rednia
samooceny studentek

Samoocena studentek w wyZej wymienionej kategorii przed-
stawiata sie réwniez satysfakcjonujgco. Srednia ocen pozwala za-
uwazy¢, ze maja one Swiadomo$¢, iZ proponowany program stu-
diow pozwolit im na rozwiniecie badz podnienienie kompetencji
komunikacyjnych. To wazna kompetencja, gdyz nauczyciel prak-
tycznie caly czas w pracy spedza w kontakcie interpersonalnym
Z uczniami.

Dobry pedagog to nauczyciel kompetentny®” nadazajacy za
zmieniajacy sie rzeczywistoscia, poszukujgcy nowych rozwigzan
na miare oczekiwan, potrzeb i mozliwosci uczniéw. Prezentowa-
nie twoérczego podejscia do rozwiazywania problemoéw to dzi$
na rynku pracy jedna z najbardziej pozadanych cech. Rdwniez od
nauczycieli oczekuje sie kreatywnych rozwiazan i innowacyjnego

8 zob. Skowronska A., Kompetencyjny model i sylwetka wspoétczesne-
go nauczyciela, [w:] Pedagogika, Tom VIII cze$¢ II, O efektywnos$ci w procesie
ksztalcenia, J. Piekarski, M Szymanska, L. Tomaszewska (red.), Ptock 2009, Wyd.
PWSZ, s. 229-240.
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podejscia do nauczania, a nie ograniczanie sie do nasladownictwa
i powielania utartych wzorcéw.

Zdolnosci twércze to predyspozycje warunkujace wytwarza-
nie nowych, oryginalnych i uzytecznych pomystéw.

W analizowanych badaniach, respondentki doknaty rowniez
samooceny dotyczacej bycia tworczym i innowacyjnym pedago-
giem. Stwierdzenia do samooceny:

12. Mam twdrczq osobowos¢, tzn. moje dyspozycje poznawcze,
emocjonalno-motywacyjne i behawioralne, umoZzliwiajq reorga-
nizowanie doswiadczen, odkrywanie i tworzenie czegos nowego i
wartosciowego

13. W zyciu codziennym staram sie wprowadza¢ nowe rozwig-
zania, przeksztatcaé swoje zycie, sposob dziatania i myslenia

14. Jestem zmotywowana i zdeterminowana, aby trwac¢ przy
okreslonych celach, systematycznie do nich wraca¢ i osiggac je

15. Jestem otwarta (tolerancyjna) wobec nowosci (np. nie-
sprawdzonych pomystéw, inspirujqg mnie nowe sytuacje, poddaje sie
im bez konkretnej wiedzy o ich skutkach)

16. Jestem zainteresowana innowacyjnymi rozwiqzaniami w
pedagogice

17. Dostrzegam potrzebe wdrazania innowacji pedagogicz-
nych w przedszkolach i szkotach

18. W najblizszym czasie bytabym w stanie opracowa¢ i wdro-
zy¢ innowacje pedagogicznq w przedszkolu lub szkole

Wykres 3.
Wyniki srednie samooceny studentek odnosnie stwierdzen 12-18.

Nauczyciel twdrczy i innowacyjny

W Studentki |
stopnia

$rednia
samooceny studentek

numery stwierdzen
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Podejmowanie dziatan tworczych w edukacji zalezna jest od
$Swiadomosci nauczyciela, ktéra odnosi sie do: «motywacji podej-
mowania wspoétpracy przez nauczyciela z innymi podmiotami,
edukacji, reprezentowanych warto$ciach, ocenach i postawach,
stanie wiedzy nauczycieli o uczniach, rodzicach, szkole oraz wie-
dzy teoretycznej, merytorycznej, metodycznej, o twdrczosci itd.,
rzeczywistych i deklarowanych dziataniach twérczych.»®

Mozna uznaé, ze Swiadomo$¢ badanych studentek jest wy-
soka w tym zakresie (wykres 3) poniewaz, tworcze kompetencje
studentki ocenity najwyzej ze wszystkich. W obydwu badanych
grupach okoto 30% do 40% respondentek bardzo wysoko ocenita
(ocena 10) swoje starania do wprowadzania nowych rozwigzan
i przeksztatcania swojego zycia. Respondentki dostrzegaja wiec
duzy twdrczy potencjal w sobie, ktory wyraza sie w ich ocenie za-
réwno w mysleniu, jak i dziataniu.

Motywacja i determinacja to w dzisiejszym $wiecie najwaz-
niejsze kompetencje pozwalajace osiagnaé zatozone cele. Poza
pasja, talentem i umiejetno$ciami, aby osiagnac¢ sukces potrzeb-
na jest dyscyplina i wytrwato$¢. W obydwu grupach $rednia ocen
dotyczaca determinacji i motywacji uznac nalezy za wysoka. Upor
i determinacja pozwala na pokonywanie trudnosci, w tym celu
potrzebny jest rozwojowy sposéb myslenia, ktérym jest optymi-
styczny monolog wewnetrzny prowadzacy do pokonywania prze-
ciwnosci i niepoddawanie sie.®® Wytrwato$¢ w dazeniu do celu i
pokonywanie trudnosci decyduje o sukcesie. Cechy te odgrywaja
szczegblna role w zawodzie nauczyciela, ktéry podlega duzej pre-
sji spotecznej i bardzo szybko dochodzi w nim do wypalenia za-
wodowego.

Studentki wysoko ocenialy rowniez stopien swojej tolerancji
i otwarto$ci wobec nowoSci, poniewaz s3 to atrybuty osob twor-

8 Magda-Adamowicz M., Twdrczo$¢ pedagogiczna nauczycieli w kon-
tekécie systemowym. Zrédta, koncepcja i identyfikacje, Torun2015, Wyd. Adam
Marszatek, s. 24

8 Duckworth A, Updr, Potega, Pasji i wytrwatosci, L6dz 2016, Wyd. Pol-
skie Galaktyka sp. z.0.0, 5.196
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czych. Okoto jedna trzecia badanych w obydwu grupach ocenita
wysoko swoja potrzebe szukania rozwigzan nurtujacych ich pro-
bleméw. Mozna zatem uzna¢, ze przyszte nauczycielki charakte-
ryzuje aktywno$¢ poznawcza i sg zainteresowane szukaniem no-
wych inspirujgcych rozwigzan.

Innowacyjno$¢ oswiaty® jest szansg na edukacje jutra odpo-
wiadajgcg rozwojowi spoteczno-gospodarczemu $wiata. Jak pisze
M. Magda-Adamowicz nauczyciel przy duzym zasobie wiedzy i
umiejetnosciach dydaktyczno-wychowawczych pracuje twoérczo,
czego efektem sg innowacje pedagogiczne. Sg one zwigzane z roz-
wojem mys$lenia dywergencyjnego oraz dostrzeganiem i rozwig-
zywaniem problemdéw trudnych w réznych sytuacjach dydaktycz-
no-wychowawczych.”!

Studentki konczace studia magisterskie dokonaly wyzszej
samooceny. Swiadczy to o $§wiadomym i refleksyjnym podejsciu
do wiasnych kompetencji o dostrzeganiu zagrozen i trudnosci
zwigzanych z realizacjg innowacji. Do podejmowania dziatalno$ci
w obszarze innowatyki pedagogicznej nauczycielowi potrzebne
jest doswiadczenie zawodowe, konfrontacja wiedzy i wtasnych
umiejetnosci z praktyka pedagogiczna.

W zwigzku ze wzrostem w Polsce przemocy wobec obcokra-
jowcéw problem tolerancji polskiego spoteczenstwa stal sie w
ostatnim czasie szczegdlnie obecny w przestrzeni publicznej. W
szczegblny sposéb dotyczy srodowiska edukacyjnego poniewaz
w szkole jest coraz wiecej uczniéw «kulturowo odmiennych.»?
Tolerancja to wazna cecha dla nauczyciela, ktéry modeluje posta-
wy ucznidw i ksztattuje ich stosunek do o0séb oraz zjawisk spo-

9% Poszytek P, Fazlagi¢ ]., Wstep [w:] ]J. Fazlagi¢, M. Schmidt (red.), In-
nowacyjne zarzadzanie w polskiej o§wiacie. Warszawa 2009, Fundacja Rozwo-
ju Systemu Edukacji,s.6.; E. Necka, Psychologia twérczosci. Gdansk 2011, Wyd.
GWP, s. 35.

91 Magda-Adamowicz M., Twoérczo$¢ pedagogiczna nauczycieli w kon-
tekscie systemowym. Zrédta, koncepcja i identyfikacje, Torun 2015, Wyd. Adam
Marszatek, s. 26.

92 zob. Nikitorowicz J., Edukacja regionalna i miedzykulturowa, Warsza-
wa 2009, Wyd. Akademickie i Profesjonalne, s.504.
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tecznych. Studentki ocenily swoja tolerancje dos¢ wysoko, o czy
$Swiadcza $rednie.

Nie ma nauki bez refleksji, a udziat refleksji w naukowym ro-
zumieniu $wiata jest decydujacy. Refleksja wigzana jest z umie-
jetno$cig wyobrazania i inwencja tworczag. W. Woronowicz sta-
wia teze, ze: «zdolno$¢ do refleksji gwarantuje jednostce przede
wszystkim indywidualng wolno$¢ wyboru, zaréwno wartosci, jak
i odnoszenia sie do nich w Zyciowej praktyce. Refleksja pozwala
na pewnos¢, iz ani warto$ci, ani ich wewnetrzna hierarchizacja w
Swiadomosci nie s3 nam w zaden spos6b narzucone, Ze postepu-
jemy wedtug nich na skutek umiejetnosci ré6znicowania tego, co
wazne i cenne oraz posiadania wolnej woli. Refleksja pozwala nie
tylko na wewnetrzng analize racji rozumu, ale takze na zastano-
wienie sie, czy i w jakim stopniu dziatajgc kierujemy sie emocjami,
wlasciwo$ciami naszej osobowosci, uczuciowoécig oraz wolg»*,
to refleksja jest atrybutem dojrzatej osobowos$ci. MyS$lenie reflek-
syjne, bedace forma myslenia o wtasnym funkcjonowaniu, my-
$lach i pogladach, taczy refleksyjnos$¢ z madroscia.

Fundamentem doskonalenia i zdobywanie nowych umiejeno-
$ci pedagogicznych jest nauczyciel, ktéry zdolny jest do refleks;ji,
czyli refleksyjny praktyk, zawsze chetny do dialogu i interakcji, po-
dejmujacy préby potaczenia praktyki pedagogicznej ze swoimi po-
mystami i przemysleniami. Nieustannie analizujacy swoje postepo-
wanie. Nadto chcacy przekonaé uczniéw, ze witasne do$wiadzcenia
sg decydujace o efektywno$ci podejmowanych przez nich dziatan.
Refleksyjny prakryk zmierza do efektywnej pracy w spoleczen-
stwie, w ktérym najwazniejsza jest komunikacja.** Biorgc pod uwa-
ge idee nauzcyciela refleksyjnego, praktyka analizowano réwniez
samoocene studentek wobec nastepujgcych stwierdzen:

9% Woronowicz, W, Refleksja. Sumienie. Edukacja, Stupsk 2006, Wyd. Po-
morskiej Akademii Pedagogicznej, s.158, 160.

9 Lewartowska-Zychowicz M., Nauczyciel (wczesnej edukacji) w realac-
jach wolnosci i przymusu, [w:] Pedagogika wczesnoszkolna-dyskursy, problemy,
rozwiazania, D.Klus-Stanska, M.Szczepska-Pustkowska (red.), Warszawa 2009,
Wyd.Akademickie i Profesjonalne, s. 165-168.
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19. Mysle refleksyjnie o wtasnym funkcjonowaniu, a takZe skut-
kach podejmowanych dziatan, poszukuje najlepszych rozwiqzan dla
siebie, innych

20. Potrafie z satysfakcjq bra¢ udziat w deliberacjach, tzn.
zbiorowych dyskusjach na temat przysztych zachowan, odkrywac
punkty widzenia, nadawa¢ im sens, wartosci i znaczenie

21. Jestem osobq, ktdra gteboko zastanawia sie przed podejmowa-
niem decyzji lub czynnosci, np. w sytuacjach moralnie niejednoznacz-
nych, wedtug przyjetych norm, wartosci przyjetych w spoteczeristwie

Wykres 4.
Wyniki srednie samooceny studentek odnosnie stwierdzen 19-21.

Nauczyciel refleksyjny

7,5 —— m Studentki |

7 4.; — stopnia
6,5

19 20 21

numery stwierdzen

$rednia
samoocena studentek

Nauczyciel refleksyjny nie poddaje sie bezkrytycznie tradycji
i kulturze, lecz stale analizuje aktualng sytuacje, majgc Swiadmos¢
kontekstu historycznego poszukuje wyjasnien i $wiadomie ksztat-
tuje swoje poglady, podejmuje dziatania. Taki nauczyciel w stosun-
ku do uczniéw wykazuje zachowania emancypacyjne, pozwalajgc
im na poszukiwanie wtasnych drég postepowania. Jakkolwiek do-
syc wysoko studentki ocenity swoje zdolnoSci refleksyjne, to nisko
ocenity umiejetnosci polemizowania, wspélnego rozmyslania i roz-
wazania tematéw. Ten fakt moze jednak nie dziwi¢, bowiem stojg
one na na progu swojej kariery zawodowej i zycia spotecznego.

Pytanie wyraza nasza ciekawo$¢, niewiedze, zdziwienie lub
watpienie wobec otaczajacego porzadku. Hermeneutycznie poj-
mowane zdziwienie jest przekonaniem, Ze niemozliwe jest poszu-
kiwanie odpowiedzi bez postawienia pytania.”

% zob. Czaja-Chudyba I., Muchacka B., op.cit.
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Podstawa refleksyjnosci jest otwarto$¢ poszukujaca, stuzaca
poszukiwaniu wiedzy i pewno$ci. Szukanie odpowiedzi na pytania,
ciekawos¢, Swiadomo$¢ niewiedzy i che¢ zdobywania nowej wie-
dzy, poznawania nowatorskich rozwigzan - to cechy nauczyciela po-
szukujacego. Stawianie probleméw wzbudza procesy poznawcze,
jest istotg myslenia. Znajdowanie problemoéw, dylematéw, spraw-
dzanie, jakie sg mozliwoSci rozwigzan, sprawdzanie ich zgodno$ci
z osobistym doswiadczeniem uczniéw to imperatywy nauczyciela
refleksyjnego i poszukujacego. Jednak by pomdc dzieciom, nauczy-
ciel sam musi dany problem zrozumie¢ lub intuicyjnie wyczuc.

Kolejne stwierdzenia dotyczyty cech osobowosciowych, jakie
prezentuja adeptki zawodu nauczyciela. Tu chodzito konkretnie o
ich sktonnosci i che¢ poszukiwan wiedzy, rozwigzan na nurtujgce
tematy. Brzmialy nastepujaco:

22. Jestem osobq ciekawq, poszukujqcqg nowych bodZcéw, za-
skakujqcych, nowych, alternatywnych rozwiqzan w edukacji

23. Jestem dociekliwa, czesto zadaje pytania interlokutorom,
by docieka¢ wiedzy szczegétowej

24. Czesto szukam rozwiqzan nurtujqcych mnie problemdéw

25. Wiedza, ktérq zdobytam w trakcie studiéw jest wystarcza-

jgca

Wykres 5.
Wyniki srednie samooceny studentek odnosnie stwierdzen 22-25.

Nauczyciel poszukujacy

M Studentki I...
W Studentki Il...
22 23 24 25

numery stwierdzen

=
o

Srednia
samoocena studentek
o N B OO

Dane zawarte na wykresie obrazuja inklinacje studentek do
zgltebiania wiedzy, poszerzania erudycji, dociekliwosci w zdo-
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bywaniu do$wiadczenia. Jakkolwiek wiekszo$¢ z respondentek
przyznata sobie wysokie oceny w trzech pytaniach w tej kategorii
(22-24), to ocena stwierdzenia 25 budzi niepokdj. Czy oznacza to,
ze wiedza zdobyta w trakcie studiéw nie powinna by¢ pogltebia-
na? Dalsze zdobywanie wiedzy, z r6znych dziedzin i dyscyplin, to
przeciez jest sine qua non, warunek konieczny i nieodzowny, bez
ktdérego nie mozna by¢ dobrym nauczycielem.

Kluczem do sukcesu wspotczesnego nauczyciela jest inten-
cjonalne uczenie sie na wszystkich etapach kariery zawodowej,
aby sprosta¢ wymaganiom nieustannie zmieniajgcej sie rzeczywi-
stosci. Zrozumienie, Ze inwestowanie czasu i wysitku w ksztatce-
nie siebie, doskonalenie swoich umiejetnosci i kompetencji, jest
niezbedne, by stawac sie nauczycielem, ktéry bedzie inspirowat
swoich wychowankéw do $wiadomego dziatania i osiggania suk-
ceséw w zyciu. Bycie refleksyjnym praktykiem, ktéry analizuje
swoja wiedze i umiejetnosci w celu odpowiedzi na nowe wymaga-
nia, to warunek konieczny, by funkcjonowa¢ w obszarach rzeczy-
wistoSci na progu trzciej dekady XXI wieku.

Refleksje dotyczace zagadnien kompetencji sg obszernie re-
prezentowane we wspoétczesnym dyskursie, nie tylko edukacyj-
nym. Wobec szeroko rozumianej edukacji powszechnie formutuje
sie oczekiwania zwigzane z nabywaniem réznorodnych kompe-
tencji i umiejetnosci profesjonalnego, mistrzowskiego dziatania
nauczycieli, a w szczeg6lnosci tych, ktérzy dopiero maja zasili¢
szeregi kadry pedagogicznej. Cecha charakterystyczng kompeten-
cji jest to, ze jest ona zawsze kategorig podmiotowa, jest wlasno-
$cig okreslonej osoby.

Zaprezentowany material badawczy miat da¢ obraz o szcze-
gblnych cechach przysztych nauczycielek. Czas studiéw na kierun-
ku Pedagogika, program zaje¢ realizowany podczas ich trwania
powinien sprzyja¢ ksztattowaniu, poszerzaniu i nabywaniu no-
wych umiejetnosci i kompetencji niezbednych w pracy z dzie¢mi.
Analizie poddano konkretne zachowania, ocene predyspozycji
oraz stanowisk bedacych przejawem cech osobowosciowych stu-
dentek. Trudno da¢ jednoznaczna ocene, czy prezentowane opinie
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powinny wzbudza¢ optymizm i entuzjazm, czy nie. Niektore odpo-
wiedzi powoduja niedosyt.

Istotne dla ery przemian my$lenia o nauczycielu powinno
by¢ eksponowanie kontekstowo uwarunkowanej rozumnosci oso-
bistej, wyrazajacej dazenia emancypacyjne. Tutaj studentki wyka-
zaly sie niezbyt wysoka refleksyjnoscia nad dziataniem i przyszta
aktywnoscig zawodowa.

Wyznacznikiem wspoétczesnego cztowieka jest i powinien by¢
catozyciowy samorozwdj i che¢ samodoskonalenia. Starano sie za-
tem nakres$li¢ postawy studentek w kontekscie poszerzania swo-
ich profesjonalnych, i nie tylko, kompetencji - doskonalenia sie.
Systematyczne, codzienne badanie wilasnej praktyki nauczyciela
winno obejmowa¢: namyst nad wlasnym rozwojem (intelektual-
nym i emocjonalnym), stosowanymi strategiami, poddawaniem
w watpliwo$¢ teorie i testowac jg w praktyce. Tego, jak dowiodty
badania, brakuje przysztym nauczycielkom.

Nauczyciel wczesnej edukacji powinien sam eksperymento-
wac i zachecac¢ do tego swoich podopiecznych. Jezeli sam nie jest
refleksyjny, nie poszukuje, nie aktualizuje swojej wiedzy, nie ma
w sobie zadatkéw na badacza rzeczywistos$ci — nie nauczy swoich
podopiecznych sztuki konstruowania pytan, dociekliwosci, state-
go poszukiwania i wzbogacania swojej wiedzy. Odpowiedzi bada-
nych o potrzebe i konieczno$¢ doskonalenia warsztatu nauczycie-
la byty zadowalajace, jednak czas pokaze, czy po podjeciu pracy
beda dalej utrzymywac takie stanowisko.

Obraz przysztych nauczycieli mtodego pokolenia wytaniajacy
sie z niniejszych badan nie napawa zbytnim optymizmem. Udzie-
lone odpowiedzi na pytania w ankiecie nie dajg pozytywnego wi-
zerunku, tego ksztaltowanego i tworzonego przez studentki. Jest
tez posrednim dowodem na to, Ze coraz czesciej kierunek studiéw
wybierany jest by¢ moze przypadkowo, pod wptywem mody, by
wej$¢ w szeregi tych z wyzszym wyksztatceniem. Zawo6d nauczy-
ciela przestal by¢ powotaniem, ktéry od dekad cieszyt sie znacz-
nym prestizem. Nie mozna oczywiscie tego generalizowa¢, jednak
przedstawione wyniki czeSciowo taka teze potwierdzaja.
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Powtarzajgce sie od wiekdw postulaty wielkich pedagogéw o
koniecznosci dialogu, uznania, afirmacji, wolnosci, autentycznosci
poczucia odpowiedzialno$ci, zaufania i empatii wobec ucznia, co-
raz mniej sg obecne w praktyce pedagogiczne;.

Nabywanie i doskonalenie omawianych tu kompetencje, od-
bywa sie w poprzez aktywne dziatanie i uczenie sie. Kluczowy-
mi umiejetno$ciami przysztych nauczycielek wychowania przed-
szkolnego i klas mtodszych sg przede wszystkim: bycie emptycz-
ng, umiec stucha¢, zadawac dobre pytania i w sposéb jasny udzie-
la¢ odpowiedzi.

Podobno nie ma wiarygodnego obrazu nauczycieli przyszto-
$ci, rejestru ich cech psychodydaktycznych, osobowosciowych,
ktére stanowityby idealny wzorzec.
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PO3 I II

ITIITOTOBKA BUUTEJA
B YMOBAX €BPOITEVICHKOI THTETPALIIL

2.1. OCOBJIMBOCTI ITPOPECIMHOI ITIATOTOBKA
BUUTEIIB Y KPAIHAX ITIBAEHHOI €BPOITU
Y XXI CTOJITTI

Haois [Tocmpueau

Y npoueci riob6asnisaniiiHux 3MiH y CBiTi, 30KpeMa, B EBpo-
i, opMyBaHHS 3arajlbHOEBPONENCHKOTO OCBITHHOTO MPOCTOPY
30pi€eHTOBaHe Ha 30JIMKEHHS CUCTEM MiZiTOTOBKU MeJaroriyHux
KazapiB €Bponeicbkoro Cow3y, BAOCKOHAJIEHHS LUX CUCTEM Ha
OCHOBI MOLIYKY CHiJIbHUX KpUTepiiB npodeciiHUX SKOCTeN «Ie-
Jarora-eBponemnusa-A0caijHuKa». 3araJbHOEBPONENCHKUN MPO-
CTIp B OCBITI pO3I/IAa€EThCA K 3arajibHe JyxXOBHe I10Jie, Xapak-
TEPHUMU O3HAKAMU SIKOTO € CHUIBHICTh LIHHICHUX Opi€eHTaLiH,
pO3yMiHHS 3HAYYLOCTI Mejiarora sk 0CO6MCTOCTI-TBOPIS, 34aT-
HOTO [0 JOCJIJHULLKOI'O BIIKPUTTH, CTBOPEHHS F'yMaHiCTUYHO
OpiEHTOBAHOI0 iIHHOBALIMHO-NOIIYKOBOI0 HABYaJIbLHOTO Cepeio-
Bulia. lli BUKJIUKU NiATBEpKYIOTbCA BUMOTraMU BoJIOHCBKOTO
IpoLecy 1040 KOHCcoJiAanii 3yCcu/lb HAYKOBOI Ta OCBITAHCBKOI
rPOMaJCbKOCTI [/ ICTOTHOTO NiJABUILEHHA KOHKYPEHTOCIPO-
MOHOCTI BULII01 OCBITH Y CBIiTOBOMY BUMIpi, IiBULIIeHH IX pOJIi
y COLLiOKYJIBTYPHHUX NEpPEeTBOPEHHSX, 10 QiKCyeThCs B OCBiTHIN
Aexsapanii OHECKO «Ocsita 2030», pamkoBii nporpami €spo-
neiicbkoro Corw3sy 3 AocaimkeHb Ta iHHoBanii (lopuzoHT 2020)
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Ta iH., | MalOTb Bilo6GpaXkeHHs Y Jiep>KaBHUX HOPMAaTUBHUX JOKY-
MeHTax — HalioHa/nbHIM JOKTPHHI PO3BUTKY OCBITH YKpaiHU y
XXI croaitTi (2001), 3akonax Ykpainu «IIpo ocBity» (2017), «IIpo
BUlly ocBiTy» (2014), «IIpo mpodeciliHull pO3BUTOK mNpaliB-
HUKiB» (2011), «[Ipo HaykoBY i HAyKOBO-TeXHIYHY JAislJIbHICTb»
(2016), [epxaBHil HauioHanbHIM nporpami «OcsiTa» (YkpaiHa
XXI ctoaitTsa (1993)) Tomo®.

AHani3 po3BUTKY nejaroriyHoi ocBiTu B €Bpomni 3acBiuuB,
110, He3BaXKal4YM Ha NOMITHI BiAMIHHOCTI MiX Jep>kaBaMU-4Jie-
HaMM, B €BPONEMCHbKIA MNOJITUL NeJarorivyHoi OCBITHU MOXHa
3HAUTHU TPU OCHOBHI TeHAeHLii: WBU/KI 3MiHH, «yHiBepcUTHUDI-
Kaljisi» i po3wrpeHi koHUennii npodecionanismy. Harosioc Ha f0-
CTiPKeHHI € OTHUM 3 BaXKJIMBUX aCMEKTIB I[bOr0 pO3BUTKY?’.

AHnaJtiz oCcTaHHIX AOCJiKeHb i my6JIiKallii CBilUUTh PO Te,
0 YKpaiHChKi Ta 3apy6ixkHI HAYKOBI[i HaJlal0Th BEJUKOI0 3Ha-
YyeHHs Nnpob6sieMaM npodecifiHol MirOTOBKY BUUTEJIB y KpaiHax
€Bponu. 30KpeMa, JocaifkeHo npodeciiHO-NeJaroriyny mijro-
TOBKY BuuTeJsiB y Benukilh Bputanii (H. ABweniok, B. BasypiHa,
4. Benbmas, H. Auumun Ta iH.), cUCTeMy MiITOTOBKU Ta IiJABU-
1meHHsa kBasidikanil negaroriyHux kaapiB y HimeuuunHi (B. [ama-
HoK, T. Bakynenko, H. MaxuHs), ®panuii(B. Jlamuxina) ta I'pe-
uii(f0. KopoTtkoBa, O. [IpoLieHko Ta iH.), CHCTeMY NiATOTOBKHU Iie-
JaroriuHux kaZpiB y Hopsgerii (B. CemuseTtko), Janii (A. Posisik);
npodeciliHy MiArOTOBKY BUMUTEJIB y KpaiHax 3axigHoi EBponu B
Jpyrid nosoBuHi XX cT. (JI. [lyxoBcbKa), CUCTEMY MiJIFOTOBKY BUU-

9  Tymesa B. B. MeTofos0riuHi i TeopeTHyHi acnekTy npobyiemMu ¢pop-
MyBaHHsI HayKOBO-JOCJiAHUIbKOI KyJIbTYpU Mall6yTHbOI'O BYMTEJS] B yMOBaX
OHOBJIEHHsI BULIO1 nejaroriyHoi mkosu // HemepepBHAoOCBiTa B COLIOKYABTYp-
HUX BUMipax: kosiekTuBHaMoHorpadis / H. I. Huukaso (rosioBa); 3a Hayk. peJ.
A.aLH. B. M. C1a6ka / MiH-Bo ocBiTH i Hayky, Han, nea. yH-T imeHi M. I1. [paroma-
HOBa; Kadepa ocBiTU fopocaux. KuiB: BugaBuuuuii fimM «['esnbBeTuka», 2018.
C.196-197.

97 Kallés Daniel. Teachers and Teacher Education in Sweden: Recent devel-
opments : Paper presented at the International Meeting «La formazioneinizialedeg-
liinsegnanti in Europa. Percosiattuali e futuri», organized by C.1.R.E. Centro Interdi-
partimentale di Richeche Educative» Universita di Bologna, 24 January 2013. P9.
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TeJIiB Ta pO3BUTOK IeAaroriynoi ocsitu B CIIA y cBiTOBOMY KOH-
tekcTi (T. lanunumena, T. KommmanoBa, K. Pubauyk Ta iH.) Too.
30KkpeMa, po3TJIAauu CY4acHY eBOJIOIi0 cucTeM mpodeciiiHol
MiArOTOBKMU BUMTeiB, JI. [lyxoBCbKa BUZ/IA€E 3arajbHi TeHAEeHLIT
IXHbOI'0 PO3BUTKY, @ TAKOXX KOHKPETHU3yE BUMOTH [0 BUUTEJIA B
HOBUX COLLIOKYJIbTYPHUX YMOBax. «Y 1lbOMYy IIUTAHHI, — 3a3Ha4ae
BOHa, - iHTerpauiiHi npouecu y cdepi nejaroriyHoi ocBiTH ClIpU-
SI0Tb POPMYBaHHIO HOBUX BHUMOT, NOB’SI3aHUX 3 MiZiIrOTOBKOIO
BUUTEJISI-EBPONEHIS, AKUM TOTOBUH /10 pOGOTH B MOJIKYJIBTYPHO-
My CYCHIJIbCTBI, B PI3HOPiZJHOMY HaB4aJ/IbHO-BUXOBHOMY CepeJio-
BUILi, B a/IbTEPHATUBHUX M1€/JaroriYHUX CUCTEMAX TOL[O» %,

PeTesibHe onpaloBaHHA HayKOBUX JxxepeJ, Ha AyMKy O. Ti-
Mellb, CIIOHYKa€E [0 BUCHOBKY IPO Te, 10 BUIlA IIKOJIA 3apy0ix-
S aKyMyJI0BaJia IO3UTUBHUU JJOCBI/J NiITOTOBKY Nearoris, 110
BMOTHBOBYE IHTerpalil NeAaroriyHol OCBiTU B €BPONENCbKUM
OCBITHIM mpocTip siIKk 0CHOBY OCBiTHiX pedopm B YkpaiHi. [lep-
CIEKTHUBHU TaKol iHTerpauii akTyaJsi3yloTb NOTPeby B AOCJiKeH-
Hi CHCTEM OCBIiTH 3apy06ioKs, 1[0 AACTb 3MOT'Y BUSIBUTH IO3UTUB-
Hi 1 HeraTHWBHI acleKTH JOCBify iHIIMX KpaiH Ta BUOKPEMUTH
KpuTepil 3 ynpoBaKeHHs1 3apy6iXKHOI0 A0CBiAY y BiTUM3HAHY
reorpadiyny ocpity. [ocaigHuns koHcTaTye ¢akT peaJizanil
pi3HOMAHITHUX MoOJeJied MiAroTOBKM BUMUTEJIB: JiHiHA (32 01-
Hi€l0 Mporpamoro), posrajayxeHa (3a JekijJibkoMa BapiaHTaMH
nporpam), iHAuBiAyanbHa (iHAMBiLyaJlbHUNH BUOGIp CTYAeHTOM
HaBYaJIbHUX KypciB) Ta iH.”

30KpeMa, aHasli3 JOKYMeHTaJbHUX JiKepeJl 3 rajay3i 0CBiTH
MI0Ka3as, 10 y EBPONENCHKUX KpalHaX HAaJa€EThCA BeJMKa yBara
HiITOTOBL BUUTEJIIB, PO3POOGJSIOTHCSA CIiJIbHI MPUHIUIY I1110/10

%  KowmmaHoBa TeTsiHa. CniyibHi Ta BiAMiHHI TeHAeHIil pO3BUTKY neja-
roriyHol ocBiTu CIIA y cBiToBOMY KOHTeKCTi. BicHuk JIbBiBCbKOTO yHiBepcu-
teTy. Cepis neparoriyHa. 2003. Bun.17. C. 156-166. URL: http://pedagogy.Inu.
edu.ua/departments/pedagogika/periodic/visnyk/17/22_koshmanova.pdf.
C. 160-161.

%  Timeub OxcaHa. IlpiopuTteTH i HampsMH npodecidiHOI MiATOTOBKU
BuuTend-reorpada 3a pybexxem. [Ipo6seMu MirOTOBKU Cy4acCHOrO BUYUTEJISl.
2012.Ne5 (4.1).C. 181.
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dopMyBaHHA KOMIETEHTHOCTI MalbyTHIiX mejaroris. Baxiugo,
06 MaibyTHI ¢axiBIili 306yBaJu OCBITY Y BULIUX HaBUYAJIbHUX
3aKJiajlax Ta OTPUMYBaJJU BiJNOBiAHY NejaroriyHy ksajidika-
gito. OcobaUBY yBary npujijleHo pO3BUTKY Y CTY[EHTIiB He00-
XiJHMX HaBUYOK Ta BMiHb JJis1 POOGOTH 3 YUHSIMH 3 ypaxyBaHHIM
poO3yMiHHSA COI[IOKYJbTYPHUX 0COGJMBOCTEHN. [liKpecaoeTbes
TOU QaKT, 10 BYMUTeEJi MalOTh Y[ OCKOHAIOBATH i MOIING/I10Ba-
TH cBOi npodeciiiHi 3HaHHSI, BAKOPUCTOBYBAaTHU HOBITHI miAgxoau
Yy HaB4YaJIbHOMY IIpOLieCi BIIPOJOBXK BCIi€l CBOEI NMPaKTU4YHOI Ji-
AanbHOCTI. OAHUM i3 NPIOPUTETHHUX 3aBJaHb, L0 CTOATh Nepes
HaBYyaJIbHUMH 3aKJaZaMHU [JJis noJaablioro npodeciiiHoro pos-
BUTKY BuMTeJiB € GopMyBaHHS npodeciiiHol Mo6ibHOCTI. Bax-
JINBO CTBOPUTH YMOBH [IJIs1 CTRXKYBaHH: NeJjarorisB y 3apyo6i»KHUX
KpaiHax. HarosomyeTbca Ha BaXKJIMBOCTI opraHisayii niroToBKu
BYMTeEJIIB y ciBIIpali 3 IIKOJaMH, MiCLleBUMU OCBiTHIMU opraHa-
MU Ta iHIIMMH 3aljiKaBJIeHUMHU CTOPOHaMu' %,

Y nokyMeHTax NpPOBiJHUX Mi>kHapoHUX opraHizauiil (FOHE-
CKO, OECP, Pagu €Bpony, EBponelicbkoi Komicii Toro) noteHii-
aJl yYUTEJIbCbKOI'0 KOPIYCy perjiaMeHTyEThCSl 0CHOBOIO 3abe3Iie-
YeHHA BUCOKOI AKOCTi Ta KOHKYPEHTOCIPOMOXHOCTI OCBITH Ha
CBITOBOMY pHUHKY Ipalj, a BYNTe b XXI CTOJIITTS NPOrooeHU i
HOCIEM CYyCHUJIBHUX 3MiH. |[HTerpyBaHHA HallilOHA/JIbHOI CUCTEMU
OCBITH B €BpPOINENCHKUH 1 CBITOBUM OCBITHIN NMPOCTIp 3yMOBUJIHN
HeoOXiZHiCTh MOIIYKy Ta peaJiizanil HOBITHIX migxoAiB 70 3a-
6e3nevyeHHs sIKICHO HOBOTO piBHSI npodeciiiHol nmiAroToBKuU ne-
JlaroriyHoro nepcoHasy Ha 3acaZax 36epexeHHs HalliOHaJbHUX
Ha/baHb Ta BUKOPHUCTAHHS KpalluX 3pa3KiB CBITOBOIrO JJOCBiZy,
PO 10 HAroJIOWYETHCA Y CY4YaCHUX NMPOTrpaMHUX JOKYMeEHTaX
Ykpainy, 30kpema 3akoHi Ykpainu «Ilpo Bumy ocsity» (2014 p.),
«HoBa ykpalHcbKa IIKoJ1a: KOHLeNTYa/IbHi 3acaiu pedpopMyBaH-
HA cepeAHbOi mKoau» (2016 p.), npoekTi 3akoHy Ykpainu «IIpo
ocBiTy» (2017 p.). BuBueHHs1 gocBiay npodeciiiHol miAroToBKU

100 Hoc JI. C. CyyacHi migxoau go npodeciiiHoi Mi;rOTOBKK BYUTEIIIB MO-
YaTKOBO {1IKOJIU B KpaiHax EBponu. Young Scientist. 2017. Ne 7 (47), July. C. 310.

URL: http://molodyvcheny.in.ua/files/journal /2017 /7 /68.pdf
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neJiaroriB y po3BUHeHUX 3apybiXKHUX KpaiHax BiAKpUBaE HOBI
MOXJIMBOCTI J11 Y OCKOHAJIEHHS CUCTEMU HellepepBHoOI lleJaro-
riyHoi ocsiTy B YKpaiHi B yMoBax ii ajganTanil 0 BUMOT 3arajb-
HOEBPOIIENCHKOTO OCBITHBOTO MPOCTOPY. 3HAYHUK HAYKOBHUH
iHTepec CTaHOBJATb NPOrpecuBHi 3706yTKU KpaiH, 110 JeMOH-
CTPYIOTb BHUCOKMUH piBeHb mpodeciliHoi nifroTOBKU IeAaroris,
BiimoBiZHO /10 cBiTOBMX CTaHAapTiB; MalTh 6araTi icTropuuHi
TpaZuLii OCBITH, 110 COpHUAE IX NPOBIAHIN poJii y raaysi HayKH i
OCBITH Ha perioHaJIbHOMY i [J106aJIbHOMY PiBHSAX; HAKOMUYUIH
3HaYHUM J0CBij y ranysi npodecifiHoi nijroTOBKU NeAaroris y
HOBUX COL[iOKYJIBTYPHUX YMOBax %1,

[linroToBKa BYMTEJIS AJisl HALliOHAJIbHOI CHUCTEMHU OCBITH Ha
CYy4acHOMY eTalli PO3BUTKY CYCIiJIbCTBA — OCOOJMBUM aACIEKT,
OCKIJIbKM caMe BYHWTeJIb BiJNoBiZlae 3a GopMyBaHHSI BiJbHOI
0COOMCTOCTI, IKa NMOBHHHA He TiJIbKU BOJIOJITH MEBHUM 3ala-
COM 3HaHb i MpodeciiiHOK KOMIETEHTHICTIO, a ¥ 00’'€AHYBAaTH B
cobi iHTe/IeKTya/IbHUM MOTEHLia/l 3 MOPaJIbHOK CBiJ[OMICTIO Ta
rpoOMa/ICbKOIO0 BiINOBiAA/bHICTIO. ¥ 3B’13KY 3 IIUM Y MPOIleci rap-
MOHi3alil EBPONEeNCbKOr0 OCBITHBOI'O MPOCTOPY MiArOTOBKA BU-
COKOKBaJlipiKOBaHUX MeJJAaroriyHUX KaJ[piB BUMAarae oco6JMBOI
yBaru. [lyxe BaXJUBUH Liel acnekT i A5 YkpaiHH, 0c06JIUBO B
KOHTEKCTi OCBiTHiX pedopMmi npouecy eBpoinTerpauii. Pepopmy-
I04M YKpaiHCbKY NeJaroriyHy ocBiTy, cj1if 6paTy A0 yBaru npo-
rpecuBHUM0CBI] 3apy6ixHUX KpaiH. CyyacHa pisHOMaHITHICTb
NiX0/IB Ta CTpaTerii NiroTOBKY BYUTEJIB 3yMOBJIeHA iCTOpHY-
HUMH, COLiaJIbHUMH, KYJIbTYPHUMHU Ta EKOHOMIYHUMH YNHHUKA-
MU PO3BUTKY KOXKHOI KpaiHH'’%

CyyacHU# cTaH pedopMyBaHHSI CUCTEMH OCBiTU YKpaiHU
XapaKTepU3yEThCA 3MiHaMU B ycix 11 nmificucTeMay, JaHKax TOLLO.

101 3apy6ixHUE AOCBij npodeciiiHo imiAroToBKY neAaroris: aHaiTH4HI
MaTtepianu / [ABuieHwok H. M., Jsa4enko JI. M., KotyH K. B., Mapycunenps M. M,,
Orienko O. L., Cynuma O. B, [Toctpurau H. 0.]. Kuis : IKC «llenTp», 2017. C.4-5

102 Hocoseup H. M. IIpodecifina niaroroBka MallOyTHiX BUUTEIIB Yy Kpa-
iHax 3axigHoi €Bponu. BicHuk YepHiriBcbKoro HallioHaJbHOIO MeJaroriyHoro
yHiBepcuTeTy. Cepis: [legaroriyni Hayku. 2015. Bumn. 130. C. 68.
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[Ipu nboMy 3MicT pedopM, 1110 3aPOBAKYIOTHCS B OCBiTi, 3yMOB-
JIEeHU! He Jiulle 06’€KTUBHMMU BUMOraMHU 4acy, a 1 cTaHOM caMoi
CHUCTEeMHU OCBiTH. [HTerpanisa BiTYN3HAHOI CUCTEMHU OCBITH B IJIO-
6a/IbHUM CBITOBUM, 30KpeMa €BpoONeNHCbKUH, OCBITHIN mpocTip,
ajlanTallii CUCTEMU OCBITH [0 HOBHMX COlliaJIbHO-€KOHOMIYHMX
BilHOCHUH, HeoOXiHiCTb 3a0e3MeuyeHHsI KOHKYPEeHTOCIPOMOX-
HOCTi ocBiTH B iHdoOpMauiliHOMy CycHi/bCTBI, nepeopieHTaLis
OCBITHBOI'0 NIPOLECY HA PO3BUTOK 0COOUCTOCTI TOIL0 BUMAramThb
MoJiepHi3allii cucTeMH yIpaBJiiHHA 0CBiTOHO!,

Y nporsosax CTOCOBHO PO3BUTKY BUILOI ITearoriyHol ocsi-
TU B YKpaini HanpukiHni XX - noyatky XXI cT. 3a gomomororo
CHUCTEMHOT'0 aHaJli3y O06rpyHTOBYBajiacs Te3a Mpo 36epeKeHHs
TeHJeHLii peopraHisanil B il cdepi. ¥ nepcnekTusi nposigHe
Micle B CUCTeMI BHUILOI NMefaroriyHoi OCBITH MaJid MOCICTH KJa-
CUYHI YHiIBepCUTEeTU Ta IeAaroridyHi yHiBepcuUTeTH, AKI TpaH-
chOpPMYyBaTUMYThCS B peTrioHa/JIbHI HAYKOBO-METOAUYHI I[eHTPH
MiArOTOBKU Ta NepeniAroTOBKMU IejaroriyHux kKazgpis. Ilegaro-
riYyHi iIHCTUTYTHU NOCTYNOBO CTaHYTb CTPYKTYPHUMM Mifpo3nai-
JlaMu yHiBepcuTeTiB (ix ¢inismu, dakyabTeTaMu) Yu 6yAyTh pe-
OpraHisoBaHi B nejaroriyui Kose[xi. [Ipore e Jyiniie nporLosu
BUeHHUX. Y JIiKicHOCTI Bce HabaraTo ckJaaHime. JlocBig cydyacHoro
pedopMyBaHHS OCBITHBOI chepu Ha 3aX0/i MOKA3YE, 1[0 Meaaro-
ridyHa HayKa, K i paHille, He BUCTyNA€ PYLIiIKHO CUJIOIO Ta Pery-
JISTOPOM IMX mporneciB®

JI. XoMmn4 BUAi/IKIa HU3KY YUHHUKIB, 1110 e TEPMIHYIOTb [1PO-
Lec NiATOTOBKY BYUTEJIS B CY4aCHUX YMOBAX PO3BUTKY YKpalHMU.
Ile 3/1e6i/IbIIOr0 TEXHIKO-TEXHOJIOTIYHI i collia/IbHO-eKOHOMIUHi
YMOBH, AKi BIVIMBAKOTb Ha 3MICT i METOA4U OCBITU BYUTEJIS, A Ta-

103 PedopmyBaHHs OCBIiTH B YKpaiHi: lepkaBHO-yPaBJIiHCbKHUH aCleKT :

HaB4.-Hayk. BuzA. / H. I [IpoTacosa, B. I. Jlyrosuii, 10. 0. MosiuaHoBa Ta iH ; 3a 3ar.
pexa. H. I. [IpoTtacosoi. K.; JIeBiB : HAZLY, 2012. 456 c.

104 TlyxoBcbka JI. I1. [Ipo6yiemu iHTerpaunii negaroriqyHoi ocBiTu Ykpainu
B 3arajibHoeBponelcbKkuil ocBiTHIN npoctip. URL: http://eprints.zu.edu.ua/596
/2/%D0%BF%D1%80%D0%BE%D0%B1%D0%BB%D0%B5%D0%BC%D0%

BOop.pdf. C.3.
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KO COL{iaJIbHO-TIOJIITUYHI, KyJbTYpPOJIOTI4HI i colliaJIbHO-TICUXO-
JIOTi4Hi 0CO6IMBOCTI. [X 3HaUeHHA BU3HAYAE TaKi eJleMeHTH CHC-
TeMHU el arorivHol OCBITH: opraHisalilo U ynpaBJiHHS, CHCTEMY
HaBYaJIbHUX 3aKJaJiB, BUMOIU O KOHTUHIEHTY BUKJIAAayiB i
CTYZIEHTIB, 3MiCTY Mi/IrOTOBKH, METO/iB i popM poGoTH'®.

JilicHo, moTpi6HO BU3HATH, 1[0 Nejjaroriyda ocsita B Ykpa-
iHi Ha 3HAXOAUTHCA Y CKJIAJHOMY CTAHOBUIIli: 3 OAHOTO OOKY, Ha
piBHi Bci€l kpaiHu, YiTKO BUSABAAETHCSA TEH/EHIliA 10 pedopmy-
BaHH#, a Jpyroro — Ha MiClieBUX piBHAX, iCHy€e BHYTPIIIHIN omip
iHHOBaliHUM fIBULIAM, i HEBiIMOBiJHICTb OTPMMaHUX 3HAHb
AKICHMM CBITOBUM IOKa3HUKAM, a OTKe YKPAlHCbKUM cIreLniaJtic-
TaM BaXXKO KOHKYpPYBaTH Ha MDXXHApPOAHOMY pUHKY mpali. Taka
CUTYallisi BUMarae o6rpyHTyBaHHs HOBUX MiJIX0AiB 0 HABYaHHSA
i BUXOBaHHsI MalOyTHIX MeJaroriB Ta BHeCEHHs] CEPHO3HUX KO-
PEKTUB A0 BCI€I CUCTEMU OCBITH.

Y cBow 4Yepry mifroToBKa BYUTEJIIB KOXXHOIO LIKIJIBHOTO
piBHA Ha MiXXHApOJHOMY PiBHI XapaKTepHU3YETbCA AK MOHATTH,
BJIaCTHBE BUMTEJbChbKiM npodecii it 6e3nocepeHbO NOB'sI3aHe 3
0COBUCTICHUM i mpodeciiHUM pO3BUTKOM Nearora. HezanexxHo
BiJl TOTO, HACKIJIbKH Ba)KKO JlaTH TOYHEe BHU3HayeHHsS MiJAroToB-
K{, BYE€HI Ta JOCHAIAHUKHY, IPEeLAMEeTOM JOCHi[PKEeHHA AKUX € Ai-
SJIBHICTB IHCTUTYLI NiArOTOBKYU BYUTEJIIB, AiUIIIA 3rO4U 00
JlesIKUX OCHOBHMX ii acnekTiB. [lo-nepilie, BOHM NOB’sI3y10Th ii 3i
3MiHaMH, 3iICHEHUMH 3 COlliaJIbHOI, MOJITHUYHOI, EKOHOMI4YHOI,
TEXHOJIOTI4YHOI, Ky/JIbTYPHOI Ta €KOJIOTIYHOI TOYKHU 30Dy, 3 104YaT-
KOBOIO IIiiITOTOBKOIO BUUTEJIIB, @ TAKOX 3 HEJIOCTAaTHbOIO IMiAro-
TOBKO0 260 B rasiy3i npeJiMeTa yauTeJis abo B rajysi negaroriku
i METOAWMKU HaBYaHHS, 3 0COOUCTICHUM i NpodeciiHUM pPO3BUT-
KOM BYMTeJs i, HapelTi, 3 HeCTaTUYHUM XapaKTepoM npodecii
BuUMTesA. bepydyu [0 yBaru BUIe3rajiaHi acleKTH MiArOTOBKHU
BUMTEJIB, JIETKO 3PO3yMIiTH, II0 MiZArOTOBKA € CKJAAHUM O0’€K-
TOM 3 Pi3HMMM acleKTaMH i BOHa MOBUHHA MPUUHATH GOpPMY B
3aJIeXKHOCTI BiJi IPIOPUTETY, AKUU BCTAHOBJIIOETHCA OpraHisaro-

105 Xomuy, JI. O. [IpodeciiiHo-neAaroriyHa miAr0TOBKa BUYKUTEJs 0YaT-
KoBUX KJaciB. — K.: Marictp-S, 1998. C.74.
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pamu a60 po3pOOGHUKAMHU MPOrpamMu NiAroToBKU. Haibinbin Bax-
JIUBI KpUTepii, AKi 3aCTOCOBYIOThCA [0 Pi3HUX TUIIB MiJTOTOBKY,
noB’si3aHi 3 $iI0COPCHKUM T/IOM, HA IKOMY I'PYHTYETBCS IJIaHY-
BaHHA NpOrpaMHu MiZirOTOBKH, BIIPOBA/)KeHHA iIHHOBALil B raaysi
BUKJIaJJaHHA, TPUBAJIICTb IPOrPpaMU HaBYaHHA, pELUIIIEHTH IIPO-
Lelypy MiAroTOBKHY, iHCTUTYLia/i30BaHa opraHisalis, sika 6epe
Ha cebe iHiliaTMBY NirOTOBKU Ta Miclie IpOBeJeHHs NporpamMu
HNiArOTOBKU. Maro4u B AKOCTI BilIPaBHOI TOYKHU KPUTeEPIN MicLd
NpOBeJeHHA NpPOrpaMu MiATOTOBKU BYUTEJIIB, BUOKPEMJIIOIOTh
TaKi TUIX NiATOTOBKU: MiiTOTOBKA, OPiEHTOBaHA HA LIKOJLY, AUC-
TaHI[iHA MiArOTOBKA i Mi/IrOTOBKA, KA BiIOYBAaEThCS 1032 KOH-
TEKCTOM HIKOJIH0®,

He3Baxkatoun Ha Te, 10 OKpeMi KpaiHUM EBpONENCHKOro
Coro3y 3ailicHIOIOTE $axoBy HiZiIrOTOBKY BUMUTEJIiB, BUXOASUU 3
BJIaCHOTO f0CBify, EC HaMaraeTbcs CTBOPUTH OLHOPIAHY MO/ e/b
BuMTess1. CTBOPEHHS HOBOI «Mi>KHAapOAHOI» MO/JeJli BUUTEJIS CIO-
HYKa€e BYUTEJIB 10 OBOJIO/[IHHS KOMIIETEHIiIMU B HOBUX cdepax,
po3uiMpeHHs chiBnparii 3i cBoiMu KoJieraMmu, 6aTbKaMHu Y4YHIiB U
IHIIMMU NIpeJCTaBHUKAMU CyCliJbCTBaA. Bij BUMTE/NiB O4iKy€ETh-
csl, 30KpeMa, 1110 «BBOJASYM Y4YHIB B CBIT mpaui i 3a6e3neuyodu
po60TO, BOHU 6YyTh NMPUIIENJIOBATH MO3UTUBHE CTaBJIEHHS
Jlo Hel, YUM 3MOXKYTh MiATOTYBAaTHU CBOIX BUXOBAHI[IB 0 mpode-
CiiHOTO XUTTH i OYTH MopaJlHUKAMHU B LiK cdepi, 60 3a0x04yBa-
TUMYTb Y4YHIB J10 Mi3HAHHS, PO3yMiHHS iHIIMX KpaiH»'?’.

BigTak aHas1i3 NpoBiHUX [TOJIOXKEHDb EBPOINENCbKUX YYEHUX
110/10 KOHIENTyaJbHUX MoJiesiel npodeciiiHoi miAroToBKU y4u-
TeJliB y KpaiHax €C 3acBiUMB, 110 HA Cy4YaCHOMY piBHI BUpilleH-
Hs po6sieMu npodecioHasizauii niroToBKY BYMTEJIS OB sI3aHe
3 HAQYKOBUM OGI'PYHTYBAHHSIM M NPaKTUYHUM YAOCKOHAJEHHSIM
3MicTy negaroriyHoi ocBiTH B 6ik 6isbinoi 36asaHcoBaHOCTI il

106 Tloctpurau H. O. MoJiesib miiIrOTOBKY BUUTEJIsI, OPiEHTOBAHOI Ha LIKO-
ay B I'penii. HaykoBuil BicHUK YKropogcbkoroyHiBepcuteTy. Cepisi: «[legarori-
ka. CouianbHa Po6oTa». 2016. Bun. 2 (39). C. 197.

107 Rabczuk W. Polityka edukacyjna Unii Europejskiej na tle przemian w
szkolnictwie krajéw cztonkowskich. Warszawa: IBE, 1994. S.35.
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CKJIQJIOBUX: 3araJibHOI, crieniasibHOl Ta mpodeciiiHoi. lle BuMarae
nepuioyeproBoi po3po6ku 6a3u npodeciiHUX 3HAHb Y4YUTeJs],
dKa Ma€ BKJIIOYATH He TiJIbKU 3HAHHS KOHIIEIMI[ili, TEXHOJIOTiMN
i BOJIOJIHHA NeAarorivHo TeXHIKO0, a U YMiHHA PO3BUBATH U
OLliHIOBaTH CBOM npodeciiiHy AisnbHICTb. Pi3HOMaHITHICTb Teo-
PETUYHUX NiIXO/liB Ta KOHLEeNTYyaJbHUX iJled 1040 opraHisanii
npodecilitoi niarorosku BuuTesiB B EC cipUsiTHME TaKOX PO3-
pobui i nowrpeHnHo ineit npodecionanisanii Ha eBpomnecbkoMy
KOHTHHEHTI, y TOMy uMcJi KpaiHax [liBgeHHo1 EBponn'®,
[IpoaHanizyeMo oco6auBocCTi npodeciitHOI NiATOTOBKYU BYM-
TeJsiB B KpaiHax [liBgenHoi €Bponu. Tak, MoaepHizanisa negaro-
riyHoi ocitu I'penii 3 ii cratycy «Kosegx» nmoganbiioi ocBiTH
(«Ileparoriuni Akazemii») fo cratycy yHiBepcuteTy B 1980-x pp.
XX cT.,, Mas1a BUpillaJibHUN BIJIUB Ha eBoJIIOILiI0 rany3i (Bouzakis
Ta iH., 1998). [HIIUM K/IH04O0BHMM PaKTOpPOM BIJIUBY OyB TpUBa-
JINW Tmepiof, skui 3Hao6uBcsa PakysbTeTaM OCBITH AJIS CAMOy-
TBep/PKeHHS1 U 3[00yTTS «HAJIe)KHOI'0» BH3HAHHA B YHiBepcu-
TeTcbkoMy cekTopi (Stamelos, 1999; Flouris, 2010). Cnign uux
BIUIMBIB Ha LLJISXU BIPOBaJKeHHs pedopM Aoci 3aJUIaIThCS
O4YeBUJHUMHU B CTPYKTYPI i opranisanii HaB4aJbHUX IPOrpaM Ta
miaHiB negaroriyHoi ocBiTh(Flouris, 2010; Sarakinioti, 2012).
Binbie Toro, B micasicaboHCHKUM Tepion cepen AepkaB-djie-
HiB po3moyasiocsi po3NOBCIO/KEHHS NoJITUKKM EC 1040 OCBITH
Ta migroroBky, BoJIOHCBKOro mnpouecy, BiANOBIAHUX iHiLiaTUB
JIJIS1 HallioHAJIbHUX CUCTEM BHUILOI OCBITH ¥ MiZITOTOBKHU BUYUTEJIIB
(Eurydice 2002; €C, 2010). Lle Bif6yBaJsiocsi TOJIOBHUM YHHOM 3a
JomnoMorow Bigkputoro metoay koopauHalii Ta nporpam ¢i-
HaHCyBaHHsA perioHajbHOro po3Butky (Dale, 2004; Alexiadou,
2007; Zgaga, 2013), 30kpeMa peasizanii OnepaTuBHOI nporpamMmu
3 OCBIiTH Ta moyaTKoBoro npodeciitHoro HaByaHHs I (2000-2006,

108 Tloctpurau H. 0. KoHuenrtyanbHi Mozeni mpodeciliHoi miAroToBKu
y4uTess B kpaiHax €C Ha 3y1aMi cToJ1iTh. HayKoBUI BiCHUK Y>KropoJCbKOT0O Ha-
nioHasbHOTO YHiBepcuTeTy : Cepis : [legarorika. CouiasbHa po6oTa / roJ. peg,.
L. B. Kosy6oBchKa. - Yxropog : BugaBuunutso Y:xxHY «loBepsa», 2014. Bumn. 33.
C. 158.
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OPEIVTID)y 'penii (Flouris 2010; Gouvias 2007, 2011; Sarakinioti,
2012)9,

Y nepeBaxHil 6isbiIoCTi KpaiH, y ToMmy uuciai ['penii, ITauii,
Ha Kinpi Ta Iopryrauii, 3rifHo gocaimxenHs 1. O6epxioM, KBa-
jgidikanifiHi BUMoru no npodniAroToBKM BUXOBaTeJssl BUMOTHU
Bulli. Tak, Hanpukaag, 3 2007 p. y [lopTtyradii, 06 oTpumMaTu
aumioM ¢axiBls AOMIKIIBHOI rajsysi, moTpi6HO HaBYATHUCA Bif
YOTUPBOX [0 YOTUPBOX 3 NMOJIOBUHOIO POKY. TYT rOTYIOTb «BYH-
TeJIiB [J1s1 poGOTH B Zlep>KaBHUX | IPUBATHUX AUTAYUX cajax AJs
neBHoi BikoBoi rpynu». Ha Kinpi, ['pewnii, ITanii Ta JlrokceM6yp-
31 B IepCHeKTUBI NiAr0TOBKA «I1€4aroriB paHHbOI0 JUTUHCTBA»
Oy/le CTAaHOBUTH He TPH, a YOTUPHU POKH npodeciiiHOro HaB4YaH-
Hs, xo4a B ITasil Ta JlrokceMOyp3i iHTeHCHBHA Mi/IFOTOBKA BCeE XK
30cepe/pKeHa BUHSATKOBO Ha NepIli pOKK HaBYaHHs M’

Tak, BOXXJIMBUMH XapaKTePUCTUKAMU I'PeLbKOl CUCTEMU IHILO-
MOBHOI OCBITH, 30KpeMa NiZirOTOBKY BUUTEJIIB JO PAHHBOI'O HaBYaH-
Hfl aHIVIIMCBKOI MOBH Y Cy4aCHOMY BUMIpi, €: BUIbHUM JOCTYI 0 pi3-
HOIUTaHOBOI iHpopMallil; rrobasisalis 3HaHHA Ta AOCTYI [0 MibKHa-
POAHUX HAYKOBUX Ta METOAUYHUX 6a3 JaHHX; OCBiTa MPOTATOM YKUT-
T4; IHMBIlyaJIJbHUM PO3MOZLJI 4acy, KepyBaHHA HUM; NOJIKY/IBTYPHI
Ta 6araTOMOBHI CyCNiJIbCTBA; MOO/IBHICTD Qi3udHa Ta BipTyasbHa;
ynpaBJiiHHA iHopMalli€lo; BUKOPUCTaHHA iH(opMaLiliHO-KOMYHi-
Kal[ilHUX TEeXHOJIOTiH; caMOOCBiTa; BOJIOJAIHHA KiJIbKOMa MOBaMU;
criBnpar (TakoX i UCcTaHLidHA) y pi3HOMaHITHUX rany3sax'.

BopHouac y I'penii moyaTkoBa mifroTOBKa i HemepepBHUM
npodeciiiHUM PO3BUTOK 3a6€3MeUyI0ThCS aKaJ[eMiYHUMHU iHCTUTY-

109 Sarakinioti Antigone & Tsatsaroni Anna. European education policy
initiatives and teacher education curriculum reforms in Greece. Education In-
quiry. 2015. Vol. 6. No. 3.P. 264. DOI: 10.3402 /edui.v6.28421

110 Menbuuk Hartanis. Oco6uBocTi kBasidikanil Ta cneniasibHOCTI da-
xiBLiB JOWIKIJIBbHOI OCBiTH y KpaiHax 3axigHoi €Bponu. URL: http://dspu.edu.
ua/pedagogics/wp-content/uploads/2016/06/2016_2_18.pdf. C.158-159.

11 JlabyHeup HOnis. Jocsig I'penii 3 NiAr0TOBKY BYKTEs 0 PAHHBOTO
HaBYaHHS aHIMiNAcbKOI MOBU: cydyacHUM BuMip. [leparoriunuii nponec: Teopis
i npaktuka (Cepisi: [legarorika). 2017. Ne 4 (59). C. 134. URL: http://elibrary.
kubg.edu.ua/id/eprint/23202/1/Y_Labunets_PP4_2017_Pl.pdf.
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nisiMu Ta paKyJbTeTaMU yHiBepcuTeTiB. Ha nejaroriyHux paxysib-
TeTax JOLIKIJIbHOI OCBITU KypcH, sIKi BUKJIAZAl0ThCs, OB’sI3aHi 3
NeAarorivyHolo0 MiiIr0TOBKO, HABYaHHSAM HaBUYKaM, ICUXOJIOTIELO,
JUJAKTHUKOIO ¥ NPONOHYOTHCS BUKJIIOYHO /151 MalbyTHIX BUMTe-
JIiB AUTSYUX CafKiB i noyaTkoBoil mkoau. Ha ¢pakynbTeTax HayKu
i TexHikY, Jjle HaBYalOTbCS MalOyTHI BUUTEJIi cepefHiX LIKiJ, cTy-
JEeHTaM IPOINOHYEThCA KypCcoBa MiATOTOBKA 3 JUJAKTUKY, [1eJjaro-
riKM ¥ MeTOoZ0J10Tii, ajie BOHM, IK IpaBUJIO, BapiaTUBHI i, 0TXKe, He
€ OCHOBHMMM MpeIMeTaMU Y HaBYaJIbHOMY IJIaHi. CbOrogHi, mics
IpaneBJallITyBaHHA FPeLbKi BUUTE/ PO3NIOYUHAKTL HaBYaHHH i
mic/s1 ABOX POKiB POGOTH HA MOCa/li 3a3BUYall OTPUMYIOTh CTATyC
nocrtiiiHoro (micasgumnioMHoro) BuuTess. [IpoTsroMm mneporo
POKY LIbOr0 BUIIPOOYBa/IbHOTO TEPMiHY BUMTEJb HACAILy€E OYaT-
KOBUH eTall iHAYKTHBHOI NiZITOTOBKY, IKUH BKJIIOYAE B cebe TPU
etanu. Lli ¢asy HaBuYaHHS 3aBepIUYIOTHCS 3a KepiBHULTBA U Bij-
MOBiJa/JbHOCTI PerioHasbHUX LeHTPIB NefaroriyHol OCBiTH, Tak
3BaHux PEK, i BoHY, sik npaBUsIo, MiCTATH (cepe, iHILUX) TakKi Te-
MaTU4HI rajysi: opranisaniiiti Ta ajMiHiCTpaTHUBHI aclieKTH OCBi-
TH; eJlaroriydi npo6JsieMy; npeAMeT IUAAKTUKY; TUTAaHHSA OI[iHIO-
BaHHS1; Npo6JieMU MiXKKY/IbTYPHOI OCBIiTH; METOUKY BUKJIaJAaHHSA
B KJIaci (mpe3eHTallis YPOKiB, METOAX 0OPOI MPaKTUKU 3 JIOCBi/I-
YeHUMHU YYUTENSIMU) Ta BUpillleHHsI 1po6JieM y NpaKTHULi BUKJ/a-
JaHHS; BUBYEHHS yCOIIIHOT0 1 HEBAAJIOT0 AOCBIiZly, NeAaroriyHux
BTPYy4aHb y KJaci (mpe3eHTalisi 1po6JieM, IOB’I3aHUX 3 YIPaBJIiH-
HAM OCBITOM0, MEeJArorikor, OLHIOBAHHAM Ta MDXKKYJIBTYPHUMU
npo6JieMamu). lopoky PEK Takox opranisoBytoThb psijJ mporpam y
pi3HUX TeMaTUYHUX ranyssx, ki He € 060B’s13koBUMM. Lli nporpa-
MU CIIOYATKY OLIHIOKTbCA yYUTENAMH, a IOTIM BOHU peasli3yloTh-
€A y LUX perioHaJbHUX LeHTpax. Yucio BuuTeiB, AKi BigBiAy0Th
ix, o6MexxeHe. TpuBasicTb KoxHOTO Kypcy - 40 roz. KoHTekcT oxo-
IJIIOE€ HU3KY TaKUX KOHKPETHUX rajly3el, 1K JUJAKTHUKA, IICUX0JI0-
ris, ¢pisuka 3 BUKoprcTaHHAM KoM toTepiB, IKT Tomo!'2.

12 Psycharis S. Initial teacher education and continuous professional
education in Greece.URL: http://entep.unibuc.eu/feldkirch/reports/NAT_REP_
GREECE.pdf. C. 1-2.
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Illo cTocyeThcst TpeHEPIB, TO MOXKHA 3a3HAYMTH, 1110 3/1€01/1b-
LIOTO Ti 2K caMi JIIOAY MPaLOTb y NOYaTKOBIM NefaroriyHiu ocsi-
Ti Ta MiCAAAUIJIOMHIN OCBITI, aJjie Lle He € 3araJibHUM MPaBUJIOM.
CTyZleHTH y CeKTOpi N0YaTKOBOI MeJjaroriyHoi 0CBiTH BiABIAYIOTH
CBOI HaBYaJIbHI KypCH OKPEMO BiJ CTYI€HTIiB y HellepepBHOMY I1PO-
deciiHOMY pO3BUTKY, i BOHU KOJHUM YMHOM He MOXYTb 3Millly-
BaTHCA B KJlacax abo Kypcax, OCKUJIbKHU BiJIBiIyIOTh pi3Hi ycTaHO-
Bu. [IpoTe, B LjiyioMy icHye cniiBnipans MiX BULIMMU HaBYaJbHUMU
3aksagiamMu Ta PEK y dopmi 06MiHy ynpaB/aiHCbKHMM NepCOHAJIOM,
a IUpeKTOpaMU perioHaJIbHUX LeHTPIB, 4K IPaBUJIO, € BUKJIaJadi
BUIIIB. 3 MeTOl0 3a6e3neYeHHs HACTYMHOCTI ¥ Mi/IrOTOBI]i BYUTE-
JIiB IporpaMu HenepepBHOro NpodeciiHoro po3BUTKY, 3AiMCHIO-
BaHi /151 BUMTEIIB y Iepliui pik ix po60TH Ha Tocajli, ypaXxoBYOTb
3MiCT NOYaTKOBOI MeJaroriyHoi OCBiTH, TUM CaMHM JiolloMaralo-
YM BYMTEJISIM BiJOOpa3sUTH ix nonepe/He 3HaHHS ¥ IPOEKTyBaTU
M0ro y CBOIW KJIacHiM npakTuyi. Y I'penii negaroriyHa niArotToBka
€ HaliOHAJIbHOK CIIPaBOl0, OPraHi30BaHOK Ta CKOOPAUHOBAHOIO
LeHTpanizoBaHuM 4UHOM [leparoriyHuM iHcTUTyTOM Ta MiHic-
TEepPCTBOM OCBITH. YUuTeJi MOXKYThb BiIBilyBaTU KYpPCH Hellepeps-
Horo npodeciiiHOro po3BUTKY Ha /J0OPOBiIbHIN OCHOBI, 1 BOHHU
BiJIbHI BUGMpATH CO6i KypCcOBY MiZiIrOTOBKY, siKa BiJilOBiAa€ IXHIM
notpe6aM. OHaK Cify MiJKPECJAUTH, 1[0 NepeBaXKHa OiIbIIiCTh
BUYMTeJIiB 6epyTh Y4acThb ¥ Iporpamax, siki 3anpoBa XKy ThCsl IPH
PEK. HapemuTi, 3riiHO 3 0OCTaHHIMU 3aKOHO/IaBYUMH aKTaMH, OYJI0
3allpoBa/)XeHO aBTOHOMHY OpraHisaliio miroToBKU Ta npode-
CIHHOTO PO3BUTKY BUYMTEJIiB. BOHa NOK/IMKaHa 30cepejJUTH yBary
Ha KoopAUuHalii, po3po6JeHHi Ta peaJsisaljii KypciB abo ceMiHapiB
JIJ1sl Mic/ASUIIJIOMHOr0 HaBYaHHS Ta npodeciiiHoro po3BUTKY. 3
iHmoro 6oky, BignoBigHI ycraHoBU (Hanpukaag, PEK), ski icHy-
I0Tb CbOTO/HI, 6YAyTh NPOJOBXYBATH MpaL}0BAaTH Pa3oM 3 L€l
HOBOIO opraHisariiero!!3,

3akoHoM N2 2986 / 2002 «Ilpo opranisanio o06sacHUX
CIy»6 OYaTKOBOI Ta cepe/IHbOI OCBITH, aTecTallilo MeAarorivHoi

113 Tam camo. - C.2.
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JisIBHOCTI Ta mejaroriyHux KajpiB, miABUIEeHHS KBaJidikanii
BYMTEJIB Ta iHIUI MOJIOXXEHHSA» perylaMeHTYIThCA il BUUTEIB,
JUPEKTOPIB LIKiJ, IWKIJIbHUX KOHCY/JIbTAHTIB Ta iHIIMUX 0Cib, sAKi
6epyTh y4acTh B OI[iHIOBAaHHS MeAaroriyHUX KaJpiB. 3rigHO 3
BHILE0O3HAYEHUM 3aKOHOM MeTa aTecTalii nefaroriyHux KaJpis
MOJIATAE y: HNiATPUMLI NparHeHHd BYUTEJIB [0 CaMONi3HaHH4,
/10 BU3HAUYEHHS1 PiBHS BJIaCHOI meJaroriyHoi miAroToBku, pop-
MyBaHHI HAyKOBOI AYMKH, AUJAKTUYHUX HABUYOK Ta BMiHb;
dbopMyBaHHI 4iTKOI KapTHUHHU LIOA0 Pe3yJbTaTUBHOCTI po6OTH
BUMTEJIIB; CIp0o6i BJOCKOHAJIEHHSI MeTO/iB Nepejiadi 3HaHb Bi/
y4UTeJNd YYHAM LIJIAXOM BHBYEHHS IXHIX NIepeKOHaHb Ta ifeH;
BU3Ha4yeHHI HeJoJiKiB y npodeciiHill AisJbHOCTI BYMTeJiB Ta
cnpo6i gikBigauii ix; BU3HaHHI epeKTUBHOCTI po6OTH Nejaroriy-
HUX Ka/IpiB Ta HaZlJaHHi IM MOXXJIMBOCTi OGIMHATH aAMiHICTpaTUB-
Hi mocajiy; BUiJIeHH] 3MicTy mifiBulleHHs KBastidikanil BUuTEiB
3aJIe’KHO Bij IxHix noTpe6; popmyBaHHI aTMocdepu B3aeMorno-
Baryv Ta JOBIpH B MefaroriyHoMy KOJIeKTHBI. 3TiAHO i3 3aKOHOM
Ne 2986 / 2002 nponoHy€eTbCS NPOXOAUTH aTeCTallil0 BUUTEJSAM
[I0YaTKOBOI Ta cepeHbOI ocBiTU. [lepeBaru HafAThHCA: BUUTeE-
JISIM, SIKUX [JIaHYIOTh HiIBULUTHU 10 CJIYK0i; megaroram, ki mJia-
HYIOTb 06iliMaTH ajMiHicTpaTUBHI Nocaay; aAMiHiCTpaTUBHUM
npainiBHUKaM OCBiTHBOI rajysi; BUMTeJSIM, IKi MalOTh OGaXKaHHS
aTeCcTyBaTUCHd, Ta IHIIMM IeJaroriYyHuM KajpaM, AKILO0 BHUHU-
Ka€ HeoOXifHiCTh aTecTallii. BaxxiuBo JoAaTy, 1m0 B opraHisariii
aTecTauil Ta nigBuiLeHHa kBaiidikauii BYMTesiB 6epyThb y4acTb
ob6Js1acHi ciyk6u, fKi € JeneHTpali3oBaHUMU cayx6amu MiHic-
TepCcTBa OCBITU Ta peJiiril, HenepepBHOI ocBiTH I'pewii. B3araJi
nejaroriyHa AifJIbHICTh LIKOJIU Ta, 30KpeMa, BUMTe i OLiHIOETh-
cA ABOMA KOMIIETEHTHHUMHU opraHaMmu: LleHTpoMm mejaroriyHux
Jociimxkenb Ta [legaroriyHum iHCcTUTYTOM. LleHTp nefaroriyHux
JOCJIiKeHb KOHTPOJIIOE NeJjaroriyHy AifJIbHICTb BUUTEJIIB K Ha
piBHI KOJIM, 06/1aCTi, TaK i Ha HaLioHa/bHOMY piBHI. [IpauiBHU-
KM LIeHTPY BUBYAIOTh 3BiTH PO aTecTallio, MiAroToBJeHi o6Jac-
HUMU LeHTPaMHU MiATPUMKH Ta [IJIAHYBaHHA HaBYaHHA i, BJIaCHe,
BUYMTEJIAMU LIKiJ, TOTYIOTh JONOBIiAI NIpo aTecTalilo neparoriy-
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HUX KaJpiB, AKI CKEPOBYIOTBHCA MIHICTPOBI HalliOHAJBLHOI OCBITH
Ta peJirii, HenepepBHoI ocBiTH ['pewnii!*.

[IpoaHanizyeMo oco6suBocTi pisHOpiBHeBoi mpodeciiiHol
MiArOTOBKU BUMTeJIB B ITasii. 30kpeMa, BITYN3HAHUU JOCAIJHUK
€. Hes1iH 3a3Ha4ag, 110 cekTop npodeciiHoi NiArTOTOBKU BUUTEIB
ITasii € BifHOCHO MOJIOJUM Ta AUHAMIYHUM. CbOrojHi, Hal6inb-
IMMU HeJoJIiKaMM iTaJlilcbKOiI CUCTEeMU MejaroriyHoi ocBiTH €
BiICyTHICTh B3a€MO3B’SI3KY Mi>k HABYaHHSM i NpalieBJallTyBaH-
HSM, lepeBULIeHHS MONUTY Ha po6OTy BUMTEJNEeM HaJ NPONO3U-
1iero i BiimoBiHO BesTMKa KiIbKiCTh 6€3p006iTHUX, sIKi MPaII0I0Th
LOPOKY 32 KOHTPAKTOM. Pe3ysibTaTOM aHOi cuTyawii € rpyna 3a-
XOZiB, AKI BXKUBaKOThCA ypanoM M. Penui, nif 3arajibHO0 Ha3BOIO
«Xopollla LIKoJa», 3riJHO IKUM Ma€ O6YyTH JIIKBiloBaHO 6ararto-
piyHy cucTeMy NPUUHATTA Ha pO6OTY BUUTEJIB 32 KOHTPAKTOM.
Pedopma nponoHye npuiiHATH Ha poboTy 100 THC. 6€3KOHTPAK-
THUKIB 3 300 THC. npanioOYuX, 9Ki CHCTeMAaTU4YHO 3MiHIOIOTb
BUMTEJIIB B Pi3HUX LIKOJAX 06JIacTi yepe3 HU3KY MPUYUH: 0CO-
6UCTi, He3a/J0BI/IbHI pe3y/nbTaTH, KOHQIIKTH Towo. MoxanBUM
nepexin Itasnii 1o npodeciliHol 0cBiTH 3 TOCTIHO MPAIIOIOYUMHU
Ha 0e3KOHTPAKTHIM OCHOBI MIKIIBHUMH KajipaMH, HaOJIHU3UTh
CHUCTEMY BMILOI OCBITH JepaBU [0 YKpaiHCbKOI MoZeJIi npaLes-
JIALITYBaHHA BYUTEJIIB 10 3aBEPIIEHHIO [leJaroriYHux yHiBepcu-
TeTiB!!®,

B Itanii yynuTesi no4aTKOBOI IIKOJU U JUTSAYUX CaJKiB pa-
Hillle MPOXOAWUJIM MiATOTOBKY B INeJaroriyHUx KoJepKax [IJid
LIKIJIbBHUX BUUTEJIIB, B TOU Yac K BUUTEJIi IPOMIXKHOI i cepejHBOI
OCBIiTH, B LliJIOMy, OTpMMYyBa/Id KOHKpeTHi kBaJsidikanii 3 npea-
MeTy BukaagaHHs (Togewini, 2003). [TounHarouu 3 1970-x pp.

114 TIpouenko O. Atecranis npocdecidHOl [JisIbHOCTI NeAaroriyHux
kagpiB y 'peuii. URL :http://erucu.edu.ua/bitstream/handle/1/168/Protsen-
ko_Certificate%200f%20Professional%20Activities_.pdf?sequence=1&isAl-
lowed=y. C.105-106.

115 Henin €. B. CyvacHi TeHAeH1ii npodeciiHOoi MiroTOBKK BYUTEJIB
Itanii. URL: http://repository.kpi.kharkov.ua/bitstream/KhPI-Press/21663/1/
Elita_2015_44_Nelin_Suchasni_tendentsii.pdf. C.122-123.
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XX CT. g cuTYyalis IoCTYyNnoBo 3MiHIOBasIacs, ajie mpolec 6yB J0-
CUTDb NOBIJIbHUM i He pearyBaB epeKTHBHO Ha IP06JIeMH, 1110 BU-
HUKaJIM Ha JIOKaJIbHOMY piBHI. Tomy npono3unii 3akony Ne 477
Biz 1973 poky, 110 NpOroJIoCMB NMPUHLUIN IeJarorivyHoi ocBiTH
Ha yHIBEpPCUTETCbKOMY piBHI, He 3HAWLIJIM KOHKPETHOTrO 3aCTO-
cyBaHHA 0 1990-x pp. XX ct. (IMmneparo, 2003), ko1 6y/10 3a-
NpPONOHOBAHO ABi HaBYaJbHIi nporpamMu: 1) nepiia - y no4aTko-
Bill IIKOJII Ta AUTAYOMY CaZ04Ky: YOTUPUPIYHI akaJeMiyHi Kyp-
cu (Corsodi laureain scienzedella formazione primaria — CLSFP);
2) apyra - AJisi BUMTeJiB cepe/iHiX IIKiJI: MOCT-CTylIeHeBUH J1BO-
piyHui Marictp - a post-degree two-yearmaster (Scuoladispec
ializzazioneall'insegnamentosecondario - SSIS). Takum 4uHOM,
nejaroriyHa ocBiTa JAJis MOYaTKOBOI IIKOJIM 36eperyia CBiK oj-
HOYacHUM (mapasiesibHUM) XapakTep, B TOM 4ac fIK MOCJiJj0BHA
MoJiesib Gysia mepenbadeHa JJis cepe/lHbOI ocBiTH. Peasizaljis
NpoeKTy TpuBaJa Maixe 10 pokis, o 1998 poky - ana CLSFP i
10 1999 poky - gnsa SSIS BignoBigHo. TUM YacoM, i3 3pOCTaHHAM
aBTOHOMIi, HaZlaHOI yHiBepcuTeTaM, eJaroriyuHa ocsita Haby/a
JLOCUTb abCTPaKTHOIO xapakTepy. B pesysnbrati 6y/10 BUSHaY€HO
HacTynHi uini 19 Bcix BunTeiB: 1) npeAMeTHi KOMIETEHTHOCTI;
2) ycBiJJOMJIEHHSI OCBiTHIX Ta NCHUXOCOLiaJIbHUX MOTpPed Y4HIiB;
criBmparns 3 KoJieraMu, ciM’ My, yCTaHOBaMHU i T.A4.; 3) 3/1aTHICTh
3aCHOBYBAaTH BUKJIaJlaHHA AWCLMUIIIHADHUX NpeJMETIiB Ha IO-
TYXHIM OCBITHIM 6a3i, 3 BiAKPUTUM CTaBJEHHSM [0 KOXHOTO;
4) OHOBJIEHHSI KOMIIETEHTHOCTE!N U 3HAHHS; 5) THYYKICTh y PO3-
BUTKY OCBITHiX MOTUBYIOYHUX IPOEKTIB; 6) 3a0X0YEeHHSI aKTUBHOI
y4acTi y4HIiB y WIKIIbHUX 3ax0/laX; 7) HajJleXHe BUKOPUCTAHHSA
MeTozo0JIoTiH i pecypciB; 8) cnpuUsiHHA BiAKPUTOMY CHiJIKYBaH-
HIO 3 i cepe/J; yuHIB Yepe3 CTBOPEHHS BiJKPUTOrO i «6e3Me4YHOro»
cepenoBuIa; 9) BigkpuTicTh Ta iHHOBalii; 10) Ha/ie)xHE BUKO-
pUCTaHHSA IHCTPYMEeHTIB oLiHOBaHHS; 11) «po3wnpeHuit» npo-
decioHaniam Ha mocTiliHiM OCHOBI. AJsie, He3BaXKalO4YU Ha MEBHi
noJliniieHHs, JOCATHEHHS TaKUX aMOIiTHUX Iiijiedl Gysio Bce Iie
JajiekuM Bij peasizanii. [liiroToBKa iTaNMiACbKUX yUUTEIB OyJ1a
3aCHOBaHa Ha 4oTUPboX chepax (Jlyuuarrto, 2006): 1) neparoriu-
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Hi OCHOBHY; 2) IpeAMeTHA AUJIaKTHKa; 3) ceMiHapH; 4) y4HIBCTBO
Ha pob6o4yomy Mmicti (apprenticeship). [legaroriyHi ocHOBHY 3acHO-
BaHi Ha pi3HUX nejaroriyHux teopiax. [I[pegMeTHa AuUAaKTUKA
CTOCYETbCS1 PO3BUTKY HAaBUUYOK [Jis1 epeKTUBHOrO BUKJIaJaHHSA
Jucuuiiiii. OcHoBHOM cdeporo HaBYaJbHUX CceMiHapiB € po3BU-
TOK «MDKJUCLUILIIHAPHOCTI» AK CIIOJIyYHOI JIAHKU MiK HaB4YaH-
HAM | IpaKTHUKOO, B TOM 4ac fIK YYHIBCTBO (HAaBUYaHHS) € CBOTO
poAy NMpaKTUYHOK MiAroTOBKOK B LIKoJax. Ilo cyTi, yHiBepcu-
TETU KOPUCTYIOThCSI 3HAYHOI CBO6O/I010 B opraHisanii nepuux
TPbOX BUJIB AiJIBHOCTI, B TON 4ac K YeTBepPTHUH, AKUH BCe Lie
nepe6yBae MiJ iX KOHTPOJIeM, Bi/I6YBAETbCS 1M03a iX MexxaMu! e,

TpapuuiniHo, ax o kinug 1990-x pp., B ITazii rotysanu Bu-
X0BaTeJIiB Ta K/1acoBoiB (maestro) B eJjaroriyHux TexHiKymax,
a BUMTeJIiB cepeHbOI KoM (insegnante) Ha kBaJjidikaniiHUX
Kypcax. Ha nmoyaTtok 1970-X pp. mo4asu iyHaTH NpOMO3HUILil 1O 3a-
JIYYEHHIO YHIBEPCUTETY, 3 METOK KOHKpeTH3aLil Horo poJii B nu-
TaHHAX NpodeciiiHOl BUYYKH BUMTEJIB. 3riJHO Npe3ueHTChKO-
ro ykasy Ne 417 «IIpo npaBoBUH CTaTyC BUKJaLALbKUX KaJpiB,
yIIpaBJIiHHA Ta MOHITOPUHT JUTAYUX Ca/|KiB, I0YATKOBUX, CEpe/-
HiX Ta MUCTelbKHUX LIKIiJI AepkaBu» Bif 31 TpaBHa 1974 p., Bnep-
11e BU3HAYaAJUCh MOCaI0Bi 060B’SI3KM Ta MpaBa BYUTEJIiB, OJ[HAK
He BM3HA4ya/1ach Iporpama ix niroToBKu. BiACyTHICTB CliJIbHUX
iflel B IMTaHHI NiITOTOBKK MeAaroriyHyUX KajpiB npusBesa [0
HarpoMa/i>KeHHsI BeJIMKOr'0 LITaTy BUMTeEJIB pi3HoI KBastidikalii,
1110 CIIOHYKaJIO 10 CTBOPEHHA ABOX IPOrpaM 3 MiirOTOBKY BYNTeE-
JIiB: cnenia/ii3oBaHOro Kypcy 3 MirOTOBKU BYUTEJIIB cepeSHbOI
mkoJid (SSIS) Ta yHiBepcuTeTchkoro HanpsiMy «[louaTkoBa 0CBi-
ta» (CLSFP)'".

PesysnbTaToM pedopwm, 10 po3noyanucsd y 6a30Bid miaro-
TOBL iTajsificbKoro BYMTeNA HanpukiHni 90-x pp. XX cT, cTaB

116 Tloctpurau H. O. Po3BuTOK HenepepBHOI neAaroriunoi ocitu Itasnii y
XXI croaiTTi. International Scientific Journal. 2015. Ne 7. C. 32.

117 Henin €. B. Cyyacni TengeHuii npodeciiiHoi NiAroTOBKM BUMTEJIB
Itanii. URL: http://repository.kpi.kharkov.ua/bitstream/KhPI-Press/21663/1/
Elita_2015_44_Nelin_Suchasni_tendentsii.pdf. C. 117-118.
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PO3BUTOK NMO3UTUBHOTIO JOCBiJy CHiBIpalli CUCTEM «yHiBepCHU-
TeT» — «IKoJa» y 1998 poui 6y/10 BBeJIeHO B [Iit0 YOTUPUPIUHUH
kypc (L) i3 BiznoBigHUX HayK 3 no4yaTKoBoi niAroroBku (Corsodi
Laurea in Scienzedella Formazione Primaria, CLSFP) - inTerpo-
BaHa MoO/jieJib MNiTOTOBKW BUXOBaTeJiB JOLIKIJIbHUX 3aKJ/aJiB
(lKoJs1a AUTUHCTBA) Ta BYMTEJIIB 1OYAaTKOBOI LIK0JY; 3 1999 poky
- Kypc crenjiasiizanii 3 BUK/JIajaHHA y cepeaHil mkoui (Scuoladi
Specializzazioneall'insegnamento secondario, SSIS), aBOpiuHMHI
Kypc post-laurea — nocJiloBHa MozeJib [JiJ1sl NiirOTOBKH BUMUTeE-
JIIB cepeiHbOI IIKOJIU. Lle BifoBifae TeHAeHLiAM, 110 IAHYIOThb Y
€Bponi BiJHOCHO BUMTEJIIB 1I0YATKOBOI IKOJIA Ta PYyTOro LUKJIY
cepeHbOI MKOIU. CTOCOBHO MEPLIOTro LUKJY CEPeAHbOI KON
(o B ITanii Bignosimae SSIS) eBpomnelichbki kpaiHU NOAINSAIOTHCA
[I0JIOBUHA Ha M10JIOBUHY MiXk IHTErpoBaHOI0 Ta MOC/IiJOBHO0 MO-
ettt

ExcniepuMeHT i3 nepedpopmartyBaHHsM SSIS, sikHil TpuBaB
o 2011 p., npy3BiB 0 CTBOPEHHA KypCy «AKTUBHOI'0 OCBITHbO-
ro craxxyBaHHs» (Tirocinio formativo attivio (TFA)). HoBa cu-
cTeMa BigpisHaaach Bif SSIS B Tpbox acnekrax: 1. CKopodeHHI
TepMiHy HaBYaHHS (3 2-X 10 1 p.); 2. 3MeHLIeHH] B HAaBYaHHI IICU-
X0JIOTO-TIearoriYyHoro Ha KOpUCTb AUCLUILIIHAPHOIO i KyJbTYyp-
HOTI'0 KOMINOHEHTIB; 3. 36i/iblIeHHI aKTUBHOI MPAaKTUKU B KJiaci
i/l KepiBHULTBOM ThloTOpa. BripoBasxeHna nporpama TFA ctana
aJlanToBaHoo A0 BUMor bosioHcbkoro npouecy (3+2+1), nopis-
HsIHO 3 KypcoM SSIS (4+2). Yepes Te, o SSIS Ha neBHUH Yac cTaB
aKaZeMiYyHUM LIeHTPOM MirOTOBKU BYUTEJIIB, 1110 He BiANOBiAa-
JIO BUMOraM TPaJULiMHOI CHCTEMHU, IPUXUJIBHOI 10 aKaJeMiYHUX
TpaZuLil, yHiBepcuTeTChbKi npodecopu, Bopoxi o SSIS, oTpuma-
JIM MOXJIUBiCTh BrIMHYTH HAa MIUR, 11106 J1iKBilyBaTH napasesib-
Hy opraHisaniro. OfHaK, Ha JyMKy JedKUX BUeHUX, Ha Lie pilleH-
HA BIJIMHYJIM NPUHLUIIY, MOIIKWPIOBAHI NPaBOLEeHTPUCTAMY, L0
SSIS, 9K KyAbTYPHO, TaK i MOMITUYHO, 6Y/JIM BUTBOPOM JIiBHUX CHJI i

118 KpuukoBcbka X. 0co6MBOCTi 6a30B01 YHIBEPCUTETCHKOI MiATOTOBKH
BuuTesis B ITanil (kiHenb XX - modyaTok XXI cT.). BicHuk JIbBiBcbkOro yH-Ty. Ce-
pia neparoriyHa. 2008. Bun. 24. C. 217-224.
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JIiBoi mejaroriky, ToMy 3MeHUIEHHs yBaru Ao npodeciiiHoi ocsi-
TH, MIOPIBHAHO 3 «KYJBTYPHUM» HaBUYaHHSAM, CIPUKHMaJIoCcs mpa-
BHMM CUJIaMH MEHII 3aM0JiTU30BaHUM. [HIII 6aYyuIv 3MilHEHHS
KYJIbTYPHOI OCBITH BYMTEJIIB B OCTaHHIH cripo6i BTpUMaTH Heo-
rereJliaHCbKi nomisaau «/KeHTLTiNLiB», NPUXUIBHUX [0 iJel, 110
«MOe HaBYUTH JIMIIIE TOH, XTO caM 3Hae»!1?,

3miHa SSIS Ha TFA nofICHIOETBCA TaK0XK Yepe3 BUHUKHEHHH
BeJIMKOI Yyepru 6a)karouux NpalioBaTH y LIKOJAaX Ta 3pOCTaHHSA
KIJIbKOCTI BUMTEJ1iB-6€3KOHTPAKTHUKIB (precari), 1110 cTaj10 NpHU-
YUHOW NiJHATTS JIiBOLEHTPUCTCHKUM ypszgoM P. [Ipoai (2006-
2008) nuTaHHA NPO 3aKPUTTHA SIK BUYMTEJbCbKUX CHHCKIB, TaK i
SSIS 3o0kpema. AKTUBHe OCBiTHE cTaxkyBaHHs1 (TFA) BBeseHe Mi-
HicTepcbkuM ykazoM Ne 288 Big 12 rpyaHs 2011 p. dopMyeThb-
€ CbOTOZHI 3 TPbOX CKJIAJOBHUX: HaBYaHHSA ICUXO0JIOTO-NIeJaro-
FiYHUM AUCHUILIIHAM; CTQXXKyBaHHSA B 1IKoJi (mif KepiBHULITBOM
BUUTEJSA-ThIOTOpA); JJabopaTOpHi 3aHATTS, CIPsIMOBaHi Ha 06ro-
BOpPEHHA MPAaKTUKHU Ta aHaJsli3 HaB4YaJIbHOr'O JOCBiAy. Jlid nporo
B CHeljiaJibHUX JlabopaTopisfix TicHO cmiBmpalolTh YHiBepcH-
TeTCbKi BUKJIaJadi 3 ThroTopaMu. l1Jo6 orpumaTtu foctyn o TFA,
HeOoOXiJHO CKJIACTU Nolepe/iHiil BCTYIHUIN TeCT, MiArOTOBJIEHUHN
MIUR Ta 3arasbHU# AJ1s1 BCiX YHiBepcUTeTIB, IKUM nepejbavyae
60 3anuTaHb 3arajoM, cepeJi skux 50 mpegMeTHUX 3aMUTAHb
Ta 10 3anuTaHb 3 iTaJilCbKOI MOBU Ha PO3yMiHHA MPOYHUTAHO-
ro Tekcty, TpuBasicTio 180 xB. Yci 3anuTaHHs 3 BUGOPOM OJHI-
€i mpaBusibHOI Bignosizi (0,5 6ana) 3 4-x 3anponoHoBaHuX. JJist
JIONYCKY 0 NMCbMOBOI'0 BUIPOOYBaHHs, pO3p006JIEeHOT0 KOXKHUM
YHIBEPCUTETOM OKpPEMO, B IKOMY Nlepei6a4aoThCsl JMlie BigKpu-
Ti MUTaHHS, KAHAUAT MOBUHEH HAabpaTu ujoHalMeHIe 21 6an
3 30 MOJIMBUX. Y BUNAAKYy KOHKYypeHLii, IOB'si3aHOi 3 HayKo-
BO-TeXHIYHUMHU PO3pOOGKAaMU, NUCbMOBUH icIUT Moxe O6YTH J0-
NOBHEHUH NpPOBeJEeHHSM NPAaKTUYHOIrO 3aHATTS B JlabopaTopii,
Jle apryMeHTOBaHe BUKJ/IaJaHHS BJAACHUX 3/J00YTKiB € OCHOBHUM

119 Henin €. B. Cyyacni TengeHuii npodeciiiHoi NiAroTOBKK BUMTEJIB
Itanii. URL: http://repository.kpi.kharkov.ua/bitstream/KhPI-Press/21663/1/
Elita_2015_44_Nelin_Suchasni_tendentsii.pdf.
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KpPUTEpPIiEM OLiHIOBAHHA, 3a pe3y/IbTaTaMU IKOI'O MariCTpaHT Io-
BUHEH TaKoX HabpaTu MiHimyMm 21 3 30 MoxinBux 6asiB. OcTaH-
Hil, TpeTill icnuT, BiiOyBaeTbCcs B ycHIN ¢opMi i € IpaKTUYHUM
3axMCTOM CBOIX HallpalloBaHb, OLiHIOETbCA B 20 6asiB, a 3apaxy-
BaHHS NPOXOAUTH 3 OTPUMaHHAM llloHalMeH1e 15 6aiiB. OcTa-
TOYHUH PeHTUHT HOBUX BUUTEJIB /10 06J1aCHOr0 peecTpy Gpopmy-
€TbCS LJISIXOM Jl0/laBaHHsl 6aJliB 32 pe3y/ibTaTaMU NolepeHbo-
ro BcrynHoro tecty (21/30), yHiBEpCUTETCHKOI'O MUCHMOBOTO
(21/30) ta ycHoro (15/20) icnuty. Jlo nporo ie ciaig JoAaTy
6aJsiv pe3yabTaTiB KBaidikaniliHUX OI[iHOK Mij] Yac HaBYaHHS.

Y 80-x pp. XX ct. nigBUIeHHs KBasidikanii BunTeniB Itanii
KOHILIEHTPYBaJIOCsl IepeBaXKHO B rajysi ¢ijsosiorii, po3BUTKY iH-
KJ/II03UMBHOI Ta iHHOBaIiliHOI ocBiTU. Pa3oM i3 THUM, B OCBiTHBO-
My CeKTOpi 6yJI0 po3po6JieHO M'ATUPIYHI HaBYa/IbHI IJIaHH, a B
aKa/leMiYHOMY cepe/l0BHUILi 6YJ10 BIPOBA/KEHO CTYIiHb JJOKTOpa
Hayk (382/1980), wo cTaso BUKJIUKOM YCiM BiJIbHUM YHiBepCH-
TETCHKUM BHUKJIa/l[a4yaM (JIolleHTaM), siKi /11 moAasibIiol po6oTH
B YHIBEpCHUTETI MaJIM 3aiMaTHCA HAYKOBOIO AibHICTIO. OCBITHA
JisJIbHICTb BUKJIAa4yiB oYasia 06MeXyBaTHUCh paMKaMU 0QiLliii-
HOI HayKOBO-A0CJiiHOI po6OTH YHiBepCUTETIB, IKi HaMarajucs
Bi/INOBi/JaTH Ha eKOHOMiYHi ¥ cycniJibHi BUKJIUKN?,

[IuTaHHA NiATOTOBKU NeJarorivyHMx KaJipiB B OCTaHHIN 4Bep-
Ti TUCAYOJITTA BiAOyBaIOCh Y BOX HANpsiMaX: HAaBYaHHsS BUUTe-
JIIB 10YaTKOBUX KJIACIiB Ta BUKJIaa4iB-IIpeAMETHHUKIB cepeHbOI
mkosin. CTapa cxeMa nepejbadasia HiroTOBKY creliasicTiB 3a
CXeMOM 2+2, /ie eplli Ba pOKU NPHUCBAYYBaJIUCh OCHOBAM HaB-
YaHHS ¥ BUXOBAHHS, a ipyra noJoBuHa 6yJa npodisbHOIO 3 Or-
JIly Ha BiKOBi oco6yMBOCTi y4yHiB. Tak, y niroroBui BuuTeiB
[I0YaTKOBOI IKOJIM yBara NpuAiasiacd NCUxoa0ro-nejaroriyHo-
MY CYNPOBOJ0OBi JUTHHY, a B CEPeJHIO IKOJIy TOTYBalu daxiBLiB
BH3HA4YE€HUX CIeliaJIbHOCTeH. 3rilHOro HOBOrO HaNpsMYy MiAro-
TOBKHM ¢axiBLiB ocBiTHBOI chepH, HEOOXiAHO YMOBOIO pO6GOTH

120 Tloctpurau H. O. [HHOBaLiliHi acneKTH npodeciiiHOro po3BUTKY BYH-
TeJiiB B ITanii. Teopis i npakTHKa ynpaBJliHHA COLjiaJIbHUMU cucTeMaMi. 2014.
Ne 2. C. 69.
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B HaBYa/IbHOMY 3aKJIa/li CTaJI0 IPOXOJKEeHHH JBOPIYHOTO JUJAK-
TUYHOTO KypCy, Ha IKOMY CTYZleHTH ONTaHOBYBAJIU METOAUKY BU-
KJIaJlaHHS CBOTO npeaMeTal??,

JocnipkeHHs1 mepeloBOro AOCBifly iTa/liMCbKUX 3aKJajliB
BUI1101 e aroriyHoi oOCBiTH /1 YKpalHU Ma€ BaXK/IMBe 3Ha4eHHA
yepes nocTilHi pedopmu B ocBiTi 060x KpaiH. OJjHaK, HE3BaXa-
I04YM Ha NOCTiMHI 3MiHM y cdepi BULLOI OCBITH, SIKa BU3HAYAETHCS
npuHUunamMu bosoHcbKOro nponecy, nefaroriybii ocsiti Itasil
BJIA€TbCSA 36epiraTy BJaCHY ileHTUYHICTb Ta IPUCTONHY KOHKY-
pEeHTO34aTHICTb HA CBITOBOMY PUHKY npaui. ITasiro BBaXarwTb
ofiHier0 3 HebaraThboxX KpaiH, 1[0 JAOMOKH BUKOHYE BCi BUMOTH
BoJsioHcbKOrO nponecy. be3szanepeyHuMU apryMeHTaMy, AKi mijJ-
KpeCJI0Th aKTYyaJIbHICTb AOCIiAKeHHS JoCBiay [Tautii gy Ykpa-
iHY, € paHi ITaniicekoro HanioHasbHOTO IHCTUTYTY CTaTUCTUKHU
(ISTAT), 3rigHo 3 sIKMMU yKpaiHCcbKa Jiacnopa B [Tajii cTaHOM Ha
2015 p. € ’saTOM0 MiC/s1 pyMYHCBHKOI, a716aHChKOI, MAapOKKaHCbKOY,
KUTalCcbKoI i HapaxoBye noHazg 230 Tuc. ocib i3 4 MJIH MirpaHTiB.
B Itanii dyHkuionye 6inbuie Hix 30 ykpalHCbKUX HeLiIbHUX LUK
MpU IPEKO-KATOJIULbKIN LepKBi. Uepes Lie BUBUEHHS TeH/EeHLiN
PO3BUTKY BULIOI TeJaroriyHoi ocBiTH ITanil B yMoBax NaHyBaHHA
npoleciB ryo6asnisanii, iHTepHanionaniszauii Ta genedTpaJizarnii
Mae /17151 YKpaiHu NpiopuTeTHe 3HAaYeHHs %2,

[IpoaHanizyeMo o0co6JUBOCTI HenepepBHOI mNpodeciiiHOl
miaAroToBKkyM BuuTesiB B Icmanii. 3a3HayuMo, 10 mejarorigyHa
OCBiTa AK CKJIaZl0OBa 4YaCTHHA CUCTeMU OCBiTH [cnaHii po3BuBa-
Jlacsi B pyc/li TUX 3MiH, IPUYUHOIO IKUX CTa/IM 3HA4YHI TpaHcop-
Marlii B 0CBITHbOMY 3aKOHO/IaBCTBi. BOHU NOB’s13aHi 3 npoiecamMu
MoJepHi3anii Bcix cdep icnancbkoro cycnisibcTBa. CTBOpeHHs €B-

121 HeniH €. B. 0co6/1MBOCTi ccTeMH PO60TH BUILOI TeJarorivHoi OCBiTH

Itanii y ppyriii nonoBuni XX crositta. [legaroriyHi Hayku: Teopisi, icTopis,
iHHoBawLilHi TexHoJ1OTiI. 2015. N2 3 (47). C. 119.

122 HeniH €. B. TenzeH1il po3BUTKY BULOl nejaroriyHoi ocBitu B ITanii
(kinenpb XX - noyatok XXI crositTts): 13.00.01 - 3arasibHa nejarorika Ta icropis
nejaroriku: aproped. Auc.... KaHA. nef. Hayk. YmManb. 2017. C. 1. URL: https://

nauka.udpu.edu.ua/wp-content/uploads/2017/09/Nelin-avtoreferat.pdf.
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porneiicbkoro I[Ipoctopy Buioi Ocsitu (EI1BO) cTaso cepiiozHumM
BUIIPOOYBaHHSAM [IJIs1 KpaiHH, TOMY 1110 BUMAarajao HOBUX MoJieJieit
MiArOTOBKU NeJarorivyHux Kazpis. [ gorenep IcnaHig 3HaX0AUTh-
sl B cCUTYallii, 1[0 BUMarae BeJIMKUX 3yCUJIb 3 60KY YHIBEPCUTETIB,
106 JI0MOMOTTH BUKJIaJla4yaM y po3pobili HOBUX KOMIETEHI[iN i
3MIHUTH MOJleJIb HAaBYaHHA: 3 OPIEHTOBAHOI Ha BUKJIa4a4a Ha MO-
JleJib, OPIEHTOBAHY Ha yYHS Ta HOro HAaBYaHHA',

[ligroroBka BuyuTesiB B IcnaHil ajanToBaHa 4O KOHKpeT-
HUX IOJIITUYHUX, COLia/IbHUX, EKOHOMIYHUX, ICTOPUYHHUX YMOB
B KpaiHi i icHyro4il cuctemi ocBiTu. B Icnanii, gk i B [pnanail ta
[peuwuii, mizroroBka BYKUTEJIB NPOBOAUTHCA Y BULIUX LIKOJIaxX. B
IHIIMX €BPONENCHKUX KpalHax MiZroToBKa 3/iMCHIOETHCA Ha PiB-
Hi YHIBEpCUTETCbKOI0 BUKJIaJlaHHA, 3aBEePIIYIOYHUCH IPAKTUKOIO
B CHeljjia/i30BaHUX HaBYaJbHUX 3aKJa/lax i lIKoJax. Y €Bponeu-
cbkoMy Coro3i BUKJIaZiadi 3000B’s13aHi HaOyTHU 3HAHHS Ta HaBU-
YKU B Pi3HUX THUIIAX YHIBEPCUTETIB i KoJsleJpKiB. ¥ BCiX 3aK/ajax
BUKOPHCTOBYETHCS MeXaHi3M BiI60Opy TaJlaHOBUTUX KaHAU/ATiB
Ha oTpuMaHHs npodecii. BuuTesni noyaTkoBUX IIKIJI I JUTAYUX
CaJIKiB MPOXOZSATH MiJIFOTOBKY B MeJarorivyHux Kojempxax 124,

Y 80-Ti pp. XX cT. BigGy/1MCch HaWbi/IbLI 3HAYHI 3MiHU B Mij-
rOTOBLI BYUTEJIIB 10YATKOBOI WIKOJIHU IcriaHii noYnHawy4H i3 npu-
WHATTA 3aKOHY Npo yHiBepcuTeTchbKy pedopmy (Ley de Reforma
Universitaria (LRU)) 1983 poky. Xoua Lieii 3aKOH He 3MiHUB CTPYK-
TYypy HaBYaHHA | HaBYaJIbHUX NpPOrpaM [JJisi BUMTEJIB OYATKO-
BOi ILIKOJIM, ajle peopraHisyBaB NpodecopcbKo-BUKJIaAalbKUI
CKJIaJ, yHIBEpCUTETCHKUX LIKIJI, SIKI CTa/IM, IpPUHAWUMHI HOMiHaJ/b-
HO, YaCTHHOW yHiBepCUTEeTCbKUX Kadenp BiamosigHux cdep
koMmneTeHLil. Pepopma, BctaHOBJeHa OCHOBHUM 3aKOHOM IIpO
3arajibHy opradiszauito ocBiTHbOI cuctemu Bif 1990 poky (Ley
Organicade Ordenacién Generaldel Sistema Educativo (LOGSE)),
MOKJIaJla 0YaTOK HACTYNHIM XBUJII 3MiH y MiAroTOBL NeJaroris

123 KysbmeHko I. TeHieH1il NiATOTOBKY BUKJIaJallbKUX KaipiB B yHiBep-
cuteTax Icnanil. Mosiozb i puHok. 2014. Ne 7 (114). C. 150-153.

124 Babiarz M. Z., Kukla D. Europejskie wyzwania w obszarze edukacji
przedszkolnej i wczesnoszkolne;j. Kielce, 2011. s. 271.
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Icnanii. Cepej, 6araTbox NUTaHb, SIKi NOPYILIUB Liel 3aKOH, Hall-
aMOiiiHIIIMM BBaXKa/JIOCh MOKPAIIEHHS SIKOCTi CUCTEMU OCBITH
B 1iyioMy. /i1 JOCSITHEHHS 1[i€l METH OJHUM i3 3aX0/iB 6yJ0 10-
CATHEHHsI KOMIETEHTHICHOI Ta cllel[iaJi30BaHOl NiArOTOBKU BYH-
Tesis, 1o 3riiHo 3 Po3ainom IV 3aKkoHYy € «OCHOBHUM YMHHUKOM,
10 CIpPUAE NMOKPALeHHI0 AKOCTi OCBITU Ta BUKJAZAHHA». IMoO-
BipHO HaW6i/IbII icTOTHA 3MiHa y nporeci MiITOTOBKY Me/[aroriB
JIOLIKIJIbHOI Ta MOYaTKOBOI OcBiTH Oy/1a 3a3HadveHa B JlogaTko-
BoMy noJioxkeHHi 1o LOGSE i nporoJsiomyBasia cTBopeHHA Buinx
LeHTpIB 3 HiAroTOBKW NejaroriyHux kajpis. Lli neHTpu 6y/au
NpU3Ha4YeHi HaJlaBaTU OCBITY, 10 BeJe A0 OTPUMAHHA Pi3HUX
npodeciiHUX 3BaHb y rajly3i oCBiTH Ta 0 3JiliCHEHHS HellepepB-
HOTO HaB4YaHHA. Ha nmpakTuii e Majio BUpillla/ibHe 3HAYEHHS B
inTerpauii HopmanbHUX WK 10 cKJIaAy YHiBepcUuTeTiB. Tak, mic-
Jig nepioro poceiny YaiBepcutety KoMmmuytence B Maapugi 3i
cTtBopeHHs y 1991 poui daxkynbTeTy MeAaroriyHoi ocBiTH - LjeH-
TPy NiATOTOBKHU IeJAroris, iHIIi YHIBEpCUTETH MOYaU iHTerpy-
BaTU NiArOTOBKY BYUTEJIIB JOLIKIJIBHOI Ta 10YaTKOBOI OCBITH 10
dakysnbTeTiB nefarorivHoi oCBiTH.

Heo6xigHicTb afjanTyBaTH Habip yHiBEpCUTETCHKUX KBaJidi-
Kalliil 1o EBPONEeNCchKOro NpocTopy BUILOI OCBITH Ta ampooballist
HOBOI'0 3aKOHY npo pedopmy cucteMu ocBiTu B 2006 poui (Ley
Organicade Educacién, LOE) npusesu fi0 Toro, o Icnanis Hapasi
3HAaXOAUTbLCH B NpoLec] iMIieMeHTalil HOBUX 3MiH y Iefaroriy-
HIM OCBITI, 110 MO3HAYAETHCA HA BCIX BUMTEJIAX JJOYHIBEpPCUTET-
cbkoro piBHs. Lli 3MiHK 6a3y10ThCs Ha ABOX KJIFOUOBUX HallpsSIMKax:
pedopMa CTPYKTypH Ta TEPMiHYy HaBUYaHHSA Bi/[IOBiZHO /10 HOBO-
ro IMOJIOXKEHHA NPO YHIBEPCUTETCHKI 3BaHHS, 3alIPOIIOHOBAHOr0
BoJioHChKOIO iekapaliiero Ta pedopMa Mo/jiesi MATOTOBKY, 1[0
opieHTyeTbCs Ha npodeciiiHi koMneTeHI1il, AKi TOBUHHI 3406yTH
MaibyTHi negaroru. Pedpopma cnpsiMoBaHa CyTTEBO 3MIHUTHU CU-
CTeMy NeJlaroriyHoi 0CBiTH, AKa Telep Ma€e OpraHisoByBaTUCh BU-
X044 3 podeciiHUX KOMIIETEHTHOCTEH, IKi IOBUHEH 37,006y TH
negaror. TakiM 4YMHOM, HiACOTOBKA BYMUTEJIIB JOLIKIJIBHOI Ta IO-
YaTKOBOI OCBITH NOBHHHA IPUBECTH [0 3400yTTs 12 KOMIIeTEHT-
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HOCTel 3araJibHOr0 XapakTepy, I0B’I3aHMX 3 TPbOMa 3MiCTOBUMH
MOAY/ISMY, SIKi MalOTh NPOWTH MalbyTHI Mejaroru: 6asoBa mij-
FOTOBKA, aKaJleMiyHi JUCUMILJIIHA Ta MeTOAMKA iX BHUKJAJaHHS,
IPAaKTUKA B LIKOJII. /lJI1 BUMTeEJIB cepeHbOI IKOIY TaKUX KOM-
neTeHTHocTel 11, 10 TaKoXK KOHKPETU3YIOThCS B creludiuHux
KOMIIETEHIisIX TPbOX GJIOKIB CXOXKOT0 3MiCTy!%.

B IcnaHii Ta iHIIKX eBponeicbKUX KpaiHax odiliiiHoO cTBoO-
peHa cucTtema OLiHKU neJaroriyHoi ocBiTh. MOHITOPUHT AKOCTI
BUIIOI OCBITH i 30BHIlIHSA OI[iHKAa POGOTHU BUKJIA/[a4ya € 060B’sI3-
KOBOIO ab0 peKoMeH/i0BaHOl0. Bax/inBuM pakTopoM y cucTeMi
OCBITU € 3abe3nedeHHs siKicHOTO npodeciiiHOro po3BUTKY JJis
BUUTEJIIB, @ TAKOX, 6epy4u [0 yBaru pisHOMaHITHICTb 06’€KTiB
noJiinueHHs npodeciiiHoi camocTiiiHOCTI BUnTe B i pisHOMaHIT-
HiCTb NpONo3uLiii, MOHITOPUHT sikocTi. B IcnaHii, sik i B 6araTbox
€BPONENCHKUX KpaiHaX, HaMaramTbCAd BU3HAYUTH TEPMIH «XOpO-
U YYUTENb», 1J151 4OT0 po3pobJieHi kBasidikaLiiiHi cTaHAapTH,
110 BU3HAYAalOTh KOMIETEHILi 10 BUMTeJs. AKicHa NiAroTOBKA BYH-
TeJiB fgonoMarae cGopMyBaTH HaJIeXXHY OCHOBY [Jisi PO3BUTKY
KOMIleTeHLil BuUuTess i oro npodeciiHuil possutok. Ciaiz 3a-
3HAYUTH, 110 KOMIETEHTHICTD i npodeciliHe cTaB/IeHHSI BUUTE
BU3HAYaAEThCs1 He TiIbKU NpodeciliHolo miaroroskorw. B Icnanil
0ocobJiMBa yBara NpHUAIAETbCA MiJBUILEHHIO KBasmidikarnii BU-
KJIa/1a4uiB Ta iHCTPYKTOPiB!C.

AHani3 cutyauii woso npodeciiHOro po3BUTKY BUUTEJIB Y
paMKax CUCTeMH OCBiTH B IcnaHii, yepes npu3My 06roBoproBaHUX
JOrMarTiB, II0Ka3as, 110 3arajibHa KapTHUHA He € NO3UTHUBHOMW. Y
1984 poui IcnaHiga npukHAIA aHIIINACBKY MoJesb «lleHTp BYH-
TeJIsl» B eKClepUMeHTalbHIi pedopMi, sika Aajia Mo4aTOK Hail-
BIJIMBOBIIIOMY OCBITHBOMY 3aKOHY, 3 MOMEHTY JeMOKpaTHy-

125 KysbMeHKO [aHHa. PO3BUTOK CHCTEMM MiJfOTOBKU BYMTENIB ¥
Icnanii (11 moat. XX - mou. XXI crostitTs). [lopiBHANBHO-NIeAaroriyti ctyail. 2014.
Ne 4(22) C. 72-73. URL: https://library.udpu.edu.ua/library_files/poriv_ped_
stydii/2014/04/10.pdf.

126 Babiarz M. Z., Kukla D. Europejskie wyzwania w obszarze edukacji
przedszkolnej i wczesnoszkolne;j. Kielce, 2011. s. 234.
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Horo nepexofy (3akon LOGSE, 1990)'#. lle pimieHHs1 npu3Beso
[0 JeLleHTpaJsisalii MiAroTOBKU BYMTEJIB, a TaK0X 3HA4YHOI'O
36i/bLIIeHHS KIJIBKOCTI IpyM OCBITHIX KOHCY/ITAHTIB 3 aKL|eHTOM
Ha noJjaJjiblile HABYaHHSA BUUTe B (on-goingteachertraining). Ic-
NaHig 3anpoBajua KacKaZHy CTpaTerilo NirOTOBKU: eKCIIepTH
HaByYaJd iHImuUX ¢axiBLiB, sKi, B CBOIO Yepry, opraHisyBajiu Kyp-
CY | HaBYaJIbHI 3aX0M JJid ycix BYMUTesiB. KpiM TOro, ocBiTHIN
3akoH LOGSE BcTaHOBUB MifiBUIIEHHS 3apIlJIaTHI, MOB’s3aHe 3
MoJla/IbIIIMM HAaBYAaHHSAM BUYUTEJIB, sIKe /0 CUX Mip iCHYE B 6ib-
LIOCTi aBTOHOMHUX CIIIBTOBAPUCTB. AKI0 BUMTeJli 3aBEPILYIOTh
100 roa. mifroTOBKY NPOTATOM IIECTH POKIB, BOHH OTPUMYIOTh
HiZiBUIIEHHS 3apMiaTHi 6J1M3bKO 4,5%28,

[TopiBHIOIOYM cy4yacHy pedopMy neaaroriyHoi ocBiTH B Icnanii
3 MolnepeAHIMH, ABHO NPOCJiJKOBYETHCA BIIMB, IKUWA Ha Hel MaJIn
SIK MiXKHapOJHUM J10CBiA, Tak i pekoMeHanil €EBponeiicekoro Co-
103y. IHTerpauia Icnanii 7o nponecy €BponencbKoi KOHBepreHLii,
saKy nepeciaiaye €I1BO, o3HaMeHyBaJsla HEOOXiAHICTb afanTyBaTH
YHIBEPCUTETCHKI 3BaHHA, B TOMY YHMCJI Ti, IO CTOCYIOThCA 11eJaro-
riyHoi ocBiTH, K0 HOBOI cTpyKTYypH — Grado (AumnsoM 6akasiaBpa)
i Postgrado (munsioMm maricTpa Ta AUIJIOM JOKTOpa Hayk). Takox
3araJibHO Bi/IOMO, 1[0 TPUBAJIICTh HABYaHHS Ha GakasiaBpaTi Ta B
MaricTpaTypi B IcnaHii He THITOBa AJ14 pellTH KpaiH EBpony, i npea-
cTaBJsieHa Moje/utto 3+2 (3 poku 6akajiaBpary, 2 — MaricTpatypu),
TOMY 3 TOYKHU 30pYy CTPYKTYpPH, MiATOTOBKA NeAarorivHux Kajpis
He BiJilIOBiZja€ BciM BUMoram i nepebyBae B cTajiil pepopMyBaHHs.
AJte, KpiM CTPYKTYPHUX 3MiH, Y peLlUTi MTUTaHb BIIUB MiXKHApOAHUX
TEeH/IeHIIi}, a 0c06/IMBO, pekoMeH allill EBpomnelicbkoro Cor3y Ha
cydacHi pedopmu B Icnanii € gocuTh noMiTHUM. Tak, 3akoH mpo

127 Ley Organica de Ordenacion General del Sistema Educativo (LOGSE)
/ Juan Carlos R, Felipe Gonzalez Marquez. Madrid, 3 de Octubre de 1990. 46 p.
URL: https://www.upct.es/seeu/_as/divulgacion_cyt_09/Libro_Historia_Cien-
cia/WORD/logse.pdf.

128 Martin Elena. Pathways that Converge in Teacher Professional Devel-
opment: Are they present in Spain? Psychology, Society, & Education. 2015. Vol.
7(3). pp. 335.
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ocBity (LOE) mizTBep/ykye HeoOXiAHICTL MpOBeeHHSI OCBITHLOI
pedopmMu Ha BciX piBHSX, 2 OTKe, i B rasy3i nmejaroriuHoi ocBiTH Ta-
KO, JOCATAal04H 1iijiel, mocraBjieHux EBponeicbkuM Co30M i
CUCTEM OCBITH II KpalH-4JieHiB. TeKCT 3aKOHY rOBOPUTH, 110 OJHUM
i3 OCHOBHUX NPUHLHIIIB, 1110 JIEXKUTh B OCHOBI pedpopMH € «piliyye
C/iiyBaHHA HaBYaJIbHUM LM EBponeicbkoro Corosy, 1[0 BCTa-
HOBJIEHI Ha HANOJ/IM>K4i POKH, 1110 OXOTJIIIOTh BJAOCKOHAJIEHHS MiJI-
TOTOBKH MearoTiyHuX Kapi»12°,

B ocTaHHI pOKM iclaHCbKa CUCTEMA OCBITU NPOJOBKYE 3Mi-
HioBaTucs. [IpoBeseHi pedopmu i 3MiHU B rajiysi ocBiTH, IOB’si3a-
Hi 3i crpaTeriero ET 2020 «Ocgita Ta HaBuaHHa 2020» (ET 2020),
10 NpeJCTaBJsie HOBY HU3KY CTpaTeriyHux pepop™m eBpomei-
CbKoi cmiBmpani B rajy3i ocBiTy i HaB4aHHA'*. 3rifHO cTpaTerii
ET 2020 B icmaHChKi#l cucTeMi OCBiTH B JaHUH Yac Bi/I0yBaEThHCS:
peaJtizariisg mporpam 3 MOGiIJIBHOCTI i HemepepBHOTO HAaBYaHHS,
niIBUILEHHA AKOCTi Ta epeKTUBHOCTI OCBITH Ta MiATOTOBKU Ka-
JApiB, CIpUAHHSA CHPaBeAJIMBOCTI, COLia/IbHOI 3rypTOBAHOCTI Ta
AKTUBHOI I'pOMa/isiHCHKOI N03ULii, pPO3BUTOK TBOPYOCTI Ta iHHO-
Ballif, y TOMy 4MC/i NiNpUeMHULITBA, piBHS OCBITH i npodeciii-
Hoil miazroroBku. OgHaK, B cucTeMi negaroriyHoi ocBitu Icmanii
BiiMiueHO ¥ 6GaraTo He/l0JiKiB, siKi 6araTo B YoMy Cx0Ki Ha Hali
OCBIiTHI peaJil, 0 HAa HAILIYy AYMKY, € KODUCHUM JJid aHaJi3y Ta
BUDpilIeHHs Npo6JieM OCBITi Ta OGI'PyHTYBaHHS NPOTHOCTUYHUX
peKoMeHaLil BUIlepePKyBaJIbHOI'0 PO3BUTKY HellepepBHOI Ile-
JaroriyHol oceiTy B YkpaiHi.

[lepcieKTUBHUMU 1IJIAIXaMU BUKOPUCTAHHSA MiBJEHHO-EBPO-
neicpKoro focBiny npodeciiiHol MiArOoTOBKU BUUTEJIB B YKpaiHi
BU3HA4Y€HO: peaslizalilo nporpaM 3 MoOGIIbHOCTI i HeNepepBHOTO
HaBYaHHS{; MiBUIIEHHS SIKOCTi Ta epEeKTUBHOCTI OCBiTHU U mifro-

129 KysbmeHko I. TeHeH1il NiATOTOBKY BUKJIaJallbKUX KaIpiB B yHiBep-
cuteTax Icnanil. Mosioab i puHok. 2014. Ne 7 (114). C. 150-153.

130 Council conclusions of 12 May 2009 on a strategic framework for Eu-
ropean cooperation in education and training (‘ET 2020), 2009/C 119/02, Of-
ficial Journal of the European Union, 28.5.2009. URL: http://eur-lex.europa.eu/
legalcontent/EN/ALL/?uri=CELEX:52009XG0528(01).
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TOBKU BUYMUTEJIIB; CIIPUAHHA ClIPaBeJIMBOCTI, COLjaJIbHOI 3rypTo-
BaHOCTI Ta aKTUBHOI IPOMa/IsiHCbKOI NO3ULLil;pO3BUTOK TBOPYOCTI
Ta iHHOBaIlil1;30epeXkeHHs | a/leKBaTHe Mpe/CTaBJeHHS BiTYM3HS-
HOTO I0CBiZly MiTOTOBKH Ne/IaroriB y €EBpONeNCcbKOMY OCBITHbOMY
npocTopi; po36y0Ba HOPMaTHUBHO-NPABOBOTrO M0JIs1 HeNepepBHOI
NeJlarorivHol OCBITH 3 ypaxyBaHHAM €BPOINENCbKUX TeHEHLIN €B-
poneisauii, yHiBepcuTeTH3aLil, npodecioHanizanii; auBepcudika-
Llid CUCTEMHU MiCAAAUIIIIOMHOI [TejarorivyHoi 0CBiTU; HalaHH4A TIpio-
pUTeTHOCTI HellepepBHOMY podeciiHOMY PO3BUTKY BciMa cy6ek-
TaMH OCBITHBOTO NIpOLeCy; MiJHATTS OpecTU:Ky npodecii BunTes
yepes HaZlaHHs iM CTaTycy Jep:kaBHUX CIyKOO0BLIiB; 3apoBa/XKeH-
Hsl HQYKOBO OOIPYHTOBAHOI CUCTEMU aTecTallil lejiarora Touio.

2.2. IPO®ECIMHA ITIATOTOBKA
INEJATOI'TYHOI'O ITEPCOHAILY AJI1 CUCTEMU
OCBITH IOPOCIINX Y CIIIA

Onena Ozienxo, Onena Tepenko

B ymoBax iHTeHcHdikanii riiobanizaniiHux i iHTerpauiiHux
MpoLeciB, MepexoAy [0 CYCHiJIbCTBA 3HAaHb MOCUJIIOETHCSA POJib
OCBITH JJOPOCIUX SIK BaXK/IMBOI'0 YUHHUKA CYCIiJIBHOTO IPOrpecy,
KOHKYPEHTOCIPOMOXKHOCTI Jlep>KaBU, pO3BUTKY ocobucTocTi. Lle
00’€KTMBHO 3YMOBJIIOE HeOobXxifHicTb MmpodeciiHOol miAroToBKU
nejarorivHoro nepcoHany JJjs po60THU 3 AOPOCJAUMHU SIK YMOBU
epeKTUBHOr0 QYyHKIIOHYBaHHS CUCTEMH OCBITH JIOPOCIUX, PO
10 HaroJIOIIYEThCA y JOKYMEHTaX MiKHApOJAHUX oprasizaunii
(FOHECKO, Oprasxizatii mMi>kHapo/jHOT'O CIiBpOOGITHUIITBA i PoO3-
BUTKY Ta iH.). Ha AymMKy npoBigHoro ¢axiBis y raaysi ocBiTH go-
pocaux M. Hoyssa (M. Knowles)'®!, «came npodeciiiHa nmigroron-

131 Knowles, M. S. (1980). The modern practice of adult education: from ped-
agogy to andragogy. Chicago: Associated Press Follett Publishing Company. P. 244

128



Posgin 2. [lifiroToBKa BYMTEJIA B YMOBax EBPOIENChKOI iHTerpanii

Ka KoMIeTeHTHUX QaxiBLiB y cdepi ocBiTU AOpPOCIMX MOBUHHA
CTaTy NpPIOPUTETHUM 3aBJAHHAM CBITOBOI IeAaroriyHol CHijib-
HOTH».

BoaHo4ac aHas1i3 0CBIiTHBLOI IPAKTUKU 3aCBiAYYE, 1110 IONIPU
icHytouy HaraJibHy nortpe6y B ¢axiBusx-aHJparorax, B Ykpai-
Hi BifCyTH# IX LijsecnipsiMoBaHa npodeciiiHa nifroroska. Tomy,
BaXXJIMBUM JKEpeJIOM y NOLIYKY LIJIAXIB BUPIlIEeHHA 03HA4Y€eHOl
npo6sieMd € BUBYEHHS Ta aHaJsli3 NPOrpecUBHOIO JOCBily poO3-
BUHEHUX KpaiH cBiTy, 30kpeMa, CIIIA, ockinbku KpaiHa Mae BU-
cokoeeKTUBHY CUCTEMY OCBITH JOPOCJHUX, L0 I'PYHTYETbCS Ha
po3rajykeHiil 3aKOHO/IlaBu0-IIpaBoOBil 6a3i; ilel aMepuKaHCbKUX
BYEHHUX y Tany3i ocBiTu mopocaux (M. Hoyns'?, E. Jlingeman'®?),
C. Bpykding!34, I1I. Meppiem'*® Ta iH.) BU3HAIOTHCS B YCbOMY CBITi;
KOHIeILifd HellepepBHOI OCBITHU LOPOC/IHUX MA€E BeJIMKe 3HaYEHHHA
JIJIS1 aMepUKaHIIiB, MOTpebU SKUX 06YMOBJIEHO HEOOXiHICTIO TTO-
cTiiHoro npodeciiHOTO PO3BUTKY, BJOCKOHAJEHHsI 0COGHUCTIC-
HUX SIKOCTeM Ta MOKpalleHHs AKOCTI )KUTTH. 3rigHo 3 /l. CTeBeH-
coHoM!%¢, He MeHIIle Hi>K 45 MiJIbLIHOHIB aMepUKaHIIiB BiZiBiAyOTH
Kypcu B YHiBepcuTeTax, KoJiegxaX, npodeciiHUX acolialifix,
YPALOBUX OpraHisaniax, iepKBax Ta CMHHarorax.

OcTtaHHIM yacoM B YKpaiHi 3Ha4YHOMIABUIUBCAIHTepecy4Je-
HUX J10 Tpo6JieM ocBiTU Aopocaux. OcobnBOi yBaru 3acjayroBy-
I0Tb IpaLi BYU€HUX, B SIKUX 0O PYHTOBYIOTbHCSI TEOPETHUKO-KOHLEI-
TyaJibHi 3acaau ocBiTH gopocaux (I. JluToBueHko, Jl. JIyk'siHOBa,
H. Huukasno, H.IIportacosa, JI. CiraeBa Ta iH.); po3KpUBAIOTHCS
0COGJIMBOCTI PO3BUTKY OCBIiTH JOPOC/JUX Y 3apy6iKHUX KpaiHax

132 Tam xe

133 Lindeman, E. (1926). The meaning of adult education (Reprint ed.,
1989). Norman, OK : Oklahoma Research Center for Continuing Professional and
Higher Education

134 Brookfield, S. D. (1988).Training Educators of Adults : The Theory and
Practice of Graduate Adult. London, NY: Routledge

135 Merriam, S. B., Brockett, R. (2007). The Profession and Practice of
Adult Education. San Francisco : Jossey-Bass.

136 Stevenson, D. K. (1987). American Life and Institutions. Germany : Er-
nst KlettVerlag. P.55
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(H. Bigtok, C.KoBanenko, O.Komap, O.Orienko, H. TeppoxiHaTa
iH.), aKLleHTYEeTbCsl yBara Ha GyHKLisAX aHAparora Ta #oro nigro-
toBkH (H. Bigtok, JI. Jlyk’siHoBa, 0. Muxaibuyk, O. Orienko,0. Uy-
raii Ta iH.).

PazoM 3 TuM, caif BifidHAUUTH, 1[0 NUTAHHS npodeciiiHoi
nigroroBky ¢axiBuiB y ranysi ocBitu fopocauxy CIIA, po3BUTOK
iXHBOI aH/IparoriyHOl KOMIETEHTHOCTI MOTPE6YIOTh MOAAJBIIO-
ro BUBYEHH Ta y3araJbHeHHs.

HayxkoBi po3Biaku 3acBiguytoTh, mwo gocsig CIIA 3 migro-
TOBKM ¢axiBLiB-aHJparoris, Ma€e NpakTHYHO CTOJIITHIO iCcTOpIlo,
BiZIKpHBa€ HOBI NepCNeKTUBU HOT0 TBOPYOI0 BUKOPHUCTAHHS iH-
LIMMHU KpaiHaMHU.

Ananisyroun nogii moyatky XX CTOJITTA, KOJHU OCBiTa JAO-
pocaux TilbKM 3’IBUJIAach fIK OKpeMa cdepa, aMepUKaHCbKUN
Jocaigauk M. PoccMan®” (OCHJTA€EThCA Ha eKCIEepHUMEHTAJbHY
[porpamMy JIiTHbOI IIKOJIX 3 MIATOTOBKH IeJaroriB JJi JOPOCJUX
y ’KypHaJi AMepHKaHCbKOI aconjianii ocBiTh gopocaux 1930 poky.
[lepmia kade/pa ocBiTH Jopocaux movasa npaioBaTd B Kosym-
6ificbkoMy yHiBepcuTeTi, fie y 1930 6y/au 3anoyaTKoBaHi nepuii
YHIBEpCUTETCbKI NMporpamMu. Bxke HacTynmHOro poky nporpamu
JUISL I0pOCauX Oy/10 opraHizoBaHo B /lep:kaBHOMY yHiBepcuUTe-
Ti mrtaty Oraiio (Ohio State University), y 1935 - y YukaszbkoMy
(Chicago University) Ta Hero-Hopkcbkomy yniBepcuTeTtax (New
York University), Tozi > 6yjio NpUCy/KEHO NepLIMX JBa JJOKTOP-
CbKHUX CTyIleHd B OCBIiTi Jopocaux. [IpoTe KinbKicThb Marictep-
CbKHMX Ta JOKTOPCBKHUX MpOrpaM MiroTOBKHU Nejaroris AJd A0-
pOCJIMX 3a/IM1IAJIaCh HE3HAYHOIO.

Ak 3a3navaB /. MakKe# (D. MacKaye)®® y 1931 pouj, He-
3BaKal4M Ha YCBiZJoMJIEHHSI HEOOXiAHOCTI HABYAHHS JIOPOC/IUX,
NpPaKTUYHO Hiyoro He 6yJI0 HAKCAHO PO METO/ M HaBYaHHs Jl0-
pocinx. BueHH# MOpPiBHIOBAB OCBITY JOPOCAUX 3 BiHCbKOBUMH

137 Rossman, M. H. (1978). Knowledge and skills for the adult educator: a
Delphi. Adult Education Quarterly, Vol. XXVIII, 3,P.140.

138 Mackaye,D. L. (1931). Tactical Training for Teachers of Adults.Journal
of Adult Education, 3, 290-294.

130



Posgin 2. [lifiroToBKa BYMTEJIA B YMOBax EBPOIENChKOI iHTerpanii

JisIMM, AJI1 y4acTi B sIKMX NeJarory JJisi Jopocaux Tpeba MaTu
Heo6XiJHy niArotoBKy. Ha nymky P. Bisiza Heo6Xi/jHicTb 'pYHTOB-
HOI MiATOTOBKY Ne/aroriB JJjisi AOPOCJUX He OyJia 3arajibHOBHU-
3HAHOO: BiANOBIHO [0 pe3yJ/bTaTiB ONUTYBAaHHA TIJIbKU JAedKi
eKCIepTHu 3 OCBITU JOPOCIHX BU3HAJIU HEOOXiHICTH MeTOoUY-
HOI nmiArotToBku ¢axiBLiB-aHAparoris, iHIIi BBaXkaIu npeaMeTHi
3HAHH{A JA0CTAaTHIMU. AMepUKaHCbKUH focaigHuK k. [Tymniam®?
INPUXOJUTH [0 BUCHOBKY, LI0 [eJaroriyHa miiroToBKa 3aBXAU
6y/1a IpeAMeTOM FOCTPUX AUCKYCil y HAYKOBUX KOJaX.

BaX/IMBO HaroJIOCUTU Ha TOMY, 1110 HA MOYaTKy XX CTOJMITTA
He TIJIbKU MOKJIMBICTb €AMHOTO NiAX0AY [0 MiArOTOBKU Nlejaro-
riB /1 LOPOCJIUX, ajle ¥ caMa 3AaTHICTh JOPOCIAMX 0 HaBYaH-
HA CTaBUJACh MiJ CYMHiB. TOMy BaXXJIMBUM CTaJI0 CTBEPAKEHHH
E. Topupaiika'*® (E. Torndike) npo Te, 1110 3 BikoM y 10pOoCIHX JI10-
Jled Bifi0yBalThCA JiMille HE3HAYHI 3MiHMY, 1[0 HETAaTUBHO BILIU-
BalTb HA 3laTHICTb 0 HABYAaHHA.

Heo6xifnHo 3a3HauuTHy, o nosaituka Hosoro Kypcy npesu-
feHTa @. PysBesibTa cipy4MHUJIA NOSIBY pi3HUX delepasbHUX
nporpam; y pamkax Hanionanbhoi [Iporpamu O6oponu Ta Ilig-
rotoBkU (The National Defense Training Program) 6ysa 3aiiic-
HeHa npodecifiHa niiroToBka 6isbIne HiX AJ19 7 MiJIbIHOHIB po-
6iTHUKIB y nepiog 3 1940 no 1943 pik. Bnepuie B icTopii CIIA
denepanpbHa mnporpama BKJO4Yajda NpodeciiHy MNiAroToBKY
JLOpOCJUX 3 METOI IXHbOTO IpaleBJaliTyBaHHSA B 060pPOHHIN
iHAycTpil Ta IHIIMX cTpaTeriYyHo Ba)X/JIMBUX ranysdax. [lo npo-
deciliHol MiATOTOBKK TEXHIYHUX POBGITHHUKIB, 1[0 MpaIOBaIU 3
JlOpOCJAUMHY, Oy 3a/ydeHi sIK yHiBepCUTEeTCbKi BUKJIaAadi, Tak
i cniBpo6iTHUKU [lenapTameHTy [Ipodeciiinoi OcBiTH, 6yJ10 po3-
po6JIeHO BeJIMKY KiJIbKiCTh HaBYaJbHUX Nporpam /s nejaro-
riB /11 ,OPOC/IMX Ta HAKONMMYEHO 6araTUil NpaKTUYHUU JOCBij,
niAroToBku ¢axiBIiB-aHAPAroriB, M0 COPUSAJIO MOJAJIBIIOMY
PO3BUTKY LbOro HamnpsiMy npodeciiinoi migroroBku. BusHa-

139 Pulliam, J. D., Patten, ].V. (2012). The History and Social Foundations of
American Education. N: Pearson Education. P. 145

140 Topupaiik 3. [Icuxosiorust 06y4yeHus: B3pocibix. — M.; JI. 1936.
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YaJbHOM MOJi€0 CTaNo yxBajseHHs «CoAaTChbKOTO G0 MPo
npaa» (G. L. Bill, 1944), yu «binab npaBa Ha OCBiTY», IKUH 3a-
CBiuMB ycBiloMJIeHHS HEOOXiIHOCTI J0JaTKOBOI aHAparoriy-
HOI MiArOTOBKHU YHiBEpCUTETChKUX BUKJ/AAuiB, aJi)ke NOTpedu
BeTepaHiB BUMaraJ/iy leperjgay HaB4yaJbHHUX IPOrpaM Ta MeTO-
OiB HaBYaHHSI.

Ha aymky M. Poccmana'*! (M. Rossman), onni€ero 3 nepuiux
3MiCTOBHHUX IpOrpaM Mi/IFOTOBKU MeJaroriB AJisi J0pOCIUX 6yia
nporpama B. Xosnen6eka (W. Hallenbeck) 1948 poky. Bona mictu-
JIa He TUIBKM TEOPeTUYHUH NpeIMeTHUM MaTepiaJ, aje U MaTe-
piaJl 3 MEeTOAUKH BUKJ/IA[JaHHA, IPOBEJIEHHs Ta a/{MiHiCTpyBaHHA
[porpaM OCBITH JOPOCJIUX.

[IpodeciiiHuil iHTepec ;0 OCBITH AOPOCIUX 6YJI0 iHiliHOBaHO
y 1955 poui npodecopamu ocBiTu gopocaux,y 1957 poui Komicis
npodecopiB y ranysi ocBiTH Aopocaux modasia cepito ceMiHapiB
3a miATpuMKU poHy Kesor, MeTor0 iKUX 6Y/10 CTBOPEHHS Teope-
THUYHOI MJ1aTGOPMHU AJIs OCBITH JOPOCJIHX, a TAKOK BU3HAYEHHS
3aBJJaHHA NiATOTOBKM IeJaroriB AJid 0CBIiTH Lopocaux. Moxiu-
BOCTi Ji/1s1 npodeciliHoi miAroToBKU ¢axiBliB-aHAparoriB po3Bu-
BaJIUCh JyKe IBUAKO i, 1Kk 3a3Havyae M. Poccman (M. Rossman),
y 1958 porii Bxke B ABaHAAIATHOX YHIBEPCUTETAX MEeJAroru JJis
OCBITH J0pPOCAUX NpalLl0BaJu Ha NOCTINHIN OCHOBI.

Besivke 3Ha4YeHHA [J11 CTBOPEHHS TEOPETUYHOIO NiAI'PYHTH
OCBIiTH J0OpOCJUX MaJIu IIpali 3aCHOBHUKA aHAaparoriku M. Hoyi-
3a (M. Knowles), o 6y/si1 HamucaHi Ta ony6JiikoBaHi B 1jell me-
piox. Tak, y npausx «HepopmasbHa ocBiTa AOpoCauX: LOBIAHUK
JJ1s1 agMiHicTpaTopiB, JaifepiB Ta BukJagadiB» (1950) ta «Bu-
kJaJaHHs y cdepi HepopMasibHOI OCBITH Aopociaux» (1954) Bue-
HUH NPUCTyNae [0 06I'PYHTYBaHHS Teopii HaBYaHHS [OPOCJIUX,
bopMysI0E NPUHLMIMN TAKOr0 BUKJIAJAHHS, 110 MaKCUMaJbHO
3aJly4a€ [OpOCJUX Y4YHIB 0 HaB4YajsbHOro nponecy. M. Hoyius
(M. Knowles) 3BepTa€eThbcs A0 TeMu npodeciiiHOl MiATOTOBKHU Ie-
Jaroris [Ji LOpocauX y KHU31 «fK roryBatu Kpawux JiepiB»

141 Rossman, M. H. (1978). Knowledge and skills for the adult educator: a
Delphi. Adult Education Quarterly, Vol. XXVIII, 3,P.141.
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(1955), me BYeHHU BUCIOBJIOE i/le10 PO HEOOXiAHICTh Bigxoay
Bi/Jl aBTOPUTAPHOTO CTUJIIO BUKJIaZaHHA 2,

KinbkicTh Aopoc/aux, 1[0 HABYAIHCh, MOCTIMHO 36i/bIIyBa-
Jlach, a pa3oM 3 MM i notrpe6a y mifrotoBui ¢axiBiiB-aHaparo-
riB. Tak, y 60-x pokax 6inbm Hi>xk 50 MinbhoHIB gopocaux CIIA
B351JIM y4acThb y IporpaMax OCBiTH JOPOCIUX, IPUIOMY KOKHOTO
POKY iXHfl KiJIbKICTb 36i/bl1yBa/iach Ha 1 MiIbHOH. XapaKTepHO0
pucor nporpam ocBitu gopocaux b. Kpeitios'? (B. Kreitlow)
Ha3UBa€ Pi3HOMaHITHICTb 3MiCTy, METO/B Ta OpraHi3aniy, ujo 3a-
6e3neyyroTh ix ¢yHKLioHYyBaHHsA. KpiM nporpam denepaibHOro
ypAAY, BOJIOHTEPCbKMMU areHTCTBaMHU, LleHTpaMU MiclieBUX I'po-
Ma/l, TPOMa/ICbKUMHU yHiBEPCUTETAMHU CTBOPIOBAIMCh HOBI MpPO-
rpaMy OCBITM JOpOC/IMX 3a iHiliaTuBOI0 NpodCHijioK, a TaKoxX
BilICbKOBHUX, MOJITHYHUX, TpodeciiHUX opraHisariil.

Cuti BKa3aTH Ha Te, 1[0 Or0JIOIIEHHS 60POTHOU 3 GifAHICTIO
[Ipesunentom CIIA JI. >koncoHoM (L. Johnson) BTinusiock y «3a-
KOHi mpo BiliHy 3 6igHicTIO» (1964). Y 1e#t nepioj 6y/1a yxBajeHa
I[iJla HU3Ka 3aKOHIB, 1[0 MalTh 6e3mocepeiHiNA 3B’A30K 3 Mpo-
deciliHolo nigroroBkolo ¢axiBuiB-aHAparoriB. Byso npuitHATO
«3akoH npo rpomasHcbki npaBa» (CivilRightsAct, 1964), «3akoH
npo Buity ocBiTy» (The Higher Education Act, 1965), «3akoH npo
ocBiTy popocaux» (The Adult Education Act, 1966), o BU3HaB
OCBITY JOPOCJUX CAMOCTIHHOIO rajly3310 HayKH, «IMMirpaniniHuin
3akoH» (The Immigration Act, 1965), «3akoH Ipo NOYaTKOBY Ta
cepenHt ocBiTy» (The Elementary and Secondary Education Act
(ESEA), 1965), «3akoH npo po3BuTOK npodeciiinoi oceiTu»(The
Education Professions Development Act, 1967), «3akoH npo He-
nepepBHy ocBiTy» (The Lifelong Learning Act, 1976) Ta iHwi. Bia-
MOBITHO 10 IMX 3aKOHIB, 3a3Ha4atoTh Jx. [Tysniam* (J. Pulliam)

142 QOrienko, 0. I., JlutoByeHnko .M. (2014). AufparoriuHa Mofiesib HaB-
YaHHSA J0pOCauX: aMepuKaHCbKUU KOHTEKCT. K. : HTYY «KIII»

143 Kreitlow, B.W. (1965). Educating the Adult Educator. Part I. Concepts
for the Curriculum. Bulletin 573. University of Wisconsin, P. 9.

144 Pulliam, J. D., Patten, ].V. (2012). The History and Social Foundations of
American Education. NY : Pearson Education. P.119-124.
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ta C. Bpykoina'*® (S. Brookfield), mo Bciit kpaini 6ys0 BiAKpuTO
KypCH Ta KOHCY/JIbTATUBHI IIEHTPU JJisi 0Ci6 3 HU3BbKUM piBHEM
0CBiTH 260 0OMeKeHUM 3HAHHSAM aHIJIiNChbKOI MOBH, iIMMirpaHTiB
Ta Gi>KeHIIiB, BU/IIJIEHO KOIITHU HAa TPOBEJIeHHS JIOCIi’)KeHb V che-
pi HerpamMoTHOCTi Ta 6a30BOI Mi/IFTOTOBKHU JIOPOC/IHUX, 3JiHCHEHO
306iJIbIIIEHHS OCBITHIX Ta COI[iaJIbHUX MpPOrpaM JJisl BUKJIAJAdiB,
30KpeMa, ¢paxiBIiB-aHAPAroTiB.

3HaAUyL0I0 YMOBOK B KOHTEKCTI PO3BHUTKY MNirOTOBKH
daxiBuiB-aHAparoriB crajso HarajJbHe 3aBJlaHHSA JOIOMOT-
TH JOPOCJAMM BUPILIUMTHU NpobJyeMHy, NOB’s13aHi 31 «cTapiHHAM»
3HaHb y CHIA. Y 1976 poui 6y/10 1pUAHATO «AKT PO HellepepB-
Hy ocBiTy» (The Lifelong Learning Act), B ikoMy HaroJiouryBa-
JIOCh HA BaXKJIMBOCTI MifiBUIIeHHS KBasidikanii, mporpam aus
oci6 TpeThbOTO BiKy Ta 0Ci6 3 06MEXeHUMHU MOXKJUBOCTAMU S,
HesBaxatouyu Ha 1€, sk 3a3Havae b. Kpeittnos!* (B. Kreitlow),
TEOpPeTUYHHUX Ta NPaKTUYHUX 3HaHb Y cdepi ocBiTH AOpOCIUX
OyJI0 HeJJOCTATHhO.

Came y ueii nepios ny6.ikyoTbcs BU3HauHi TBopy M. Hoysi3a
(M. Knowles), y sikux BiH 3iiCHUB TeopeTU4YHe O0GI'PyHTYBaHH:A
aH/paroriky K HayKH Npo HaBYaHHA JOPOC/IHX Ta NOKa3aB IJIA-
XU NPAKTUYHOTO 3aCTOCyBaHHSA CBOIX ified. Y cBoix nmpangax «Cy-
YacHa NpaKTHUKa OCBITU JOPOC/UX: aHApArorika NpoTH nejarori-
ku» (1970) ta «Jopocauit yueHb: 3a6yTuit Bug» (1973) M. Hoyns
(M. Knowles) o6rpyHTyBaB 0COGJIMBOCTI opraHisanil npouecy
HaBYaHHA JJOPOC/IUX Ta HEOOXiAHICTh aHAParorivyHol miiroToBKu
nejaroris /1 JOPOC/IHNX, 0 MaJIo 3HaYHWH BIJIMB Ha NOJAJbLII
TEOPEeTUYHI Ta NpPaKTU4HI 3J006yTKU y Lil cdepi. 3'aABasA0OTbLCA
TAKO0X Npali iHIIMX BUEHUX, IPeMeTOM LOC/IiP>KEHHA AKUX CTa-
Jla OCBiTa JOPOCJIUX Ta MiArOTOBKA NeJaroriB AJis JOPOCIUX.

145 Brookfield, S. D. (1988).Training Educators of Adults : The Theory and
Practice of Graduate Adult. London, NY: Routledge, P.166-167.

146 QOrienko, 0.1, Yyra#, 0.10. (2017). IIpodecitina niaroroBka ¢paxiBuiB y
rajiysi ocBiTu gopocaux: amepukaHcbkui gocBia.K: HTYY «KIII»

147 Kreitlow, B.W. (1965). Educating the Adult Educator. Part I. Concepts
for the Curriculum. Bulletin 573. University of Wisconsin, P. 8-9.
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Ba)x/IMBOIO MOJi€I0 B KOHTEKCTI TEOPETUYHOrO OGIPYHTY-
BaHHs MiIrOTOBKU daxiBLiB-aHJparoris ctaja nyoJikaniss KHUTK
«AHpparorika B Ail: 3aCTOCYBaHHSA Cy4YaCHHUX NPUHLHUIIB OCBITH
fopocaux» (1984), y axih M. Hoynz (M. Knowles) onucaB npu-
KJIaJiM 3aCTOCYBaHHA aHZparoriyHol mMozesi Ha npakrtuui. Bce-
6iuHMi aHaJi3 0cO6IMBOCTEN HaBYaJbHUX KOHTPAKTIB 3pobJie-
HO BYEHUM Y KHU3I «BUKOpPHUCTaHHA HaBYaJIbHUX KOHTPAKTIB»
(1986), wo cnpusio iXHbOMY BOPOBaJKEHHIO ¥ IPOrpaMu MiJiro-
TOBKH MeJ]aroriB AJ1s Jopocanx e,

3acHyBaHHa AMepUKaHCbKOI acouianii OCBITH [J0pPOCIHX
Ta HenepepBHoi ocBiTH (The American Association for Adultand
Continuing Education, AAACE) y 1982 pouj, MeTa sikoi 06'eAHaTH
[eJaroris AJs JOPOCAUX Ta CIPUATH NMOLIMPEHHIO Pe3y/bTaTiB
JOCaiJpKeHb, Teopil Ta KpalUuX NPAaKTUK, CTBOPUJIO YMOBU [ JIA
nojasploro npodeciiiHoro po3BUTKY ¢axiBLiB-aHAparoris, pos-
BUTKY IXHbOI aHAparoriyHol MakCTepHOCTI.

HaykoBi po3Biiku J0OBOAATS, 10 BAXJIUBUH JJifl NiATOTOB-
kU ¢daxiBIliB-aHAparoriBcTaB 3akoH Iiji Ha3Bow «biaib npas mo-
pocsioro yuHsi» (A Billof Rights of the Adult Learner, 1991), saxu#t
pO3ILIMPUB Ta rapaHTyBaB OCBIiTHI lIpaBa AOPOC/IUX YYHiB Ta IpHU-
BEPHYB yBary [0 3HaueHHs piBHs npodeciiiHoi MiAroTOBKY Neja-
roriB 18 LOPOC/IUX.

Bak/IMBUM 4YMHHUKOM MiJ[BUIleHHS epeKTUBHOCTI miaro-
TOBKU axiBiiB-aH/[paroriB crajga 60poThba 3a AKICTb OCBITH,
10 ONMHUJIACh Y LIeHTpPi yBaru CTeMKXoJiepiB HanpukiHni XX
CTOJIITTS. BificyTHicTB BUMOT 710 cepTudikariii nearoris aJjs g0-
poc/iux y 6isblIoCTi IITATIB, HeJOCTAaTHICTL GiHAHCYBaHHS Mpo-
rpaM npo¢eciitHoro po3BUTKY, IVIMHHICTb NeJaroriyHux KaJpis,
3HA4YHMH BiICOTOK CYMICHUKIB Ta BOJIOHTEPIB B OCBITi JOPOC/IHNX,
BiZICYTHICTb €JUHOTIO MiAX0AY [0 KpaLlol NPAaKTUKU BUKJIALAHHA
CIPUYMHUIM HeOoOXiJHICTh yxBaJjleHHsl 3aKOHIB Ha ¢elepasib-
HoMmy piBHI'*. Tak, y 1997 poui npe3sugent CUIA b. KninToH

148 QOrienko, 0. I, JlutoBueHnko .M. (2014). AHfparoriuHa Mojiesib HaB-
YaHHS J0poc/auX: aMepukaHcbKui KOHTeKCT. K. : HTYY «KIll», C. 255-256
149 Tam xe, C. 170-171

135



YuuTenb: BuMipu npodeciiHOro cTaHOBIEHHS i MiXKHapoZHOI OCBITH

(B. Clinton) HaroJiocuB Ha NPiOPUTETHOCTI AKOCTI OCBITH, NiJBU-
IIeHHs S1KOi /103BOJIMJIO GU KpaiHi yCNilIHO KOHKYPYBaTH B IJIO-
6aJIbHOMY MacuITabi.

OcHoBoto a5 depepanbHOro ¢iHaHCYyBaHHSI Ta KepiBHU-
LTBa NporpamMaMy OCBiTU AOpOC/auX, peabisiTauilHUMHU HpoO-
rpaMam, nporpamMamMuy 6a30Boi OCBITH JJOPOC/IUX CTaB «AKT NPo
OCBITY AOpoc/uX Ta ciMeiiHy rpaMmoTHicTb» (Adult Education and
Family Literacy Act, 1998)'*. Bax/IUBiCTb LbOI'0 3aKOHY MOJISITAE
B IIpe/iCTaBJIEHHI TPbOX KJIIOYOBUX KPUTEpIiB AJiA OLiHIOBAaHHA
IporpaM OCBiTH JOpPOC/IUX: OKpalleHHA YMiHb i HABUYOK rpa-
MOTHOCTI, 3apaxyBaHHA [JOPOC/JYX Ha HAaBYaHHSA, IPOJOBXKEHHH
HaBYaHHSA abo yclillHe OTPUMaHHsA BUILOI 0cBiTH, npodeciiiHol
nirOTOBKY, Kap'€pHe 3pOCTaHHs, OTPUMAaHHS JUIIJIOMY Cepej-
HbOI OCBiTH 260 oro ekBiBasieHTY. bysia cTBopeHa HalioHasbHA
Mepexa yHiBepcaJIbHUX HaBYaJIbHUX LeHTpIB, 10 00’e/jHyBaja
npoBaiJiepiB 6a30BOI OCBITH 3 IHIIMMH OCBITHIMM 3aKJ/JaJaMH
Ta areHTCTBaMU IpaleB/alliTyBaHHs, sIKi NoTpebyBasu daxis-
L[iB-aHJAparoriB /i BTiJIEHHS 3aKOHY Ta 3AiMCHEHHSI NOJIITUKHU
ypAAy.

PesysbTaTu gocaiixeHHs 3acBifuy0Th, 10 ¥ y XXI cTosiTTi
NUTaHHS GYHKLIOHAJBbHOI IPaMOTHOCTI JOPOC/AUX 3aJUILAETHCS
B LleHTpi yBaru: Ha 3aciganHi Komicii 3 ocBiTH Tpy#oBUX pecypciB
«lnsxy nmokpauieHHs ocBiTH Aopocaux y XXI crositti» (2003)
aKIeHTYBa/lacd Ha pO3IIMPEHHI Mepexi OCBITHIX 3akK/afiB, 110
3aliMalOThCsl OCBITOI0 JAOPOC/MX, 3aCTOCYBaHHI HOBUX iHdopMa-
LIMHUX TEXHOJIOTIH, THYYKOCTI Ta BapiaTUBHOCTI IPOrpaM OCBITH
JOpPOC/IUX; CTBOPEHHI YMOB [JI1 CaMOBJOCKOHA/IEHHA J0pOCI0l
JoWHY, GiHaHCYBaHHI ocBiTH Jopocaux'>l. enepasbHUM ypsi-
foM CIIA npuiMaroTbcA: «3aKOH PO OCBITY JOPOCIHX | €KOHO-
MiyHe 3pocTtaHHs» (2009), «3akoH Npo MiATPUMKY 3HAHHS Ta

150 Workforce Investment Actof 1998: PublicLaw 105-220 -105th Con-
gress - August 7, 1998.URL:: http://www.doleta.gov/regs/statutes/wialaw.txt.

151 United States Congress House. (2013).Committee on Education and
the Workforce. Subcommittee on 21st CenturyCompetitiveness: Improving adult
education for the 21st century. - Washington : U.S. G.P.0., March 4.
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iHBeCcTyBaHHS B yMiHHSI BOIPOJOBX XUTTsI» (2013)'%2 mjo akry-
Ti3yl0Th HEOOXiHICTh Mi/[FTOTOBKU MeJaroriyHux KajpiB s
OCBITH LOPOCIHUX.

BesnocepesaHiit BJIMB Ha NigrotoBKy ¢axiBLiB-aHAparoris
Manu desepanbHi 3akoHU«IIpo Bi/[HOBJIEHHSI Ta peiHBeCTyBaH-
Hs ocBiTh» (2009), «[lpo miATpHMMKY 3HaHHSI Ta iHBECTyBaHHS
B YMiHHA BIPOJOBXK KUTTs» (2013). 3a3HauMMoO, 110 CNpUSHHS
docsizHeHHsIM cmydeHmis ma iXHboi 2106a/1bHOI KOHKypeHmocnpo-
MONCHOCMI WASIXOM Nid8UWEeHHS SKocmi oceimu ma 3a6e3ne4eHHs1
pieHozo docmyny € Miciew [lenapmamenmy ocgimu CLLIA',

Ba)X/IMBUMH YMHHUKAMHY, 10 BIJIMBAIOTh HA PO3BUTOK MiJl-
FOTOBKHU NeJaroriYyHoro nepcoHasny AJsd JOPOCJUX Ha CYYaCHOMY
eTalli, CTaJiy cTpaTerii nofanbioro po3BUuTKy ocsiTu CIIA. Tak, y
KHU3i «3yxBasicTb HaAil: JlyMKU 1040 BiIpOJ>KEHHSI aMepPHUKaH-
cbkoi Mpii» npe3ugeHT CIIA B. O6ama (B. Obama) Ha3uBae ame-
PUKAHCbKY CUCTEMY OCBITH HalliOHaJIbHOK LiHHIiCTIO. [l AyMKa
[Ipe3ugeHTa oTpuMasa MojajblUIMil PO3BUTOK Yy 3BEpPHEHHI 10
Konrpecy, B skomy 6y/1a noctaByieHa MeTa: CIIIA moBuHHI cTaTu
MepLIOI0 KPalHOIO Y CBITI 32 KIJIBKICTIO BUITYCKHUKIB KOJIEKIB 10
2020 poky 3a yMOBH OTpUMaHHs KiCHOI ocBiTH!'°*.BHUKOHaAHHS
MOCTaBJIEHOI METH Nepei6aydace nojasblie 36i/1blIeHHs KiJIbKOCTI
JOpPOC/IUX CTYAEHTIB B aMepUKaHCbKUX KoJleJKaxX Ta yHiBepcu-
TeTax, 0 aKTyasli3ye HeoOXiAHICTh A0/aTKOBOI aHAparoriyHoi
MiArOTOBKMY BUKJIa[ayviB.

OT:xe, HaWi pO3BiJKU JO3BOJIMJIM BUSIBUTHU OCHOBHI Ilepeny-
MOBHU CTaHOBJIEHHS i pO3BUTKY podeciiHOl MiAroTOBKY Nejaro-
riYHOTO MepcoHaly AJiA LOPOC/IUX AK CKJIaJ0BOI OCBITH Jopoc-
Jux Ta negaroriyHoi ocitu CIIA, 3’sicyBaTy JeTepMiHOBaHICTb

152 Supporting Knowledgeand Investing in Lifelong Skills (SKILLS) Act:
Fact Sheet (2013). Washington, D. C., February 21.URL:http://votesmart.org/
bill/16338/49317#.VPHrhXysWgw.

153 An American Heritage - Federal Adult Education : A Legislative Histo-
ry 1964-2013, Washington, DC, 2013 URL:http://lincs.ed.gov/publications/pdf/
Adult_Ed_History_Report.pdf.

154 Tam xe.
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npodeciiHOi MiAroTOBKM aHAparoriB CyKyHHIiCTIO iCTOpHUYHUX,
COLia/IbHO-€KOHOMIYHUX, COLIOKY/JIBTYPHHUX, TEXHOJIOTIYHHUX,
OCBITHIX YUHHUKIB PO3BUTKY aMEpPUKaHCbKOTO CYCIiJIbCTBA. Y3a-
raJlbHEHHSI pe3yJbTaTiB MOKa3aJio, 1o npodeciiiHa migroToBka
e/ arorivHoro nepcoHasy AJs ocBitu gopocaux y CIIA nponos-
KY€ AUHAMIYHO PO3BUBATUCA Y KOHTEKCTI pO3BUTKY OCBITHU J0-
pOCIHX.

JocaipxenHs ¢eHoMeHy npodeciiiHOI NiArTOTOBKU Nejaro-
riYHOTO NepCcoHaNy AJd OCBITU LOPOCIUX K CKJIAL0BOI CUCTEMU
OCBITU JOpPOC/AUX Ta MeAaroriyHoi OCBITH BUMAara€ aHaJjisy Ta
BHU3Ha4YeHHA IOHATTEBO-TEPMIHOIOTIYHOrO anapary. [I[puHnuno-
BO BXKJIMBUMU MOHATTAMHU Y KOHTEKCT] HALIOr'0 JOC/IPKEHHS €
«HellepepBHA OCBiTa», KOCBITa JOPOCIUX», «LOPOCTUIY», «40POC-
JIUM YYeHb», «JOPOCIUN CTYAEHT», «HeTPAaJAULIMHUNA CTYLEeHT»,
«KaTeropii Aopoc/auxX ciayxadiB», «aHJparorika», «mnpodeciiHa
MiroToBKa» TOIILO.

Inei i mosiokeHHA KOHLeINLii HenepepBHOI OCBITH CTaHOB-
JISITh Cy4acHy TeOpeTHUYHY 6a3y JO0CIi[KeHb y rajay3i ocBiTH [J0-
pocux, afpKe caMe NPUHLMII HellepepBHOCTI TOBUHEH 3abe3ne-
YUTHU FOTOBHICTH LOPOCJIOL JIIOAUHM BiIOBiaTH BUMOTaM 4acy.
e /ix. [btoi'>® (J. Dewey), amepukaHcbkuil ¢inocod, ocBiTHIN
pedopMicT Ta NCHUX0JI0T, HAroJIO1yBaB HA HENlEPEPBHOCTI OCBITH,
110 He 3aKiH4Y€ETbCA 3 OTPUMAHHAM CepeJHbOI OCBIiTH, a TPUBAE
3a yMOBHU GakaHHs JJ0POCJIOr0 HaBYaTHCSI.

Y pocnigxennsax K. Xoyna (C. Houle) ocsiTa gopocaux Bu-
3HAYAEThCA fIK NpOLeC BAOCKOHAJeHHS JioJeld abo CycCijib-
CTBa IJISIXOM PO3BUTKY YMiHb Ta HabyTTs 3HaHb, L0 MOXeE
BifOyBaTHCh iHAUBiAyasbHO abo B rpymnax, a TakKoX Ipoiiec
CTBOpPEHHSI YMOB JJIl TAaKOro BJAOCKOHaseHHsC.E. JlingeMaH
(E. Lindeman), iK1 OTOTOXKHIOBAaB KUTTS | HABYAHHA Ta BBa-
»)KaB OCBITy JAopociux 0Ge3mocepeJHbO NOB’I3aHOI0 3 MpakK-

155 Netow, Jixk. (2000). leMokpaTust U1 o6pa3oBaHue. [nep. ¢ aHmi.] M. :
[Tegaroruka-Ilpecc. P. 276
156 Houle, C. 0. (1996). The design of education. (2nd ed.) San Francisco

:Jossey-Bass, 1996. P.254.
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TUYHHUM KUTTAM JOPOCJIUX, METOK OCBITH JOPOCJIHUX BBAXaB
OCMHCJIEHHS J0oCBiay!™.

Tak¥uM 4YHUHOM, [OCJAIJHUKHA pPO3IJIALAITh OCBITY LOpOC-
JIUX fIK BiZJOKpeMJIEHY YAaCTUHY CHUCTEMH OCBITH, CaMOCTiMHUU
COLljaJIbHUM IHCTUTYT, CKJIaZ0BY CUCTEMY HelepepBHOI OCBITH,
OKpeMy cUCTeMy abo YaCTHHY CUCTeMH, abo sIK MPOLeC BAOCKO-
HaJIeHHH, IPoLeC CTBOPEHHS YMOB, LiiJIeCIpsAMOBaHy AifJIbHICTb
Ta pe3yabTaT AidabHOCTI. Pi3Hi migxonu [0 BU3HA4eHHHA LIbOTO
MOHATTS, 1[0 He CyliepevyarTs, a JONOBHIOIOTH OJUH OJHOIO, CBiJ-
4YaTb PO N01iPYHKIIOHANBHICTL OCBITH LOPOC/IHUX.

3aJie’kHO Bij collia/IbHOI Ta 0COGUCTICHOT 3HAYYIOCTI OCBIT-
HiX N0oTpe6 Ta MOXJHUBOCTEH iX 3a/J0BOJIEHHSI PO3PI3HAOThL TPHU
nifcucteMy ocBiTU Aopociaux: ¢opManbHy, HepopMaJbHY Ta
inpopmasbHy, mo BuaHaHi IOHECKO. 3asnayumo, mo mocuiz-
HUuku ®. Kym6¢ (P. Coombs) Ta M. Axmen (M. Ahmed) nepumu
BUOKPEMUJIU BUII[€Ha3BaHi MiICUCTEMH OCBITH JJOPOCIUX %S,

Heo6xigHO 3a3Ha4yuTH, 1[0 popMasibHA OCBiTA COIpPsIMOBaHa
Ha oJepaHHs OCBiTHIX kBasidikalil Ta akaZeMiYHUX CTyIEeHiB
B OCBiTHIiX ycTaHOBax. 3BU4aiiHO popMasibHa OCBiTa NpesCTaB-
JieHa cepeAHbOI0 NMpodeciiiHOW OCBiTOM, BUIOI OCBITOO, Mif-
BUIlleHHSM KBaJjidikauii Ta mepemniZroToBky B iHCTUTYTax, Ha
dakysbTeTax, Kypcax nifBulleHHs kBajidikauii Ta npodeciiinol
nepemnigroToBKU.

HedopmasibHa 0CBiTa BU3HAYAETHCA IK OpraHi3oBaHa 0CBiT-
Hfl JisiJIBHICTD 32 MeXaMU yCTaHOBJIEHOI GOpMaibHOI CUCTEMH,
[0 3a/I0BOJIbHAE TEBHI HaBYaJibHI MOTPEOH OKpeMHUX 0ci6'™.
[HIIMM BU3HayeHHSAM HepopMasibHOI OCBITHU € HAcTylHe: 6yJb-
sIKa OCBiTHS Aisi/IbHICTB, opra”izoBaHa nosa ¢opMajbHO OCBi-

157 Lindeman, E. (1926). The meaning of adult education (Reprint ed.,
1989). Norman, OK : Oklahoma Research Center for Continuing Professional and
Higher Education, P. 5-6

158 Kymb6c, @. I (1970). Kpusuc o6pa3oBaHHsi B COBPEMEHHOM MHpe:
CHUCTeMHbIN aHanu3; [nep. c anm1.]| .M.: [Iporpecc, 1970. C.
159 Merriam, S. B., Brockett, R. (2007).The Profession and Practice of

Adult Education. San Francisco :Jossey-Bass, P.14.
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TO10, 1110 JONOBHIOE POPMAIBLHY OCBITY, 326€3MeUy0Yl 0CBOEHHSA
yMiHb Ta HABUYOK, HEOOXiJHUX rPOMaJisiHaM JiJ1s1 iHTerpaliii B cy-
CHiJIbCTBI Ha pUHKY npani. MeTa HedopMaibHOI OCBITH 33/1A€ETh-
€ CaMOCTIMHO, BOHA Ma€ AVWHAMIYHUM XapaKTep I Moxe 3MiHIO-
BaTUCh BiZJIOBiHO [0 HOTOYHUX NOTPEO; BUSHAYAIOTHCS TAKOXK
pe3y/bTaTH Ta KiHLleBUH pe3yabTaT AifnbHOCTI. [IpukiazoMm He-
dbopMasbHOI OCBITH MOXKYTb 6yTH podeciiHO cipssMoBaHi U 3a-
raJIbHOKYJIBTYPHI KypCU HaBYaHHSA Y IleHTpaxX OCBITU JOPOC/INX,
JIEKTOPIsIX, 10 Tesieb6auyeHHI0, Ha Kypcax iHTEeHCHBHOI'O HABYaHHS.

PosriisineMo noHATTA «gopocauil» (adult), mwo, sk cTBep-
Jokye . Meppiem (S. Merriam), € kJitoueM /10 BUSHAUYEHHS OCBIiTH
Jopocaux. B [1iBHiUHIA AMepuLi NOHATTSA LOPOCAOCTi, 1o chop-
MyBaJIOCh y mepioA Mixk 3akiHuyeHHsIM ['pomagsiHcbkoi BiliHu Ta
no4yaTtkKy XX CTOJIITTS, € BilHOCHO HOBUM. JlOpPOC/IiCTh BBAXKAETh-
€A COLIOKYJIBTYPHUM MOHATTAM, L0 3aJIeKUTh BiJj IPOCTOPOBUX
Ta yacoBux ¢akropin’®’. K. Xoyn(C. Houle) cTtBepmxye, mo no-
pOC/IOI0 MOXKHA BBaXKaTH 0C006Y, 1110 ocsria NoBHOro ¢pisuyHoro
PO3BHUTKY Ta Ma€ NpaBO CTAaTH BiANIOBiAAaJIbHUM 4JI€HOM CYCIiJIb-
cTBa'®.Odinifine BU3HaAYeHHs NepioAy JOPOCIOCTi MPUB’A3YEThH-
CA 10 XPOHOJIOTIYHOTO BiKy, 1110 T€X BapilOETbHCH B MeXKaxX OJHI€El
KYJIbTYPH. [HIIUM € NiAXiJ 3 TOYKU 30py ICUXOJIOTIYHOI 3pinocTi
Ta coujasbHux poJsieil. M. Hoynz (M. Knowles) BukopucTOBye
obuaBa KpuTepil, CTBEPAKYIOUH, L0 JIOJAMHA BBAXKAETHCS J0-
pociio10, IKL0 BOHA BUKOHYE J0pOocii poJii Ta cipuiiMae cebe siK
JlopoCJy JIIOJUHY, TOGTO BBaXKa€e cebe Bi/INMOBiIa/IbHOIO 32 CBOE
BJIACHE XXUTTH 2,

Y HamoMy JoCHifKeHHI MU pO3TJIAAAEMO JAOPOCILY JIIOAUHY
SIK 0c00y, 110 XapaKTepU3Y€ETbCsl HAaWBULIMM piBHEM PO3BUTKY
JYXOBHUX, iHTeJeKTyaJbHUX, TBOPUYMX i PisMyHUX 37i6HOCTEH,

160 Tam xe, C. 4

161 Houle, C. 0. (1996). The design of education. (2" ed.) San Francisco :
Jossey-Bass, 1996. P.282.

162 Knowles, M.S. (2005). The Adult Learner. In Knowles, M.S., Holton, E. F,
Swanson, R.A.The Definitive Classic in Adult Education and Human Resource De-
velopment. 6 ed. Houston, TX : Butterworth-Heinemann, P.54
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a TAaKO0XX €KOHOMIYHOK He3aJIeKHICTH, XXUTTEBUM JOCBiJOM Ta
piBHEM C€aMOCBiZJOMOCTi BifIOBiZa/JILHOrO 4YJjeHa CYCIiJbCTBA,
HaBYaJIbHA [idAJIbHICTb AKOT0 3yMOBJIEHa YaCOBHUMHU, IPOCTOPO-
BUMH, NpodeciiHMMU, T06GYTOBUMHU Ta COLjiaIbHUMU paKTOpaMH
Ta NoTpebye HerallHOro 3aCTOCyBaHHS B pea/IbHUX KUTTEBUX CU-
TyaLiax.

JocnifHUIbKUMU MOMYK CHOHYKAaB Hac [0 aHaJi3y MOHATH
«Jopocauit cryneHT» (adultstudent, adultlearner) Ta «HeTpagu-
LifHuK cTygeHT» (nontraditionalstudent), mo 3ycTpidyaroTbcs B
HAYKOBO-METOAUYHUX MaTepiasax aMepUKaHCbKUX YHiBepCHu-
TETIiB Ta BXKUBAIOTbCS 110 BiJHOLIEHHIO SIK 0 MalbyTHix ¢axiB-
LiB-aH/paroris, Tak [0 TUX, KOO HABYAKTh NleJaroru AJis LJopoc-
JIMX y BUIIMX HaBYa/IbHUX 3akjazaax CIIA.

Ha ocHOBi y3arasibHeHHS BU3HA4€HHS NMOHATTA «JOPOCINN
CTYAEHT» piSHUMH aMepPUKAaHCBKUMU yHIBEpCUTETaMU MU NpHU-
WILJIK 10 BUCHOBKY, 110 LOPOCJI CTYAeHTH NPeLCTaBJISI0Th Pi3Hi
KaTeropii HaceJleHHsI: BOHU MOy Tb OYTH 6aTbKaMHU-0JJUHAKAMH,
BeTepaHaMHu abo Jil0UMMU BilICBKOBOCAYKOOBISIMH; 1€ TAKOXK
iHO3eMHi CTyJeHTH; cTapili 3a 24 abo 25 pokiB; Ti, XTO noBepTa-
€TbCA B KOJIe/PK MiC/IA NepepBU y HaBYaHHI; MalOTh CiMeHHI Ta
po60oui 060B’sI3KH, BUKOHYIOThb KijJibKa JJOPOCIUX poJiel; ileHTU-
bikyroTb cebe fIK HeTpaJULiHHUX CTYAEeHTIB. 3a BU3HAYEHHSM
C. lennetiep (S. Pelletier), HeTpagULiiHUM BBa)Ka€TbCSI CTYAEHT,
0 BiAmoBizae xo4ya 6 OJHOMY 3 CEMHM KpPUTeEpiiB: Mmicjas 3aKiH-
YeHHH IIKOJIM NPOMIIOB NEeBHUM 4ac; BiABiAy€E 3aHATTA B KoJle-
J0Ki y BedipHiit yac ab6o BUXiJiHi; palloe HOBHUN po6OYH eHb;
€ ¢iHaHCOBO He3a/IeXKHUM; KpiM APY:KUHY, € iHLI yTpUMaHL; €
0aThbKOM-OZJMHAKOM; JUILJIOM CepeJHbOi IKOJU He OTpUMaBl®,
Ha npotuBary HeTpaZuLiiHUM, BiK TpaJULiHHUX CTYAEHTIB 18-
22 pokiB, BoHU piHAHCOBO 3aJiexkHi Bij, 6aTbKiB, 3aliMalOThCsl B
KOJIeKi MOBHUHM pOGOYUM [leHb Ta KUBYTb B YHIBEpCUTETCHKO-

163 Pelletier, S. G. (2010). Success for Adult Students: Looking at the De-
mographics of Today’s Student Body, Nontraditional is the New Traditional. How
can Public Universities Best Serve today’s Older Student Population? Public Pur-
pose 12, P.2.
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My Micteuky. Ak 3ayBaxye C.Ilennetiep (S.Pelletier), Tisbku
16% cTyneHTIiB aMepUKaHCbKUX KOJIeJKiB MOXXHa BiJHECTHU [0
KaTeropii TpaguuiiHux. 3a nporiosaMu HanionaneHoro LeHTpy
Ctratuctuku OCBIiTH, Bi/ICOTOK CTYAEHTIB CTapIIuX 25 POKiB 3po-
cTe 1ie Ha TpeTUHy 10 2020 poKy, JOKOPIHHUM YHUHOM 3MiHUBIIHN
TpaJULIiNHI NOTJIAU Ha BUILY OCBITY.

Ak 6auuMo, MOHATTA «JOPOCJUHN CTYLEeHT» Ta «HeTpaju-
LIMHUHA CTYJeHT» NPAaKTUYHO He BiJ|pi3HAIOTHCA: BOHU OXOILIIO-
I0Tb KaTeropii oci6, BUOKpeMJ/IeHUX 3a BiKOM, CiMEHHUM CTaHOM,
MiCLleM NOCTIMHOTO NpOKMBaHHS, NpaleBJAIITYBaHHAM, NOIe-
peAHIiM HaBYaJbHUM JOCBiIOM TOILLO. 3a3HAYMMO, 1[0 B HAyKO-
BO-METOJMUYHIN JIiTepaTypi L ABa NOHATTA BXKUBAIOTLCA K CH-
HOHiMiyHi, xo4a fociaigHuk C. [lenneTiep (S. Pelletier) BBaXkae mo-
HATTS «HeTPAAULINHUU CTYIEHT» LIUPUIUM 32 PAXYHOK TOTO, 1110
Jl0 Lii€l KaTeropii BiAHOCATb CTYAEHTIB, KOTPUM HeMa€ 24 pOKiB,
SKi He BXOJSTh 10 KaTeropii «I0poCaui cTyaeHT» %,

Jlopocux CTYAEeHTIB, 1110 OTPUMYIOTh OCBITY B KOJIe[»KaX Ta
yHiBepcuTeTax, NOAIAITb Ha YOTUPU KaTeropil: 1) Ti, o HaB4a-
I0TbCS1 y BUILLOMY HaB4YaJIbHOMY 3aKJaZii Briepile abo BApyre 3 Me-
TOI OTpUMaHHs cepTUdikaTy abo gumniomy (delayers, deferrers);
2) popocii, iKki HaB4alTbCs He B MepIIUi pa3 3 MeTO IOHOB-
JIeHHS1 CBOIX mpodeciiHUX 3HAaHb U006 3MIHUTH cremniajizalito
a6o oTpuMaTH miABULLeHHs o cayx6i (refreshers, recyclers);
3) nopocii, Ki He MalTh BUINOI OCBITU Ta 3BUYANHO BCTYNAKTh
Ha KOPOTKOCTPOKOBI KypCH 3 MeTOI0 pO3IIMpPEeHHs CBOIX Mpode-
CiiHUX HaBUYOK (HalpUKJIaJl, BUBYEHHS] iHO3EMHOI MOBH, po60Ta
3 KOMIT'10TepoM); 4) Aopoci, AKi He MalOTh BUIIOI OCBiTU Ta BCTY-
HalTh Ha KYPCH 3 0COOUCTUX TPUIHH ',

[Moai6Hy K1acudikaiito 3a/eXHO BiJf MeTU HaBYaHHSA0POC-
JIUX: OTPUMaHHS AUIJIOMY, [0JlaTKOBa OCBiTa, cepTudikat abo
caMopo3BUTOK, npexcTapisie L. Meppiem (S.Merriam). Buena
3a3Hayvae, 10 nporpamu deaepasbHOI NiIATPUMKH MpU3HAYEHI

164 Tam xe, C. 2.
165 QOrienko, 0.1, Yyraii, 0.10. (2017). [Ipodeciiina migroroska ¢paxiBuiB y
rajysi ocBiTH gopocaux: amepukaHcbkui goceia.K: HTYY «KIll», C.105
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JLJ1s1 pi3HUX KaTeropiit Jopocaux: GyHKIiOHAIbHO HEIPAMOTHHUX,
6e3po6iTHUX, YaCTKOBO 6e3p06iTHUX, 6€3/J0MHUX, IOMOTOCIIO/A-
pOK, BeTepaHiB, Bin-iHdikoBaHux, sromei 3 06MeXXeHUMH MOXK-
JIUBOCTSIMH, OaTbKiB, ceJsisiH, adppo-aMepUKaHLiB, iMMIrpaHTiB,
Gi>keHIIiB TOLIO0. ICHYIOTH TaKOXK MPOTPaMH JIJil }KiHOK, YOJIOBIKiB,
JIIOJlell cepefHbOr0 Ta MOXWUJIOTO BiKYy, BUNYCKHUKIB KOJIEIXKiB
a6o yHiBepcuTeTiB' .

[linkpecaumo, 1o iHopMmallis 100 0COGJIUBOCTEN A0POC-
JIUX CTYJIeHTIB € He06XiJHOI0 YMOBOIO BpaxyBaHH: ixHiX MOTpe6
Ta HEBIiJEMHOIO CKJIaJIOBOIO MiAATOTOBKU ¢axiBIiiB-aH/[paroris.

Baxk/IMBMUM B KOHTEKCTI HAIIOro AOCJII)KEHHSI € MOHATTS
«aH/Iparorika», 1m0 € MpeAMeTOM AOCAiIKeHHSI 6araTbox BYe-
HUX, aJ)Ke caMe aH/Jiparorika npusHadyeHa 3a/Jl0BOJIbHUTH OCBIT-
Hi noTpebu cy4yacHoi popocsoi JitoguHu. [IoHATTA «aHAparori-
Ka» yBiHLLIO 0 HAYKOBOTO OGIry 3aBAsKU HiMeLbKOMY iCTOpHU-
ky O.Kanny (A. Kapp), sikuil Brepiue BXuUBaB ioro ue y 1833
poui'®”. Tum He MeH1ue, y CILIA uneit TepMmiH 3’IBUBCS TiBKU y
1927 poui. Oco6siuBe Micie nociarTh gocuaimxkenusa M. Hoynza
(M. Knowles), 1o chopMysitoBaB NPUHLMIIK aHAPAroriky y cBoin
npani «CydyacHa NpaKkTHKa OCBITH JOPOCIUX. AHAparorika npoTu
nejaroriku».M. Hoynz (M. Knowles) Bu3Hayae aHAparoriky sik
«MUCTELITBO Ta HAYKYy HaBUYaHHS JLOPOCTUXY.

Anjiparorika BU3HA4a€TbCA K OCBITHA NpPaKTHU4YHA Aif/b-
HiCTh CTOCOBHO JIopocaux!%%; memaroriyHa HaykKa, ika 3alMa€eThb-
cs JOoCHaipKeHHSIMU Npo6JeM OCBiTH HaBUYaHHS Ta BUXOBAaHHSA
Jopocaux'®’; okpema Hayka mpo crnenudiky HaBYaHHS JA0POCIOI

166 Merriam, S. B., Brockett, R. (2007).The Profession and Practice of
Adult Education. San Francisco :Jossey-Bass, P.117-118.

167 QOrienko, 0. I., JlutoByeHnko .M. (2014). AufparoriuHa Mo/iesib HaB-
YaHHS J0pOC/auX: aMepuKaHCcbKUM KOHTEKCT. K. : HTYY «KIlI», C. 44.

168 Mc Callum, C. L. (2012). The perception of adult learners concerning
their satisfaction of their educational experiences in a Midwestern CommuntyCol-
lege : a dissertation submitted in partial fulfillment of the requirements for the de-
gree of Doctor of Philosophy.; Western Michgan University, Graduate College, P.14

169 Bacuiok A. B. (2004). [eparoriYyHUN CIOBHUK - JIEKCMKOH. aH-
[JI0-YKp., yKp.-aH1. Hixkun: HAY iMm. Mukonu l'oroag, C.12.
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JIIOJJUHY 3 YpaxyBaHHAM ii 3/1i6HOCTeH, MOXKJ/IMBOCTEH, IHAUBIAY-
aJIbHUX 0COGJIMBOCTEH i JocBiAy, mpo dopmu i MeToAM opraHiza-
1ii HaBYaHHSA JI0OPOCJUX; K CaMOCTiliHa Haykal’’; Ak TeopeTH4-
Ha JUCLMILIIHA, rajy3b HAyKOBO-TyMaHiTapHoi cdepu 3HaHb Ta
ocBiTHIN HanpsiM'”'. Be3yMoBHO, aH/iparorika, nepi 3a BCe, OIi-
KYETbCA iHTepecaMU J0pOCIUX CIyXadiB, CTBOPIOIOYU TaKi yMo-
BY, L0 COPUAKTH IXHbOMY HaBYaHHIO, a CaM IPOLieC HAaBYaHHA
[IOCTAE y BUIJIAAL Aialla30HY BiJj aBTOPUTAPHOTO, KOJIU BUKJIaJa4
3HAXOJUTBCA B LIEHTPI, 0 JeMOKPATUYHOT0, KOJIY B LIEHTPI 3Ha-
XOAUTHCS JOPOCTHH YYeHb.

Cui 3a3HAYUTH, 10 CeEpef, HAYKOBLIB iCHYIOTb Pi3Hi MOTIJS-
J1 Ha cneyudiky npodeciiiHoi niaroToBku gaxiBLiB-aHAparoris.
Tak, E. Bisnerac-Paiimeps (E. Villegas-Reimers) BBaae, 1m0 npo-
decifina miaroToBKa neAaroris AJisl JOPOCJAUX He BiJIpi3HAETHCS
Bi/l BUMTeJIiB iHIIKUX BiKOBUX IrpyI: BOHU NOBUHHI MaTH IVIMOOKI
3HaHHSA He TIJIbKYU 3 HaBYaJIbHOI'O MpeJMeTa, ajle U 3 nejarori-
KU; PO3BUBATU YMIHHA Ta HAaBUYKU BUKJAJaHHA MiJ KepiBHUIL-
TBOM JIOCBi/{4eHHUX Nejaroris; po6oTa 3 nopTdoJiio, BUKOHAHHSA
MPOEKTIB, NPOBEeLEHHA AIEBOr0 LOC/IIKEHHA TOLLO BUKOPUCTO-
BYIOTbCH fK IPU MiATCOTOBLI BUMTEJIIB LIKIJI, TaK i nejaroris g
Jlopocauxt’?,

3a3zHauuMo, npodeciiiHa miAroToBKa MeAaroriB Ajas MAo-
poc/uxX Ay»e BiApi3HAETbCA BiJ MiATOTOBKM BYUTEJIB IHIINWX
BikoBUX rpyn. BinbyBaeTbcs fokopiHHA 3MiHa poJii ejarora B
npolieci HaBYaHHS JAOPOCIUX, 1[0 aKTyaJli3ye HeOOXiAHICTD MmiJl-
rOTOBKU mejaroriB ajasa popociaux'’3. A.Kapiscen (A. Carlsen)

170 MutuHa, A. M. (2004). lonoiHUTe/IbHOE 06pa3oBaHKe B3POCIbIX 32

py6exoM: KOHIENTYaJbHOE CTaHOBJIeHHeE U pa3BuTHe. M. : Hayka, C 143.

171 Jlyk’sinoBa, JI. B., AHimeHko, 0. B. (2014). OcBiTa fo0poC/IuX: KOPOTKHUIM
TepMiHoJIOTiYHUH cioBHUK. KuiB; HixkuH : JlucenkoM.M., C.8.

172 Villegas-Reimers,E. (2003). Teacher professional development :an in-
ternational review of the literature.Paris: ITEP UNESCO: International Institute
for Educational Planning, P. 139.

173 Orienko 0.1. (2011). ITizroToBKa aHApPAroriyHoOro nepcoHaty : npogeci-
oHasizauis i ceprudikanis Y Po3BuTok negaroriyHux Hayk B YkpaiHi i [losibwii Ha
noyatky XXI crosiTTa: 36.Hayk. np. Yepkacu : 0. A.HabaHeHko, - C. 336.
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BUOKPEMJIIOE TaKi CKJIaJ0Bi YCIIIIHUX NIpOorpaM MirOTOBKH Iie-
JlaroriB JJis JOPOC/IUX, IK THYYKICTb, BpaxyBaHHs podeciiiHoro
JnocBiny, nuBepcudikallis, pepeKTUBHICTb, PO3BUTOK KJIOY0BUX
KOMIIETEHTHOCTEH Ta aJibTepHATUBHE OLiHIOBAaHHSA' 7%,

TakuM 4YMHOM, MM BH3HaAuyaeEMO MNpodeciiiHy NiArOTOBKY
daxiBus-aHAparora siK LjijiecIpsiIMOBaHUN CUCTEMHUH IpoLec
HaBYaHHS, pe3yJbTaToM sIKoro € popMyBaHHs npodeciiHoi KOM-
MeTEeHTHOCTI Nejarora Jiisl IOpoCcanuX, HeooxiHOl 1711 epeKTUB-
HOI'0 HaBYaHHA JOPOCJUX B PiI3HOMAaHITHOMY OCBITHBOMY cepeJ-
OBHIII|.

3aakTyaJsizyemo Ha Tomy, o M. Hoyn3 (M. Knowles) BBaxaB
MiArOTOBKY NeAaroriB AJd AOPOC/AHUX NeplIoYeproBUM 3aBJaH-
HSIM [IJ1s1 BUPilleHHs Npo6JieM OCBITH JOpOocauX. BueHUH Takox
3a3Ha4yaB HEBU3HAYEHICTb 3MIiCTy OHATTA «IeJaror AJd Lopoc-
Jux», o o6'eaHye ¢axiBLiB pisHUX chep AisabHOCTI Ta piBHIB
nigroroBkd. BogHouyac M. Hoynz (M. Knowles) nmepenb6auaB He-
MUHYYe 3pOCTaHHs Bax/JUMBOCTi npodecifiHoi niaroroBku ¢axis-
[[iB-aH/IparoriB AJil opraHisalil, JiaHyBaHHS Ta 3/iMCHEHHS Ha-
BYaJIbHUX MporpaM AJs gopocaux'’®. be3 BU3HaueHHST QYHKIIiH
Ta 3aB/IaHb MEJIaTroriB AJIs IOPOCIUX K npodeciiHUX mpoBai/ie-
piB ocBiTHiX nocayr, Ha AyMKy I1. @opgem (P. Fordham), nemox-
JIUBE MPOBeJieHHs sKicHOI migroroBku ¢axiBiiB-aH/paroris Ta
34ilicHEHHS epEKTUBHUX IPOrpaM OCBIiTH JOPOCIUX'7C.

Ha pymky LI. MeppieM (S. Merriam), negarorom AJisi Jopoc-
saux (adulteducator) € ToH, XTO «<BUKOHYE OCBITHIO POJib MpaIiio-
104U 3 IopocauMu»!’’, BUsHayasbHUM Jiis daxiBllig-aHgparora,

174 Carlsen, A. (2003). The professional and personal development of
adult education practitioners in Northern Europe. In Strengthening the training
of Adult Educators: Learning from an Inter-regional Exchange of Experience.
Bangkok : UNESCO,- P. 54-55.

175 Knowles, M. S. (1989).The making of an adult educator: an auto-
biographical journey San Francisco: Jossey-Bass, P. 137.

176 Fordham, P. (1989). Training the adult educator as professional. Inter-
national Review of Education, 35, 2, P.199.

177" Merriam, S. B., Brockett, R. (2007). The Profession and Practice of
Adult Education. San Francisco :Jossey-Bass, P.374
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3a M. Hoynzom (M. Knowles), € BignoBigasbHicTh gomoMaraTu
fopociauM HaB4yaTuch'’®, Ha nymky MakKepona (McCarron), ne-
Jlaror JJist JOPOCJIUX € 0C06010, 110 Mae npodeciiiHy NiroToBKy
Ta rIM60Ke po3yMiHHA npo6JieM chepu ocBiTH Aopocaux'’.

OcobucTicTb BUKJIa/|a4a, 1110 TPAIIOE 3 JOPOCTUMH, 06CAT Ta
nepesik ¢pyHkuit paxiBusg-angparora € npeAMeToM 6araTbox J0-
CAiDKEHbB.

JI. KinHi (L. Kinney) BU3HauyuB wwicTb poJsiel dpaxiBLsi-aHAparo-
ra: KepiBHUK HaB4aJIbHOI'O IIPOLIECY, PaJIHUK Ta HAaCTaBHUK, HOCIH
KYJIbTYPH, TOCEPEAHUK MiXK HABY/ILHUM 3aKJ13/J0M Ta POMa/I0lo,
npezcTaBHUK cBoei npodecii. M. Hoynz (M. Knowles) oco6.11Bo Ha-
roJIolIyBaB Ha 0COGJIMBIN poJi nejarora AJs JOPOCIUX, IO I'PYH-
TYETHCS HA TyMaHiCTUYHUX PisiocodchbKuX NOrsaax. Y cBoii pobo-
Ti «The Adult Learner» (1988) BiH 3a3HauuB, 1[0 MeAaror JJs Jio-
pocux BUKOHYE QYHKIIIT po3po6HMKA Ta MEHEPKepa HABYAJIbHOTO
MPOIIECY, AKUM 3alMA€EThCs MOOY/I0BOK BiAHOCUH, BU3HAYEHHAM
noTped, 3aydeHHsIM C/IyXadiB y Npolec I[JIaHyBaHHS, Mii60poM
HaBYaJIbHUX MaTepiasliB Ta NiZiBULIIeHHAM MOTHBaIii'®’. Came Tomy,
o M. Hoyn3(M. Knowles)e ogHuM 3 HalBIVIMBOBILIIMX TEOPETHKIB
y cdepi ocBiTH I0pOCINX, oro ryMaHicTuyHa ¢isocodis Mae 6ara-
TO NOC/IIJOBHUKIB cepeJ, NeJaroriB JJid JOPOCIUX, AKi BBaXKalOTb
cebe pacuiiTaTopamMy, a He PO3MOBCIO/PKYBayaMK 3HaHb!8L,

BaueHHs poJiedt paxiBIiB-aHAparoriB AOCaiJHUKaMU Biapis-
HSIETBCS Bij TOTO, IK caMi meaaroru JAjs JOPOCJUX 6a4aTh pPoJi,

178 Knowles, M. S. (1989).The making of an adult educator: an auto-
biographical journey San Francisco: Jossey-Bass, P. 142.

179 McCarron, J. (2006). Crisis or opportunity: An Investigation to de-
termine the state of graduate programs in adult education in the United States
and recommendations for sutvival n the 21stcentury : a dissertation submitted
in partial fulfillment of the requirements for the degree of Doctor of Education
Duquesne University, Duquesne School of Education. P.29

180 Knowles, M.S. (2005). The Adult Learner. In Knowles, M.S., Holton, E. F,
Swanson, R.A.The Definitive Classic in Adult Education and Human Resource De-
velopment. 6 ed. Houston, TX :Butterworth-Heinemann, P.201

181 Wang, V. C. X. (2004). Philosophy, Role of Adult Educators and Learn-
ers. Journal of Transformative Education, 2, 3, P. 211.
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1110 BOHY BUKOHYIOTh HaB4atouu Jopociux. T. Pensik (T. Fenwick)
npe3eHTYE WiCcTb poJiel earoriB JJisl JOPOCIUX, BU3HAYEHHUX Ca-
MUMHU axiBIFIMU-aHAparoraMu: rij (tourguide), o cynpoBoKye
Ta 3aXMLIAE JOPOC/IUX BiJ TPYAHOLLIB Ha LIJIAXY 0 METH, aJl)Ke CaM
IpoLieC HaBYaHHA MOPIBHIOETbLCA 3 MiJAKOPEHHAM TipCbKoi Bep-
IIMHU ab0 MOX0/I0M Kpi3b MKyHIII; iHiniaTop (firestarter), 3aa4a
SIKOT'0 IPOGYAUTU Y LOPOCJIOro iHTepec [0 HaBYaHH:, OakaHH:A
3aMHUCJAUTHUCH Ta 3HAWTH Bif[IIOBi/i Ha CBOI 3anUTaHHSA; TOCTadalb-
HUK (outfitter), mo rotye fopocsoro 1o Hebe3NneyHoi MaHAPiBKY,
3abe3mnedye BCiM HEOOXiTHUM J1Jisl TOTO, {00 JOPOCTUNA CAaMOCTii-
HO MO/[0J1aB TPY/HOII; BUXOBaTe b (caregiver) MOpiBHIOEThCS 3
TYpOOT/IMBUM 06aTbKOM ab0 Ca[iBHUKOM, III0 JOMOMAara€e JAopoc-
JIUM HabyTH HeOoOXiHMX 3HATh Ta yMiHb, 16al04U PO ixHi noTpe-
6u; po3noBcrmKyBay (dispenser) € /pkepesioM 3HAHb Ta IHIIUX
pecypciB, L0 pO3NOAISIOTHCS MK JOPOCTUMU; IPUBITHUU FOCIO-
nap (goodhost) cTBoproe J06po3uUINBY aTMocdhepy; OyJIU TaKOXK
Ha3BaHi poJii KOHTPOJIepa, MaCTPa, Kyxapsi, KOHCTPYKTOpa, TOLLO.
[ligcymoBytouy, T. PenBik (T. Fenwick) npuxoguTb 0 BUCHOBKY,
1110 caMe poJib Typ6oT/IMBOro rija (nurturingguide) BTintoe pucu
BCiX 3a3HayeHUX poJieil. TakuM 4yuHOM, QaxiBLi-aHparoru 6a4aTb
cebe B poJii TYp6OTIMBOTO Iifia, rOJI0BHA 33/1a4a SIKOr'0 J0NIOMOITH
JIOPOCJIMM YYHSIM Y HaBYaHHi %2,

P. Basnibrma (R. Valgmaa) HaroJiouye Ha 0co6J1MBiH Ba>KJIUBO-
cTi pouti siiepa a5 dpaxiBigg-anaparora. JlocaifHUISA CTBEPIKYE,
1110 Ha M0YaTKy HaBYaHHS Nejaror AJs JoOpOC/JUX BXKe Ma€ aBTo-
PUTET, HaZal04yu JOCTYM [0 Ha4yaJIbHUX MaTepiaJiiB Ta 3/ilCHIO0-
YU OLIiHIOBAaHHA HaBYaJ/IbHOI Lil/IbHOCTI JOPOCJINX, ajle IPOTATOM
BCbOT'0 KYpCy HaBYaHHSI aBTOPUTET Tpeba MiATPUMYBATH, ILI[0
MOXJIMBO 32 YMOBH HassBHOCTI Ta PO3BUTKY JiZlepCbKUX AKOCTEHN
daxiBug-anaparoral®,

182 Fenwick T.]. Firestarters and Outfitters; Metaphors of Adult Educa-
tors. URL: http://files.eric.ed.gov/fulltext/ED400463.pdf.

183 Valgmaa, R. (2010). The adult educator’s different roles. In The Art of
Being an adult Educator: A Handbook for Adult Educators-To-Be.Copenhages :
Danish School of Education, AarhusUniversity, P. 19
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[lifkpecivMo, 110 iHTerpaTHBHO-POJIbOBA Mo3ulis ¢axis-
[s-aHJparora 3aJIeXXUTh HE TiJIbKU BiJi MOTO IHAWBiAyaJlbHUX
0CO06JIMBOCTEHN, ajie ¥ Bij CTyNeH0 FOTOBHOCTI J0POCJIOro YYHs
HaBYaTUCh caMOCTikHO. Tak, BiAMOBiJHO A0 CTyleHeBOI Mo/Je-
Ji cnpsiMoBaHoro HaBdaHHS [Ik.[poy (G. Grow), neparor ajs
JlOpOC/IUX MOe OYTH aBTOpUTeTHUM KoyuyeM (authoritycoach),
MoTHBaTopoM (motivator) a6o rizom (guide), dacunitaTopom
(facilitator), koHcynpTaHTOM (consultant) ab6o peseraTopom
(delegator) Ha HISXy Bij MOBHOI 3aJIEXKHOCTI J0POC/IOTO 10 Ca-
MOCIPSIMOBAHOCTI B HaB4YaHHi. Koy4 B mozeuti /Ik. poy (G. Grow)
€ eKCIepTOM, TPAHC/ASTOPOM 3HaHb, BiH BUKJIAZA€ CBil IpeMeT
Ta nepeBipsie HaGyTi 3HaHHS; MOTUBATOpP abo0 riJi HaMaraeTbcs
3alliKaBHUTH J0OPOCJOro YYHsA B IOCTAaHOBLI MeTH HaB4YaHHs; da-
CUIITATOpP NMPAKTUKYE PIBHONPABHI CTOCYHKH, CTBOPIOE CIPUAT-
JIUBY JJIsl CAMOCTiIMHOT0 HaB4YaHHs aTMocdepy; KOHCYIbTaHT abo
JleJieraTop nepesae 4acTUHY 060B’SI3KiB BUKJIaiadya JOPOCIOMY
Y4YHIO, HANPaBJfAE Ta KOHCYJbTYE JOPOCJOro AJs NpPOBeJeHHHA
epeKTUBHOr0 CaMOCTIHHOTO HABYaHHA 8,

Y pe3yabTaTi aHasi3y 3MiCTy NOHATH «eAaroriyHui nepco-
HaJl JJI JOPOC/IUX», «IIeAaror AJid JOPOC/JAUX» Ta «aHApParor» Myu
NPUUILIN [0 BUCHOBKY, 1110 iCHY€E pi3He TiyMayeHHS Y 3B’SI3KY 3
THUM, L0 HEMA€E €UHOTO MigxoAy [0 iX BXKUBaHHA. MU NOACHIOE-
Mo Liell peHOMeH aKLeHTyBaHHAM yBary Ha NeBHOMY acleKTi Ai-
sabHOCTI paxiBLiB-aHAPAroris, 110 3yMOBJIEHO BUKOHAHHSM B3a-
€MOIIOB’SI3aHUX poJieH, sIKi BOHU rpaloTh Y HaBYaHHI JOpOCIUX.

Y pesysbraTi aHasidy CYTHICHOI XapaKTepUCTHUKU JifdJb-
HocTi ¢axiBug-aHAparora MU NPUULLINA O BUCHOBKY, 110 icHyE
pisHe TIIyMa4deHHs KJIIOYOBUX MOHATH JOCHIJXKEHHA i OACHIOE-
Mo Liell peHOMEeH aKLeHTyBaHHAM yBary Ha NeBHOMY acleKTi Ai-
sanbHOCTI paxiBLiB-anAparoris. Mu BBaXKa€Mo MOHATTS «I1eJaror
AJIA JOPOCJMX» Ta «aHJAparor» CUHOHIMIYHMMHU Ta BU3HAYAEMO
MOHATTS «IeJaror AJis AOPOCJuX» K creljianicta y chepi HaB-

184 Henschke, J. A. (1994).Theory and Practice in the curriculum. Prepar-
ing educator of adults. In Training and Professional Development in Adult and
Continuing Education. UK : EXETER, P.54.
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YaHHS JJOPOCJUX V pisHUX HanpsiMax ¢opMasbHOI, HedpopMasib-
Hol Ta iHpopMaibHOI OCBITH, 110 NOEAHYE V CBOIN npodeciiHil
AissibHOCTI QyHKIIiI, MOB’sA3aHi 3 opraHisalli€l, NPOBeJAEHHSM,
OL[IHIOBAaHHSIM Ta KOPUT'YBAaHHSIM MPOrpaM HaBYaHHS AOPOC/IHUX,
CTBOPEHHAM CIPUATIUBOrO cepeZOBUILA [Jid HaBYaHHHA LOPOC-
JIMX Ta OpraHisayii caMo CIpsMOBAHOrO HaBYaHHA AOPOCJUX.
[IpodeciitHa nigroroBka ¢axiBLs-aHAparora XxapakTepUu3yeTbCs
JleleHTpaJsli3alli€lo, THy4YKiCTI0, 3a6e3MneYeHHsAM NPUHIUIY PiB-
HOCTI MOJIMBOCTeH, pisHOMaHiTHicTI0 $opM diHaHCYBaHHS, NIO-
Barolo /10 0COGUCTOCTI KOKHOT'0, 3aCHOBAHOI Ha iHAUBIIyaIbHUX
JOCSAITHEHHSIX.

MeToro npodeciiiHoi niAroToBku $paxiBIiB-aHAPAroriB, 10 €
HEBi'EMHOIO CKJIAJIOBOIO CUCTEMH OCBIiTU JIOPOCJAUX Ta MeJAro-
riuHoi ocBiTH, € 3a6e3neYeHHs] pO3BUTKY MpodeciiHo- 1 0coOHU-
CTiCHO-3HAYYLIMX SKOCTeld MalOyTHBOrO0 aHAparora Ha OCHOBI
OBOJIO/[IHHS 3HAHHSAMU, YMIHHAMU Ta HABUYKaMHU, HEOOXiTHUMU
nejarory JJisi JOPOCAUX AJisl 3AIMCHEHHSI aHJparoridyHol Aisfiib-
HOCTI B Pi3HOMaHITHOMY OCBiTHbOMY Cepe/i0BUILL.

3aakTyaJlisyeMo Ha TOMY, 110 npodeciiiHa AisabHICTE da-
xiBusi-aH/iparora Bifpi3HsAeThcsa 6araTodyHKIiOHANBHICTIO i 6a-
raToaclneKTHICTIO, iHTerpajbHUM NMO€ELHAHHAM iHOpMaLiHUX,
OpraHisaliiiHUX, MeHeJKePCbKUX, eKCIepTHHUX, OCBITHIX, COLi-
aJIbHUX Ta {HUIMX POJIbOBUX MO3ULiH, 1110 3abe3nedye BpaxyBaH-
Hs1 podeciiHorO i coriaJIbHOTO AOCBiAY TUX, XTO HABYAEThCH, iX
caMmocnpsiMoBaHOCTi Ta akTUBHOCTi. CaMe ¢daxiBelb-aHAPAror €
KJIIOUOBOI0 Giryporo B cHcTeMi OCBITH JJOPOCIUX, 1110 MOSICHIOE iH-
Tepec JIOCJTiTHUKIB Z10 TPO6JIEM MiATOTOBKU MEaroriyHoro mnep-
COHaJ1y /1l OCBITH JOPOC/IHUX.

Heo6xigHO 3ayBaxkuTH, 110 iHTerparjisg npegMeTHOI miAro-
TOBKU 3 aH/pParoriyHoio BiJKPUBAE MOXKJIUBICTD [JiA ajanTanii
Jlo pisHux popm ocBiTu gopociaux. Came aHAparoriyHi ¢yHk-
il 03BOJISIIOTh BUPillyBaTH NMpo6JieMU MOB’sI3aHi 3 JIIOLCbKUM
dakTopoM, a/i>ke aH/jparoriuia niAroToBKa BKJI0YaE iHTerpaiio
NpeAMeTiB, 110 BU3HAYAKOTbh CTPATErilo JIOAWHO-LEHTPOBAHOI
MiZATOTOBKU Nejarora AJis J0poc/auX. AHAparoriyHum Ta gocij-
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HUIbKUM MiIX0/IU, 2 TAKOXK F'yMaHiTapHa CIpsiMOBaHiCcTh 3a6e3-
neyyrwTb npouec GopMyBaHHs npodeciiHUX KOMIIETEHTHOCTEMN
SIK KiHL|eBOr0o pe3ysbTaTy npodeciiiHol nigroroBku ¢paxiBus-aH-
Aparora. Ilizroroska nezgarora AJisi 4OPOC/JAUX BifNoBiJae ryMma-
HICTUYHUM [iHHOCTSIM BiIKPUTOTO CYCIiJIbCTBA, 1[0 3abe3meyy-
I0Tb CaMOaKTyaJli3aniio Ta CaMOpPO3BUTOK JLOPOCJIOTO.

Mu noromxkyemocs 3 gymkoro K. Kpocc (K. Cross), o negaro-
I'Y AJIs1 JOPOC/IUX MOBUHHI YCBiJOMJ/IIOBAaTH TPU BUMIpU 0CO6JIU-
BOCTel fopocaux: piziosoriyHuM, coLio-KyJIbTYpPHUIM Ta ICUX0JIO0-
riYHUMN, 2 TAKOK JIBA BUMipU OCBITHHOTO CEpPE/IOBUIIA: OYHA a00 3a-
ouHa ¢popMa HaBYAHHS, HABYAHHS 3 BJIaCHOI iHil[iaTHBHY 260 iHIINX
npuyuH. BueHa 3a3Hauag, 1m0 MeTor npodeciiiHoi miroroBku da-
xiBLIsI-aH/Iparora € OBOJIO/[iHHSI KOMILIEKCOM npodeciiHUX 3HAHB,
yMiHb | HABUYOK, a TaK0> PO3BUTOK SIKOCTENW 0COOUCTOCTI, 1110 He-
06xiJiHi JJ151 yCHilHOr'0 HaBYaHHS JOPOC/IMX 3 BpaXyBaHHSAM IXHixX
oco6snBocTed Ta notpe6'®. H.Kopaep (N.Corder) Harosomye
Ha HeoOXxigHOCTI BpaxoByBaTH (daxiBLeM-aHparoroM HaByaJsbHi
CTWJIi AOPOCTUX, Tepe[6a4aTH TPY/IHOIIi, TPOBOJAXUTH OI[iHIOBAaHHS
Ha pi3HUX eTallax HAaBYaHHS, MiABULIyBaTH MOTHUBALiI0 JOPOC/IUX 3
METOI0 YCIILIHOTO 3aBEPILEHHS IPOrpaMu TOI0 %,

Heo6xiJHO HAroJIOCUTH, 1110 KJIYOBY poJib y npodeciiiHiil
nigrotoBui ¢axiBuiB-aH/paroris BiZiirparoTh aHAparoriyHi NpuH-
LIMIIY, AKI CTAHOBJIATb OCHOBY KOHLENLil HABYaHHA JOPOCJIUX Ta
3a6e3MeyyoTh epeKTUBHICTb Ta SIKICTh HaBYaJbHOI'O IIPOLLECY.

[Ipotsirom 6araTtbox pokiB M. Hoyn3z (M. Knowles) pos’sicHto-
BaB Ta PO3BUBAB OCHOBHI I10JIOXKEHHS aHAPAroriku. Y cBoix octas-
HiX po6oTax BiH BU3HAYMB IIiCTb OCHOBHUX NPUHLHUIIB HAaBYaH-
Hsl JOPOCJIMX: JAOPOCJi PO3YyMilIOTh JOLIJbHICTD HaBYaHHS, TOGTO
YCBiZOMJIIOIOTH NOTPe6Y 3HATH; AOPOCIi CIPOMOXHI 0 caMoKe-
pOBaHOTO HAaBYaHHS; AOPOCJI MalThb NONepejHil AOCBiJ, KUK
BOHHU 'OTOBI BAKOPUCTOBYBATH y NMOAA/BIIOMY HAaB4YaHHi; Jopoc-

185 Cross, K. P. (1981). Adults as Learners: Increasing Participation and
Facilitating Learning. San Francisco : Jossey-Bass Publishers, P. 234-235.

186 Corder, N. (2002). Learning to Teach Adults: An Introduction. London;
NY :Routledge Falmer, P. 97.
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Jii 3JIMCHIOIOTh CaMOKEpPOBAaHE HaBYaHHS; HaBYaHHSA JOPOCIHX
30piEHTOBAHO HA BUPpILlEeHHS KOHKPETHHUX XUTTEBUX NPOOGJIEM,
PO3B’si3aHHS [IEBHUX 3aBJlaHb; JOPOC/i MalOThb 30BHIIIHIO (KpaLya
po60Ta, MiJiBUILEHHS], 36i/IbLIeHHS 3apIJIaTHI TOLL0) Ta BHYTPiLl-
HI0O MOTHBaLlil0 (6a)KaHHS MiIBUIIIUTH CAaMOIOBAry, AKiCTb KHUTTH,
BiJINOBIiIaJIbHICTD, 33/10BOJIEHHSI POGOTOIO TOI110)%7.

3aakTyasi3yeMO Ha TOMY, L0 KOMIETEHTHICHHUHN Hifxij
CTaB BUpIMIAJILHUM Ha LLISXY A0 MiJBUIIEHHS edeKTHBHOCTI
npodecilitoi nigroroBku ¢axiBLiB ocBiTH fopocaux B CHIA, mwo
€ 3araJIbHOBHM3HAaHUM JIilepOM OCBITHIX iHiLliaTUB Ha CBiTOBO-
My puHKy.KoMneTeHTHicTb nejarora JJjd JOpocaux, 3a [. EcMaa
(I. Eesmaa), mosifira€ B 34aTHOCTI AisITM caMOCTiHO, MpUAMaTH
BUBaKeHI pillleHHs], IJIaHyBaTH HaBYaJIbHUU IPOLEC 3 METOIO J10-
CATHEHHS MOCTaBJIeHOT MeTH %8,

TakuM 4YMHOM, IpU BU3HAYE€HHI KOMIETEHTHOCTEHN IeJaro-
riB JIJI1 JOPOCJUX HAroJIOWYEThCS Ha BAXXJIMBOCTI JOCATHEHHS
pe3yabTaTiB y NMpoLeci AiAJbHOCTI Ta IPAKTUYHOI CIPAMOBAHO-
cTi ixHbol npodeciiHol AiIbHOCTI.

Came xkomneteHTHOCTi, Ha morsaf b. [lepim (B. Parrish), €
TUMHU IHJUKATOpPaMH, AKi JalOTb 3MOr'Y BU3HAUYUTH OTOBHICTH
nejarora Jijisi ;OPOC/JUX 10 BAKOHAHHSA mpodeciiHUX 060B’3KiB,
foro nojanbui npodeciiHUit po3BUTOK i piBeHb 3aTpe6yBaHO-
CTi Ha PUHKY OCBiTHiX mocyr'®,

Y KOHTEKCTi HalIOTO JOCJi/P)KeHHSI HeOOXiJlHO 3YNMUHUTH-
Cc Ha BU3HAYEeHHI KoMIleTeHTHOCTel d¢axiBlUs-aHAparora Ao-
CJIIJHUKAMHU, 10 BUKOPUCTOBYIOTb pi3Hi migxoau. Tak, I. Ecmaa
(I. Eesmaa) BUoKkpeMJItO€ 3araibHi (general), mpeameTHi (subject)
Ta rasy3eBi komneteHTHOCTi (fieldcompetency) (zuB. Ta6. 1).

187 Knowles, M. S. (1989).The making of an adult educator: an auto-
biographical journey San Francisco: Jossey-Bass, P. 83-84.

188 Eesmaa, [. (2010). The adult educator’s different roles In The Art of
Being an adult Educator: A Handbook for Adult Educators-To-Be. Copenhages :
Danish School of Education, AarhusUniversity. - P. 11-18.

189 Parrish, B. (2004). How to Enhance Teaching Effectiveness. Teaching
Adult ESL. A Practical Introduction. NY. McGraw-Hill, P. 303.
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Ta6auysa 1

Cmpykmypa komnemeHmuocmel nedazoza 0.1 0opocaux

(3a 1. Ecmaa [Eesmaa, 2010, c. 16-17])

[. 3arasibHi KOMIIETEHTHOCTI Mejarora JJisi JOpOCJAUX

KOMIIETEHT- KOMIIe- KOMIIETEHT-
KOMIIe- . . . KOMIIETEHT-
. HOCTI Op- TEHTHOCTi | HoCTi rpo- . .
TEHTHOCTI . . HOCTi HOCist
raHisaTopa | AOCJHiIHU- | MaJiCbKOTO
BUMUTEJSA ) KYJbTYpHU
HaBYaHHS Ka Jdisya

I1. IIpesMeTHI KOMITIETEHTHOCTI

- 3JaTHICTb [0 LiJeNoKJaJaHHA y HABYaHHI
- 3JIaTHICTb Jj0 MOCTiHOT'0 OHOBJIEHHS 3MiCTY HaBYaHHS
- 3JIaTHICTb /0 BUKOPUCTAHHS ePEKTUBHUX METO/IiB HAaBYaHHS

II1. Tany3eBi KOMIIETEHTHOCTI

- 3JaTHICTb BpaxoBYyBaTH 0COBJUBOCTI IPUPOAHOTO CEPEIOBUILA

- 3JlaTHICTb OPiEHTYBATHUCA B Cy4YaCHUX COLlia/IbHUX MpoLecax

- 34aTHIcTh A0 pedJiekcii Ta ycninHoi B3aEMoJii 3 iHIIMMU 10ABMHU

- 3JaTHICTb A0 epeKTUBHOI KOMYHiKaLii

- 3/aTHICTb BUKOPUCTOBYBATH Cy4YacCHI TEXHOJIOTI] y HABYaJIbHOMY
npoueci

- 3JIaTHICTb [j0 KYJIbTYPHOTO PO3BUTKY, CAMOBHPaXKeHHS Ta
CaMOBM3HaA4YeHHs

HeoO6XiflHO 3ayBa)KUTH, 110 aMEPUKAHCbKUHA [AOCHIJHUK
k. Xenuike (J. Henschke) Bufisisie m’'ssTh OCHOBHUX CKJIaZJ0BUX
CUCTEeMHU NiAroTOBKYU NeJlaroris JJis OCBiTH JOPOCIUX: OTPUMaH-
Hf 3HaHb 10JI0 0COBJIUBOCTEN AOPOCIOrO Y4YHs], KOMIIETEHTHO-
CTel eJaroris AJisl JOPOCJ/INX, eTalliB HaBYaJIbHOT 0 [IPOLeCy, Me-
TO/iB Ta IPUHOMIiB HaBYaHHS Ta PO3BUTOK 3/1aTHOCTI MPAaKTUYHO
3aCTOCYBAaTH CBOI 3HaHHA’.

Busnaunuii gocaiguuk /l. [lpet (D. Pratt) Buokpemstoe Taki
KJIIOYOBI KOMIIETEHTHOCTI ¢axiBls-aHJparora: BMiHHS BCTaHO-

190 Henschke, J. A. (1987). Training Teachers of Adults. In Materials and
Methods in Adultand Continuing Education : International literacy. C. Klevins
(Eds.). Los Angeles :Klevens Publications, P. 417.
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BUTHU [iJIOBI B3AEMOBIJHOCUHU 3 [JJOPOCJUMU YYHAMU; YCBiJOM-
JIIOBATH BiZNOBIaJIbHICTh 3a PO eC HaBYaHHHA; IPOBOLAUTHU MO-
HITOPUHTI pe3yJIbTaTUBHOCTI HaBYaHHA Ta HaMiyaTU NoJajiblii
L[J1i; pO3MOAINATH poJIi NiJi Yac HaB4YaJIbHOTO NpPOLEeCy Ta 3JiKc-
HIOBAaTH KOHTPOJIb 32 IPOIIeCOM HaBYaHH:A %

B CIIIA ogHUM 3 mepUIUX COIPO6 BU3HAYEHHS KJIFOYOBUX KOM-
NeTEeHTHOCTEeN JJI MariCTepCbKHX Ta [JOKTOPCBKHUX Iporpam
OCBITH JIOPOCJIMX CTaB JOKYMeHT, po3pobseHuil Komiciero npo-
decopis ocBiTu gopocaux (The Commission of Professors of Adult
Education, CPAE).

BigaisioM po3BUTKY TPYLOBUX pecypciB Ta HABYaHHA JOPOC-
sux (Division of Workforce Development and Adult Learning) [le-
napTaMeHTy npauj, JilleH3yBaHHA Ta peryjaBaHHA wWTaty Mepi-
seHf, (Maryl and Department of Labor, Licensing and Regulation)
OyJi0 po3po6JiIeHO PaMKOBi CTaHJAPTU MiJITOTOBKUA IeAaroriy-
HOTO [IepCOoHaly AJid JOPOC/UX, 110 CKAAAAKTbLCA 3 TPhOX KOM-
NIOHEHTIB: NepeJsik CTaHJAPTIiB, KOMIIETEHTHOCTEN Ta JEeCKPHII-
TOpiB. BiAoBiAHO [0 11eCTH CTaHAAPTIB: BCTAHOBJIEHHH Ta Iij-
TPUMKa LijiJIell TporpaMu OCBITH JOPOC/UX, CTBOPEHHS CIIPUAT-
JIMBOI'O HaBYaJIbHOTO CepeJOBUILA, IJIAHyBaHHA, MOJE/JI0BAaHHA
Ta 341MCHEeHHS JIIOJUHO-IIeHTPOBAHOIO0 HaBYaHHA, pOBeJleHHA
OL|iHIOBAaHHS pe3y/IbTaTiB HaBYaHHf, 3a/JIy4eHHA Cy4aCHUX TeX-
HOJIOTiH Ta npodeciiiHUI pO3BUTOK, po3p06JeHO Nepeslik KOM-
neTeHTHocTel ¢axiBuiB-aHAparoris Ta GopMyJIIOBaHHS OYiKyBa-
HUX pe3yJIbTATiB.

He 3Bakaroyn Ha Te, 110 KOXKEH yHIBEPCUTET CaMOCTIHHO
BU3HA4aE NepeJsiik KOMIETEHTHOCTEN JJ1s1 CTYAEeHTIB KOXKHOI crie-
LiaJIbHOCTI, iCHY€E CHIJIBHUM MiAXiJ y BA3HA4YeHHI pe3yJsbTaTiB
HaBYaHHA. B HayKOBO-MeTOAUYHIN JiTepaTypi TakUM MiAxiJg Mae
Ha3BY «IJIaHYBaHHSA Bif gocarHytoro» (backwardcoursedesign)
abo pe3y/sbTaTHBHO-OPiEHTOBAaHUHM MiAXiZ, KoM IJIaHYBaHH:A
HaBYa/JIbHUX NPOrpaM NOYMHAETHCA 3 BU3HAYEeHHA KiHIEeBUX pe-
3yJIbTATiB HAaBYaHHS1, TOGTO KJIIOUOBUX KOMIIETEHTHOCTEHN BUIyC-

191 Pratt, D.(1998). Five perspectives on teaching in adult and higher edu-
cation. Malabar: Krieger Publishing Company, P. 175.
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KHUKIB IporpaM ocBiTH Aopocux. [lics nboro Bif6yBaeThcs 0-
HIYK IJIAXIB JOCATHEHHS LiJIel MIJIAXOM eKClIepUMeHTYBaHHA Ha
MPaKTUI[i, BU3HAYAIOThCA HAUOL/IbII epEeKTUBHI METOU HaBYaH-
HA Ta BiANpanbOBYIOThCHI METOAM OLIiHIOBaHHA. 3aBepIllaJbHUM
eTanoM € BU3HAYEHHs caMe TOro 3MiCTy HaBYaHHs, 1110 HEOOXi -
HO 3aCBOITH /151 ;OCATHEHHS I[iJIeH, a TAKOX Hal6i1b1 epeKTUB-
HUX METO/iB HAaBYaHHS Ta KOHTPOJI0 2,

Y pesynbTaTi A0CHAII)KeHHSI CTPYKTYpPHUX 0COGJIUBOCTEHN
npodeciiiHoi MiIFOTOBKU NeAaroriyHoro nepcoHasny AJsl CUCTe-
MU OcBiTH fopocaux y CILIA My BcTaHOBU/IM 51 BUILIMN HaBYaJlb-
HUU 3aKJia/, SAKi po3TalloBaHi y 33 mrarax, 10 31iHCHIOIOTb MiJ-
roToBKY ¢axiBIliB-aH/Iparoris.

Ha ocHOBI y3arasibHeHHS JOCAIP)KeHUX MaTepiaJliB BUABJIe-
HO LIMPOKHUH CIEKTP Mporpam NiArOTOBKU MeZjarorivyHoro mnepco-
HaJly AJisl CACTEMH OCBITH JJOPOCIUX

3aJ1eXHO BiJi 3MiCTOBUX 0COGJIMBOCTEM, IPOrpaMu NiJroTos-
ku ¢axiBLiB-aHAparoriB MoXKHa po3/iJIMTH Ha TPU IPYIHU: Ti, 110
crieniiasi3yroTbCd Ha OCBITI JOPOCIMX, Ha JIiZepcTBi B OCBIiTi A0-
pOCJIMX Ta NPOTPaMH, 10 MAalOTh MIKAMCLUILIIHADHUN XapaKTep.

Hai6inbm nomupeHow € «[lporpama ocBiTU JOpOCTUX»
(Adult Education Program), ujo npeacTaBJjieHa Maixe y OJIOBUHI
yHiBepcuTeTiB CHIA. LlikaBuM € JOCBiA lep:kaBHOT'O yHIBEepCUTe-
Ty KiiBneHza ta yHiBepcuteTy AkpoH (The University of Akron)
mtaty Oraio, 1o po3po6usu cnijibHy «I[Iporpamy ocBiTu Ta pos-
BUTKY Aopociux» (Adult Learningand Development Program).
Bisb1IicTb yHiBEpCUTETIB NPONOHYE OAHY a0 JiBi mporpaMu mij-
FOTOBKMU NeJaroriyHoro nepcoHasly AJisi CUCTEMU OCBITU J0OpOC-
JIUX, IPUYOMY Lie MOXKYTb GYTH TiJIbKM MaricTepcbKi nporpamy,
TIIBKY JOKTOPCBHKi porpamMu a6o nporpamMu pisHuX piBHiB!%.

Hami po3Bifku NoKa3saiy, 10 HAaBYaHHA B Marictpartypi
Malb6yTHIX gpaxiBLiB-aHAparoriB 3a3Buyai TpuBae 2-3 poku. s

192 Cochran, G. R. (2009). Developing a Competency Model for 21 Centu-
ry Extension Organization. Columbus : Ohio State University, P. 18-19.

193 Orienko, 0.1, Yyra#, 0.10. (2017). IIpodecifina nizroroBka ¢paxiBuiB y
rajiysi ocBiTU gopoc/ux: amepukaHcbkui gocBig. K: HTYY «KIll», C. 166.
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CTali0OHapHOr0 HaBYaHHSA ICHYIOTb BUMOTH 10 HABYaJIbHOTO Ha-
BaHTaXXeHHS, 1110 MOBUHHO CKJIaJaTH sIKHaWMeHlIle 9-12 KpeJUT-
HUX TOJMH 3a CeMeCTp.

Amepukancbka gocaigauns K. Keceopm (C. Kasworm) 3a-
3Hauae, 1o cepTudikaTHi nporpaMu HabyBaOTh BCe 6i/bIIOI TTO-
nyaspHocTi B CIHA. locigHULS TOSACHIOE LII0 TeH/IEHIIiI0 BUMO-
ramMu po60TO/ABIliB /10 MiITBEpAKEHHS HAOYTTS daxiBIsgAMU-aH-
JparoraMy IeBHUX KOMIIETEHTHOCTEMN, HalpHUKJaJ, HaBYaHHA
aHTJIIACBKOI 1K Ipyroi iHo3eMHOi a60 6a30B01 OCBITH JopoCcauxt4,

[Iporpama «/JOKTOp HayK y raaysi OCBiTU JOPOC/IHUX» Ile-
pesbayae oTpUMaHHs LloHaWMeHLle 72 KpeAUTiB, 32 OJUH KypC
MOXHa OTpUMaTH 6 KpeauTiB. [lopiBHAHO 3 nporpaMoro JOKTO-
pa dinocodii, kypciB HabaraTo MeHIlle i BOHU MalOTh MepPEBAXKHO
NpPaKTU4YHY CIOPSIMOBaHiCThb: «KpUTUYHUK migxim [0 ekcnepu-
MEHTAaJIbHOTO JOCHipKeHHA», «fIK cTaTH JOCHiIZHUKOM-eKCIIepu-
MEHTATOPOM», «JIiIepCTBO K pe3yJbTaT IepCOHAJBLHOTO Ta IIPOo-
deciltHoro po3BUTKY» To10. Cepesi BUMOT IPOrPaMHU € TAKOX BU-
koHaHHA npoekTy KenctoyH (Capstone) «Cydyachi npo6sieMu Ta
TPYAHOLLI HABYAaHHSA U PO3BUTKY JOPOCIUX». [CHYE TaKOX MOX-
JIUBICTb MPOWTH HaBYaHHS 6€3 OTPUMaHHS HAyYKOBOI'O CTYINEHIO
oApasy micyd 3aKiH4YeHHsA nporpamu. [lapajiesbHO 3 HaBYaHHAM
3a JOKTOPCHKOI IPOrpaMoI0 MOXKHA TaKOXX OTPUMATH Lie i cep-
tudikaT y nejaroriunomy koJiepki Kanesnal®.

llikaBuM € pocsif yHiBepcuTeTy KiiBsnenza mraty Oraito,
110 MPOINOHYE TiJIbKYM MaricTepcbKy Nporpamy 3 OCBITH JOpOC-
JIUX, @ JOKTOPCBKY 3JiMCHIOE CHIJIBHO 3 YHiBepCcUTeTOM AKpOH
(TheUniversityofAkron). [Iporpama «MaricTp Hayk y ranysi ocsi-
TH Ta PO3BUTKY JOPOCIUX» llepe/i6ayae OTPUMaHHs 10HaliMeH-
me 35 KpeAUTIB, IPUYOMY 3a OAMH KypC MOXHA OTpUMaTH 3-4
KpeAuTHU. JMCLUIIIHM OCHOBHOIO Kypcy, Taki K «JlocaigxeHHa
B OCBITi Ta TexHoJIOTii», «OCBiTa JOPOCAUX B CyCHIJIbCTBI 3MiHY,

194 Kaplan, P.S. (1993). The Human Odyssey: Life-Span Development. NY :
West Publishing Company, P.463.

195 Orienko, 0.1, Yyra#, 0.10. (2017). [Ipodeciiina migroroBka paxiBiuiB y
rajiysi ocBiTH gopocaux: amepukaHcbkui gocsig. K: HTYY «KIll», C. 167.
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«Ilcuxosoriga gopocaux», IOBUHHI CKJ1aZjaTH TPETHUHY BiJ 3arajb-
HOI KIJIBKOCTI, BapilaTHBHa 4aCTHHA OXOILIIOE IIHMPOKHUU CHEKTP
pi3HUX AUCLMUILIIH: «I'pynoBa JUHAaMIiKa B OCBITHbOMY JIilepCTBI»,
«CeMiHap 3 npoBeJieHHs A0CiAKeHb», «OLiHIOBaHHA Ta iIHHOBaA-
1ii B OCBiTi» TOLNO. 3aBepilaJbHUM €TaloM NPOTrpaMH € KOMII-
JIEKCHUH eK3aMeH, BUKOHAaHHS NMPOeKTy abo 3axucT JucepTalii.
BUNyCKHUKU NIpOrpaMu Npanoo0Th NeJaroraMy AJs JOpOoCIuX B
KOMEPLiHHUX Ta TPOMa/ICbKHX YCTAaHOBAX, HABYaJIbHUX 3aKJ1aJax
BHUI1101 OCBITH Ta OCBITU JOPOC/HUX, COLLia/IbHUX YCTAHOBAX, KOP-
NOPAaTUBHUX HaBYaJIbHUX LeHTPaX, CIOPTUBHUX KJ1ybax, My3esX,
JIIKapHsX, 03/10pOBYUX LieHTpax, 6i6yioTekaX, BUIPaBHUX yCTa-
HOBaX.

YBary mnpusepTae MaricTepcbKa NporpamMa yHiBepCUTETY
Bosn CTedT «MaricTp ryMaHiTapHUX HaykK y raaysi ocBiTu [Jo-
pOCJIUX Ta TPOMAJAHCBKOI OCBITHY, 1110 CIIPSIMOBaHA Ha PO3BUTOK
KOMIIETEHTHOCTEN Yy IJIaHyBaHHI, NpOBeJleHHI Ta OLiHIOBaHHI
epeKTUBHOCTI OCBITHIX IporpaM AJist JOPOCAUX y pi3HUX chepax.
YcBiZOMIII010YM 3aKOHOMIPHOCTI B3a€EMOZii OCBITHIX, COLia/IbHUX,
MOJIITUYHUX TA €EKOHOMIYHUX CUCTEM y MeXax 'POMaju, BUITYC-
KHUKU CIOPAMOBYIOTbH CBOIO JiA/IbHICTb Ha CIPUAHHA IpOrpam
HellepepBHOI'0 HaBYaHHfA, CTBOPEHHHA OCBITHIX oprasisaniy ta
cninpHOT. [IporpamMa nepej6adyae oTpUMaHHsA loHalMeHlie 30
KpeJUTiB Ta CKJAJA€EThCS 3 YOTUPbOX 6JI0KIB: 610Ky OCHOBHOTO
KYpCy, 3a IKUI He0OXiZHO OTpUMATH L0HaiiMeHIlle 18 KpeUTiB,
Ta TPbOX GJIOKIB BUGIPKOBUX AUCIUILIIH: 3 MPOBEAEHHS JOCIi-
JOKeHb, OCBITU JOPOCJIUX Ta FPOMaZAHCBKOI OCBITH, 3arajibHOIO
KisibkicTio 20. Heo6xi/lHO 3a3HAYMTH, 1[0 MOXKJIMBA IK 04HA $op-
Ma HaBYaHHS, TaK i OHJIaWH, 1K, HANpUKJaJ Aucuumiinyg «opoc-
JINY B poJii y4HA», «[I[poBeieHHA OLliHIOBaHHA OCBITHIX Tporpam»;
JlesiKi JUCUUIJIIHA MOXJIMBO ONIAaHYBAaTH TiJIbKU OHJIAWH, HAlpU-
kJaJ «HenepepBHa npodeciiiHa ocBiTa», «HanucaHHs rpaHTiB Ta
NpPOBeJEeHHA LOCHIKEeHHA».

3acJyroBye Ha yBary JOKTOpPCbKa IporpaMa yHiBepCUTETY
Bosn CTelT «/IOKTOp HayK y rajiysi 0CBiTH JOpPOCJINX, BUILOI Ta
rpoMaJaHCbKOI OCBITH», L0 BUPI3ZHAETHCA BapiaTUBHICTIO Ta Ile-
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pesbayae oTpuMaHHA LWoHaiMeHIe 90 KpeJUTIB 3 pO3pPaxyHKY
3 KpeAuTH 3a OAHY AucuuILIiny. [[porpaMa BkJo4YaEe 060B’A3K0-
BY 4YaCTUHY KypcCy 3 OCHOB OCBIiTH JJOPOCJHUX Ta BUOIPKOBY, 110
CKJIQJIAEThCA 3 TPHOX GJIOKIB: BUILIOI Ta IPOMaIIHCHKOI OCBiTH,
NPOBEAEHHA LOC/Hi[XKeHb, OCBITU AOPOCJUX Ta IPOMaAAHCHKOI
OCBiTH (morsn6/eHo), 3arajsoM 28 pisHux aucuuiiid. Kpim toro,
icHye MOXJ/IMBiCTb BUGOPY He TiJIbKU y BapiaTHBHIN 4acTUHI, aJie
i B 000B’s13K0BIN. Hanpuksaj, ofaHier0 3 JUCHUNIIiH 060B I3KOBO-
ro 6J10ky Moxke 6yTH «Po31mMpeHnil ceMiHap 3 OCBITH JJOPOCAUX
Ta rpOMaJiIsiHCBbKOI 0CBiTH», «CeMiHap 3 rpoMasiHCbKOTO Jifep-
cTBa» abo «CeMiHap 3 BULILO1 OCBITUY.

BunycKHUKU mporpam OCBiTH JOpOC/aUX YHiBepcuTeTy bo-
JUICTENT OTPUMYIOTh MOMJIMBICTh NpaLlOBaTH NeJaroraMu JJs
JlOpPOC/IMX, MeHe/pKepaMu 3 PO3BUTKY NepcoHally, ¢paxiBUsMU 3
KOPIOPAaTUBHOTO HaBYaHHS, 1€JarorivHoro NpoeKTyBaHHH, OL(iH-
KU Ta po3p006KU MPOrpaM rpoMaiTHCbKOI OCBiTH Ha TPOMUCIOBUX
HNiJANPUEMCTBAX, B YPALOBUX, TPOMa/ICbKUX OpraHi3alifax Ta ycra-
HOBaX, HaBYa/IbHUX 3aKJ/1aJlax Ta KOMEPLiMHUX CTPYKTYpax.

Y pesyabraTi aHasi3y nporpam MiZroTOBKU MeLaroriyHoro
nepcoHasy JJsi ocBiTu popocaux y CHIA BcTaHOBJIEHO, L0 BU-
NYCKHUKHU OTPUMYIOTb OCBITHbO-KBasidikaUiiiHi piBHiI MaricTpa
rYMaHITapHUX HayK, MaricTpa HaykK, Marictpa B rajysi ocsity,
creiniajicTa, a TaKOX HAyKOBUM CTYMiHb JOKTOpa ¢isocodii abo
JOKTOpa HayK y rajiy3i OCBiTH JOpOocCauX. [0JIOBHOO BiMiHHICTIO
MDK pi3HUMHM MariCTepCbKMMM IporpamMaMy € KUIBKICTb JHUC-
LUIJIIH Ta 3MicTOBHa ckJagoBa. [Iporpama pokrtopa ¢inocodil
3a0X04ye€ i MiATPUMy€e HaJ0aHHS IMIMOOKUX 3HAHb Ta PO3BUTOK
YMiHb JOKTOPAHTIB [Jif MPOBEJEHHA HAYKOBUX JOCJIKEHb, a
nporpaMa JOKTOpa HayK y rajy3i OCBiTH JOPOCJUX CIpsAMOBaHa
Ha NiroTOBKY JiiJiepiB Ta BYEHUX-TIPAKTUKIB.

[IpoBesieHe JOC/TiP)KEHHS ZI03BOJIMJIO 3POOUTH TaKi BUCHO-
BKHU:

- npodeciiiHa MiAroToBKa NeJaroriyHoro nepcoHasny AJs
cucteMu ocBiTH fgopocaux y CIIA mpounia fOCUTh TpUBAJIUHA
LIJIIX ICTOPUYHOTO PO3BUTKY, Ta IPOJOBXKY€E PO3BUBATHUCH Y BiJI-

157



YuuTenb: BuMipu npodeciiHOro cTaHOBIEHHS i MiXKHapoZHOI OCBITH

MOBIZHOCTI /10 BUMOT Cy4acCHOTI'0 CycHiJbcTBa. OCHOBHUMU JieTep-
MiHaHTaMH il pO3BUTKY € iCTOPUYHI, coLlia/IbHO-€eKOHOMIYHi, co-
LiOKY/JIbTYpHi, TEXHOJIOTYHI YUHHUKHUPO3BUTKY aMepPUKAHCbKO-
ro CycliJibCTBa, OCBiTHI NOTpe6u AOpOC/I0i JIOAUHY, PO3IIUPEH-
HA CIIEKTPY OCBITHIX MOCJYT, 3pOCTAHHA KOHTUHIEHTY JOPOCIUX
V4HIB;

- BIACYTHA €JHICTb Y BH3HA4Ye€HHI NMOHATIMHO-TEPMIiHOJIO-
riYHOTO anapary, 30KpeMa, TAKUX OHATD K «0CBiTa JOPOCIUX»,
«JIOpOCJIUH yUeHb», KaHApPaAror», «npodeciiiHa miiroToBka mneja-
roriyHoro NepcoHasny JiJisi CACTEMHU OCBITH JJOPOCIUX» TOIL0), 1110
JIOBOIUTD iX GaraToacneKkTHicThb. [lIoHATTS «npodeciiiHa migro-
TOBKa [1eJaroriYyHoro nepcoHany AJis CACTEMU OCBITH JOPOCIUX»
BUTJIyMauyeHO HAMHU fIK LiijlicHa, 6araTopyHKI[ioHa/bHA, 6araTo-
piBHEBa, THy4YKa Ta BiAKpUTA CUCTEMA, KA BiPI3HAETbCA JUHA-
MIYHICTIO Y pO3BUTKY ¥ QYHKIiOHYBaHHI, IPYHTYETbCS Ha ifesx
BIIKpUTOCTI, HellepepBHOCTI, BUllepe»KyBaJIbHOTO PO3BUTKY, a ii
HayKOBO-METOZ0JIOTIYHOI0 OCHOBOIO CJIYTYIOThb aHJpParoriyHuy,
KOMIIETEHTHICHUM, pe3y/bTaTUBHO-OPiEHTOBAaHUM, ocobuUcTic-
HO-Jil/IbHICHUH NMiAX0AU; K LjiJIeCIpsIMOBaHUM MPOLeC HaBYaH-
Hf, 1[0 6a3y€eTbCs HA aHJparoriyHyMx NpUHIMIAX | TEXHOJIOrIAX,
MeTOW KOro € GpopMyBaHHA NMpodeciiHUX KOMIIETEHTHOCTEMN-
aHjparora, Heo6xiJHUX AJ151 eGpeKTUBHOI0 HaBYaHHS [JOPOCJIUX,
a pe3yJIbTaTOM - TOTOBHICTh 10 aHAPArorivyHol Ji1bHOCTI B pi3-
HOMAHITHOMY OCBiTHBOMY CepeJlOBUILL;

- npodecisiangparora — 6araTopoJiboBa Ta 6araTopyHkKIio-
HaJIbHA; aHJiparoriyda KOMIEeTEHTHICTb PO3IJIAMAEThCA AK iHTe-
rpajibHa XapaKTepHUCTHKa, siKa oeAHYe npodeciiiHi Ta 0cO6UCTI-
CTi AKOCTi aHJparora, BU3HA4a€ 3/IaTHICTh BUpiulyBaTu npode-
ciiiHi mpo6JieMu Ta 3aBJAaHHSA 3 BUKOPUCTAHHAM 3HaHb, mpode-
ciiHOTO Ta 0CcOGUCTICHOTO JIOCBiAY;

- 0c06JIMBOCTAMU NpodeciiiHOI MiATOTOBKY aHparoris € 6a-
raTopiBHEBICTb Ta pPi3HOCIPSIMOBaHICTb (MiArOTOBKA aHAParoris
Ha piBHi yHiBepcUTeTY, MOXK/IUBICTD 37,00y TTS OCBITHBO-KBaJii-
KalliiHUX piBHIB MaricTpa, cneniajicta, JOKTOpa 3a pi3HUMHU Ha-
npsiMaMU NiZJFOTOBKU B rajy3i ocBiTH J0pOCIUX), JUHAMIYHICTD
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Ta BiAKPUTICTh (34ATHICTb aJleKBaTHO pearyBaTH Ha BUMOTH i
noTpebu CycnizibCTBa, 110 MBUAKO 3MiHIOIOTHCS);

- po3pobJieHi pamMKoBicTaHAapTU npodeciiiHOl MiArOTOBKU
NejarorivHoro nepcoHany g cucreMu gopocaux y ClUIA ckia-
JAKTHCA 3 TPbOX KOMIIOHEHTIB: IlepeJliK CTaH4apTiB, KOMIIETEHT-
HOCTeH Ta AeCKPUIITOPIB;

- icHyr4e pi3HOMAHITTA NporpaMm MiArOTOBKU aHAPAroris
JIOLJIbHO 06'€AHATH Y TPHU IPYNHU: IPOrpaMU OCBITHU LOPOCIHX,
JiiepcTBa B OCBITi AOPOC/IUX, IPOrpaMU MiXKAUCLUILIIHAPHOTO
XapakKTepy, AKi BiApi3HATbLCA BapiaTUBHICTIO i pi3HOCIpsAMOBa-
HICTI0,KOMIIETEHTHICHO-OPIEHTOBAHICTIO i NPAaKTUKO-CIIPAMOBA-
HIiCTI0, 326€3Me4y0Th IEMOKPATUYHICTh BiZJHOCHH i MOXJ/IUBICTH
CTBOPEHHA IHAYBIAYya/IbHOI OCBITHBLOI TPAEKTOPII HABYaHHS;

- y3araJibHeHHs] aMepUKaHCbKOT0 AOCBily 110/10 npodeciii-
HOI NiATOTOBKHY NEeAArorivyHoro nepcoHany AJisd CUCTeMU OCBITHU
JOPOC/UX AAJI0 HiJICTaBU [AJis1 BUOKpPEMJIEHHS MOro iHHOBalild-
HUX ifjlell Ta o6rpyHTyBaHHS peKOMeHJaLill CTOCOBHO iX TBOp-
YOro BUKOPHUCTAHHS NpU pedopMyBaHHI BITUM3HSHOI CUCTEMU
OCBITH Ha HallioHaJIbHOMY - CIpUHHATTA axiBlsg-aHAparora siK
npodecioHana B rajysi ocBiTH JOpOCIUX, Bij AKOTrO, 3/1€061/1bI1I0-
ro, 3aJ1eXHUTh ii eGeKTUBHICTh; po3po6Ka KoHLenuii npodecifiHoi
MiArOTOBKU MEeAAroriB AJid JOPOCIUX 3 YpaXyBaHHAM CBITOBOTO
JlOCBily Ta HaliOHaJIbHUX OCOOGJMBOCTEH; NMPUHHATTSA «3aKOHY
PO OCBITY AOpPOCAUX» Ta IHCTUTYLiMHOMY - 3alpOBaJKeHHS
YHIBEPCUTETCbKUX INporpaM 3 MeTol0 3J00yTTs KBasidikauii
«axiBelb-aHAparor», CTBOpeHHs1 KapeJp aHAparoriku B ykpa-
THCbKUX yHiBepcUTeTaX, po3pobKa Ta akpeJuTallis Mporpam Ko-
POTKOCTPOKOBOI Mi/Ir0TOBKHU axiBIiiB-aH/[paroris; BIPOBa/>KeH-
HA aH/IparoriyHoro i pe3yJbTaTUBHO-OPIEHTOBAHOIO MiAXOAIB Y
HaBYaJIbHUM NpOLeC YHIBEpCUTETIB, NepexiJ A0 aHAParoriyHoi
MogeJ/li HaB4aHHs, popMyBaHHs aHAParoriyHoi KOMIETEHTHOCTI
Cy4aCHOTO BYUTeEJIA.
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2.3. OCOBJIMBOCTI ITPO®ECINHOI ITIITOTOBKU
MAUMBYTHIX YUUTEJIIB ITIOYATKOBUX KIIACIB
YV KOJIEIIKAX TA YHIBEPCUTETAX VTOPIIIMUHU

Kamepuna I'odnescvka

Ha cyyacHoMy eTamni po3BUTKY YKpalHCbKOI'O CyCHJIbCTBA
0CO6JIMBOTO 3HAUYeHHs HabOyBa€ BXO/KeHHs YKpaiHU [0 €BpPO-
NelCbKOr0 OCBITHBOTO MPOCTOPY, 110 3YMOBJIIOE HEOOXi/HICTh
MoJepHi3anil ocBiTH, 30KpeMa, eJaroriyHoi. ¥ uboMy KOHTEK-
CTi aKTyaJi3yeThCsA MpobyieMa MirOTOBKH MalOyTHIX BUMTEJIB
M0YaTKOBOI OCBIiTH, sIKi BiJlirpaloTh BU3HAYaJIbHY POJIb B 0COOH-
CTiCHOMY PO3BHUTKY MOJIOAIIOrO MIKOJISAPA, NiITOTOBKHA MOTO J10
CIPUUHATTSA HOBUX 3HaHb, aJlanTallii y ColliyMi; MouyKy iHHO-
Bal[ilHUX HJIAXIB Ta MiAX0JiB 70 3a6e3MeYyeHHs AKiCHO HOBOTO
piBHA MiArOTOBKM BYWTEJIA NMOYaTKOBUX KJACIB BifNOBigHO 10
€BPONENCHKUX BUMOT.

Y ubOMy KOHTEKCTI JAOLiJIbHICTb BUBUYEHHS AOCBiy mpode-
CiiHOI MiZIrOTOBKKM MaMOYyTHIX YYMUTEJiB MOYAaTKOBUX KJIACiB B
YropuuHi 06rpyHTOBYETbCS HU3KOI0 YUHHUKIB, cepesi IKUX CyT-
TEBE TOTJINOJIEHHS €BPOINeENHChKOi criBmpali B OCBIiTHIH raayasi,
CTBOPEHHS €JUHOTO EBPONENCHKOTr0 OCBITHBOI'O IPOCTOPY, 3HAU-
Hi yCIixXy, IKMX JOcCArJa YropiiydHa y pebopMyBaHHI CHCTEMH
npodeciiHOI MiIrOTOBKY MalOYTHIX YYUTEiB NOYAaTKOBUX KJIa-
CiB, IOCiAAOTh NPOBiAHI Mo3uLil. OKpiM TOr0, He MO>KHA OMHUHYTHU
dakT, 1m0 YropirHa MexXye 3 YKpaiHow, € il mapTHepoM, KpaiHu
MalOTh MO/i6HI iCTOPUKO-TIOJIITUYHI, COllia/iIbHO-eKOHOMIYHI Ta
CyCHIJIbHO-KYJIbTYPHI YMOBH PO3BUTKY, a IX HAPOAHX — IPiOPUTET-
Hi B IMBisi3aniiHOMy BUMipi LiIHHOCTI.

[lemaroriyHa miAroToBKa MaOYyTHIX YYUTEJIB MOYaTKOBUX
KJIacCiB B YTOpPUIWHI OPraHi3yeThCcA 3TiZIHO 3 MOCTaHOBOW MiHic-
TepcTBa Jlrogcbkux PecypciB «IIpo cniibHI BUMOTHM MirOTOBKU
MeJaroriB Ta MiAroToBYi BUMOTY NMEBHUX NeAarorivHux Gaky/ab-
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TeTiB» (2013 p.) Ta KOOpAUHYETbCA KadeApaMu NeAaroriky i
HCUXO0JIOTII 1%,

Y 2016/17 HaBu. poui npodeciiiHa NiAroToBKka MalbyTHIX
y4UTeJiB 10YaTKOBUX KJIACiB B YTOpILIMHI 3JilicHI0OBas1acsl Ha 6asi
13 yniBepcuTeTiB ([ebperneHcbkUN pedopMaTChbKUN TEOJIOTIU-
HUU YHiBepcuTeT, YHiBepcuTeT iMeHi ETBema Jlopanpa, YHiBep-
cuteT iMmeHi Kaposa Ecrepxasi, KanomBapcbkuii yHiBepcHUTeT,
PedopmaTopcekuil yHiBepcuTeT iMmeHi Kapoui 'acnapa, Hipegb-
rasbkui yHiBepcuTeT, CONPOHCBKHUM yHiBepcuTeT iMeHi /[laHi-
enabepueni, YuiBepcutet imeHni IlonoxaATtinu, KaTonuubkui
yHiBepcuTeT imeHi Iletepa Ilasmans, Iledcbkuit yHiBepcuTerT,
YuiBepcuTert iMeHi llnTBaHaCeveHi, CereicbKUi yHiBEpCUTET) Ta
Tpbox KosieakiB (KaTonuipbkuii kosemx iMmeHi BisibmoiaAnopa,
Kosiemx imeHi 17103e(1)a EtBoma, Kosnepx imeni @epenna 'ana). ¥
nux BH3 piBHOGDXHO 3/iHCHIOEThCA NejaroriyHa i Henmegaroriyu-
Ha npodiJibHI Mi/[FTOTOBKHU.

CyyacHa cucrema BULIOI MeJAaroriyHoi OCBiTU B YropljuHi
YCHIIIHO BOPOBaJu/ia TPUCTYIIEHEBY CUCTEMY, LII0 OXOILIIOE 6a30-
BUH Kypc HaBYaHHs y 6aKajiaBpaTi, MaricTpaTypy i JOKTOPaHTYpY.

BakanaBpcbKi porpaMy MpPONOHYIOThb YCi YrOPCBKI KoJe-
J0Ki ¥ yHIBepcUTeTH, MaricTepcbKi - 3/1€6i/1b1I0Tr0 YHiBEepCUTETH,
JOKTOPCHKI — iMlle YHiBepcuTeTH. CTaHZApPTH 1 OL[iHKW HaBYaH-
H4 BignoBigaroTh ECTS: HanpukiHLi HaBYa/JIbHOTO POKY Mifpaxo-
BytoTbcsl ECTS-kpeauTH (3a1iKOBi OMHULi) KOXKHOTO CTYAEHTA.
TakuM YMHOM BHM3HAYa€THCS HOr0 FTOTOBHICTh a60 HETOTOBHICTh
Jl0 Tlepexo/ly Ha HaCTYMHUN Kypc HaB4YaHHA'.

Y BH3 Yropiyynuy, 30KpeMa y neJlaroriyHux, Ha no4atky 1-ro
CEMECTPY CTYJIEeHTU PEECTPYIOThCA y Clelia/ibHIA CUCTeM], 3anu-
CYIOTbCS Ha KYPCH JIEKIIiH, 1[0 € 060B’I3KOBUMU [/ BUBUEHHS
(3as1exHO Bif, creliasbHOCTI), Ta BUOUPAIOTDh AOJATKOBI JUCLIH-

19 Magyarorszag. EMMI rendelet 8 (I. 30.) (2013). A tanari felkészités
kozos kovetelményeirdl és az egyes tanarszakok képzési és kimeneti kovetelmé-
nyeir6l. URL: https://net.jogtarhu/jr/gen/hjegy_doc.cgi?docid=a1300008.emm

197 Balog, Z. (2015). A tanari mesterképzési szak képzési és kimeneti
kovetelményei. URL: http://www.okm.gov.hu
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w1iHy («szabadonvalaszthato» a6o «electives»). TosoBHe - foTpU-
MyBaTHCH HOPMH HaBYa/IbHUX rofguH. KpiM Toro, cTyfeHTaM MOX-
Ha CKJIQ/IaTH iHAUBIyabHi rpadiku ek3aMeHiB mif yac ceciid®®®,

BigMiTHOO prcoro nefaroriyHol OCBiTH YTOPIIMHU € 3a6e3Me-
YeHHS 6yAb-AKUM QaxiBIsM, II0 MAKOTh AUILJIOM 6aKasiaBpa (ropuc-
TH, MEJIMKH), MOXKJIMBOCTI ONIaHYBaHHA nejaroridyHoi npodecii 1%°.
BapTo 3a3HayMTH, 110 B YTOPIIMHI BUUTE/IAM HAJAEThCA IPABO BU-
KJIaaTy B LUKOJII Nics 3406y TTsA cTyIeHs MaricTpa. BUHATOK cTa-
HOBJIATb BUXOBATeJIi, BYNTEJI NOYATKOBUX KJIACIB Ta BYUTEJI], 1110
HaBYalOThb AiTel 3 0CO6JIUBHUMU OTPeOGAMU, BOHU MOXKYThb [104aTH
pO6OTY B LIIKOJI MiC/Isi OTPUMAaHHS CTyNeHs 6akanaBpa®.

BuknananHda i HaBuyaHHs y BH3 3a Bcima cneniasnbHOCTAMU
O0ZJHAKOBO MPOBAaAUTHCA KiJIbKOMAa MOBAaMH — YTOPChKOI0, aHIVIiK-
CbKOI0, HiMeIlbKO0 i GppaHI[y3bKOIO.

JUIJI0M NIpo BUILY OCBITY CTYAEHT OTPUMYE IiC/IS 3aXUCTY
BUINYCKHOI KBaslidikaLifiHOl po6OTH, CK/IaJaHHSA AeP:KaBHOTO eK-
3aMeHy Ta 3a HaABHOCTI CBiZOLTBA NP0 ONaHYBAaHHSA iHO3eMHOI
MOBH Ha piBHi B22%1,

HaByanbHuM nponec B yropcbkux BH3 opranisaniino moxe
OyTH MOOY/J0BaHUN BEepPTHKAJIbHO ab0 rOpU30HTAJIbHO. BepTu-
KaJlbHa MOJIeJib epei6avaE miJ[Ir0OTOBKY BYUTEIB JJisl JOMIKIIb-
HUX HaBYaJIbHUX 3aKJIa/liB, IOYATKOBOI i 3arajbHOI LIKOJIH, HAB-
YaHHS Y JJOKTOPAHTYPi, a TaKOX MiJBULIeHHSs KBasidikayii Buu-
TeJliB Ha Kypcax. [opu3oHTasbHA MOjiesIb — 1ie podeciiiHa migro-

198 JleBpiny, M. (2011a). Oco6auBocTi PpopMyBaHHsA MOTHBalii B Maii-

6yTHix ¢paxiBLiB B YropiuuHi. Yxropos: Mucrenbka JliHis.

199 Bollokné, P., I. Hunyady, G. (2003). A tanitoképzés az integralt fels6okta-
tasban. Uj Pedagbgiai Szemle, 7-8(53), 4—16.

200 Magyarorszag. EMMI rendelet 27 (IX. 16.) (2016). Az emberi eréfor-
rasok minisztere agazatiba tartozé szakképesitések szakmai és vizsgakovet-
elményeirdl. URL: https://net.jogtarhu/jr/gen/hjegy_doc.cgi?docid=A1600027.
EMM&timeshift=fffffff4&txtreferer=00000001.TXT

201 Magyarorszag. Korm. Rendelet 137 (V. 16.) (2008). Az idegennyelv-tu-
dast igazol6 allamilag elismert nyelvvizsgaztatasrol és a kiilf6ldon kiallitott, ide-
gennyelv-tudast igazold nyelvvizsga-bizonyitvanyok Magyarorszagon torténd ho-
nositasarél. URL: https://netjogtarhu/jr/gen/hjegy_doc.cgi?docid=a0800137.kor
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TOBKA MeJIaroriB y MeXax 0JiHOr0 HaBYa/IbHO-KBasTipikaniiHoTO
piBHs1. BepTHKasibHa Mojesb OGYA0BU NpUTaMaHHa yHiBepcH-
TeTaM, TOPU30HTaJNbHA — KoJieKaM2%2,203,

Ha neparoriuni cnenianbHOCTi abiTypieHTH 3apaxoBYOTb-
C 3a HAsBHOCTI aTecTaTa Npo 3aKiHYEHHH cepefHbOl LIKOJIU —
aTecTtaTa 3pijsocTi. ¥ BUnaZKy paxoBoro HaB4aHHS iHO3EMHOIO
MOBOI BCTYIIHUKHU CKJ/IaJal0Th €K3aMeH 3 iH03eMHOI MOBHU.

3a y3sromxeHHAM i3 MinicTepcTBOM JIIOACBKHUX PpeCypciB
YropuwuHu Ta JepxaBHUM iHPopMaLilHUM LleHTPOM BCTYIHHU-
kiB koxxHuM BH3 Bu3Havae npoxigHuil 6a s abiTypieHTiB. Jisa
[bOTO NONepeAHbO 03HAWOMJIIOIOTBCA 3 pe3y/bTaTaMHu eK3aMe-
HiB BCTYIHUKIB, Jlep>X3aMOBJIEHHSIM Ta NOMUTOM Ha Habip cre-
niasbHOCTeH, 1o nponouywoTb BH3 kpainu. ko abiTypieHT He
MPOXOAUTH 32 KOHKYPCOM Ha BUOpAHY HUM creljiasibHicTh, BH3
NPONOHYE HoMY iHIIUHN QaKy/bTeT, NI0O3HAYEHU N HACTYIIHUM Y 3a-
siBi mpo BcTyn g0 BH3. Yepes Heno6ip 6asiB HA 0AATKOBY crelri-
aJIbHICTD abiTYpieHT He Ma€ npaBa HaBYaTUCh y BH32%%,

[li yac BCTyny Ha BYUTEJbChbKi creniaJbHOCTI MallOyTHiH
CTY[leHT CKJaJla€e eKk3aMeH Ha npodeciiiHy npupaaTHicTb. [aTy
NpOBeJleHHs eK3aMeHy Ha npodeciiHy NpUAATHICTb 3aKJaj BU-
cuJia€ abiTypieHTy nicisa nogavi 3asBu Ha BCTyn. Ek3aMeH MoxkHa
CKJIACTH 1 B 3aKJafi, 110 pO3TalIOBAaHUM GJIMXKYe J0 MicIs npo-
»KMBaHH# abiTypieHTa.

J1s1 3106y TTS BUMTENbChbKOI KBaslidikauii abiTypieHT BUGHU-
pae creniajabHICTb, 32 KO0 HABYaHHS MOXKe 6y TU POJOBXKEHE B
MeKaxX MaricTepcbKoi NporpaMu miAroToBKu BYHuTesiB. CTyAeH-
TU-TNIEPIIOKYPCHUKH, fIKi 6epyTh y4acTb y 6a30Bill miAroroBui i
OTIAHOBYIOTh YYUTEJbChbKY Mpodecito, BUGHPAIOTH 32 GaKaHHAM

202 Gombos, N. (2011). A kozép- és a fels6foku tanitoképzés fejlédése
Magyarorszagon - a korabeli tantervek tiikrében. G6doll6: SZIE Gazdasag és Tar-
sadalomtudomanyi Kar Tanarképzo Intézet.

203 JleBpiHn, M. (2011). Oco6suBocTi popMyBaHHS MOTHBALil B MalOyT-
Hix ¢axiBuiB B YropuuHi. Ykropoa: Muctenbka JliHis.

204 Felvi.hu - minden, ami fels6oktatasrél (2015). URL: https://www.fel-
vi.hu/

163



YuuTenb: BuMipu npodeciiHOro cTaHOBIEHHS i MiXKHapoZHOI OCBITH

6a30BUN MOJYJIb /10/JaTKOBOI BUMTEJbCHKOI Clelia/ibHOCTI i BU-
BYAIOTh KypC MCUXO0JIOTO-NeAArorivHuX AUCLHUILIIH. 3ayBaXKUMO,
110 JIMIIEe TaK MOXHa OBOJIOAITU 6a30BUMH 3HAHHSIMU JJIs1 IPO-
JIOBXKeHHsI HaBYaHH# 3a MaricTepcbKOI0 NporpaMolo Ta 3400yTH
Apyry KBasidikario?®.

YuuTeabcbKi HanpsiMu (cneniabHOCTI) MTOEAHYIOTHCS LOBiJIb-
HO. OCHOBHUH 6a30BUM HampsiM, 3a SIKUM CTYZEHT pPO3[04YaB HaB-
YaHHS, 03HAYAIOTh JIITEPOI A, 10AATKOBY CIelia/IbHICTh, BUOPa-
Hy K CrenjaJisalito Lo nepuoi, — giteporo B. bynb-aKy 3arajibHo-
OCBITHIO clleljja/IbHiCTh MOKHa BUGpaTH nif yac Bcryny o BH3 sk
ocHOBHY (A). /lo 3arajibHOOCBITHIX clleliaIbHOCTeH 3a/1i4y0Th: M0-
YaTKOBY OCBiTY, ¢pisosiorito (iHo3eMHi MOBH), yropchbKy ¢isosorito,
MaTeMaTHKYy, iCTOpilo, KOMYHIKalLilo, JIIOJUHY ¥ CyCNJIbCTBO, Nesa-
roriky, 6ioJiorito, ¢pisuky, Ximiro, reorpadito, My3uKy i ciliBy, KiHO- i
MeJliaKy/AbTYpY, Bi3ya/bHY KYJALTYPY Ta KYJbTYpY J0BKi/Is, iHbOp-
MaTHKY, TPUPO/I03HABCTBO, Ppi3yHEe BUXOBAHHS, BaJ€0JIOTi102%,

Jns 3106y TTA BUMTENbChbKOI KBasidikalii cTygeHTH nexaa-
roriyHoro BH3 Ha 1-My Kypci ocTaToOuHO BUGUPAIOTh YYUTEJIb-
cbKy npodecito. BinTak Ha 2-My ceMecTpi 1o 0CHOBHOI 6a30Boi
MiITOTOBKY BUOUPAKOTh SIK Creliasisallilo J0JaTKOBY BUYUTEb-
CbKY creniasbHicTb. [IpoTsarom 3 - 6 ceMecTpiB CKJaJalwTh MO-
ZlyJIb 3arajibHUM 06¢csiroM 50 KpeAuTiB Ta piBHOGI)KHO BUBYAIOTh
KypC [ICUXO0JIOTO-NeJarorivyHux gucuuiiid - 10 kpeauTis. [licas
OTPUMaHHSA JUIJIOMa (GakajaBpa 33 OCHOBHOK CIElia/bHiCTIO
CTY[EHTH HaBYalTbCA 3a IPOrpaMoI0 MaricTepcbKoi NiirOTOBKU
B MeXax CHapeHux crenjaibHocTed A — B. IKio cTyeHTH CBOE-
YAaCHO He BUOPaJIU 10/IaTKOBY BUUTEIbChKY Clellia/IbHICTh, BOHU
MarTb 3MOTy 3pO6GUTH Lie Mic/s 300y TTs BUNTEIbCbKOT KBaii-
Kallii; y IboMy pa3i BOHY BYaTbCs IOAATKOBO Iile /1Ba MiBpiqus2?’.

205 Magyarorszag. EMMI rendelet 8 (I. 30.) (2013). A tanari felkészités
kozos kovetelményeirdl és az egyes tanarszakok képzési és kimeneti kovetelmé-
nyeirdl. URL: https://net.jogtarhu/jr/gen/hjegy_doc.cgi?docid=a1300008.emm

206 Tam camo.

207 Bolldkné, P, I. Hunyady, G. (2003). A tanitoképzés az integralt felsGok-
tatasban. Uj Pedagégiai Szemle, 7-8(53), 4-16.
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Ha nepuwomy pukii HaByaHHs1 y BH3 (6akanaBpat) BUBYa-
I0ThCS IUCIUIIIHY 32 $paxoM, OCHOBHI KypcH 3a BUGopoM npode-
CiiHO-TIejaroriyHoro CnpsAMyBaHHS.

[ligBuiLeHHIO fIKOCTI npodeciiiHol HiAroToBKW Mal6yTHIX
neaaroris, popMyBaHHIO ixHbOI MOTHUBAIlil CIpUsIE BU3SHAYEHHS i
YTOYHEHHS 3MICTY OCHOBHHUX KOMIIETEHTHOCTEH, AIKUMU OBOJIO-
AiBalOTb CTyAeHTU negaroriyHux BH3 Ta ki BUKOHYIOTbH pOJib
LJIbOBUX OPIEHTUPIB NeAaroriyHoi ocBiTu. Ha AyMKy yropcbKkux
Y4Y€HUX, IelaroriyHa ocBiTa KpalHU Ma€ IPYHTYBATUCA Ha HAYKO-
BUX 3/100YTKax MOTUBALlIHHUX TeOPill Ta KOMIIETEHTHICHOTO MiJI-
xozy. Lle 3yMoBJIeHO THUM, 1110 AJ151 PO3BUTKY IpodeciiHUX KoMIie-
TEHTHOCTEM, Ni/|BUIleHHS MeJarorivHoi MaicTepHoCcTi moTpi6HO
dopmyBaTu npodeciiiHy MOTHBAILiI0 Ta 6paTH A0 yBaru MOTUBU
HaBYa/IbHO-NIpodeciiiHoI AisnbHOCTI?®,

OxapakTepusyeMo mnpodeciiiHi KOMIETEHTHOCTI, SKUMH
0BOJIOZiBalOTh BYUTEJII MOYATKOBUX KJIaciB y nejarorivaux BH3
YropumuHu:

- PO3BUTOK OCOOGUCTOCTI y4HS: 34aTHICTb 40 GOpPMYyBaHHSA
iHTe/leKTya/lbHUX, Pi3UUHUX, UYTTEBUX, MOPa/IbHUX i COLlia/IbHUX
sIKoCcTel y4HiB (3 onopoto Ha ixHi iHAUBiyanbHiI noTpe6y, iHTe-
pecy i1 0cO6JIMBOCTI PO3BUTKY), KYJIbTUBYBaHHS 3arajibHOJIO/-
CbKHX, HalliOHAJIbHUX, EBPOINENCbKUH e MOKPAaTUYHHUX | 'yMaHic-
TUYHMX I[iIHHOCTEM;

- PO3BUTOK i GopMyBaHHS YYHIBCbKOrO KOJIEKTUBY: BMiH-
Hsl BUKOPHUCTOBYBATH MOTeHLiajJ KOJIEKTUBY y4HIB Jy1s1 GopMy-
BaHHSA TOJIEPAHTHOCTI y CIPUWHATTI OAUH OLHOI0 K METH I0JIi-
KYJIbTYPHOI'O BUXOBAHHH, ClliBIIpalli;

- IJIaHyBaHHS HaBYaJIbHO-BUXOBHOTO IIPOLIECY: BMIiHHHA
IJIaHYBaTH, aHa/i3yBaTU U OLIHIOBAaTH HaB4YaJIbHO-BUXOBHUH
npoiec 3aBJsKU pedJIeKCHBHOMY MUCJEHHIO;

- MiATOTOBKA y4YHIB 0 HABYaHHA NMPOTATOM XUTTA: 34aT-
HICTb /10 PO3BUTKY KOMIIETEHTHOCTEM Y4HIB, sIKi MIOTPiOHI KOX-
Hil JroauHi (aHani3 iHpopMalii; BUKOHAaHHSI OCHOBHUX PO3yMO-

208 Fejes, J. B, Jozsa, K. A. (2005). A tanulasi motivacio jellegzetességei
hatranyos helyzetii tanul6k korében. Magyar Pedagdgia. — 2005., 2., 185-205.
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BUX oOIlepalilf; ycBiloMJIeHHs NpPOYUTAHOro; BUOIp cTpareriit
HaBYaHHS; pO3B’sI3aHHS NpoO6JieM; iHTerpalis 3HaHb i BMiHb,
HabyTHUX YYHSIMU Y JOUIKIJIbHUH Nepiof, MicAssypoyHUH Yac Ta B
HaBYaJIbHO-BUXOBHOMY Hpolieci mKoJu; ¢opMyBaHHS BMiHb ca-
MOOCBITH i CAMOHABYaHHS);

- opraHisayid Ta ynpasJiiHHA [IPOLLECOM HaBYaHHA: 3/aT-
HICTb 10 opraHisanii pisHux ¢opM HaBYaHHS i YUiHHS, pO3BUTKY
BMiHb Y4HIB Opi€eHTyBaTHCS Y OTOLI iHpopMallii, 3acToCyBaHHSA
HoBiTHIX IKT, cTBOpeHHs1 cHpUATIMBOI HaBYa/bHOI aTMocepy;

- BUKOPHUCTAHHA NPUHWOMIB NeJaroriyHoro OLIiHIOBaHHA:
BMiHHS OLIiHIOBAaTH aKaJeMiyHy YCHILIHICTb y4YHIB Ta 0COBGJIHUBOC-
Ti IXHbOT0 PO3BUTKY, CIPUSIHHS POPMYBaHHIO CAMOOLiHKH y4HIB;

- npodecilina cniBnpaus i koMyHikanis: 34aTHICTb 10 Ha-
JIaroJ>KeHHsl [iJIOBUX B3a€EMHUH 3 YYHSMHU, 6aTbKaMH, KOJIEKTHU-
BOM LIKOJIA Ta FPOMa/ICbKUMU OpraHi3anifamy;

- TOTOBHICTb [0 CaMOOCBITH, NMpodeciiHOro 3poCTaHHS:
CXUJIBHICTB [0 NOCTIMHOrO BUBYEHHS JOCATHEHb HAyKH, Cydac-
HUX TEXHOJIOTIM 1 MeTOoJiB BUKJ/IAJaHHA Ta BUKOPUCTAHHA IX y
HaBYa/IbHO-BUXOBHOMY IPOIlECi, a TAKOXK A0 3/ilicHeHHS npode-
ciiiHoi pediekcii?®®,?1,

[TocranoBoto ypsgy «[lpo kpeguTtHy cucteMy» (2012), 6ys10
BU/iJIEHO BIiCiM HampsIMiB NeJaroriyHUx cCreniaJbHOCTEH: Ty-
MaHiTapHUH, NpUpPOAHUYUM, Gi3UUHOTO BUXOBAHHS, Bi3yasbHOI
KyJIbTYPH, arpapHUH, NpUKIaJHUY, EKOHOMIYHHUH, OXOPOHHU 3/10-
poB’s?'!. Take pi3HOMaHITTS HampsMiB MiJFOTOBKU BYUTEJIIB 3a
creniaJibHOCTSIMU MeJJarorivyHoro Npo¢ii CBiJYUTh PO AUBEP-
cudikauito ii cTpyKTypH.

Jlope4yHo BiZj3HAYUTH, 1110 BU3HAYAJIBbHOK O03HAKOIO OpraHi-
3anii npodeciiiHoOi Mi/IrOTOBKA BYMTEJIB MOYAaTKOBUX KJACiB B

209 Magyarorszag. Torvény CCIV (2011). A nemzeti felsGoktatasrdl. URL:
https://net.jogtarhu/jr/gen/hjegy_doc.cgi?docid=A1100204.TV

210 JleBpinn, M. (2011). Oco6uBocTi popMyBaHHS MOTHUBALii B MalOyT-
Hix ¢axiBLiB B YropujuHi. Ykropoj: Mucrenpka JliHis.

211 Magyarorszag. Korm. Rendelet 1 (I. 20.) (2012). A hallgatéi hitelrend-
szerr6l. URL: https://net.jogtarhu/jr/gen/hjegy_doc.cgi?docid=a1200001.kor
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YropuwuHi € po36yznoBa ii 3aBJsKM IrapMOHINHOMY NOEJHAHHIO
CUCTEMHOI'0, CHHEPTeTUYHOr'0, KOMIIeTEHTHICHOr0, 0COGUCTICHO
OpiEHTOBAHOTIO, IHTErPAaTUBHOTIO, AiAJILHICHOIO, KYJbTYpPOJIOTiy-
HOro i pedJIeKCUBHOTO METO0/IOTIUHHUX MiAX0/1iB.

Hami po3Bifgku /I0BOAATH, 110 iCHYE MIITBHUM 3B’SI30K MiX
edpekTHUBHIiCcTIO cucTeMU mnpodeciiiHOl MiATOTOBKM MalbyTHix
y4dTe/iB NOYAaTKOBUX KJIACIB B YrOpLIMHI Ta NPUHLMUIAMU II
byHKLiOHYBaHHSI.

3a3Ha4uMMoO, L0 OCHOBHI NMPUHLUNM OpraHisawii cucTeMu
npodeciliHoi MiATOTOBKM BUMUTEJIB MOYAaTKOBUX KJAciB B Yrop-
LIHMHI - couia/IbHOI leTepMiHOBAHOCTI, T'yMaHi3My, JeMOKpaTu3a-
L[il, CHCTEMHOCTI, HaCTYMHOCTI, THY4YKOCTi, HellepepBHOCTI.

J1d Haloro AOC/ifXKeHHS CTaHOBUTBb IHTepec 3MICT Ipo-
deciltHOI MiAroTOBKM MallOYTHIX yUUTeNiB IOYaTKOBUX KJACiB B
YropiuHi, ocKiJIbKY caMe BiH € «...s1ApoM npodeciiiHoi migroros-
KU BUYMTeJIsl, PYHJAAMEHTAbHICTh KOr0 MOBMHHA 3a6€31eYUTH
BUIIEPE/PKYBaJIbHY MiITOTOBKY clieliasicta» 12,

Cucrema npodeciiiHol NiAroToBKKM MalbyTHIX BUMTEIB 1O-
YaTKOBUX KJaciB B YropiuuvHi, 3ayBaxxye M. JleBpiHL, OXOIJIIOE
JBi MojeJii: cynpoBifjHy (concurrent), 3a sIKOI 3arajbHOOCBIT-
Hi, paxoBi ¥ npodeciiHo-nefaroriydi AUCHUILIIH 3aCBOKIOTHCS
napasieJibHO, Ta NMOCJiZOBHY (consecutive), 3a siko0 npodeciii-
HO-MeJlaroriyda miaroToBka 3JiHCHIOETbCA MiC/IA BUBYEHHS IIU-
KJIy AUCLUIIIH npodecifiHoro cnpsimyBaHHs. OCTaHHS MOJeb €
JIOMiHYI04010%13,

[linzroToBKa BUMTesiB MOYaTKOBUX KJjaciB y BH3 3xiiicHIo-
€TbCA Ha OCHOBI HaBYa/IbHOI NporpaMu. HaByasibHa nporpamMa
NPUHUMAETHCA CeHAaTOM — opranoM BH3, akuil npuiiMae pinieHHsa
Ta KOHTPOJIIOE IX BAKOHAHHS!*,

212 CaBueHko, 0.4. (2001). YmockoHaseHHs npodecidiHOI MiArOTOBKH
MalOyTHIX y4uTeiB NOYaTKOBUX KJaciB. [loyaTkoBa 1koa, 7, 1.

213 JleBpinn, M. (2011). Oco6suBocTi popMyBaHHS MOTHBALlil B MalOyT-
Hix ¢axiBuiB B YropuuHi. Ykropo: Mucrtenpka JliHis. C.25.

214 Magyarorszag. Torvény CCIV (2011). A nemzeti felsGoktatasrdl. URL:
https://net.jogtarhu/jr/gen/hjegy_doc.cgi?docid=A1100204.TV
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YrHHe 3aKOHOJABCTBO YIOpILUHHY, SIKe peryJioe npodecii-
HO-NeJaroriyHy miiroTOBKYy BYMUTEJIiB, BU3HAYAE 3MICT Iejaro-
riu"oi ocBiTH Ta BUAI/ISE TPU OCHOBHI KOMIIOHEHTH paxoBoI mij-
FOTOBKH, a CaMe: JUCLUIIIHYU [ICUX0JIOTO-1eJarorivHoro LUKIIY;
METOMKH BUKJIQIAaHHSA NPOPiIbHUX JUCIHUIUIIH | TpaKTUKY?'.

Oco6sMBOCTI MOGY/I0BH HAaBYAJIbHO-BUXOBHOTO MPOLECY
BH3 Ta npodeciiiHo-nefaroriyHoi niroroBkyu MabyTHiX yunTe-
JIiB BiZIOYBa€ThCS BiAMOBiAHO /0 mocTaHOBU MiHicTepcTBa Jloa-
cbkux Pecypcis «IIpo cnizibHI BUMOrYA NiArOTOBKM NeAaroris ta
niroToBYi BUMOIr'M NMeBHUX NejaroriyHux ¢akynbreTiB» (2013
p.)- Tak, cniibHUM /I BCiX NMeAarorivyHuX CrelialbHOCTeN Mpo-
deciliHo-IearoriyHU KOMIIOHEHT MA€ CTAHOBUTU LI[OHAWMEH-
e 600 akaeMidHHUX TOAMH?1®,

CTyleHTU NejaroriyHUX CHeniaJbHOCTEH, SIKI HaB4aKTbCS
3a CyNpOBiAHOI MoJeJlo, 34iHCHIOITL PaxoBy Ta npodecii-
HO-NeJlJaroriyHy NiAITOTOBKY OJHOYACHO. 3a JaHol MoJieJli KpeJu-
TH 3a npodeciiHO-NeJarorivHui HaB4YaJbHUNA KOMMOHeHT (40
KpeJUuTiB 32 ceMecTp), BXOAATh /10 3arajbHOl KiJIbKOCTI Kpeau-
TiB, IKa 3aJIEXXUTh Biji TpUBaJIOCTi HAaBYaHHA?.

3anocaigoBHoi Mozesti npodeciliHo-NearoriyHU N HaBYAIb-
HUU KOMIIOHEHT CTaHOBUTH 60 KpeUTIB, 1,0 AKUX A04at0Thcs 10
Kpe/IUTiB 3a HAIMCAHHS AUIJIOMHOI pO6OTH.

Ha BuBYeHHs npodeciliHO-NeAaroriyHoro HaBYaJIbHOIO
KOMIIOHEHTA BiJBOAUTHCSA NPUHAKWMHI ILIICTh CEMECTPIB y CYyNpo-
BiAHIN MozeJii MiAroTOBKY BUMTEJIIB, 3a K01 PpaxoBa i npodeciii-
HO-IleJlaroriyHa niZiroToBKa 3/1iHCHIOTHCS NapaJjieibHO, Ta IpHU-
HallMHi YOTUPU ceMecTpH y nocaifjoBHil Mozeni. Kpim Toro, 6a-
30Ba MeJlaroriuHa ocBiTa YropiiuHu nepe/6avyae 03HAMOMJ/IeHHS
CTYAEHTIB 3 OCHOBAMH UIKIJIbHOCO MEHEXKMEHTY, NOTJNbJIeHe

215 Magyarorszag. EMMI rendelet 8 (I. 30.) (2013). A tanari felkészités
kozos kovetelményeirdl és az egyes tanarszakok képzési és kimeneti kovetelmé-
nyeirdl. URL: https://net.jogtarhu/jr/gen/hjegy_doc.cgi?docid=a1300008.emm

216 Tam camo.

217 JleBpinn, M. (2011). Oco6iuBocTi dopMyBaHHSI MOTHUBALii B MalOyT-
Hix ¢axiBuiB B YropujuHi. Ykropog: Mucrtenpka Jlinis. C.25.
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BUBUYEHHS SIKOTO 3/1iHCHIOETHCS Ha Kypcax MiJiBULeHHs KBasidi-
Kanii BunTesin?!é,

['0/10BHOIO puCOI0 yropcbKoi cucTeMu npodeciiiHol miaro-
TOBKM MaWOyTHIX yYUTeiB NOYaTKOBUX KJIACIiB € MOLIYK paLjio-
HaJIbHUX 3aC06iB MepexoAay BiJi TpaJUIiiHOI OCBITHBLOI MOJTeJi /10
AyaJIbHOI CUCTEMU BUILOI OCBITH, IEPEOCMHUCEHOI Y KOHTEKCTI
BoJsioHcbKoTr0 mpotiecy 2.

Bukiukae iHTepec Mozesb npodeciiHoi MiArOTOBKU Neja-
roriB B YropuuHi micis npueaHaHHA KpaiHU A0 BoJioHCBKOro
npoiecy, siky npomnonye npodecop CerejcbKoro yHiBepCUTETY
b. [lykaHCcbKHA?%.

Ak 3a3Ha4ae b. [lykaHCBKHH CTYZAEeHTH CI0YaTKy BUBYAKOTh
3araJlbHOOCBITHI IpejMeTH Ha piBHI 6akajaBpaTy, a NOTIM opi-
EHTYIOTbCS Ta aJalTYIOThCS BIPOLOBXK MeBHOro nepiogy (110
kpeauTiB). Ilicis 3akiHYeHHS I[bOTO MEPioAy CTYAEHT BUPIilIyeE
YY NPOJOBXXYBAaTHU HOMY HaBYaHHA 3a LIMM HanpsAMOM. BinTak Bu-
BYa€ N0YaTKOBUH npodeciiiHui KoHTeHT (50 KpeAUTIB), a J1uLIe
3roZoM - npodecikHi npeameTn.?*!

lagaemo, mo mMozenb nmpodeciiHol Mi/IrOTOBKU Ie/aroriB
(3a b. [lykaHCbKUM) A€ CTYAEHTOBI 3MOT'y BIEBHUTHCS Y CBOEMY
BUOOPIi Ta BUSHAYUTH CBOE NpodeciiiHe MallOyTHE.

Yropcbka cucteMa npodeciiHoi MiiFTOTOBKY BUUTEJIB IO-
YaTKOBUX KJIACiB Ma€ 3arajioM 4iTKe IpaKTUYHe CIIPAMYBaHHA Ha
MaibyTHIO npodeciiiHo-Nearoriudy AisiJbHICTb, sIKe BUpaka-
€TbCS1 ¥ HaBYaJIbHO-BUXOBHOMY nponeci BH3, (BuBYeHHs KypciB
IICUXO0JIOTO-NeJAarOTiYHOr0 LMKIY, KypCiB METOAUKHU BUKJIaJaH-

218 Jbza, K., Nagy, L., Zsolnai, A. (2001). Lépések egy gyakorlatorientalt
tanarképzés iranyaba. Uj Pedogégiai Szemle, LI, 44-51.

219 Kérelem az anglisztika alapképzési Bachelor szak inditdsara A MAB
2004/6/V1/2. sz. Hatarozata. (2004) URL: http://www.seas3.elte.hu/seas/stud-
ies/programmes/BA/Anglisztika_I-111.pdf

220 Pukanszky, B. (2010): Tanarképzés Bologna utdn - A MAB szerepe
a tanari mesterszakok mindségének fejlesztésében. In: Brezsnyanszky Laszlo
(szerk.): Kutatds és képzés. In honorem Orosz Gabor. Nyiregyhazi F&iskola,
Debrecen, Nyiregyhaza.

221 TaMm camMo.
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H{, WIKIJIbHOI IeAarorivyHol NpakTUKU Ta HalMCAHHAM KYpPCOBUX
i 6akanaBpcbkux pobit). llkinbHA NMeparoriyHa mpakTHKa IO-
YUHAETHCA i3 3arajJbHO-NejaroriyHol npakTuku. Yepes nmiBpoky
CTYAEHTH NPOXOAATH IHAUBIAYa/IbHY NPAKTUKY BUKJIAJaHHA AJI9
y4HiB 6 — 12 pokiB. [licig npoxo/xeHHd NiBpivyHOI IHAMBIAyaJlb-
HOI IPaKTHUKHY, CTY[leHTH CKJIaJalTb TBOPYUU 3BIT — JAIOTh I0O-
Ka30Bi YpOKH, AKI OLIHIOIOTH eKcnepTu. [ ycninHoro sasep-
IIeHHS HaBYaHHA BUNYCKHUKHU CKJIaJal0Th Jlep:KaBHUHN eK3aMeH
Ta 3aXUINAITh OaKaJIaBPChKy PO6OTY 3 BUBYEHHS 0COOJIUBOCTEN
3aCBOEHHS 3HaHb MOJIOJLUIMMHU LIKOJISIpaMHU; 10 po6OTH [0/ a€Th-
Cs1 CaMOCTiHO BUKOHAaHe eMITipU4He J0C/iPKeHHA2%2,

Y po3po6JieHHI HaBYa/IbHOTIO IJIaHy NpodeciiHoi MiAroToB-
KW BYMTEJIB NOYAaTKOBUX KJIACIiB BeJIMKA yBara NpUJIIAETHCA
dopMyBaHHIO B HUX MPOdeCciiHUX KOMIETEHTHOCTEH, HEOOXi -
HUX JJIs1 po6OTH 3 MOJIOAIIMMU IIKoJsspaMu. Cepesl BaXKJIMBUX
3aBJaHb L€l MiAroToBKY BUJiJIEHO 3HaHHA 0COOJIMBOCTEH HaB-
YaHHA | 3aCBOEHHSA HaBYaJIbHOTO MaTepialy y4HAMHU 6 — 12 pokiB
Ta BMiHHSI BUOMpATH BiJiOBiAHI MeToAM BUKIaJaHHs, GopMyBa-
TH NOTPeOU Y4YHIB Y 3aCBOEHHI MaTepiany, ixHboi MoTHBali i 34i-
6HocTel. ['0710BHUM 3aBJaHHAM NpodeciiiHOI NirOTOBKU BYHTe-
JIiB IOYaTKOBUX KJIACiB € TakoK GOPMYBaHHSI B HUX YMiHb CTBO-
pIOBAaTH CHPUAT/IMBI yMOBH JIJI YCIIIIIHOTO 3aCBOEHHA 3HaHb MO-
JIOAIIUMHY 1IKoJAsipaMu. TyT Ha fonoMory MabyTHIM yuyUTensIM
CTa€E TEOPETUKO-NPAKTUYHUHN JJOCBi/, AKMH BOHU HAOYJIU Mij Yac
BUBYEHHS KypciB npodeciiiHo-nejaroriyHoro cupsiMyBaHHs?%.

O3HalioMJ/IeHHS 3i 3MiCTOM i KiHI[€BOIO METOI MiITOTOBKH
BYUTeEJIB [Ji1 MOYAaTKOBUX KJ/ACIB YTOpPIIUMHU CBiJYUTH NpPO IX
CHiB3BYYHICTb 3 peasisiMU XUTTS LIKOJIY, e MalOyTHbOTrO Iie-
Jlarora 03HaloOMJIIOITH 3 MpodeciiHOoI0 AiMCHICTIO, 036POIIOTH

222 Likd, 1. (2011). Tartalmi és szervezeti valtozasok a szakképzésben.
Budapest: Nemzeti Tankonyvkiado.

223 Magyarorszag. TNM rendelet 26 (VIIL. 5.) (2005). Az egyes szakké-
pesitések szakmai és vizsga kovetelményeirdl és a szakmai vizsgaszervezésére
jogosult intézmények jegyzékérdl. URL: https://net.jogtarhu/jr/gen/hjegy_doc.
cgi?docid=A0500026.TNM&celpara=261
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HeOOXiJTHUMU TeOPETUKO-NPAKTUIYHUMU KOMIIETEHTHOCTSIMH, Ta
$OpMyIOTh TAKMM YMHOM NpodeciiHy MOTHBaALO.

YMiHHA i 37i6HOCTI CTYyAEHTIB /10 BUKOHAHHS HayKOBO-/[0-
caiHol po6OTH 3 METOJMKHU BUKJAJAHHA, IKi Y MOJaIbLIOMY
CTaHyTh IM y IPUTOZAi NiJ YaC HAllMCaHHA KyPCOBUX i JUIJIOMHUX
po6iT, popMyIOThCH 3aBASKN HAYKOBUM JOC/iPKEHHAM. Baxiu-
BY poJib y npodeciiiHil niroToBLi BUMTEiB OYaTKOBUX KJIACiB
Bijlirpae noryinbjieHe BUBUYEHHS KYpCiB, sIKi BXOAATD [0 CKJIaAy
MeTOJMKH BUKJIAJaHHA Y pAHHbOMY Bili ¥ MiAHIMAIOTh MCUXOJIO-
riyHi MU TaHHS 3aCBOEHHS 3HAHb y JUTAYOMY Bili®?*.

Ak cBiAYMTH aHai3 HaBYAJbHUX IJIAHIB MeAarorivHux ¢a-
kysbTeTiB BH3 YropmuHu, Auciuiuiiny, ki BUB4alOTh MalbyTHI
BUMTEJI, NOAINAIOTHCS HA 060B’sI3K0Bi, 060B’I3KOBi 32 BUGOPOM
Ta 3a BiJIbHUM BUOGOpOM. CTyZeHTU 060B’SI3KOBO BUBYAIOTLCH
JUCHUIIIHY, sIKi BXOASATH 0 3arajJibHOOCBITHBOTO Ta ¢axoBo-
ro HaBYaJIbHUX KOMIIOHeHTiB. Hapa3i BOHU MarTb MOXJ/IUBICTb
BUOUPATH KYPCH, 1110 BiTHOCATHCA A0 AUdepeHLilioBaHOrO NMpo-
¢dinbHOTO MOAY/I0. BiNbLIICTh AUCUMILIIH, SIKIi BUBYAIOTHCS MPO-
Trom 1-4-ro ceMmecTpiB, € 060B’I3KOBUMHU. JJUCIIUILIIIHY 32 BiJib-
HUM BUOGOPOM CTYAEHTIB MepeBaXHO BUBYAKTbLCA Hicias 3-ro
cemecTpy. lllo6u mposoBKYBaTH HAaBYaHHS, CTY/[EHTH 6araThoX
BH3 Yropuyuu 3/1al0Th MPOMiXKHI eKk3aMeHn?2®,

3ayBaKHMO, 1110 eJIEKTUBHUN KOMIIOHEHT HABYaJIbHOIO IJ1a-
Hy BH3 cnpusie ;oTpuMaHHIO OCHOBHUX AUAAKTUYHUX NPUHIHU-
niB audepenuianii Ta iHaAuBiAyanizanii HaBYaHHA. Y KOMILIEKCI
3 IHIIMMM YMHHUKAMU 1i IPUHLMIOY IO3UTHBHO BIJIMBAOTh HA
edekTUBHiCTb NpodeciiiHOl NiAroTOBKYU Nejaroris.

224 Szakképzés, foglalkoztatas, kompetencia. (2014). Gy6ri Jarmdipari
Korzet Zarékonferencia TAMOP-4.2.2.A-11/1/KONV-2012-0010 Kozosségi szfé-
ra és oktatas Szeptember 25-26.

225 Apor Vilmos Katolikus Féiskola (2015). Tanité BA szak min-
tatanterv. URL : https://www.google.com.ua/url?sa=t&rct=j&q=&es-
rc=s&source=web&cd=1&cad=rja&uact=8&ved=0ahUKEwj_gNmZ5Z-
bXAhVMBcAKHV3FB5IQFggnMAA&url=http%3A%2F%2Fwww.avkf.
hu%?2Fsites%2Fdefault%2Ffiles%2Ftanito_2016-2017_nappali_uj_kodokkal.
xls&usg=A0vVaw3Td4QWOmUFk7UeWloCsOvt
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3a3Br4al nepej, BUBUEHHAM HaBYaJIbHOI JUCLHUIJIIHU CTY-
JleHTIB 03HaHOMJIOIOTH 3 MEeTOI0 1 3MICTOM KypCy; OCHOBHUMH
3aBJaHHSIMH JUCUMIJIIHW; 3HAHHSIMM, BMIHHSAAMU | HaBUYKaMH,
AKUMH BOHU OBOJIOAIBAIOThH MiC/A 3aKiHYE€HHA KypCy; OCHOBHHU-
MU popMaMHU i MeTolaMu HaBYaHHS; MTUTAaHHAMMU JJIsI CAMOCTIiN-
HOTO OIpaL}OBAaHHA; KPUTEPiAMH OLIHIOBAHHA YCHIIIHOCTI Ta
il popmamy; 06OB’AI3KaMU CTYAEHTIB [ HaJALITYBaHHA iX 10
HaBYaJIbHOI JisJIbHOCTI Ta GopMyBaHHS Y HUX npodecifiHOol Mo-
TuBanil. lle gae cTygeHTOBI MOXJ/IUBICTh aBTOHOMHO OYAYyBaTH
NpoLec oNpaloBaHHA HaBYaJIbHOTO MaTepiasly B 3py4HOMY JJId
cebe nopsajKy i TeMmni i 3ajsyyae Horo 0 NmJaHyBaHHS Ta Kepy-
BaHHA CBOEK HaBYaJIbHOKW [JiAJIBHICTIO. YropcbKi BUKJajadi
BUKOPUCTOBYIOTb 3/€0i/1b1I0r0 akTUBHI MeTOJJM HaBYaHHS, Ha-
NpUKJIaJ Npo6IeMHO-OLYKOBI JIeKilHI 1 NpaKTU4Hi 3aHATTS,
AUJAKTU4HI irpyU, MIKpOBUKJ/IAJaHHA, METO/, IPOEKTIB, 'PyNOBY
po6OoTY, TEXHIYHI 3ac06U?%S.

AHani3 HaBYaJIbHUX IIaHIiB negaroriunux BH3 Yropuiyunu
CBIJMUTH PO BAXKJIUBY POJIb KypCiB IICUXOJIOTO-NIeLaroriYyHoro
cnpsiMyBaHH# y npodeciiiHiit nigrorosui ctygenTis. Hanpuknaag,
y PedopmaTopcbkomy yHiBepcuTeTi iMeHi Kaposis Tacnapa 3a-
rajibHa Ie/larorika OxoIlJIFDE BUBYEHHA TaKUX HaBYaJIbHUX KYp-
ciB: icTopis neparoriku (45 HaByY. roguH, 1-i ceMecTp); 3arajibHa
nenarorika ta guaaktuka (30 HaBY. TOAMH, 2-U CeMECTP); Teopis
BuxoBaHHs (30 HaBY. roJiuH, 3-¥ ceMecTp); Teopis HaB4aHHA (30
HaBY. roJiuH, 4-i1 cemecTp); AudepeHuiiiHa neparorika (30 HaBY.
rofiuH, 5-i ceMecTp); npuk/aajHa nejgarorika (30 HaB4Y. rofuH,
7-% cemecTp)??.

Kypc ncuxosiorii nepesb6ayae BUBYEHHSI KOMILJIEKCY TaKHUX
JUCHUILIIH: IK YBeJleHHs B ncuxoJiorito (30 HaBu. roguH, 1-# ce-
MecTp); ncuxoJiorisi ocobuctrocti (30 HaBY. roJiuH, 2-i ceMecTp);

226 Temesi, |. (szerk.). (2011). Az Orszagos képesiitési keretrendszer
kialakitasa Magyarorszagon: Szakértdi dsszefoglalé anyag. Budapest: Oktatasku-
tato és FejlesztGIntézet.

227 Karoli Gaspar Reformatus Egyetem. (2015). Tanit6 BA szak mintatan-
terv. URL : http://www.kre.hu/tfk/images/mintatanterv/tanito_2015_osztol.pdf
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IcUxoJiorist po3BUTKY (30 HaBY. roAuH, 3-i ceMecTp); nejaroriyHa
couiasibHa ncuxoJioris (30 HaBY. rofuH, 4-1 ceMecTp). Yci ncuxoJio-
ro-nejaroriydi AUCLMILIIHUA € 060B’A3KOBUMH /IJ11 BUBYEHHH 228,

Y CerencbKoMy yHiBepCUTETI MOAY/Ib ICUXOJIOTII TpeCcTaB-
JIEHUH TaKUMU AUCHUILIIHAMU: BCTYT A0 ncuxoJiorii (30 HaBY. ro-
IuH, 1- ceMecTp); pPO3BUTOK i eJjaroriyHa rncuxosioris (45 HaBy.
rojuH, 2-it ceMectp; 30 roauH, 3-# ceMecTp); neAaroriyia coti-
asibHa ncuxoJioris (30 HaBY. rojuH, 4-U ceMecTp); MCHUXOJIOTiA
po3/ajiB po3BUTKY ocobuctocTi (30 HaBY. roAuH, 5-i ceMecTp).
Mogayib nefarorikd OXOIJIIOE HU3KYy HaBYaJIbHUX AUCLHUILIIH, a
caMme: TeopeTU4Hi ¥ icTopuuHi ocHOBU nezaroriku (30 HaBY. ro-
AuH, 1-i ceMecTp); 3arasibHy neparoriky (30 HaB4. roauH, 1-é
ceMecTp); Teopito BuxoBaHHA (30 HaBY. roauH, 3-i cemectp; 30
HaB4. roJiuH, 4-i ceMecTp), fudepeHuiliny neparoriky (30 HaBY.
rojivH, 5-ii ceMecTp), npukaagHy negaroriky (30 HaBY. rofuH,
6-11 ceMecTp).

Jlo KypcCiB IICUXO0JIOTO-NIeJaroriYyHoro CnpsAMyBaHHSA TAKOX
HaJslexkaTb MOJYJI, SIK-OT: 1. pO3BUTOK 3/ji6HOCTeN NPU BUBYEHHI
MaTeMaTHUKH, AKWUH MICTUTh TaKi JUCLHUIJIIHU: KPUTHYHE U Kpe-
aTMBHe MUCJIEHHS; JIOTiUHe MUCJeHHs; IPOCTOPOBi ysIBJIEHHS.
Ha ui aucuumnuiinu BiaBoAuThbCcA 10 30 HABY. TOAUH Y 5, 6 1 7-My
ceMecTpax. 2. PO3BUTOK MOBJIEHHS JliTeH, U0 MICTUTh TaKi JUC-
LMIJIIHKA: MOBJIEHHSI TPaBMOBAHUX JiTel; NPaKTUKa PO3BUTKY
MoBJieHHd. 3. [legaroriuda oninka 2%,

Y KartonunbkoMy koselpki iMeHi BinbMoma Anopa ncuxo-
JIOTIYHUM MoJy/b nepeabayae BUBUEHHs] TaKUX KypcCiB: 3arajib-
Ha TcUXoJioris i po3BUTOK ocobuctocTi (30 HaB4. roauH, 1-i
ceMecTp; 45 HaBY. roAUH, 2-U ceMecTp); NeJaroriyia coujajbHa
ncuxoJoris (45 HaByY. roguH, 3-i ceMecTp); ICUX0JI0Tis po3JajiB
p03BUTKY ocobucTocTi (30 HaB4. rofiuH, 4-i ceMecTp); npodeciii-
Ha ncuxoJioria (30 HaBY. roauH, 5-i cemecTp). Moaysib nejarori-

228 Tam camo.

229 Szegedi Tudomanyegyetem. (2014). A képzés programja, a szak tan-
terve (az 6ra-és vizsgaterv tablazatos dsszegzése). URL: http://www.u-szeged.
hu/tanrend?browse=tanszek&tanszekld=413&ciklusld=2014-2015-2#browse
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KU OXOIIIE HU3KY TAaKUX JUCLUILIIH: KOMIIJIEKCHA [eJarorika,
sIKa BUBYAETbCS NpoTAroM 1 i 2-ro cemecTpiB Ta MiCTUTh AUCLHU-
MJIIHU — 0CHOBH Nlefiaroriku (30 HaBY. rOIWH), HIKiJIbHA Me1arori-
Ka (30 HaBY. rO/IMH), XpPUCTUSIHCbKA Nejarorika (30 HaBY. FOAUH);
JuaakTuky (30 HaBY. roguH, 3-U ceMecTp); Teopiss BUXOBAHHA
(30 HaBu. roguH, 4-i ceMecTp); Teopiss HaB4aHHA (30 HaBY. ro-
JIVH, 5-1 ceMecTp); MeTO/0JI0Tis meAarorivHux gocaimkedsb (30
HaBY.l'OJAUH, 5- ceMecTp); ciMeliHa U iHK/IIO3MBHA NeJaroriku
(30 HaByY. roauH, 6-i ceMecTp)?*.

Mo:xHa 3po6UTH BUCHOBOK: MOAYJIb N1eJaroriku BUPI3HAETD-
¢Sl CBO€M0 3MicToBHIcTIO B KaTosmubkomy KoJsie/ki iMeHi Binbmo-
11a Anopa; MoZyJib IICUX0JIOTii MOAIGHUM B yCiX yHiBepcUTeTax, BU-
PI3HAETHCA JIMLIE KIJIBKICTIO KpeAUTIB, AKi BUIIIAIOTBCA Ha HOTO
BUBYeHHs. Hall6inbiua KinbkicTe kpeguTiB (14) BUIINAETBCA Y
CereacbkoMy yHiBepcuTeTi, a HaiiMeH11e (10) B Pe¢opmaTopcbko-
My yHiBepcuTeTi iMeHi Kapousig 'aciapa. Kpim Toro, B CereicbkoMy
YHIBepCUTeTi HadABHI MOAY/I IICUXOJIOTO-NeAaroriYyHoro Crupsamy-
BaHHS Ha IKi ,0AATKOBO BUAIIAETbCSA 20 KpeUTiB.

Jlo KypciB, clipAMOBaHUX Ha BUBYEHHH LIKIJIbHUX IPEeAMETIB
MOYaTKOBOI LIKOJIY, BXOAATH YrOpCbKa MOBa i JiiTepaTypa, MaTe-
MaTHKa, NPUPOAHUYI HAYKH, MY3HUKa, BidyaJibHa KyJbTypa, OC-
HOBM TeXxHiKH i pisuyHa Ky/JbTypa, a TAKOXK MeTOAUKa iX BUKJIA-
JlaHHS Y MOYaTKOBIM 1KoJi. Jlo 3aBlaHb BUKJ/aAa4yiB HaJE€XUTh
3[IMCHIOBAaTH TEOPETHUYHY | MPAaKTU4YHY HiJrOTOBKY CTYJAEHTIB,
030pOoIOBaTH IX METOJUYHUMU HaBUYKAMU TPaHC/AL{l 3HaHb y4-
HAM II0YaTKOBHUX KJIACIB.

[IpodisbHUMU B YropiUHi BBAXKAIOTHCA Ti AUCHUILIIHY, AKi
BYMTEJIb MOYATKOBUX KJaciB MO)Ke BUKJIaAaTH B 1-6-x Kacax 231,

230 Apor Vilmos Katolikus Féiskola. (2015c). Tanit6 BA szak min-
tatanterv. URL: https://www.google.com.ua/url?sa=t&rct=j&q=&es-
rc=s&source=web&cd=1&cad=rja&uact=8&ved=0ahUKEwj_gNmZ5Z-
bXAhVMBcAKHV3FB5IQFggnMAA&url=http%3A%2F%2Fwww.avkf.
hu%?2Fsites%2Fdefault%2Ffiles%2Ftanito_2016-2017_nappali_uj_kodokkal.
xls&usg=A0vVaw3Td4QWOmUFk7UeWloCsOvt

231 Falus, I. (2004): A pedagbégussa valas folyamata. Educatio, 13. 3.,
359-374.
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[Ipumipowm, y CereficbKOMy yHIBEPCUTETI 10 HUX HaJIeXKaThb aHIJIIN-
CbKa MOBa, My3MKa, yrOpCbKa MOBa i JliTepaTypa, MaTeMaTHKa,
Npuposo3HAaBCTBO i disnuHe BuxoBaHHS. HaBuasbHi Kypcu 3a
BUOOPOM CTY/IEHTH BOUPAIOTh BiJIMOBIZHO [0 CBOiX iHTepeciB Ta
crnenjanizauii. Y CereficbKoMy yHiBepCUTETI BeJIMKUM BUBIp KypcCiB
3a BiJIbHUM BHGOPOM CTyZieHT (92 KpeJJUTH), 3 IKUX CTYZeHT Mae
BUKOHATH 14, TO6TO YOTHUPHU — CiM AUCIUIUIIH (3aJI€3KHO BiJl Bap-
TOCTi B KpeAuTax Tiel uu iHwmoi guciumiainy). llikaBumu Ham B6a-
YaKTbCS TaKi JUCLUIIIHUA: OOCAIIKEHHS JUTAYO0I JIOTIKM 3aBASIKU
YCHOMY Ta NMCbMOBOMY TecTyBaHHIO (30 HaB4. roAUH, 3-i ceMecTp
- TpU KpeJuTH); opraHisalisi HaBYaJbHUX €KCKYpCiil Ta mporyJisi-
HOK (30 HaB4. roauH, 4-i ceMecTp - TpU KpeJWUTH); MOBa i MeJjia
(30 HaBu. roguH, 6-i ceMecTp — TPU KpeAUTH); HNiATOTOBKA MIpe-
3eHTauii (30 roauH, 6-ii ceMecTp - TPU KpeAUTH); «SIk HanucaTu
JUIJIOMHY po60Ty?» (15 HaBY. roiuH, 7-U ceMecTp - iBa KPeJAUTH)
Y iH. 3ayBaXKUMO, 110 i JUCLHUILIIHUA CIPSIMOBaHI Ha PO3BUTOK VY
CTY[IeHTiB HAaBU4YOK HAayKOBOI'0 JOCJi/PKeHHs Ta ONAaHyBaHHA Me-
AiarpaMOTHOCTI, a TaKO>X Ha MiArOTOBKY iX J0 BUKOHaHHS HayKoO-
BO-I0CJIiIHOI Ta Me/[ia0CBITHBLOI AisJIbHOCTI B LIIKOJIi.

Ha namy fyMKy, eJeKTUBHUHN 3MicT npodeciiiHoi nigroros-
KM MejaroriB Aae 3mory ¢opmyBaTH iHTepec CTyLeHTIiB [0 Ha-
BUYa/IbHO-NIpodeciiHOl JisJIbHOCTI Yepe3 JOTPUMaHHS OCHOBHUX
JAUJAKTUYHUX NPUHLOUIIB audepenHuianii Ta iHauBigyanizanii
HaBYaHHS.

BaxxsiuBo0 ckJaioBoro npodecifiHoi nmiroTOBKU ManbyT-
HiX YYUTEJiB MOYAaTKOBUX KJIACiB € HAyKOBO-JI0CIi/IHA po6OoTa, y
npoueci AKol BOHU 0BOJIOZiBAOTh BMiHHAMY aHaJli3yBaTU HayKo-
BO-MEeTOJUYHY JIiTEPATypy Ta 3aCTOCOBYBATH 3HAaHHA y npode-
CiMHIN nmegarorivyHiil aisabHocTi. Hanpukaag, y Katonugbkomy
KoJiemki iMeHi BinbmomaAnopa noctidHo opraHisytotbca [lega-
roriudi MalcTrepHi, BOpK-110mM, ceMiHapy, KoHpepeH1ii i kpyrJii
cronn?*; y CereIcbKOMY yHiBepCHUTETI Jil0Thb: KYJIbTYpPOJIOTi4HE
610p0, CIOPTUBHUM LIEHTP, YHiBepCUTETChKUIN 60TaHIYHUH caf,

232 Apor Vilmos Katolikus Féiskola. (2016). Tehetségpont. URL: http://
avkfhu/tehetsegpont
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obcepBaTopis, focaigHULBKUN Ta iHpopMaLiiHUNI LeHTp iMeHi
AtTinu Hoxeda?®3; y PebopmaTopchkoMy yHiBepcuTeTi imeni Ka-
poJida 'acniapa npaloTh T'YPTKY, Y AKUX BUBYAETbCA Nearorika
JlpaMH, AiI0Th BOPK-IIONHU Ta LIEHTP OCBITHIX TexHoJIOTiH 234,
3aKJ/II0YHUM KOMIIOHEHT L€ JIep>KaBHUM KOMILJIEKCHUU eK3a-
MeH, OL[iHKa 3a SKUU BUCTABJIAETbCA 3 ypaxyBaHHAM TPbOX KOM-
MOHEHTIB — YCHOI'0 eK3aMeHy, 6aka/laBpCbkoi po6OTH i HIKiJIbHOI
[eJarorivHoi NpakTUKU. JIJig JONYyCKy A0 3aKJHYHOI0 KOMILIEK-
CHOTO €K3aMeHY CTYZAEeHT IIOBUHEH YCIIIIHO CKJACTH €K3aMeHU
1 3aJ1iKy, 3aNJIaHOBaHi HaBYaJbHUM IlJIaHOM. EK3aMeH npuiMae
KOMicif Mmif roJIOByBaHHAM BiJlOMOT0 HayKOBIA 3 iHoro BH3 ta
NpUHaNMHI TpbOX BUKJIaZa4iB BH3, y AKOMy HaBYa€TbCA CTYIEHT.
3rigHo 3 nosoxeHHAM «[Ipo mopsaoK NpoBeZleHHs eK3aMeHIB y
Pedopmarcokomy yHiBepcuTeTi Kaposi 'acnapa Ha ¢akynbreTi
MNiATOTOBKA BYUTEJIIB MOYATKOBUX KJIACIB» CTYAEHTaM MalTb
JIOBECTH, 1[0 BOHU BOJIOAIIOTh HEOOXiIHUMU NpodeciiiHo-ne1a-
FOriYHUMHU KOMIIETEHTHOCTAMU Ta BMIIOTh 3aCTOCOBYBATH IX Y
HaBYaJIbHO-BUXOBHOMY NpOLeCi 104aTKOBOI LIKOJIU.

Ha ycHOMy ek3aMeHi CTyZeHT BIiAIOBiJae Ha 3alUTaHHA,
sIKi 3a3HAYal0ThCA B eKk3aMeHaljiiiHoMy 6ineTi. TemaTuka 1ux 3a-
NUTaHb Nepejbadyae nepeBipKy 3HaHb 1) 3 AUCLUILIIH ICUX0JI0-
ro-nejaroriyHoro HukJay Ta 2) 3 ¢paxoBux i npodiJbHUX AUCLHU-
ILJIiH.

Temu 6akasaBpCbKUX POOIT, MOroJKeHHi 3 HAYKOBUMH Ke-
piBHUKaMHU, kadeZpy OTOJIOMIYIOTh 3a3/aJieriib. BogHo4yac BOHU
BiINOBiZjal0Th 32 BUKOHAHHSA LIMX po6IT. B 0CHOBY mepeBakHOI
6isbLocTi 6aKkasaBpCbKUX POOIT MOKJIAJal0ThCs JaHi eMnipyy-
HUX JOCJIIPKeHb, BAKOHAHUX CTYJEeHTaMHU IiJi Yac MPOXOJpKeHHH
neparoriynol npakTuku y BH3. Hanpukaaz: «[lonoxxenHd 3aranb-
HOOCBITHIX 3aK/a/iB 3 OISy HA 3MiHM TeXHIYHOTO 06CIYrOBY-
BaHHs» — HaykoBU kepiBHUK K. Xoy3sep (Zs. Hauser); «Moxxiu-

233 Hallgatéi élet a Szegedi Tudomanyegyetemen. (2016). URL: http://
www.u-szeged.hu/egyetemi-elet/hallgatoi-elet/hallgatoi-elet-szegedi

234 Karoli Gaspar Reformatus Egyetem. (2017b). Tehetséggondozas. URL :
http://kre.hu/tfk/index.php/2015-12-05-11-11-50/tehetseggondozas-2.html
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BOCTi BUKOPUCTAHHS IUPPOBUX JIOAATKIB JJis1 BUKJIA/[aHHSA CIIiBY
Ta My3W4YHOI OCBITH B IOYATKOBIM LIKOJIi» — HAYKOBUH KePIBHUK
1. A. Xoprito (P. A.Hargita) i inmi 6akanaBpcbki po60TH, BUKO-
HaHiy 2016/17 naBu. poui ctyseHTamMu PedpopMaTopcbKoro yHi-
BepcuteTy imeHi Kaposis lacnapa?®®.

Illo6 oniHUTH GaKasaBpCbKy pob6OTY, 6epyTh J10 yBaru ii oc-
HOBHUM 3MicT (50%), npaBubHicTb opopmieHHs (25%), MOBHY
rpaMoTHicTb (25%) Ta ycHU# 3axuUcT nepef koMicieto. [lepen 3a-
XUCTOM CBO€EI pOGOTU CTYZAEHTH 03HAHOMJIIOIOTHCS i3 3ayBaKeH-
HSIMU pelLieH3eHTa?*.

OT>xe, 03HAHOMHUBLIKCH i3 3MicTOM npodeciiiHol MiIrOTOBKU
BYMTEJIIB N0YAaTKOBUX KJIACiB B YrOpLUHI, JOXOAUMO BHUCHOBKY,
1110 BOHA CIpPSIMOBAaHa Ha IXHIO MPAaKTUYHY JisJIbHICTb, CAMOCTIH-
Hy po60Ty, pO3BUTOK NpodeciiHOi KOMIIETEHTHOCTi, Ma€ HayKo-
BO-JIOCJIIIHULIBKAH XapaKTep, BUPI3HAETbCA BapiaTUBHICTIO Ha-
BYaJIbHUX NIPOrpaM i THYYKiCTHO HaBYaJIbHOTO MIPOLECY.

Xo4yeTbCcAa 3BEpPHYTH yBary Ha OpraHis3alilo HayKOBO-[0-
cnigHol po6oTH MalbyTHIX yuuTes B NoyaTKOBUX KJaciB y BH3
YropuwuHu. Tak, y KOXKHOMY HaBYaJIbHOMY 3akJiaJi QyHKLioOHY-
I0Tb CTYAEHTCbKUU cepBiCHUH LieHTp, 6i6J1ioTeKa, CHOPTUBHUI
KJIy0, 00’€IHAHHS, siKe BiJIMOBi/Ia€ 3a opraHizailiito TpeHiHroBol i
NPOEKTHOI AiANBHOCTI, Ta UeHTp HazaHHA IT-nocayr. Kpim Toro,
B KO’)XHOMY YHIBEpCUTETI U KoJle[Ki AiI0Th TPaHTOBI IPOrpaMH.

CtaHoBUTL iHTepec pocBif CerefcbKOro YHIBEpPCUTETY,
OCKIJIbKU TYT y>ke noHa/, 10 pokiB npautoe JocaigHuubko-iHpop-
MaliiHui enTp imeni ArTinu Hoxeda. CTyseHTH yHiBepCUTeTY
npoBoATh y LleHTpi HaykoBi koHepeHLii, Kpyrii cTosy, a Ta-
KOX JOC/IIJPKeHHS y PI3HUX rajly3sx - leJaroriki, OXOpoH! Npu-
poAu, AOTPUMaHHS 3[J0pOBOro cnocoby »xuTTs. CaMme TyT QyHK-
L[iIOHYIOTb CTYZ€HTCbKHUU CEPBICHUM LIEHTP, e MOKHA OTPUMATH
HeoOXiZHy momoMory, Ta 6i6/1i0oTeka, IKka Ha/lidyye MOHAA 2 MJIH.

235 Karoli Gaspar Reforméitus Egyetem. (2017a). Szakdolgozati témak
2017.URL: http://kre.hu/ttk/images/TO/PI_szakdolgozati_temak _20170215.pdf

236 JleBpiHL, M. (2011). Oco6suBocTi opMyBaHHS MOTHBALii B MalOyT-
Hix ¢axiBLiB B YropuiuHi. Ykropog: Mucrenpka JliHis.
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KOTI}M pi3HOMaHITHOI JiTepaTypH — NeJaroriyHoi, HayKoBoi, CH-
X0JIOTiYHO1, HOpMaTHUBHO-TPaBOBOI TOM[0%%,

B Vropuwusi cTyfeHTH [0J1y4al0ThCd 4O LOCHAILHULIBKOI Aji-
AJIbHOCTI CBOro HaBYaJIbHOTrO 3akJjajy. Hanpukiaz, B YHiBep-
cuteTi iMeHi ETBema Jlopanaa ¢yHkuionye 33 mporpaMu Jo-
cliKeHHs, SIKi cpsIMOBaHi Ha JONOMOTY JAiTM 3 0COGJUBUMH
noTpe6aMu, pO3BUTOK IPOrpaMHOTO 3a6e3neyeHHs Ta aKTUBHUX
MeTO/liB HaBYaHHs, BUPillleHHS MUTaHb BUXOBaHHA Tomo?%%, Ka-
TOJIMLBKHY YHiBepcuTeT iMeHi [leTepa [la3mans 3AiMicHIOE TOHA,
29 nocnikeHb y pidHOMaHITHUX cdepax — peJirii, mcuxosorii,
ocBiTi. 30KpeMa, OCBITHI AOC/I/I>KEHHS CIPSIMOBaHI Ha BUBYEHHS
icTopii ocBiTH, niTepaTypH, MOBH i Meaia®®.

3’sicoBaHo, 1110 B Mpolieci npodeciiiHol Mi[rOTOBKU BUUTEJIB
M0YaTKOBUX KJIACIB IIUPOKO BUKOPUCTOBYIOTHCA TPAAULIIMHI U iH-
HoOBaliiHi dopMu Ta MeToAU HaB4yaHHHA. [IpoTe crnocTepiraeTbes
TEeH/JIeHIlid 10 nepexoay BiJ, GppoHTaIbHOI i rpynoBoi opranizarii
HaBYaJIbHOI AiAJIbHOCTI O iHAUBIAYaJbHO-TPYIIOBOI i3 BUKOPUC-
TaHHSAM iHHOBauUiiiHUX $opM HaBuaHHA (pelyLiifioBaHi Jiekii, xo-
Jli3M-Jiekii, cnaua-nekiii, cemiHapu-pesoMe, pedJieKCUBHI ceMmi-
HapH, TPEHIHIH) Ta Cy4acHUX MeTO/iB HaBYaHHs (MeTo/, IPOEKTiB,
Kelc-MeTo/l, MO eJII0BaHHs MeJaroriyHol cuTyaril, MiKpoOBUKJIa-
JlaHH#, nopTdoJio, Biseosanuc, poJiboBi i Li0Bi irpu Towo).

[pyHTOBHA TeOpeTHYHA i MPaKTHUYHA MirOTOBKA Ma 6y THIX
Y4YUTeJIIB rapaHTY€ETbCA 3aBJAKW BUKOPHUCTAHHIO iIHHOBAL[iIMHUX
TEXHOJIOTI HaBYaHHA — IHTEPAKTUBHUX, IPOEKTHUX, KOHTEKCT-
HUX, OCOOUCTICHO OpiEHTOBAHMX, AOCHIHO-OPiEHTOBAHUX, iH-
dopmaniiiHO-KOMYHIKaI[iIHHUX, MYJIBTUME/[IHHUX TOIIIO.

237 Klebelsberg Konyvtar (2016). URL: http://www.u-szeged.hu/tik /kle-
belsberg-konyvtar/klebelsberg-konyvtar

238 ELTE Kutatasi Infrastruktira Adatbazisa (2016). URL: http://kutinf.
pik.elte.hu/index.php?title=Kutat%C3%A1si-eszk%C3%B6z%C3%B6k-egy-
s%C3%A9genk%C3%A9nt

239 Kutatasok Pazmany Péter Katolikus Egyetem (2015). Kiemelt felsGok-
tatasi intézmény Bolcsészet- és Tarsadalomtudomanyi Kar. URL: https://btk.
ppke.hu/tudomanyos-kozelet/kutatasok
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Y HamoMy AocaimkeHHi 3'1COBaHO, 110 MeJjaroriyHa mnpak-
THUKa MaWOyTHIX y4uTesiB MOYaTKOBUX KJaciB B YropujuHi €
000B’SI3KOBMM Ta BaXK/IMBUM KOMIIOHEHTOM iXHbO1 paxoBoi mij-
FOTOBKHU Ta PeryareTbCA NOCTaHOBOW MiHicTepcTBa JIIOACBKUX
PecypciB «Ilpo cmizibHi BUMOTry niArOTOBKMU NejaroriB Ta niaro-
TOBYi BUMOT'M NIEBHUX NeJarorivHux ¢pakynbreTiB» (2013 p.)**.

Yropceki foCHifHUKY PO3I/IAAAITDL NeJaroriyHy NpakTUKY
MalOyTHIX YyYUTeJNIB SIK «KJIYOBUN ejieMeHT YCHillHOi mifro-
TOBKM»**, 3aci6 akTHBi3anil npodeciiiHOro caMopo3BUTKY**, Me-
TOJ] MOTUBAIT 23, YUHHUK PO3BUTKY KpeaTUBHUX 3/[i0HOCTEH?*,
aKIleHTyallisl yBaru Ha poJii MEHTOpiB*.

Cepes OoCHOBHUX BHU/JIB i $OpM MNeAaroriyHoi MpaKTUKU
BUOKPEMJIIOIOTH>*¢:

- MNPaKTUKY B MeXKax NeAaroriyHoil i ncuxoJoriyHoi mijgro-
TOBKHY, 1[0 MAa€ Ha MeTi 03HAMOMHUTH 3i cienudikolo Meaaroriv-
HOi po60TH, PO3BUHYTH 3arajbHi neaaroriuHi 3/[i6HOCTi CTyAeH-
Ta, cpOpMyBaTH HaBUYKH BUKOPUCTAHHS MeToJiB npodeciiiHoi
pob6oTu (mpaus 3 AiTbMH, CaMOIi3HAHHS, YIPaBJdiHHA KOHQJIK-
TaMHu). Y XOAi NPakKTUKH CTYAEHT BiJBifye Ta aHaJi3ye YpOKH,
opraHisye i IpoBOIUTh MiKpOHABYAHHS 06GCAT IKOTO CTAHOBUTh
moHaliMeH1le 30 HaBY. TOJMH;

240 Magyarorszag. EMMI rendelet 8 (I. 30.) (2013). A tanari felkészités
kozos kdvetelményeirdl és az egyes tanarszakok képzési és kimeneti kévetelmé-
nyeir6l. URL: https://net.jogtarhu/jr/gen/hjegy_doc.cgi?docid=a1300008.emm

21 Mészaros, I. (1999). The Thousand-Year History of Schools in Hungary.
Budapest: Nemzeti Tankonyvkiado.

242 Karpati, A. (2013) Tanarképzés, tovabbképzés. URL: http://www.
econ.core.hu/file/download/zk/zoldkonyv_oktatas_08.pdf

243 Falus, I. (2006). A tanari tevékenység és a pedagdgusképzés Gj utjai.
Budapest.

244 Mészaros, L. (1999). The Thousand-Year History of Schools in Hungary.
Budapest: Nemzeti Tankényvkiadé.

245 Bartha, J., Csontos, Z., Koi, B. (2015). Kézikényv tanitémentorok
szamara. Debrecen: Debreceni Egyetem.

246 Bikics, G. (2009). A tanitasi gyakorlat modelljei a nyelvtanarképzés-
ben. Iskolakultira - kdnyvek, Nyelvpedagégia, 12, 155-158.
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- IpyNnoBYy NPAKTHKY, fIKa NPOBOAUTHLCA ¥ Mexax (paxoBoi
MiACOTOBKU MiJi KepiBHULTBOM BHUKJaJadya-MeTonucra. Taka
MpaKTHUKA [0EAHYE B CO6I CIOCTEPEKYBANbHY IPAKTUKY 06CATOM
60 HaBY. TO/IUH i3 KOXKHOI crelniaJibHOCTI 1 06rOBOpEeHHS Ta CaMo-
CTiliHe MpoBeJleHH LoHalMeH1e 15 ypokiB;

- IHAUBiAya/JlbHYy NPaKTUKY, Ky OpraHi30BYyIOTb B OCTaH-
HbOMY ceMecCTpi miJi KepiBHULTBOM Y4YUTEJIA 3araJlbHOOCBITHLO-
ro 3aKJaZly, BUNTeJsl 3aKJaZy OCBITH Aopocaux i MeToaucta BH3.
[IpakTUKy IPOXOAATH TIJILKU Ti CTYAEHTH, AKi BUKOHAJ/IU BCi BUMO-
M HaBYaJIbHOTO IJIaHY MiJATOTOBKU BYUTEJIIB NOYATKOBUX KJIACIB
(okpim kBasnidikaniiiHOI po60TH), a TaKOXK OTpPUMaIM HeoOXif-
HY KIJIBKICTb KpeJWTiB. AHa/i30BaHUH BU/J[ NPAKTHUKU BKJIOYAE
CIIOCTepeXKeHHs], IPOBeJIeHHS LWOTHXKHSA ABOX — II'ITHU yPOKiB (He
6isbite 10 ypoKiB OTHXKHS ), BAKOHAHHS 1103ayPOYHUX WIKIJIBHUX
3aB/laHb, IPOXO/XKEHHsI ceMiHapy (CyNnpoBO/Kye HaBYaHH:A), 36ip
BimomocTel i mpodeciiiHoi okyMeHTarlil 3 HAGYTOro OCBiAY.

3 ypaxyBaHHSIM CeMiHapCbKUX, IPAKTUYHHUX, 1ab0paTOPHUX
3aHATH | MeJaroriyHoi NpakTUKUA MiHIMaJIbHa 4YacTKa KpeJUTiB
MPaKTUYHOI MiATOTOBKYU CTAHOBUTH 65 - 70%.

Ax cBifYUTHL aHa/i3 HaBYaJIbHUX I[IJIaHIB Ta HOPMAaTUB-
HO-NIPaBOBHUX JOKyMeHTiB Yropimuuu, BH3 aBToHOMHO yxBaJto-
I0Tb pilleHHs (Y MeXax IPaBOBUX PO3MOpPsiKeHb) [P0 OpraHisa-
11i}0 HaB4Ya/IbHO-BUXOBHOTO MPOLiecy, HaBYaJIbHUX MJIaHiB, GopM i
METO/[iB HaBYaHH?47,248 249,

OpraHiyHOO CKJIaI0BO0 NPAKTUYHOI MiFOTOBKU MalbyTHIX
Y4YUTeJIiB NI0OYaTKOBUX KJIACIB B yHIBEpPCUTETAX YU KoJIe[»)KaxX Yrop-
LWHU € IPOXOJPKEHHA MeJaroriyHol MPaKTHUKH, AKa MICTUTb TpHU
CKJIaZl0BI — 3arajibHy, clieliaJIbHy ¥ IHAMBIyaJbHy NPAKTHKHU.

247 A Debreceni Egyetem képzési programja (2008). URL: http://www.
ieas.unideb.hu/admin/file_577.pdf

248 Karoli Gaspar Reformatus Egyetem. (2015). Tanit6 BA szak mintatan-
terv. URL : http://www.kre.hu/tfk/images/mintatanterv/tanito_2015_osztol.pdf

249 Magyarorszag. EMMI rendelet 8 (I. 30.) (2013). A tanari felkészités
kozos kovetelményeirdl és az egyes tanarszakok képzési és kimeneti kovetelmé-
nyeir6l. URL: https://net.jogtarhu/jr/gen/hjegy_doc.cgi?docid=a1300008.emm
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Ak HacTaBHUK y4UTEJIIB MOYATKOBUX KJIACIB, MEHTOP Ma€
JUIJIOM Y4YUTess1 MOYaTKOBOI LIKOJIM, M'ATUPIiYHMN Nejaroriy-
HUU CTaX, CBiIOLTBO MPO CKJI3JAaHHS eK3aMeHy 3 MiJITOTOBKHU
MEHTOpI Ta yroy 3 HaBYaJbHUM 3aKJ/1aZ0M IPO BUKOHAHHA CBOIX
060B’s13KiB 2*°.

CTymeHTH NPOXOAATH NeJaroriyHy NpakTUKY MiJ HAVIAL0M
MeHTOpiB y 6a30BUX IIKOJIaX Ta HaBYaJIbHUX 3aKJiaJlaXx pisHOro
TUIY, 3 AKUMHU GYJIO YKJIaIeHO JOTOBip?°L,

3aBepiIaJiIbHUM eTan HaBYaHHS, TOOTO IIKiJIbHA MPAKTHKA,
3/1ICHIOETBCS B OCTAHHBOMY CeMeCTpi Mmic/is YCHIiIIHOro CKJa-
JlaHHS Jpyroro KOMIOHEHTa — METOAMKH BUKJIaJaHHs Npodib-
HOI AUCLUILIIHU.

[lig, yac npoxo[pKeHHA NeAaroriyHol NPakKTHUKU CTYAEHT
BeJle KypHaJl CIIOCTepexeHb i 6epe y4acTb Y HaB4a/IbHO-BUXO0B-
HoMy npoueci mkosd. OcrtaHHs ¢asa nejarorivHoi NpakTUKH
NPOXOAUTH IiJi HarisgAoM ii KepiBHUKIB. BoHa nmepej6ayae npo-
XO[PKeHHs IHAUBiAyanbHOI NpakTUKKA npoTAroM 10 TxHIB Ta
OTPUMaHHS KOHCY/bTallik BUKJazadiB BH3.

[Ipodecilina niAroToBka MalbyTHIX y4UTesiB MOYaTKOBUX
KJIaCiB B YTOpIIMHI 30cepe/»)keHa Ha PO3BUTKOBI y CTYAEHTIB Ta-
KHUX siKocTel i puc, ik npodecioHaniaM, TBopUicTb, pedJieKcis,
KpPeaTUBHICTb, CAMOCTIHHICTb, He3aJIeXKHICTh, TEPNUMICTb, BiJ-
KPUTICTb, KOMYHIKaTUBHICTb.

['os10BHOIO $OPMOIO NiATOTOBKU MalOyTHIX yyHUTeJIiB HOYaT-
KOBHUX KJIaCiB B YTOpLIUHI CTasa Mepexxa BITYU3HAHUX KOJIeKiB
Ta YHiBEpCUTETIB.

BusHaua/ibHOIO 03HAKOW0 opraxizauii mpodeciiHoil miaro-
TOBKU BYUTEJIIB NOYATKOBUX KJIACiB y KOJIe[X)Kax Ta yHIBepCUTe-
TaxX YropliUHU € po36yAoBa ii Ha OCHOBI rapMOHiiHOI'0 NOEAHAH-
Hfl CHUCTEMHOI'0, CUHEpPreTUYHOro, KOMIEeTeHTHICHOro, 0co6u-
CTiCHO OpiEHTOBAHOrO, iHTErPATUBHOTO, AiAJbHICHOIO, KY/bTY-
poJioridyHoro i pepJieKCUBHOTO MeTO/0JIOTIYHUX MiZXOAiB.

250 Bartha, J., Csontos, Z., Koi, B. (2015). Kézikonyv tanitémentorok sza-
mara. Debrecen: Debreceni Egyetem.
251 TaM caMo.
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Jo npuHuMniB opraxisauii i GyHKLiOHYBaHHS CUCTEMH IPO-
decifiHOl MiATOTOBKY BYMTEJIB MOYATKOBUX KJAaCiB B YropuuHi
HaJlexKaThb CoLlia/IbHa AeTepMiHOBaHICTh, F'YMaHi3M, BUllepeKy-
BaJ/IbHICTb, MOAYJ/IbHICTBD, IeMOKpaTH3allid, CACTEMHICTh, HACTYII-
HICTb, THYYKICTb, HEIIEPEpPBHICTh.

B YropmuHi HaByansHuM npouec y BH3 opranisaniiiHo mo-
Oy/l0BaHUH BepTUKaJIbHO ab0 TOPpU30HTaANbHO. BepTUkaibHa Mo-
Jlesb iepe/i6avace MiAr0TOBKY B YHiBepcUTETaX yYUTeiB A5 J10-
LIKIJIbHUX HaBYaJbHUX 3aKJ1a/[iB, IOYAaTKOBOI i 3araJibHOI IIKOJIH,
HaBYaHHS Y JOKTOPAHTYpi Ta mifgBUILeHHs KBaJjidikauil BunTe-
JIiB Ha Kypcax. [oprusoHTa/sbHa MoAesb — 1ie npodecifia migro-
TOBKa earoriB y KoJleJ»Kax, 1110 MaloTh OJWH HaB4Ya/JIbHO-KBaJIi-
bikauiiHui piBeHb.

Oco6/IMBICTIO Cy4acHOI OCBITHBOI CUCTEMU YTOPIIUHU € TE,
110, no-nepiue, y Bcix BH3 Yropmyny, 30kpemMa B nefaroriyHux,
CTyJleHTH caMi BUOHpAOTh AUCLUILIIHU B paMKax HaBYyaJlbHOI
nporpamy; mno-Apyre, 6yab-ski ¢gaxiBli MalOTb 3MOry OllaHyBa-
TH Ha 6a3i gunsioMa 6akasaBpa (IOpUCTH, MeJUKU) MeAaroriy-
Hy npodecilo; No-TpeTe, OTPUMATHU [JUIJIOM 3a NeJaroriyHuM
HanpsiMOM MO>KHa TiJIbKM Ha OCBiTHbO-KBaJidikaluiiHOMy piBHI
MaricTpa (kpiM Takux meAaroriyHUX CHeliaJibHOCTEHN, IK BUXO-
BaTeJb, BUUTEJIb I0YATKOBUX KJIACIB Ta BYMTEJ, 110 HABYAKOTh
JliTel 3 0COGJIMBUMU NOTpebaMu).

JloBe/ieHO, 1110 CTPYKTYPHUMU 0COBJIUBOCTAMU podeciiHol
MiATOTOBKUA BUMTEJIIB M0YaTKOBOI LIKOJM B YTOPILUHI € BepTHU-
KaJibHa iHTerpoBaHiCTh CTYIEHIB, BapiaTUBHICTb MofeJsiell (Bep-
THKaJIbHA, FOPU30HTAJIbHA), THYYKICTb, BiJKPUTICTb, aBTOHOM-
HICTb HaBYa/IbHUX 3aKJ/a/liB, EBpOiHTerpaniliHa cCupsAMOBaHICTh,
€BPOaJANTHUBHICTD.

Y npodeciiiniii miarotoBni BYMUTENIB MOYATKOBUX KJaciB
B YropluHi, OHOBJIeHI il 3MICTy yTBEpJKYETbCA AOCHAIJHULIbKA
napajurma, o ClioHyKae A0 Mo6yAoBU 3MicTy npodeciiiHoil mia-
rOTOBKH Ha MPUHLUINAX HAYKOBOCTI, Mpob6/eMaTusaliil, iHTerpa-
TUBHOCTI, iHAUBIyaizanii, fudepeHniianii, BapiaTUBHOCTI, Tpo-
THOCTUYHOCTI, UiJIiCHOCTI.
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B3aeM03B’s1I30k i B3aEMO3YMOBJIEHICTh HaBYaJlbHUX IpO-
rpaM NiJrOTOBKU BYUTEJIIB NPOCTEXKYETbCA 4Yepe3 iCHyBaHHHA
JIBOX MoJeJiell peanizanii 3micTy npodeciiiHoi nifroToBKU Maii-
OYTHIX y4uTe/iB NOYaTKOBUX KJIACiB — CyIPOBiJIHOI (BUBYAIOTh-
cs BCi 6JIOKM JUCHUILIIH) Ta nocaifoBHoi (paxoBa migroroska
3/iHCHIOETBCSA Mic/s BUBYEHHS LUKJY AUCLUILIIH 3a npodeciii-
HUM CHpPSIMYBaHHSM).

AHani3 HaBYaJIbHUX MJaHIB NpodeciiHOl MiATOTOBKU BYU-
TeJIiB MOYAaTKOBUX KJIACiB II0Ka3as, L0 B IX OCHOBY MOKJIaZal0Th-
cA JUCUUILIIHU [ICUXO0JIOTO-N1eJaroriYHOro LMKIIY, MeTOAUKA BU-
KJIaJlaHHsl IpodiIbHUX JUCLUILIIH | IKiZIbHA MpaKTHKa.

3MicTOBUMH 0OCOGJMBOCTSIMU HaBYaJlbHUX IJIaHIB i mpo-
rpam npodeciiiHol miZAroToBKM BYUTENIB MOYAaTKOBUX KJacCiB B
YropumuHi € KOMIETeHTHICTHO-OPiEHTOBAHICTB, NPaKTUKO-0pi-
€HTOBAHICTb, AOCHAIAHULbKA CIPAMOBAHICTb, MOAYJBHICTb, Ba-
piaTUBHICTB, THYYKICTB, EHICTb TEOPETUYHOTO TA NPAKTUYHOTO
KOMIIOHEHTIB, CIPSIMOBAHICTh HAa cCaMOCTiHHY po60TY, MK U CLIU-
IJIiHApHICTh, fUBepcudikaLis.

BBaxkaeMo, 1110 TpoIecyaJbHUMU 0COOJIUBOCTIMU Mpodecii-
HOI NiATOTOBKHU BYUTEJIIB IOYAaTKOBUX KJACIB B YTOpIMHI € JU-
Bepcudikanisi, AocaiHUIbKA COPSIMOBAHICTh, iHHOBAILiNHICTD,
iHTepaKTUBHICTb, pedJIeKCUBHICTb, IIMPOKe 3acTocyBaHHs [KT.

Baxx/iuBOI0O CKJ1al0BOI0 NpodeciiHOi MiJFTOTOBKU BYMTEJIIB
MIOYATKOBUX KJaciB B YrOpILIUHI € neAaroriyHa NpakTUKa, Ie-
peAycim Taki il BUAM, K 3arajibHa, ClieliajJibHa U IHAMBiAya/b-
Ha. [I[pakTHyHa nmiAroToBka MaibyTHIX NejaroriB 3acHoBaHa Ha
NapTHePChbKUX 3acajax negaroriunnx BH3 3i mkosamy, B akux
MpaLOI0Th aKpeJUTOBaHI KepiBHUKHU NeJaroriyHol NpakTUKU —
BYUTE/i-MEHTOPH.
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2.4. PROFESSIONAL AND PEDAGOGICAL
EDUCATION IN THE NATIONAL STRATEGY
OF DEVELOPMENT OF SLOVENIA

Oksana Tovkanets

Since the beginning of the twenty-first century, education
systems in most Western European countries have been develop-
ing along the way, which has become a turning point in defining
the policy and practice of the functioning of the European Union
as a whole and the formation of educational development strate-
gies, that is, the Lisbon Strategy, which aims to improve the quality
and efficiency of education systems in the light of new challeng-
es., facing the «society of knowledge», on the formation of a full-
fledged person and his professional training, taking into account
the ability to actively participate in the societyprocesses, to adapt
to cultural, ethnic and linguistic diversity that exists in a complex
socio-political environment in Europe.

The high level of development of the Republic of Slovenia is
seen in a large number of highly educated, motivated, recognized
and innovative professionals with high ethical standards. The Eu-
ropean Higher Education Area is aimed at meeting the needs and
expectations of the society, the active involvement of stakeholders
in higher education and the provision of transparent management
and management of education, which will contribute to the qual-
ity of professional training of staff and development of the social,
cultural and economic spheres of Slovenian society.

Teacher training is a priority of the national strategy of the
Republic of Slovenia. The activities of the government and the
Slovenian society are aimed at creating a qualitative, diverse and
flexible space of higher education. Documents (Law on Higher
Education??, Strategy of Internationalization of Slovenian High-

252 Zakon o visokem S$olstvu. URL: http://zakonodaja.gov.si/rpsi/r02/
predpis_ZAKO172.html
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er Education??, National Program of Higher Education in the
Republic of Slovenia for 2011-20202°*) declare the main role of
higher education in the development of people and society.In
Slovenia, the development of science, professional skills, and the
provision of knowledge in accordance with the Law «On High-
er Education in Slovenia» is ensured by universities that carry
out scientific and educational activities and institutions of voca-
tional education, which involves binary regulation at the level of
higher education and the development of science and university
education and professional education, which provides acquisi-
tion of professional competences of graduates. Slovenian higher
education is recognized internationally. The training of special-
ists is carried out by colleges, universities. Education in colleges
is carried out through curricula that focus mainly on the devel-
opment of practical and professional skills.University education-
al programs of the first (bachelor) level are calculated, as a rule,
for 3 years and end with the writing of the thesis. After com-
pleting a bachelor’s degree, a student can continue his studies
and obtain a master’s degree. Studying in the magistracy lasts 2
years and ends with the defense of the master’s work. You can
become a doctor of sciences in the universities of Slovenia in 2 -
4 years. Doctoral studies also is completed the defense of doctor-
al work.In Slovenia, there are state universities: the University of
Ljubljana, Maribor University, Seaside University, University of
New Gorica; private universities (New University, University of
Novo-Mesto); international universities (Alma Mater Europaea,
EMUNI); private institutes and others.

253 Strategija internacionalizacije slovenskega visokega Solstva 2016-
2020. URL: http://www.mizs.gov.si/fileadmin/mizs.gov.si/pageuploads/raz-
pisi/Visoko_solstvo/Internacionalizacija VS_2013Strategija_internacionalizaci-
je_VS_2016_202

254 Resolucijo o Nacionalnem programu visokega Solstva 2011-2020
(ReNPVS$11-20). URL:http://pisrs.si/Pis.web/pregledPredpisa?id=RES071
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The study of the development?®® of vocational?*® and peda-
gogical education in Slovenia suggests that the conditions for en-
suring high quality of vocational training at the beginning of the
21st century in Slovenian®’ higher education institutions accord-
ing to the National Strategy for the Development of Higher Educa-
tion are as follows:

1. Diversification of higher education institutions in the direc-
tion of binary education, with one type of institutions to be focused on
theoretical science research, and others - on professional. It is a ques-
tion of the fact that both types of educational programs, both univer-
sity and professional, are being implemented at higher educational
establishments, in the same educational institutions and in part with
the same personnel whose content is often intertwined, and teaching
and working methods very similar; if not identical. Such interaction
does not give the expected results. A marked tendency to increase the
number of new, especially independent higher education institutions,
created on the basis of higher professional colleges and faculties,
want to implement as many types of curricula as possible, including
doctoral studies outside universities. The latter phenomenon is an
exception to the European Higher Education Area and beyond, since
only universities and research institutes provide a supportive envi-
ronment for conducting high-quality doctoral research. Institutional
co-operation between higher education and research institutions is
often too small in terms of research and education, which impedes

synergy and rational use of human potential in Slovenia.

255 Cepar, Z. 2009. Socio-ekonomski dejavniki povprasevanja po visoko-
Solskem izobraZevanju v Sloveniji. Doktorska disertacija, Fakulteta za manage-
ment Koper Univerze na Primorskem. URL:http://www.ediplome.fm-kp.si/Ce-
par_Ziga_20100602.pdf

256 TokaHelb 0.C. 0co6.1MBOCTI IpodeciiHOoi MiAroTOBKUY BUILiH LIKOJT
CioBenil. HaykoBuil BicHuk MykadiBCcbKOTO Ziep:kaBHOro yHiBepcuteTy. Cepist
«[leparorika Ta ncuxoJiorisi» : 36.Hayk.lp. MykaueBo : Buza-so MAY, 2017. Bu-
nyck 1 (5). C. 185 - 189.

257 Dusan Lesjak, Viktorija Sul¢i¢, Nada Trunk Sirca in Valentina Jo$tRaz-
vojni izzivi visokega Solstva: Slovenija 2010-2020. URL: http://www.fm-kp.si/
zalozba/ISBN/978-961-266-080-2/071-085.pdf
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In the context of significant diversification, flexibility, deregu-
lation and increased transparency of Slovenian higher education,
it is necessary to better identify the binary nature of university
and professional curricula and higher education institutions. «Re-
search theoretic» and the «professional» research position should
be divided in order to improve and, above all, to developallcapac-
ities of the institutions in such a way that there are no noticeable
interruptions in university and professional programs or in the
content of individual programs.

2. There is a clarification of the conditions for the implemen-
tation of study programs in universities in the future, on the one
hand, and programs of higher vocational education, on the other.
Higher education institutions should ensure the implementation
and organizational diversity of higher education programs and
vocational training programs that will stimulate the development
by directing and implementing quality professional training pro-
grams or higher education institutions based on the identified
needs of such a program or institutionwith the active partici-
pation of the economic and social sectors.The basic assessment
of compliance with the conditions of a university or profession-
al curriculum is directed towards an educational program. The
demand for education after the completion of the first phase of
education is growing, as well as the need for complex social and
technological knowledge. Therefore, the development of such a
learning structure is envisaged to ensure a clear professional ori-
entation of higher education after the first phase of training (for
example, specialization which may be at thelevel of thesecond de-
gree ofstudy or part of that level, depending on the success and
competence of graduates of such educational programs).

All curricula should provide the level of knowledge, skills and
competences in accordance with the national framework of qualifica-
tions and key competencies, be innovative, to develop critical think-
ing skills, communication skills in the mother tongue and the skills of
information literacy. Educational process in pedagogical universities
should be based on modern knowledge and much higher involve-
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ment of teachers and students of higher educational institutions in
research work. This will be possible only with a better ratio of the
number of students and teachers of higher education institutions and
with more advanced pedagogical and research equipment.

3. Autonomy of universities. Formation of the university
environment as creative and innovative, which will provide the
appropriate space for the harmonious solution of current tasks
and coordinate them with the main mission - the creation of new
knowledge. In addition to specific competencies, universities will
provide general competencies, in particular, creativity, innovation,
critical thinking, individual and teamwork, as well as the ability to
work in the international arena.

Universities will continue their education programs at all
three levels of education, under appropriate conditions, they will
be able to carry out professional curriculum. All state and admin-
istrative barriers to the expansion of cooperation and the inte-
gration of universities and research institutes will also be elimi-
nated. Effective and direct cooperation will be rewarded through
increased institutional funding for higher education and research.
At present, the available financial and human resources allow the
functioning of up to three state universities in the Republic of Slo-
venia subject to the above conditions.

The fulfillment of such conditions will ensure the achieve-
ment of the goals:

1. The consideration of autonomy in decision making of
the internal organizational structure in the new organization of
institutions of higher education.

2. Creation of a system of internal organization of universities,
which will facilitate the participation of departments and / or its
members in interdisciplinary educational programs.

3. Ensuring adequate conditions for the development of
university and professional higher education.

4. Modernization of the abilition system - reduction of the
number of abilition zones (abilitation - a system of measures and
social services aimed at mastering the knowledge and skills neces-
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sary for its independent living in a social environment: awareness
of their possibilities and constraints, social roles, understanding
of rights and obligations, self-service skills.)

5. Organization of proper working conditions of scientific
and pedagogical staff.

6. Improvement of cooperation between institutions of
higher educationand state research institutes.

7. Improvement of the interaction of institutions of higher
education with the sector of economy and social sphere.

8. Direction of educational programs at the university for the
acquisition of general and substantive competencies.

The peculiarities of the development of the Slovenian nation-
al education system are as follows:

1. Variety of educational programs, which will provide the
system of competitiveness of universities. The knowledge soci-
ety and the achievement of the basic goals of higher education
require a variety of educational proposals in various higher edu-
cation institutions, but without the fragmentation of educational
and research programs, which is reflected in their excessive num-
bers. Thus, in cooperation with higher education institutions and
professional colleges, the higher education system will be orga-
nized in such a way that educational institutions in the territory
of Slovenia in the future complement each other, find and develop
their own preferences, and also have the opportunity to integrate
into Slovenian, European and international educational space.
The curriculum will vary in content and focus. Compliance of ed-
ucational programs with the norms of the National Qualifications
Framework will ensure the achievement of the necessary stan-
dards for higher education, and will enable the higher education
institutions, in cooperation with the manufacturing enterprise, to
prepare educational programs that will meet the needs and expec-
tations of the future development of Slovenian society.

Higher education institutions will choose educational pro-
files according to their main mission, type and levels of education-
al offer.
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Equally important part of the activities of higher education
institutions is lifelong education programs, which may also be in-
cluded in the national qualification structure, but not necessar-
ily provide educational levels. Individuals, employers and other
social groups should be better informed about the importance of
various flexible learning paths, qualifications at the horizontal lev-
el, not only focusing on higher levels of education, but also on the
best combination of competences and qualifications.

Considerable attention is paid to the problem of quality of
education in the Strategy for the Development of Higher Educa-
tion in Slovenia. Quality assurance should be carried out at the
academic, professional level and demonstrated by assessment
of scientific work, assessment of pedagogical work, successes of
workers, students and graduates in the domestic and internation-
al environment and the attractiveness of higher education.

The conditions for ensuring the quality of higher education
in Slovenia are:

1. Ethics in higher school. Higher education has a significant
impact on social development and ethical relations, and also cov-
ers only a significant part of the population at the crucial stage of
personality formation. Therefore, universities apply ethical stan-
dards and take care that the ethical aspect is taken into account
in the teaching and research process. Given the growing role of
knowledge in society, the need for ethics in higher education is
still increasing, which is also reflected in conditions that have
changed in the technical and economic conditions in which higher
education is functioned. A highly educated person is expected to
have ethical skills and is socially active. In this context, it is neces-
sary to improve educational programs and establish ethical codes
of organizations of higher education.

2. An external quality assurance system, an important ele-
ment of which is NAKVIS (National Agency of the Republic of Slo-
venia for Quality in Higher Education) and the cooperation with
EQAR and ENQA, the development of quality assessment mecha-
nisms for Slovenian higher education
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3. Internal quality assurance system. Responsibility for the
quality of higher education is primarily the responsibility of in-
stitutions of higher education, so they will continuously develop
a culture of quality and strengthen the culture of responsibility.
Higher education institutions should develop their core mission
professionally and responsibly in order to improve self-assess-
ment, peer evaluation, adoption and implementation of an inter-
nal quality improvement system, and involve all employees in con-
tinuous improvement of the quality of knowledge. The culture of
quality is the general value of quality, collective responsibility and
commitment of all participants in the educational process, both
employees and students, aspiration for continuous improvement.

4. Improvement of educational programs. Higher education
institutions are responsible for the preparation and implemen-
tation of educational programs, including the establishment and
preservation of academic standards. They will be more modest
in changing and adapting educational programs, and at the same
time, they will be much more responsible for their preparation
and quality execution, as well as for ensuring the predicted com-
petence of graduates. They will be encouraged to develop and
implement curricula so that they are more focused on learning
outcomes and focused on students, which necessarily requires the
development of new approaches and learning methods. Thus, the
programs should become more flexible and offer more choice and
interdisciplinarity.

5. Pedagogical skill. Particular attention will be paid to teach-
ing. At the same time, higher educational establishments will pro-
vide pedagogical support to their employees of higher education
and their didactical preparation for the development of compre-
hensive pedagogical competence, including measures to support
sustainable development of society. To this end, higher education
institutions are encouraged to set up special pedagogical develop-
ment centers, which will also offer research in higher education
and teaching and learning on the highest leveland continuous up-
dating of knowledge and teaching skills of the teaching staff. Higher
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education institutions should become more open to new teaching
methods that are provided by modern information and communi-
cation systems and related new teamwork methods. Improving the
quality of staffing capacity of educational institutions and the stim-
ulated increase in the training base will also be carried out in coop-
eration with research institutes and by involving doctoral students
and young doctoral students in the pedagogical process.

6. Material and technical support. Improving the spatial sit-
uation and equipping higher education institutions will improve
the quality of higher education, scientific and artistic research.
Investments in new pedagogical and research equipment, includ-
ing libraries and sports facilities, should be increased, while al-
lowing better use of existing facilities. In particular, investments
are needed to support and update information and communica-
tion technologies for their use in all spheres of activity of higher
educational establishments. Areas of strategic importance and ac-
cess to higher education are the development of distance learning
programs, the widespread use of information and communication
technologies in teaching and learning, and the continuing educa-
tion of all user groups in the community of higher education.

7. Internationalization. The internationalization of Slovenian
higher education is crucial for its development, which can provide
new educational offers for acquiring knowledge, improving or ac-
quiring interpersonal, communicative and cultural competences,
expanding labor market opportunities, etc. To accelerate the inter-
nationalization of the Slovenian Higher Education Area, a number
of urgent national and institutional measures are needed: ensur-
ing the participation of higher education institutions in interna-
tional projects and in implementing joint educational programs;
expansion of cooperation with foreign institutions in carrying
out scientific researches; intensifying the training of foreign stu-
dents;connecting with the neighboring regions as well as with the
best institutes around the world, in particular, increasing the at-
tractiveness of the Slovenian Higher Education Area for students
from the Western Balkans and the Euro-Mediterranean region;
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Ensure the ability of at least one fifth of Slovenian students to en-
joy international mobility while studying for at least one semester.

The analysis of documentary sources and research on the
problems of the development of higher education and pedagogi-
cal practice give grounds for determining the strategic objectives
of the development of higher education in Slovenia:

1. Ensuring the quality of Slovenian education as part of the
global space of higher education, based on cooperation and com-
petition with the best foreign educational institutions; compliance
with European standards of quality and competitive achievements
atthe international level; openness to the international education-
al space, cooperation with foreign institutions, lecturers and re-
searchers of higher education; an increase in the number of joint
educational programs with foreign higher education institutions.

2.Formation of attractive directions for pedagogical, research
and professional activities of foreign students and specialists: by
the end of the decade, each Slovenian institution of higher educa-
tion will create a set of educational programs that will be offered
in foreign languages for foreign students, with priority given to
programs of postgraduate education; introduction of some educa-
tional programs for international mixed student groups; intensifi-
cation of regional mobility (for Western Balkan countries).

3. Creation of a special scholarship or financial fund for the
mobility of students, teachers of higher education and researchers
from priority regions and countries in the Republic of Slovenia
that will be identified in the national strategy of internationaliza-
tion of Slovenian higher education in order to ensure, by 2020, at
least 20% of students have the possibility of short-term mobility;
at least 10% of studies in Slovenian higher education institutions
of foreign students; study at least one fifth doctoralsby programs
that are in common with foreign universities; not less than 10% of
foreign citizens will be among teachers, colleagues and research-
ers of higher education; expanding cooperation with the best for-
eign institutions and the share of funds received as a result of in-
ternational projects.
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4. The use of digital technologies in the organization of
educational activities and the management of higher education
institutions?®8, In Slovenia, the document «Strategic Directions for
the Implementation of ICTs in Slovenian Higher Education Institu-
tions up to 2020»?*° was adopted, which identified the directions
of the development of the information environment of higher ed-
ucation.

Strategic direction 1: Implementation of ICT and electronic
materials in the educational sector, which consists in the devel-
opment and testing of innovative pedagogical approaches, mod-
els and strategies for education and training, increased focus on
the use of ICT at all stages of education (assessment of the qual-
ity of ICT, rapid response to changes in teaching and learning, a
virtual environment for communication and collaboration, work
with various information sources, monitoring progress, self-as-
sessment of competencies, including the ability to use gadgets in
providing pedagogical technologies (for example, multimedia and
interactive electronic materials, mobile web console, portfolios,
etc.) aimed at solving educational problems.

Strategic direction 2: Openness of ICT and cooperation,
which involves the creation of an open platform for ICT, electronic
content, services, pedagogical concepts and approaches, models
of motivational mechanisms, cloud technologies in the education-
al space; updating the educational network, creating a synergistic,
interdisciplinary environment for the partnership of all stake-
holders and the effective use of ICTs in the educational process.

Strategic direction 3: E-competence, that is, ensuring a higher
level of digital competence and the use of ICTs within the whole
education system, promoting the enhancement of the key compe-
tencies in general education, higher education and adult educa-

258 TokaHerp 0.C. CTpaTeriyHi HanmpsiMu PoO3BUTKY iHoOpMaliliHO-KO-
MyHiKalilHUX TeXHOJIOTIH y BUILiM eBponelchbkil wkoJiHa noyatky XXI cTo-
niTtsa. IHdopmarniiiHi TexHostoril i 3aco6u HaB4aHHA.2018. Tom 66.N24. C. 14-23.

259 Strate$ke usmeritve nadaljnjega uvajanja IKT v slovenske VIZ do leta
2020»Ljubljana, januar 2016. 37 s. UR]:http://www.mizs.gov.si.
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tion, which provides for the development of the general compe-
tencies of teachers, ICT coordinators, heads of educational institu-
tions, higher school lecturers, specialists and staff on the basis of
strengthening the interaction of professional communities, with
the active exchange of practical experience through mutual learn-
ing and providing high-quality information services (consulting,
technical assistance).

Strategic direction 4: Informatization of institutions, that is
introduction of the open educational environment of higher ed-
ucation institutions at the managerial level (planning, manage-
ment, evaluation), modernization of the development of electronic
learning systems (curriculum, electronic content, electronic ser-
vice), providing an efficient and secure infrastructure: customers
(mobile devices, computers), interactive devices, cloud technolo-
gies, unification and interconnection between different platforms,
broadband and secure Internet access, and effective spatial and
ergonomic location.

Strategic direction 5: E-learning, that is the introduction of
e-learning in higher education as a way of fulfilling the objectives
of formal education (accredited courses, modules or educational
programs), expanding the use of e-learning in non-formal educa-
tion, preparatory courses for foreigners who come to study or for
the purpose exchange of experience, e-learning in adult education.

Strategic direction 6: Assessment: ensuring the quality of
implementation of the ICT development strategy on the basis of
regular measurement and evaluation, analysis of the impact of
ICT on education and education at the national level, comparative
analysis at the international level, ensuring the implementation of
international standards of quality and comparability of ICT indi-
cators in education.

5. Development of a national strategy for the international-
ization of Slovenian higher education, taking into account the im-
portance of the internationalization of higher education and the
determination of the priority of the geographical region and the
sphere of cooperation with them, and, with this, the preparation
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of an international institutional strategy with its own priorities
in higher education institutions, taking into account the National
Strategy for the Internationalization of Slovenian Higher Educa-
tion.

6. Establishing cooperation with the Western Balkan region
as an example of excellence in regional mobility. In addition to im-
proving the quality of Slovenian higher education, attracting stu-
dents from this region and creating successful regional practices
should offer attractive conditions for learning students from the
region and the introduction of special scholarship schemes or tar-
geted funding.

7. Elimination of administrative barriers and concentration
of funding sources for international mobility. Funding for inter-
national mobility is currently being carried out through a variety
of institutions (Public Fund of the Republic of Slovenia for Human
Resources Development and Scholarship, Cmepius, etc.).

8. Creating specific targeted support for mobility: Slovenian
teachers will travel abroad on a regular basis for longer periods
of study or training. In addition to attracting foreign specialists to
work in Slovenia, Slovenian personnel should be encouraged to
work and improve their qualifications abroad. Only long-term ex-
changes (at least one year) will be guaranteed to be complete and
comprehensive. Each Slovenian higher school teacher will have to
spend a certain period abroad and constantly train and develop on
international educational exchanges or foreign educational tours.

9. Establishment of special measures for attracting foreign
experts: creation of attractive working conditions and modern-
ization of the system of remuneration of employees of higher ed-
ucation and ensuring higher payments for the best foreign (and
domestic) specialists; providing other mechanisms for supporting
foreign experts (placement, assistance in obtaining a work permit,
child care assistance, etc.); eliminating obstacles to obtaining resi-
dence permits for foreign professionals and students.

10. Activating foreign language learning. In order to achieve
the highest quality, internationalization and international attrac-
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tiveness,higher education institutionswill also be able to conduct
a learning process in foreign languages. At the same time, they
will focus, in particular, on the third and second levels of learning.
Teachers of higher education who will conduct a pedagogical pro-
cess in a foreign language will demonstrate appropriate knowl-
edge of a foreign language. In addition to enhancing the attrac-
tiveness of the Slovene Higher Education Area, this event will also
affect the acquisition of linguistic, intercultural and other common
competences for students and teachers. This will ensure the de-
velopment of Slovenian language and terminology in higher edu-
cation and science.

11. Expansion of research activities conducted in transna-
tional educational projects or activities. At present, 12% of the
research costs are got from European projects in Slovenia. Inter-
national cooperation in the field of research will be expanded. For
this purpose, research organizations will strive to achieve the goal
of doubling the funds of European projects or doubling the re-
search activities carried out in a transnational environment.

12. Flexible and open recognition of the received education
for the purpose of employment abroad. Existing procedures for
recognizing education abroad for employment purposes are ad-
ministratively burdensome and prolonged. The new agreement
will confer recognition on employers’ employment, in the case of
regulated professions, the competent ministries or chambers will
cooperate, while the national information center (ENIC-NARIC)
will provide information on foreign education in the form of as-
sessment and public information. The recognition system for the
purpose of further education will remain at the level of responsi-
bility of the institution of higher education.

13. Social dimension. In the next decade, broad access to
higher education and training will be offered to enable those who
are interested and able to study and provide them with the means
to successfully complete their education. Despite the significant
increase in the number of students and the relatively high level of
inclusion of the generation into higher education, mechanisms for

197



YuuTenb: BuMipu npodeciiHOro cTaHOBIEHHS i MiXKHapoZHOI OCBITH

monitoring the composition of students and systematically iden-
tifying barriers to education and its completion have not yet been
established. The data show that the percentage of Slovenians who
did not complete higher school education is high (35%), especially
compared to some other EU or OECD countries. In order to avoid
such negative phenomena, it is necessary to develop monitoring
systems for the student community in order to identify obsta-
cles to learning and, based on the results obtained, to adjust the
system of social transfers; develop mechanisms for identifying
groups below the secondary level in higher education and consid-
er the causes of such differences.

14. Development of support centers for students and staff:
career or vocational guidance centers, academic and psycholog-
ical counseling, higher education libraries that provide access to
materials, including modern ICT equipment, sports facilities and
professionally executed sports events. Higher education institu-
tions will be invited to include sport education as a compulsory or
optional subject in the curriculum.

15. The conditions for a wider lifelong learning offer at high-
er education level will also be provided through the moderniza-
tion of accreditation procedures for educational programs for
acquiring education and training, and by encouraging flexible
learning pathways and the public with open access to objective
information about institutions of higher educationin Slovenia. In
this case, higher education institutions and professional colleges
will be asked to provide flexible learning pathways and recognize
previously acquired knowledge and competencies that in any case
must conform to established academic standards. Thus, both for-
mal and non-formal education will be equitable in providing edu-
cational training proposals.

16. The active role of the individual - the student is important
for the development of personality and socialization. By integrat-
ing into programs based on interests that are intended primarily
for students and held at universities or other higher education in-
stitutions as additional activities in areas of non-formal education,
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culture, arts, sports and other areas, a person can realize or fulfill
their goals. Active participation in such programs systematically
strengthens moral and academic values, which are aimed at the
possibility of realizing intellectual potential of a person in a social
environment. Knowledge and experience thus obtained are im-
portant for the further work of a person. The goal is to form a per-
son who actively contributes to the development of the academic,
cultural and social environment of the Slovenian society.

17. Differentiated funding for studies at higher education
institutions, the essence of which is the introduction of compre-
hensive state funding for studies at the first (bachelor’s) level (but
only four or five years in full, or 240 or 300 ECTS, depending on
the length of the curriculum), and in the second level (master’s
programs) - for 60 or 120 ECTS, depending on the duration of the
chosen curriculum. Thus, together for the first and second levels
of education, the state will cover the cost of training for a person
for 360 ECTS, with the exception of longer-term programs that
are prepared for EU-regulated professions. At the third level, the
doctoral research funding system will be fully integrated with all
existing ways of financing, including a new innovative scheme of
co-financing doctoral research.

The emphasis is on the EU Grant program (for example, the
programs of the Maria Curie Foundation, Erasmus and others).

Intra-European scholarships include funding for scientific ca-
reer development projects for participants from EU countries with-
in 12-24 months. Internship is carried out in different EU countries.
The aim of the program is to provide young scientists with assistance
in achieving new career positions in the scientific field (obtaining
the title of professor or the status of a scientific leader), as well as
resuming a scientific career after a long break in research work.

«Incoming» international scholarships provide support to
researchers from third countries for a period of one to two years.
To apply for a scholarship, you must receive a counter-claim from
an institution willing to accept an applicant (university, enter-
prise, research center).
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The international exchange of scientists (IRSES) aims to
strengthen relations and exchange of experience between research
organizations. Participants of such programs are not physical
ones, but legal entities who wish to transmit or receive informa-
tion through the exchange of employees. Universities and research
institutions from EU countries, as well as from third countries, can
take part in the program. The program duration is 24-48 months.
During this period between organizations there is a short-term
exchange of employees, which at the expense of the grant com-
pensate transportation costs, as well as the cost of living.

Learning Networks at the initial stages of research (ITN) give
young scientists the chance to improve their research skills, join
the existing research groups to build a science career. Young spe-
cialists (having less than five years of experience in the field of
science) are selected for initial training with the prospect of fur-
ther participation in the creation of effective networks, informa-
tion and advocacy activities, participation in seminars and con-
ferences. There are several types of such networks, acceptance
conditions which are slightly different. But the maximum period
of validity is clearly defined for all - four years.

Within the framework of the Industrial-Academic Partner-
ship (IAPP), projects for cooperation between public and com-
mercial organizations (such as research institutes and venture
capital companies) are funded. In the framework of grant financ-
ing, enterprises and organizations allocate resources to pay for
employees involved in research for four years. The program of co-
operation is to exchange knowledge and experience, conduct joint
seminars and conferences, engage in solving intellectual problems
of experienced researchers.

In addition, there are many other state and commercial pro-
grams in which you can get financial resources for research work:

1. European Science Foundation (possible financing of scien-
tists from the countries of the former USSR);

2. European Research Council (support for scientific activi-
ties within the European Union);

200



Posgin 2. [lifiroToBKa BYMTEJIA B YMOBax EBPOIENChKOI iHTerpanii

3. Executive Agency for Education, Audiovisual and Culture
(international cooperation between the EU and third countries);

4. European Association for the Advancement of Science and
Technology (Assimilation of Scientific Research into the Political
Sphere in the European Union);

5. European Research Area (increasing the effectiveness of
research activities of members of the European Union)?®.

Conclusions

The analysis of documents, statistics and science research
suggests that the main goals of the Slovenian Higher Education
Area for the future of the decade of the 21st century are the quality
and benefits of diversifying educational programs, the principles
of accessibility, internationalization, diversification, moderniza-
tion of educational programs and financing of higher education.
Ensuring the quality of higher education will allow everyone to
be comparable at the international level and enable recognition
of Slovenian higher education, flexible employment and mobility
at the national, European and international levels; a social dimen-
sion will provide fair access to higher education and successful
completion of education. A man and society are proclaimed the
center of higher education. The harmonization of the require-
ments for the development of Slovenian higher education and the
requirements of the European Higher Education Area will meet
the needs and expectations of the society, which will ensure the
active involvement of stakeholders in higher education and trans-
parent governance. The success of the Republic of Slovenia in a
European and international context will be provided by well-ed-
ucated, motivated, recognized and innovative professionals with
high ethical standards that will promote the development of Slo-
venian society in the social, cultural and economic spheres.

260 Strategija internacionalizacije slovenskega visokega Solstva 2016-2020.
URL: http://www.mizs.gov.si/fileadmin/mizs.gov.si/pageuploads/razpisi/Visoko
solstvo/Internacionalizacija_VS_2013 /Strategija_internacionalizacije_VS_2016_202
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PO3 QLI III

OCOBUCTICHO-TIPO®ECIVMHUI
PO3BUTOK MAMBYTHBHOT'O TTETATOTA

3.1. P°OPMYBAHHSA ITEJATOTTYHOI MAMCTEPHOCTI
MAVBYTHIX YUYUTEJIB ITIOYATKOBUX KJIACIB:
ITPAKTUKO-OPIEHTOBAHUU ITIAXI/

Temsana Monnap

®opmyBaHHA iHpOpMaLiHOTO CycNiIbCTBA, JOKOPiHHI 3Mi-
HHU B COLiaJIbHO-eKOHOMIYHOMY PO3BUTKY Jep:KaBH, iHTerpauia
HallioHaJIbHOI OCBiTH B €BpONENCbKUM OCBITHIN MpocTip nmoTpe-
OyI0Tb MiZArOTOBKM Nejarora HoBoi reHepalii. BupiianabHa poJib
y PO3B’si3aHHI CTpaTeriyHoro 3aB/AaHHsI PO3BUTKY YKPaiHCbKOTO
CYCIiJIbCTBA — BCEOIUHOTO i rapMOHIMHOrO PO3BUTKY KOXXHOTO
Horo 4jeHa - 06’'€KTUBHO HaJIEXXUThb MpaljiBHUKAM OCBITHCbKOI
chepu.

B yMoBax MojepHi3alii cucTeMu OCBiTH B YKpaiHi oco6.Jid-
BOI aKTyaJIbHOCTi HabyBalOTh NUTAHHA MiJBULIeHHS podeciiiHol
MalCTepHOCTI BUMTEiB NOYaTKOBHUX KJACiB, iX mpodecioHanizMy
Ta MeJarorivHoi KyJbTypH. AJKe Cy4dacHe CyCIiJIbCTBO MOTpe6ye
KOMIIETEHTHOTO NeJarora, 34aTHOT0 0 NPUUHATTS HOBUX iJiel,
HeCTaHJAapTHUX pillleHb, aKTUBHOI y4acTi B iHHOBaL[iHHUX Npolie-
cax. Po3B’s13aHHs LIUX 3aBAaHb MiJi CUJIY TiIbKHA BUCOKOKBaligiko-
BaHOMY IeJIarory, SsKMd BOJIOZIE BiZMOBIIHOI TEOPETUYHOIO Ta
MeTOJHYHOIO NiITOTOBKOIO, Ma€ HEOOXITHI 0COOHMCTICHI IKOCTi.
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KoHnenTyanbHi moJsioxkeHHs 1040 npodeciiinoi migroros-
KU MaWbyTHIX y4yuTesiB BUKJIAJleH] B Jep:KaBHUX HOPMAaTUBHUX
JOKyMeHTax. 30KpeMa, HanioHa/ibHa JOKTpUHA PO3BUTKY OCBITH
Ykpainu B XXI cT. nepenbavae cyTTeBI 3MiHM B mifixoAax Ao migro-
TOBKM cydacHoro ¢axiBuisl — ocBiueHOI JIIOAUHH, TBOPUOi 0COOU-
cTocTi, npodeciiiHo MiAroToBJEeHOI /10 iHHOBALiMHOI AiBHOCTI,
OpiEHTOBAHOI HA HOBITHI JOCATHEHHA NeJarorivHol HayKHu i mpakK-
TUKHU. CydacHUU Nefjaror y HOBUX yMOBaxX opraHisanii oCBITHbOTO
npouecy NOK/JIMKAaHWM eKCIepUMeHTYBaTH, 3/JIMCHIOBATH TBOp-
YUl nouyk epeKTUBHUX, HECTaHAAPTHUX MiJIX0AiB /10 BUPIillleHHS
neJlaroriyHux npobsem, yMiTH BIPOBaJ»KyBaTH HOBITHI TEXHOJIO-
ril HaBYaHHS#, OpUTiHAJIbHI TeJarorivyHi izel, iHHOBaLilHI MeTOAY,
npuiioMu i popMu opratisauii nisHaBasbHOI AisIbHOCTI Y4HIB. B
JepxkaBHil nporpami «BunTesib» OKpeEMO HaroJIOIy€eTbCS HA He-
obxigHocTi ¢popMmyBaHHA npodecioHanisaMy BuMTeJIsl, Horo neja-
roriyHoi MalcTepHOCTI BiANOBiAHO 0 NOTPe6 Cy4acHOI MPaKTH-
KU, IMHAMIYHUX 3MiH, 1110 BiI0yBalOThCs B KpaiHi i CBiTi.

[lopi6Hui miaxix BUMarae po3B’sizaHHsS npob6seMu Gpopmy-
BaHHA npodeciiiHoi MallcTepHOCTI BUMTEJIS OYATKOBOI LIKOJIH,
J0r0 3J]JaTHOCTI HaBYaTHUCA NMPOTATOM YCbOTO KUTTS, IPAarHyTH
/10 CaMOB/IOCKOHaJIeHHs], 6yTH KBa/lidpiKOBaHUM NpalliBHUKOM
BiAnoBigHOro piBHA i mpodino, KOMIETEHTHOro, BiJjlOBiAa/Ib-
HOTO, 1110 BiJIbHO BOJIOJi€ npodeciero, 3JaTHOTO A0 epeKTUBHOI
JiJIbHOCTI Ha piBHI CBITOBUX CTaHAAPTIB.

AHaJi3 cyTHOCTI i 3MiCTy efarorivHoi MamcTepHOCTI B Hay-
KOBIiH JliTepaTypi 3acBifUMB, 1110 03HAYeHa po6JieMa He € HOBOIO.
BaromMa yacTka y po3po61i npobJieMu NejaroriyHoi MaiictepHo-
cTi HasnexuTb npaysaMm . 3a3t0Ha, A. MakapeHka, B. CeMuueHko,
B. CyxomsinHcbkoro, H. Tapacesuy, JI. XoMmud Ta iH. 30KkpeMa, po-
6/1eMOI0 BU3HAYeHHsI CyTHOCTI i 3MicTy nezaroriuyHoi Maicrep-
HOCTIi 3aiiMasvcs Taki focaiHuKy, sk €. bBapbina, 0. /lybaceHokK,
I. 3sa310H, H. Ky3bMiHa, H. Kyxapes, A. lllep6akoB. CTpyKTypy Iie-
JaroriyHoi malctepHocTi BuB4Yasiu B. Kan-Kanuk, JI. Kpamyuien-
ko, |. KpuBoHoc. 3arasbHonegaroriyHi 3acagu npo6semMu ¢op-
MyBaHHS IeJlaroriyHoi MalCTepHOCTI BUMTeEJA Yy CBOIX Ipandax
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nocaimkyBanu I1. Acraxos, 0. bBa6ancekuii, H. Huukasno, O. Cas-
YEeHKO Ta iH.

YuMaJsio yBard HayKoBLi NPUAIIAIOTE Npo6JseMi MiiIrOTOB-
ku ¢axiBuiB 0 npodeciiiHoi AibHOCTI, 30KpeMa: npolecy 6e3-
IepepBHOI CaMOOCBITH I CAMOBUXOBAHHSA YYUTEJIiB [I0YaTKOBUX
kJaciB (A. lanuiiok, B. leHuceHko), GopMyBaHHIO IXHbOI TOTOB-
HocTi 10 mpodeciiiHo-neAaroriyHoi AisibHOCTI B 1iisiomMy Ta ii ok-
pemux ¢yukiin (JI. Kopxkora, C. CamcikoB Ta iH.), TeopeTUUHIN
i MeTOAWYHIN NiArOTOBII BUMTEJiB IOYAaTKOBOI LIKOJH [0 HaB-
yaHHS 1 BUXoBaHHA MoJsoAmux wkossipiB (T. bai6apa, H. Bi6ik,
0.bBiga, B.bongap, M.Bamysenko, O.CaBueHko, H.TanusiHa,
I. TapaceHko, O. XopolIKOBCbKa Ta iH.).

BaraTorpaHHicTb i ckJIaJiHicTh 3aBJjaHb popMyBaHHS HOBOI
JIIOAVWHU B YMOBAaX BiPOJ»KeHHH HaLliOHAaJbHOI CUCTEMHU OCBITU
po6/sATh Np06IEMHU NeAaroriyHol MaCTEPHOCTI 0COGIMBO aKTY-
asibHuMM. [leflaroriuna MalcTepHIiCTh 3aBX/Au Oysa U Oyze 1eH-
TPOM INPUTSATAHHS, €TAaJIOHOM, SIKOTO IParHyTh AOCAI'TU B ipode-
CilHi} Ai/IPHOCTI Mpanooyi 3a NOKJINKAHHAM YYUTE %6,

[Ipo6sieMa npodeciiHOro cTaHOBJIEHHSI BUUTeNA i dopMy-
BaHHS HOro meJlarorivyHoi MalcTepHOCTI MpUBepTaJa yBary 6a-
raTbOX BUJATHUX MUCJUTEJIIB, IUCbMEHHUKIB, Ilearoris, KOTpi
3po6uU/IM BaroMuil BHECOK B iCTOPIiI0 BITYM3HAHOI MeAaroriyHoi
nyMmku. JlocaimkeHHs KiHisg XX CT. 3po6U/IH iCTOTHUN BHECOK Y
pO3yMiHHA MalcTepHOCTI BunTed %2, Pa3oM 3 THUM, 3MicT i cyT-
HICTb 6Y/b-IKOTO HayKOBOTO MOHSTTS 4YM SIBUILA 3MIHIOETbCSA 3
PO3BHUTKOM HayKH I COL[iaJILHOTO Mporpecy cycnijbcTBa. Choron-
Hi 3MiHHJ/IMCSA MiAX0AW A0 OCBITU M JisSlJIbBHOCTI HaBYaJIbHUX 3a-
KJaAiB. lle BUMarae HOBOro NMOIIAAY Ha AiAJIBHICTb YYUTENA Ta
il pe3y/nbTaTH, YTOYHEHHA NOHATTS NeJaroriyHoi ManiCTepHOCTI.

Y mncuxoJsioro-nefaroriyHiyi JiiTepaTypi Ha CbOTOZAHILIHIN

JeHb ICHYIOTb pi3HI XapaKTepUCTUKU MOHATTA «IeJaroriyHa
261 AnppeeBa, B.M. (2007) HacrinbHa kHura nejarora. IlociGHUK [Jist
THX, XTO X04e 6yTU BuUUTeseM-MarucTpoM. X.: «KOcHoBa». 352 c.
262 TleparoriuHa MaiicTepHicTb: XpectomaTiss: HaB4yanbHUN MOCIGHUK

(2006) (3a pexn. L.A. 3a3roHa). K.: Buww. k. 606 c.
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MaWCTEePHICTb», ajle HEMAE €JIUHOT0 BU3HAYEHHS{, fIKE€ TOYHO i
MOBHO PO3KPHBAE MOr0 3MICT i CyTHICTb.

Ha#6inbin BJjaso CyTHICTh nejaroriyHoi MalcTepHOCTI po3-
kpuTa B «IlearoriuHiil eHIMK/IOMEii»: «...[le BACOKE MUCTELITBO
BUXOBaHHS i HABYAHHS, 1110 NOCTIMHO BJAOCKOHAMIOETbCS, LOCTYII-
He KOXKHOMY Ne/Iarory, SKUU Mpaioe 3a NOKJUKAHHAM i JTI06UTh
aiteit. [lemaror - e crerniasicT BUCOKOI KYyJbTypH, AKUU IIMO0KO
3HAE CBill mpeaMeT, J06pe 03HANOMJIEHUH 3 BiIMOBIIHUMHU TaJly-
3sMHM HAaYKU YU MHUCTENTBA, MPAKTUYHO PO36UPAETHCS B MUTAH-
HfIX 3araJibHoi i, 0CO6JIMBO, AUTAYOI IICUX0JIOTII, JOCKOHAJIO BOJIO-
Jli€e MEeTOUKOIO HaBYaHHS | BUXOBAaHHS».

B ykpaiHCbKOMy IeAaroriYyHOMy CJOBHUKY 3a pefaKLi€ro
C.ToHuapeHka mnejaroriyHa MaWCTEpPHICTb XapaKTepPU3YETbCS
«...BUCOKUM piBHEM MeJaroriyHoi JigJbHOCTI, KpUTEPIAMU AKOI
€ HayKOBIiCTb, T'YMaHHICTb, JOLIJIbHICTb, ONTUMAJIBHICTh, pe3yJib-
TaTUBHICTb, IEMOKPATUYHICTb, TBOPYIiCTb» 263,

3azHayuMMo, o B cJ0BHUKY C.Oxerosa MauCTepHICTb
TJIYMAuYUThCH K BUCOKE MUCTEI[TBO B OYAb-AKill raaysi, To6TO
TakKui piBeHb BUKOHAHHS AiSJIbHOCTI, IKAH BeJle [0 BUCOKUX
pe3yabTaTiB y i chepi. CyTHicTh npodecifiHol MalicTepHOCTI
NIOBMHHA BH3HA4YaTHUCA 4Yepe3 fAKICHI XapaKTepUCTUKHU 3AiHC-
HeHHs npodeciiiHol AisIbHOCTI, fIKa JAa€ BUCOKI pe3yabTaTU. A
JIJIs IIbOTO TMeJaror Mae 6yTH 036POEHUM KOMIIJIEKCOM MEeBHUX
BJIACTUBOCTEM.

Y neparoriyHoMy cJ0BHUKY M. lpMayeHKO NPONOHYE Take
BU3HA4YeHHS KOHLENTY «MalCTepHIiCTb»: «Bucoke MUCTeLTBO B
SIKIMCh rajysi, BIpaBHICTb Y BUKOHAHHI NEBHOr0 BUAY JiSlIbHO-
cti. MaiicTepHicTb nepesbayae HasBHICTb NpodeciiHUX 3HaHb,
YMiHb Ta HABUYOK; € PUCOIO, KA BiJpi3HAE OJHOrO NpaLiBHUKA
BiZl IHLIOTO, a>Ke BiH TBOPUTH 110Ch HEIIOBTOPHE, HeCTaHJapT-
He» 264,

263 Tonvapenko, C. Y. (2011) YkpaiHcbKui ejaroriyHMUi eHUKI0ne Y-
HUH CJI0BHUK. BugiaHHs fipyre, fonoBHeHe. PiBHe: BosinHCbKi 06eperu. 552 c.

264 [leparoriunuit cnoBHuk (2002) (pen. M. [I. Apmauenko. K.: [legaro-
riuna fymka. 516 c.
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CBoe OGaueHHs1 MeJArorivyHoi MaKWCTEepPHOCTI HEOAHOPA30-
BO BUCJIOBJIIOBaB A. MakapeHKO, iKUK BBa)kaB, 1110 MeAaroriyHa
MaKCTEPHICTb He € CIIPABOI0 TAJIAHOBUTUX JIFOJEH, 1110 MAalCTPOM
MOXe CTaTH KOXKHUHU, K0 KOMY JOMOMOXKYThb i KLU0 BiH caM
Oyzne npaioBaTu. [Jyid nearoriB Cy4acHOCTi BaroMocTi HabyBae
TakKe BUCJIOBJIIOBaHHA BYeHOro: «MancTepHICTh BUXOBaTess He
€ IKUMOCh 0COOJIMBUM MUCTELITBOM, ajie Iie CIelia/JIbHICTh, AKil
noTpi6HO HAaBYaTH, K NOTPIOHO HaBYaATH Jiikapsi Horo Maicrep-
HOCTI, fIK HIOTPi6GHO HAaBYaTH My3UKaHTa».

M. HoBoxkuJsioBa, JI. lcbkoBa 3a3HavawTb: «llemaroriyHa
MalCTepHICTb - e BUCOKUH piBeHb mpodeciiHol Aist/IbHOCTI
nezjarora. 330BHI BOHA MNPOABJAETbCA B YCHIIHOMY TBOPYO-
My BUpilleHHI Halpi3HOMaHITHIIUX NeJaroriyHux 3aB/aHb, B
epeKTHUBHOMY AOCATHEHHI crocobiB i 1[iJied HaB4Ya/IbHO-BUXOB-
HOI po60TH. 3 BHYTPILIHbOI CTOPOHU MaNCTEPHICTD — Lie PYHK-
LiOHYy104Ya CUCTeMa 3HaHb, YMiHb, HABUYO0K, [ICUXiYHUX NIPOLECIB,
BJIACTUBOCTEMN 0COBUCTOCTI, 1110 3a6e3neuye BUKOHAHHS MeJjaro-
FiYHUX 3a4a49».

B aHasi0riYHOMY KJIIO4i aHa/i3yEThCA NejaroriyHa Mancrep-
HicTb i B po6oTax €. bap6iHoi, B IKMX 03HaueHa SIKiCTb PO3IJIs-
JIA€ThCS SIK MOEJHAHHS 0COOUCTICHUX XapaKTepUCTUK axiBLs 3
Jisi/IbHICHOIO CyTHIicTIO neBHOI npodecii, «iHTerpoBaHMUN MOKa3-
HUK CTYIEeHs] TOTOBHOCTI KOHKPETHOI 0CO6M 0 BUKOHAHHS IPO-
deciliHux 060B’sI3KiB», TexHiYHE ¥ TEXHOJIOTiUHe 3a6e3neYeHHs
peaJtizanii 1oro ryMaHicCTU4HOI CIPAMOBAHOCTI.

Ha nepexonanns I. 3a310Ha, nejaroriydsa ManCTepHICTb He
3BOAUTLCS TIJIbKU [0 JisSIJIBHOCTI i He 06MeKY€EThCSI BUCOKUM PiB-
HEM TeOpPEeTUYHOI Ta METOAUYHOI NiJCOTOBKY I1e/jarora, a ¥ nepej-
fayae 0CcOOGUCTICHI MOro SKOCTi, HOro mo3wullilo, 3JaTHICTb BUSB-
JIATY TBOPYY iHilliaTUBY Ha miJcTaBi peasisanii BJacHOI CUCTEMU
LIHHOCTEN. YPax0OBYO4M MOJIOXKEHHS JOCIiP)KeHb BITUM3HSAHUX |
3apyO6i>KHUX yUeHUX, aBTOPChKHUX HAYKOBUX Mpalb i3 pobJeM Ie-
JlaroriyHoi AistsibHOCTI, I. 351310H po3po6uMB KpUTepil MalCTepHOCTI
neparora: «KpurtepisiMu MalCTepHOCTI Nejarora € JAOLJIBHICTb
(3a crpsiIMOBaHICTIO), IPOAYKTUBHICTD (3a pe3y/bTaTaMu), Aiajo-
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riyHicTh (32 XapaKTepoM CTOCYHKIB 3 AiTbMU), ONTUMAaIbHICTD (Y
BUGODi 3ac06iB), TBOPYICTH (32 3MICTOM AislILHOCTI)» 26°,

H. TapaceBu4 BH3Ha4Ya€e MNeJaroriyHy MaWCTepHICTb £AK
«HaWBHUILUU piBeHb MeJaroriyHoil AisJIbHOCTI, IKUU BUSIBJSETh-
c B TOMY, 1110 y BiZjBeJleHUH Yac MeJaror JocAra€ onTUMalbHUX
HaCJiAKIB».

H. Tenudko TpakTye MallCTepHICTb SIK «BOJIOJiHHS npode-
CiMHMMH 3HAHHSAMH, BMiHHSAMH i HaBUYKaMH, IO JO3BOJSIOTH
creniaicTy ychmimHo JOCHiAUTH cuTyanito (06’€KTH i yMoBU [ii-
sJIbHOCTI), cdopMmyoBaTy npodeciitHi 3aja4i, BUXoasa4u i3 cu-
Tyalii, Ta ycnillHo iX po3B’si3yBaTH BiANOBIHO A0 Lijiel, sKi no-
CTaBJIeHi mepeJ; HayKowo» 266,

0. lllep6akoB 0cO6/IMBY pOJib Y PO3BUTKY lleJaroriyHoi Mai-
CTEPHOCTI HaJla€ 0COBUCTICHUM SIKOCTSIM yuuTeJisl. MalcTepHicTb
y4UTeJId, — IACaB BiH, — € KCHHTE30M MOr0 HAQyKOBUX 3HaHb, METO-
JHUYHOTO MUCTELITBA | 0COBUCTICHUX IKOCTEH — pO3yMy, IOYYTTIB,
xapakTepy, 34i6HocTell», a I popMyBaHHSI Mae 6yTH OpraHiuHO
NOB’sI3aHe 3 BUXOBAaHHSIM HOr0o 0CO6UCTOCTI.

Po3po6ssitoun npodeciorpamy BuuTesisi, B. CeMuueHko BUpi-
JISIE 3araJIbHONeAAroriyHi BMiHH4, 1[0 CTAHOBJIATb OCHOBY I1eJaro-
riYHOI MalCTEepPHOCTI: BMIHHA CIIOCTepiraTy M aHasli3yBaTH Neja-
rOriYHUH NpolLec, IPOrHOCTUYHI BMiHHS, BMIHHA OpIEHTYBaTHCA |
nepe6y0ByBaTH CBOIO Jis/IbHICTh B YMOBAX, 110 3MiHIOIOTbCS, IPO-
decifiHa BUpa3HicTb MOBHY, XKecCTiB, MiMikU (MefaroriyHa TexHika);
crellia/ibHi yMiHHS Ta HABUYKU (BMiHHS MaJItlOBaTH, CIiBaTH, IpaTH
Ha My3W4YHUX IHCTpyMeHTax, BMiHHS TaHLl0BaTH, oTorpadyBarTH)
i = a. To6To B. CeMuueHKO, BU3HAYAIOUU MANUCTEPHICTh YUUTEIS,
HaroJIoulyBaB Ha NpodeciiHUX YMiHHSAX i HABHYKax %7,

265 Tlepmaroriyna maicTepHicth: [ligpyuHuk (2004) (3a pen. I.A. 3s310Ha)
2-re BUJ,., 10MOB. i nepepo6J. K: Buma k. 422 c.

266 Tenuuko, H. B. (2014) Teopisi i MeToaMKa pOopMyBaHHS OCHOB MeJaro-
riyHoi MaiicTepHOCTi MaGyYTHBOTO YYUTEJISI MOYATKOBUX KJjaciB: MoHorpadis.
K.: Kongop. 522 c.

267 CemunueHko, B. A. (2010) IlnekaeMo mejaroriuHy MaiCTepHICTb:
HaBY. N0oci6HUK. Binnuug: [lnanep. 674 c.
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Po3BuBatouu iziei O. lllepb6akoBa Ta noJsiemisytouu 3 B. Cemu-
yeHKo, B. KoBasibuyk mifgkpec/aroBaB, 110 B AiSJIbBHOCTI mejaro-
ra-MamlcTpa o/JHaKOBO BaXK/IMBi IK OCOGUCTICHI AKOCTi (eHepris,
3aB3ATICTh 1 HANOJIEIVIUBICTD, ParHeHHd L0 AOC/i[KeHb, 34aT-
HICTb BXOJAUTH B HOBY CUTYalilo TOL0), TaK i npodeciiiHi BMiHHSA
Ta HaBUUKHY, SIKi IPOSB/SAIOTHCS B pi3HOMaHITHUX criocobax opra-
Hizanii AisspHOCTI y4HIB. Y paMKax CUCTEMHOTO MiZX0Ay 0COOH-
CTiCHI AKOCTI BBaXXalOTh BU3HA4YaJIbHUM YNHHUKOM CHUCTEMHU IIe-
JaroriyHoi MaicrepHocTi, a npodecilidi 3HaHHA - ii pyHAaMeH-
ToM. TexHiKa X, IKa CHUPAETHCSA HA 3HAHHSA 1 3/1i6GHOCTI, 03BOJISIE
BCi 3ac06U BIJIUBY MOB’I3aTH 3 METOIO.

Kpim Toro, B. KoBasibyyk 3BepHYB yBary Ha CHiBBiJHOIIEH-
HA CTaHZapTy i TBopdyocCTi B mexparoriyHii aiganpHocTi: «[lega-
ror-maicrep Hi6U 3aHOBO BiJjKpuBaE€ AJis1 cebe BiYHO HOBY CyT-
HICTh NejaroriyHoro sIBUINQ, ajie lie BiIKPUTTS Mepeadavae
3HAHHSl CTaHJApPTiB, paHime 3A06yTi McUxoJOTO-MeAaroriyHi
BifoMocTi. TBOpYe 3acTOCYBaHHA CTaHZAPTIB BUMarae Bij neja-
rora Takux BJIAaCTUBOCTEH, SIK ysBa, 3JaTHICTb YBIUTU B JyXOB-
HUH CBIT y4YHS, IiJIiCHO «IIpeICTAaBUTH Ji10 3aCTOCOBAaHUX 3aC06iB,
3/IaTHICTh MiANOPSAKYBaTHU BCe MeAaroriyHuM LiasaM». HaliBax-
JIUBIIIOI0 YMOBOI 3pOCTaHHA MalCTEpPHOCTI € TBOpPYa, 3aCHOBA-
Ha Ha Ge3nepepBHOMY BJOCKOHAJIEHHI NejaroriyHa Aisi/ibHICTh,
NiJKpec/a0BaB BiH. BupimasibHe 3Ha4eHHA B CTAaHOBJIEHHI MaW-
CTEPHOCTI Ma€ «Te HAUOJIMXKUE OTOYEHHS, B sIKe MOTPAILJIsIE me-
Jlaror»: i MIKpoKJIiMaT KOJIEKTUBY, U iJiel, AKUMH BiH »KUBe, 1 HOTO
Tpaguuii. TakuM unHoM, B. KoBasbuyk noB’si3yBaB MalCTEpPHICTb
y4UTeJd 3 TBOPYICTIO, Y AAKIM BeJIMKY pOJIb IpaloTh iHTYILifA, Ha-
TXHEHH, TaJIaHT lejarora 268,

Jocnimpxyoun npob6semy nejaroriudoi maricrepHocTi, T. By-
HAK aKLUEeHTY€E yBary Ha TOMY, 110 HEIPaBOMIPHO OTOTOKHIOBATHU
OCHOBHM i CyTHICTb NejlaroriyHoi MaiicTepHocTi. ABTOp po6UTh BU-
CHOBKHM IIPO Te, 1110 3HaHHH, BMiHHA | HABUYKHU [1eJjarora K CKJazo-

268 KoasibuyK, B. (2011) IlegaroriuHa MaiicTepHicTb BUKJ/Iaiaya — OCHO-
Ba Horo koMmmneTeHTHOCTI. [IpodeciiiHo-TexHiYHa O0cBiTa: HAYKOBO-METOA. XKy p-
Hai, 6 (30), 32-33.
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Ba OCHOB Ie/IaroriyHoi MalcTePHOCTi, MOXKYTb 6YTH JBOX PiBHIB:
HabyTi y mpoueci niiroToBkM [0 npodeciiHoi ejaroriyHoi Aisib-
HocTi Ta HabyTi B npodeciiiHiil negaroriuyniil AisnbHoCTI. «TakuM
YUHOM, — 3a3Ha4a€ aBTop, - PyHJaMeHT NeAaroriyuHoi MaicrepHo-
CTi, AIKMI Heob6XiZiHO cHOpMyBaTH, OXOIJIIOE TaKi OCHOBHI CKJIaf0-
Bi: 0COGUCTICTD Mejjarora, 3HaHHs, eJaroriyiui Aoceig». Ha nin
OCHOBI BiH IIPOIIOHY€E TaKe BU3Ha4eHHA: «MalCcTepHICTh nejarora
y HaBYaHHI - Lle BUCOKe MUCTELTBO 3/iMCHEHHSI HaBYaJbHOI Ji-
AJIbHOCTI Ha OCHOBIi 3HaHb, 0COOUCTICHUX AKOCTEH i megaroriyHoro
JLOCBifly, 1110 POSIBJISIETHCS B KOMIIJIEKCHOMY PO3B’s13aHHi 3aBJaHb
OCBiTH, BUXOBaHHS, PO3BUTKY JUTHUHU» 2%,

XapaKTepuCTUKOK BHUCOKOrO piBHA MefaroriyHoi Aidjb-
HOCTI, 1[0 I'PYHTYETLCA Ha 3arajibHii KyJbTypi Ta MeJaroriyHo-
My JOCBiJli BUUTEJIS, BBAXKAE MeJaroriyHy MalCTEPHICTh TaKOX
M. Ko3sp 27°.

CxoxxvMU BUSIBUJIMCA norisgu B. Pubasnku, sskuih HaroJio-
IIyBaB Ha TOMY, II0 NeJaroriyHa MauCTEPHICTb — Ile KOMILJIEKC
BJIACTUBOCTEHN 0COOHUCTOCTI BUMTEJIS], HEOOXIJHHUX JIJIsT BUCOKOTO
piBHs1 npodeciiiHOol JislIbHOCTI.

3a nepexoHaHHAM JI. balikoBoi, nejaroriyHa MalCTepHICTb
- BUIIMU piBeHb NeAaroridyHol JisiJIbHOCTI, 110 BUSBJSETHCSA Y
TBOPYOCTI, y MIOCTIHHOMY BJJOCKOHAJIEHHI MUCTelTBA HAaBYaHHS,
BUXOBaHHS i PO3BUTKY 0COOUCTOCTI.

Y cBoemy pocuaigxkenHi C. Koryt HaroJsioulye Ha TOMY, 11O
neJiaroriuHa MalCTepHICTh — 1je JOCKOHaJle BOJIOJiHHS MeJaro-
OM YCi€I0 CyKyIHICTIO IICUX0JIOr0-NeJaroriyiux 3HaHb, YMiHb i
HaBUYOK, IO€JHAHUX i3 TpodeciiiHO 3aX0MN/IeHICTI0, PO3BUHEHE
nejaroriyHe MUcCJeHHs Ta iHTYilLig, MOpa/lbHO-eCTETUYHE CTaB-
JIEHHS /10 )KUTT$, [MIM60Ka NepeKoHaHiCcThb i TBepza BoJis 7%,

269 Bynsk, TA. (2011) Po3BUTOK mejaroriyHoi MalcTepHOCTI BUYUTEIS B
CUCTEeMi 0COGUCTICHO OpiEHTOBOHOrO HaBYaHHs. [lefaroriyHa MaiicTepHs, 4, 2-7.

270 Koazsip, M. M. (2011) HaykoBo-negaroriunuii cioBHuk. JIbBiB: CII0-
JIOM. 216 c.

271 Koryrt, C.M. (2012) [TpodeciiiHe cTaHOBIeHHs BunTes. [lefaroriuna
MaiicrepHs, 5 (17), 2-9.
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Hocnigauku 0. Mopo3 Ta B. OMesibAHEHKO TIyMadaThb IO-
HATTA «IeJaroriyHa ManucCTepHICTb» AK JOCKOHAJle, TBOpYE BU-
KOHaHH#A nejaroroM npodeciiuux ¢pyHkuil Ha piBHI MUCTeLITBa,
pe3yJIbTaTOM 40T0 € CTBOPEHHA ONTHUMAaJbHUX COLLiaJIbHO-IICHU-
XOJIOTIYHUX YMOB [IJIsl CTAHOBJIEHHSI 0COBUCTOCTI KOXKHOTO YUHH,
3abe3IeyeHHs BUCOKOTO PiBHS iHTe/JeKTya/IbHOIO PO3BUTKY, BU-
XOBaHHSl KpallluX MOpPaJbHUX SIKOCTeH, 1yXOBHOr'0 36arayeHHs
LIKOJISAPIB.

Ha nymky C. CucoeBoi, nearoriyHa MalCTepHICTb — Lie J10-
BeJleHa 0 BUCOKOI JJOCKOHAJIOCTI HaBYaJlbHa M BUXOBHA BIpaB-
HiCTh, fIKa BiJjo6pakae 0co6/MBY BiAnutipoBaHicTh MeTO/IB Ta
NPUHOMIB BHKOPHMCTAaHHA ICHUXOJIOTO-NeAaroriyHol Teopii Ha
MPaKTHUILi, 3aBASKU YOMY 3a0€3Me4yeEThCS] BUCOKA e(PEeKTUBHICTh
HaBYaJIbHO-BUXOBHOTO IIPOLECY.

LlikaBKMM, Ha HaUl NOTJIsA/, € BU3HaYeHHA A. JIylL0Ka, 32 AKUM
NOKa3HUKaMU MaWCTEpPHOCTI € FOTOBHICTh i 6a)KaHHS BUUTUCS
(BUXOByBaTHCS) Y LbOTO BuUTess1. HaykoBelb BU3HAYA€ MOHSATTSA
«mnejaroriyHa MalCTepHICTb» fIK TAKUHA MOPaJIbHO-IICUXOJIOTIY-
HUH, eMOLiiHO-BOJILOBUI (peHOMEH, KOPUCTYIOUHUCh IKUM BUXO-
BaTeJ/b MOXe BBOJAWUTHU YUYHIB y NpoLec Ni3HAaHHA HaBKOJIMIIHbO-
ro CBiTy, JolIOMara€ OBOJIOLITU 3HAaHHAMHM, aKTUBI3yE PO3yMOBI
341i6HOCTI, BUXOBYE 6JIarOpo/AHi NOYYTTs, FPOMA/SIHCBbKY U JIIOJ-
CbKY TiiHICTB, Bipy Y BeJIMKI MOXJIMBOCTI CAMOPO3BUTKY Ta CaMoO-
BUXOBaHHS 272,

Hocaimxyroun ga”y pediuninito, O. JlaBpiHeHKO y i 3MicT
BKJIaZla€ 3/IiICHEHHS NeJaroroM CBOEI JisIIbHOCTI Ha piBHI BU-
COKHUX B3ipLiB Ta eTasIOHIB, 110 BiilpalnbOBaHi HAa NpaKTULi U
ONMCaHi y METOJUYHUX PO3p0OOKaxX Ta peKoMeHJallisix. ABTOD Ie-
pPEKOHAHa, L0 MAaWCTEPHICTb MOJISITA€ B ;OCKOHAJIOMY BOJIOZiHHI
ocHoBaMM mnpodecii, ycniliIHOMy 3acTOCYBaHHI BiloMHUX Y HayLi

272 Jlyurox, A. M. (2011) Bacusib CyXoMIMHCBKUE PO NeAaroriyuny Mau-
CTEpHICTh y4uTe 51 No4yaTKoBOI KoM, [lefaroriunuil auckypc: 36ipHUK Hay-
KOBMUX Npalb. [HCTUTYT neparoriky HanjioHanbHOI akazeMii nefarorivyHux HayK
Ykpainy, XMesbHULIbKA I'YMaHiTapHO-NejaroriyuHa akageMis. XMeJbHULbKUM:
[I1 Banwk 1., 10, 297-302.
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Ta NPaKTULi NPUUOMIB, 3HaHHI NeJjJaroroM CBOro HaBYaJbHOTO
npejMeTa, AOCATHEHHI CcTabiJibHUX, BUCOKUX pe3y/bTaTiB y Ha-
BYaJIbHOMY mpoueci 273,

B. [laHaceHKO y CBOiX HAayKOBUX PO3BiJKax miJ mejparorid-
HOI0 MalCTepHICTIO po3yMie TBopUye BUKOHaHHs npodeciiiHoi Ai-
SIJIbHOCTI, iHTerpauito cdpopMoBaHUX NpodeciiHO BaXKJIUBUX KO-
CTel 0COOGUCTOCTI B iHAUBIIya/IbHUM CTHJIb JliSIJIBHOCTI, MOCTiliHE
Y/I0CKOHaJIEHHS] METO/IUK 1 TexXHoJorii BaacHoi mpodeciiiHoi ai-
AJIBbHOCTI.

HaykoBenp /. benyxiH y NOHATTA «mejaroriyHa mMaucrep-
HiCTb» BKJIaJla€ 3HaHHS W yMiHH, yBecb J0CBiJ npodeciiHoi Ai-
AJBHOCTI, CUCTEMY NOIVIAJIB i IepeKOHaHb.

[Toromxyemocsa 3 nepekoHaHHaM 0. Typ4yaHiHOBOI, iKa BBa-
Ka€, 1110 MaKWCTEepHICTh NeJlarora NOBYHHA OLIIHIOBATHUCA 3a KiHIle-
BUM pe3yJIbTATOM HMOr0 Npali — CTyleHeM HiJrOTOBKU MOr0 BUXO-
BaHLiB [0 IPOLOBXEHHH OCBITH, TBOPYOI Npalji, aKTUBHOI y4acTi B
KUTTI cycninibeTBa. [laHa mo3uLid Ja€ 3MOry rOBOPUTH IIPO Te, L0
nejaror-MancTep MOBUHEH YCBiIOMJIIOBATH CBOK BiJNOBiAa/Ib-
HIiCTb niepe/, CyCNiJiIbCTBOM, ONTUMAJIbHO BUKOPUCTOBYBATH Ipode-
CcifiHi MeToM Ta 3ac06H, /10/1al04YH1 OY/Ib-SIKi IEPENIKOAY Ta A0CATa-
104U BUCOKHUX pe3y/IbTaTiB y npodeciiHO-NeAaroriyHii AisiIbHOCTI,
BUPI3HATHUCA IHAUBIAYaJIbHUM CTUJIEM BUKJIAJaHHSA, MaKCUMaJIbHO
peasli30ByBaTH B IeJaroriuHii AisIbHOCTI TBOPYMU MOTEHLia.

Y 3arasibHOMY 3HaU€HHI learoriuyda MaluCTePHICTh - Lie J0-
CKOHaJle, TBOpYe BUKOHAHHS BUMTeseM NpodecilHUX PYyHKLIN
Ha piBHI MUCTELTBA, pe3yJbTaTOM YOro € CTBOPEHHH ONTUMAaJb-
HUX COIiaJIbHO-TICUXOJIOTIYHUX YMOB JJIs CTAaHOBJIEHHSI 0COOU-
CTOCTi KOXXHOI IUTUHY, 3a6e3MeYeHHS] BUCOKOI'0 PiBHS iHTeJIeK-
TyaJIbHOTO PO3BUTKY, BUXOBAHHS KpallluX MOpPaJIbHUX SIKOCTEH,
JIYXOBHOT'0 36aradyeHHs HIKOJISAPIB.

[3 3anponoHOBaHUX BU3HAYEHb MOXHA KOHCTATyBaTH, 110 B
3MiCTOBOMY BiJIHOIIEHHI KaTeropis «MalkCTEePHICTb» € BAXKJIHUBOIO

273 JlaBpineHko, 0. A. (2009) IlegaroriuHa MalicTepHICTb B icTOpUKO-TIe-
JaroriYHoMy BUMipi: Teopis, paKTHKa, nocTyn: MoHorpadis. Hau. neg. yu- T iM.

M. I1. jparomaHoBa. K.: [6. B.]. 328 c.
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CKJIaZI0BOI0 KOHCTPYKTY «mnpodecioHanisam» Ta ii HeobxizHOIO
yMoBolo. BifgnosigHo, HabyTTs npodeciiiHOro J0CBiy Ta 0BOJIO-
JUIHHS MeJaroriyHol MaWCTepHICTI0 € HeoOXi/[HOW HepeayMo-
BOIO PyXY [10 «aKMe», Ha OCHOBI SIKOT'0 Bi/I6yBaeTbCsi GOPMyBaHHS
npodecioHaniaMy [isiIbHOCTI Ta 0COGUCTOCTI Nearora B IiJIOMy.

3 TOYKH 30py aKMeoJiorii, MaCTepHICTb € BULIMM piBHEM
PO3BUTKY 0COOHCTOCTI, CyKYNHICTh 3/[i6HOCTEMN i y3araabHEeHOTO
NO3UTUBHOTO JOCBiZy, NpodeciiHUX YMiHb y NeBHIN AisJIbHOCTI,
1110 AOCATalThCsl Ha OCHOBI peduJieKcii Ta TBOPYOro HigXoay.

HaBegeHi npukiagyd BU3HAYEHHA CYTHOCTI mezaroriqyHoi
MalcTepHOCTi J03BOJISAIOTh 3pOOUTH BUCHOBOK, 1110 3 [JbOT'0 MHU-
TaHHS y HAyKOBIiB HeMa€ 0JHO3HAa4YHOI AYMKH. OZiHI aBTOpH BBa-
YKAIOTh, 1110 1€ SIKiCHI XapaKTepUCTUKU 0COBUCTOCTI, iHIIi — 110 11€e
CUCTeMa 3HaHb, yMiHb i HABUYOK, TPeTi — 06’'€AHYIOTb i Te, i iHLIe
pa3oMm. HaBeZieHi BU3HaYeHHA He BUKJIIOYAKOThb OJHE OLHOTrO, a
Jidllle JONOBHIOIOTh Ta PO3LIMPIOIOTh CYTHICTb 03HadYeHoro ¢e-
HOMEHY.

Y3arajibHeHHS1 BiTUM3HSHOIO Ta 3apy6iXKHOro JOCBiAy Aae
MOXJIMBICTh BU3HAYUTH N€AAroriyHy MalCTepHICThb SIK CBOEPIJ-
HUH CIIJIaB 0COBGUCTICHOL KYJITYPH, 3HaHb i CBITOIVISIAY BUHTEJIS,
Horo BCce6ivHOI TEOpeTUYHOI MiZITOTOBKY 3 JOCKOHAIMM BOJIOZiH-
HAM [pUMOMaMU HaBYaHHS | BUXOBaHH$, IepeJJOBUM JOCBiIOM.
TakuM 4MHOM, B YMOBaX CTAaHOBJIEHHS HalliOHAJIbHOI CUCTEeMU
OCBiTH B YKpaiHi He nepecTae 6YTH aKTyaJIbHOIO POJIb BUUTEJS
- MalcTpa nejaroriyHoi npary, HOCisl 3araJlbHOKY/JIbTypHHUX i Ha-
LioHaJIbHUX LiiHHOcTeH. CaMe BiJ, HbOTO, KO0 0COOUCTiICHUX AKO-
CTeH 3aJIeKUTh AKICTb BUXOBAHHA MiZpOCTa0Y0ro MOKOJIiHHS.

[Ipo6sieMa mifABUIEHHS TeJaroriyHoi MalcCTEPHOCTI B Cy-
YaCHUX YMOBax He TiJIbKW He BTpaTWJa 3HAYEeHHs, ajle Haby/a
e 6iJbII0i aKTyaJbHOCTI. 3 METO Mi/IBUIIEHHS CBOTO TBOPYO-
ro piBHs, piBHS NejaroriyHoi MalicTepHOCTi HEOOXiHO He JMLIe
36ipIMTH 06CAT ofepKyBaHoi iHopmalii, KiJbKiCTb BHUKO-
puctoByBaHUX GOpM i MeToiB po6OTH, @ 1 CTBOPUTH HABKOJIO
cebe Taki yMOBHY, siKi Oy Th NOCTIHHO CMIOHYKATH /10 CaMOaHaJli-
3y, CAMOPO3BUTKY Ta CAMOB/0CKOHAJIEHHS.
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Kypc «lIleparoriyuHa MaicTepHicTe (mezaroriyHa TBop-
YiCTb)» CIPSIMOBAHUMN Ha NPaKTHUYHE OBOJIOJiHHS NeJaroriyHon
MaWCTEepPHICTIO y Mpoueci HaBYaHHSA i NeAaroriyHol NpakTHUKU
Mai6yTHiX yunTesiB. [legaroriuna Ais/ibHICTb y 3akJaji BULIOT
OCBIiTH HOCUTb iHHOBaLiHHUH XapakTep. Bona noTpebye He e
BUCOKOTI0O piBHS iHGOPMOBAHOCTI, IMIMOOKHX 3HAaHb, epyAULl, a i
BHMCOKOI 3araJibHOi KyJbTYpH Ta NeJaroriyHol MaicTepHocTi 274,
Came TOMYy 3anpONOHOBAaHUM KypC € IHTerpOBaHOI AWCLMILII-
HOI0, 1110 NOEAHYE HOBI i Bxke chopMOBaHi 3HaHHS, 30KpeMa 3 Ta-
KUX npeaMeTiB, Ak pinocodis, sorika, puTopuka, eTHKa, icTopis,
nejarorika, MCUXoJiorisd, MeTOAMKa HaBYaHHA, METOJUKA BUXO-
BaHH$, MUCTEITBO3HABCTBO, KOHPJIIKTOJIOTiS, MOEAHYE Mearo-
riYHy Teopilo 3 NMPAKTUKOIO, PO3IJIAJA€E PI3HOMAHITHI CKJIaJ0BI
KYJIbTYPU MOBJIEHHS, MEHE/PKMEHT TOILO.

MeTa BHBYEeHHS HaBYaJIbHOI AUCLUILJIIIHU — CTUMYJIIOBA-
TH CTYAeHTiB g0 npodeciliHoro camoBrUxoBaHHsA, GOPMYBaTH Y
HUX NOTpeby B HellepepBHOMY MearoriyHoMy caMoB/0CKOHa-
JIEHHI.

OcHOBHI 3aBJjJaHHsl aHOT'O KYypCy: PO3BUTOK y MaHOGYyTHIix
y4YUTEJiB NOYAaTKOBUX KJACiB YABJEHHA NP0 NeAaroriyvy Ais/ib-
HICTb fIK pedJieKCMBHe KepyBaHHS Jisi/IbHICTIO yuHA (mepeMi-
IIEHHS MOT0 y MO3UIIiI0 aKTUBHOTO CYy6’'€KTA HABYAHHS], PO3BUTOK
3JaTHOCTI [0 CaMOyIpaBJIiHHA BJACHOK AiJIBHICTIO, OpraHisa-
1jisl Ipolecy HaBYaHHS Ha OCHOBI TBOPYOi B3a€MOJ|il 3 YUHSAMMU);
CTBOpPEHHS YMOB /1151 QOpMyBaHHS y CTYA,EHTIB TyMaHHOI 03Ul
110/10 PO3YMiHHA MeTH i 3aBJaHb BJIACHOI lleJaroriyHoi AifJbHO-
CTi; JloloMora MalGyTHIM NeiaroraM OMaHyBaTH MeXaHi3MHU BU-
KOPUCTAHHS 0COGMCTICHOT0 NOTEeHIialy AJisi BUpPilleHHs Nejaro-
riYHUX 3aBJlaHb HaBYaHHA | BUXOBAaHHS, OBOJIOAIHHSA eJIeMeHTa-
MU IeJaroriyHol TexXHiK{; BU3HA4YeHHA ONTHMAaJ/IbHUX 3aCO0iB i
HanpsMKiB npodeciiHOro caMoBJ0CKOHANEHHS TOILO.

274 Mounap, T (2018) [legaroriuna MalCTEPHICTb yYUTEIISI TOYATKOBOI
IIKOJIM: CYTHICTb, 1IsIXU popMyBaHHs. HaykoBu BicHuK MykauiBcbKOro jgep-
»kaBHoOro yHiBepcuTeTy. Cepis «[legarorika Ta ncuxoJiorisi»: 36ipHUK HAYKOBUX
npaub. MykayeBo: Bua-so MAY, 1(7), 121-124.
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[Iponec BUB4eHHS aucuuminy «IlegarorivyHa MacTepHIiCTb
(meparoriuHa TBOp4icTb)» Nepenbavyae OBOJIOJLIHHS 3HAHHSMU
Ipo: CYTHICTb Ta 0COGJIMBOCTI NearoriyHoi npatui; npodeciiino
BaXKJIMBI AKOCTI lleJjarora Ta JieTepMiHaHTH IX pO3BUTKY; OCHOBHI
NPUHIUIY, 3acobu npodeciiiHO-NeAaroriyHoro caMoBJ0CKOHA-
JIEHHS; 3aKOHOMIPHOCTI IPOAYKTUBHOI MeJaroriyHoi B3aEMOAI];
CTPYKTYpy NexaaroriuHoi nii; ocHOBU QyHKI[IOHYBaHHS KOMYHi-
KaTUBHOI KyJIbTYpU IleJarora; OCHOBU IeJaroriyHoi TeXHIKY;
CYTHICTb Ne[aroriyHoro CHiJIKyBaHHA; OCHOBU IeAaroriyHoro
MOBJIEHHH; OCHOBY TeaTpa/ibHOI NeJaroriky, TBOpPYOro 3afgymy
YPOKY; KpUTepii BUBYEHHS Ta BIPOBAJXKEHHH [1epej0BOro neja-
rOrivyHOro AOCBiAy.

Ha ocHoBi 1ux 3HaHb NOBUHHI 6yTU cHOpMOBaHI YMiHHS:
006’EKTUBHO OL|iHIOBATH BJIACHI podeciiiHi MOXK/IMBOCTI Ta Ljije-
CIpPsIMOBAaHO PO3BUBATH iX; NPOAYKTUBHO 3/ilCHIOBATH Npode-
ciliHO-nejjaroriude caMOBHMXOBaHHS Ta CaMOOCBiTYy; eGeKTHBHO
BUKOPHUCTOBYBAaTU Ta 3MIHIOBATU BJIACHUU 30BHILIHINA BUIVISA],
BIZIMOBIAHO [0 MejaroriyHuX CUTYyaliil; KepyBaTU CBOEK MOBe-
AIHKOI0 Ta eMOL|iiIMH; BOJIOAITU CBOIM MOBJIEHHAM Ta CHIJIKY-
BaHHAM; 3aCTOCOBYBATU y NeJaroriyHoMy npoueci apTUCTHUYHI
3/1i6HOCTI, OBOJIO/IiBAalOUM OCHOBAMH TeaTpaJibHOI MeAaroriky;
OyAyBaTH CTOCYHKH 3 YYHSIMHM Ha 3aca/iax Cy6'eKT-Cy6'eKTHOI B3a-
€MO/|I; BIPOBa»KyBaTU HOBI IPOrPeCHUBHI lleJaroriyHi 3Haxigku
y NeAaroriyHyui npouec ToLO.

[IporpamMa HaB4YaJbHOI JAUCUUIJIIHM BKJIIOYAE HACTYIHI
TeMH.

IIpogpeciiina disiabHicms [ ocobucmicms nedazoza 8 cy4acHo-
My cycninocmei. CTaHOBJIEHHS | pO3BUTOK Nejaroriunoi npodecii.
Posb yuuTtesns y GopMyBaHHI 0COGMCTOCTI MOJIOALIOTO MIKOJISAPA.
[Ipodecivinuil ctangapT «BunTesb MOYATKOBUX KJIACiB 3aK/aaay
3arajibHoOI cepeZHbOI OCBiTH». CydacHUH Yy4HTeJb NOYaTKOBOI
LIKOJIM: BUMOTH CYyCIIJICTBA J10 HbOTO0. [Aeas nejarora Ha cy4ac-
HOMY eTalli pO3BUTKY OCBITH.

Tlonamms nedazoziuHoi maiicmepHocmi. EneMeHTH nejaroriv-
Hoi MalcTepHOCTi (ryMaHiCTUYHA CHPSIMOBaHICTh NeAaroriyHoi Ai-
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SIBHOCTI; podeciiiHa KOMIETEeHTHICTh; NeAaroriyHi 3i6HOCTi; Te-
JlaroriyHa TexHika; ocobucTicHi sikocTi). KpuTepii Ta nokasHUKHU me-
JaroriyHoi MaicTepHOCTI BUxoBaTeJis. [lefaroriuHa MalCTepHICTb
Y4HTEJIA B KOHTEKCTI F'yMaHiCTUYHOI efaroriku B.CyxoMIMHCBKOTO.

IledazociuHa mexHika 55k ocHo8a nedazoziyHoi malicmepHo-
cmi. [loHATTA nefaroriyHoi TexHikyU. BHyTpIilIHA TexHiKa Aid/b-
HocTi nepaarora. CUHAPOM eMOLiiHOr0 BUTOpaHHs y npodecii-
Hil fisiibHOCTI BUMTe1s. 30BHIlIHSA TexHiKa | HeBepb6aJibHe CIij-
KyBaHH4. KyJbTypa 30BHIIIHBOTO BUIJIAAY.

MossenHs suumeans sk 3acié nedazozivHoi npayi. MoBeHHs
i KOMyHikaTHUBHa noBeJAiHKa BuUTess. PYHKII] MOBJIEHHS BUU-
TeJis1 y B3aeMoJii 3 yuHaMHU. KynbTypa npodeciiHOro MoB/ieHHs.
MogBJsieHHEBUM eTUKeT Nejarora. lnsaxu BrockoHaeHHs npode-
CIHHOTO MOBJIEHHS.

MaiicmepHicmb guumensi y po36’s13aHHI hedaz2o2iyHUX KOH-
¢nikmis. [IoHATTS 1po KOHPIIKTH, KOHPJIIKT Y B3aEMOJAIT BUMTE-
JiB i yuHiB. Busu, ocobsmBocTi negarorivHux KoHOJikTiB. KoH-
GUIKTH MK YYHSAMU: IPUYUHY, LUISIXK NoA0J1aHHs. Oco6JUBOCTI
NOPYLIEHHS AUCLUILIIHU YYHSIMH, ciocobu BupimeHHs. CTpaTe-
ril noBeiHKU BYHTeJs Y KOHQJIIKTHUX cuTyanisax. lisxu mono-
JIaHHS KOHQJIIKTIB.

MaiicmepHicmb nedazoeiuHozo cninkyeaHHs. [loHATTS nefa-
roriyHoro cmijikyBaHHs, Horo ¢yHkuii. [lopiBHsIIbHA xapakTe-
pPUCTHKA CTUJIB CIJIKYyBaHHS NejaroriB. YMoBU edeKTHUBHOIO
nejaroriuHoro cmijikyBaHHs. [1o6y/0Ba negaroriuHoi B3aemosil
Ha IpUHLMIIAX [1eJarorikyi ToJepaHTHOCTI.

IIpogpeciiina komMnemeHMHicms 8uUMeEAs1 NOYAMKOB0I WKOU
5K ckaadosa tio2o npogecioHanizmy. HoBa ykpaiHCbKa 1IKoJIa i mij-
roTOBKa BUMTessl. KOMNETEHTHICHUN MiJIXiJ, IK OCHOBA Nepexoay
Ha HOBI MMOKAa3HUKH SKOCTi OCBiTU. CYyTHICTh Ta CTpyKTypa npode-
CiliHOI KOMIIETEHTHOCTI BUMTEJIA I04aTKOBHUX KJiaciB. @axoBe BJi0-
CKOHaJIEHHS BUMTEJIS MIJIIXOM CAaMOOCBITHBOI AislJIbHOCTI.

Onmuwmi3zayis Has4a/1bHO20 npoyecy 8 KOHmMekcmi pegopmu
noyamxkoegoi wkoau. Oprasisanisa ypoky B NOYaTKOBIM LIKOJI B
yMoBax MoJepHizauii ocBiTu. Judepenuiauia Ta ingusigyanisa-
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1jis] HAaBYaHHS sIK BaXk/IMBa yMoBa Horo epekTuBHOCTi. MOTHUBa-
Lli1 HaBYaJIbHOI Aig/JIbHOCTI 9K 3aci6 migBUIeHHA SIKOCTi 3HAaHb
MOJIOAUIMX IKOIApiB. ['yMaHi3anisg HaBYaHHA B TI0YAaTKOBIM LIKO-
JIi: BiJi aBTOPUTApPU3MY [0 TapTHepCTBa. [lulakTU4YHI YMOBH Op-
ranizanii oco6ucTiCHO OpieHTOBaHOI HaBYaJIbHO-NMi3HABaJIbHOI
JiSJIBHOCTI MOJIOLIUX WIKOJIAPIB.

YoockonanenHs1 nedazoziuHoi mailicmepHocmi euumess ho-
yamkosoi wkoau. MoTuBalisd B AidJbHOCTI BuMTesasd. llnsaxu
B/IOCKOHAJIeHHsI nejaroriynoi mMaicrepHocTi. [lopTdoio sk iH-
JUBiJlya/ibHa TpPaeKTOpis MiABULeHHs KBajidikauii nejgarora.
AkmeoJioris y npodeciiiHiit negaroriusiil gisspHocTi. TexHoJ10-
risi npodeciiHOro caMOBUXOBaHHSI.

OcHoBHi ¢popMu po6OTH — JEKIii, MPaKTUYHI Ta ceMiHApChKi
3aHATTS, B XOZi IKMX MalOyTHI Nejaroru 3HalOMJISITbCS 3 IO-
HATTAM NeJaroriyHoi MaucTepHOCTI Ta il eJleMeHTaMU; OTPUMY-
I0Tb YsIBJIEHHS Npo clieniudiky neAaroriyHoi TexXHiky BUUTed, il
pisHOBUAY; QYHKLIT, BUAM, CTPYKTYPY MleLaroriyHoro ciijikyBaH-
HSl; IOHATTS NP0 KOHGQJIIKTH y NeJaroriyHux CUTyauisix, TUII0JI0-
rito KOHQJIIKTIB, IPUYMHMU | XU IX BUpimleHHA. CTyeHTH Ha-
O6yBalOTb yMiHb OL|iHIOBATH BJIaCHUN piBeHb TOTOBHOCTI /10 Neja-
roriyHoi AifiJIbHOCTI; IPOEKTYBAaTH LIJISAIXH CBOro npodeciiHOro
3pOCTaHHA Ta CAMOPO3BUTKY; CAMOOLIHIOBATU BJIACHY 30BHILIHIO
BUPA3HICTb, 3/[iIICHIOBATH [IOLliJibHE HeBepOaJibHE CaMOBHUpaA-
»KeHHs, YUTaTU HeBepbabHy iHdOpMallilo; pO3BUBATH TEXHIKY
YCHOT'O MOBJIEHHSI (IKOCTi roJiocy, iHTOHaIlito, JUKI[il0, TeMIIO-
pUTM); pO3Mi3HABATH Ta aHaJli3yBaTH CTUJI MlejaroriyHoro coij-
KyBaHH{; BUKOPHUCTOBYBATH NPUHAOMHU IleZlaroriyHoi B3aeMozii y
CIJIKYBaHHI; OpraHi3oByBaTH IeAaroriyHy B3aEMOJII0 3 JOTpPHU-
MaHHAM BUMOT e[ aroriyHOro TaKTy; MOJEJII0BaTH NeJarorivyHo
JIOLIiJIbHE PO3B’si3aHHS MeJaroriyHoi 3ajadi; 3HaxoJUTU OINTHU-
MaJIbHy CcTpaTerito B3aeMo/ii y KOHQJIIKTHIN cuTyanil; aHati3y-
BaTHU BJIACHY AiA/JIbHICTD 3 oMY ii meJaroriyHol JoniJIbHOCTI.

CamocTiliHa po60Ta 3 KypCy fABJISIE COO0KH KOMILIEKC 3a-
BJlJaHb TEOPETHUYHOIr'0 XapaKTepy i MPaKTUYHOTO CIpPsAMYBAaHHS,
sIKi BUKOHYIOThCSI 6e3 6e3mocepe/HbOI y4acTi BUKJIa/ja4ya, epe-
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BaXKHO y 03aayAuTOpHUM yac. CaMmocTiliHa po60Ta Ma€ NOABINHY
MeTYy, OT2Ke, 3 0OJIHOT0 GOKY, BOHa 3abe3Mevye 3aCBOEHHS 3MiCTy
HaBYaJIbHOI JUCLMILIIHY, a 3 IHIIOI0 — € LIJIAXOM OINAaHYBAaHHA
IIMM BHJIOM HaB4YaJibHOI Jlisl/IbHOCTI.

Jlo ocHOBHUX $OpM caMOCTiHHOI po6OTH CTYAEHTIB y Mpo-
neci BUBYeHHs Kypcy «[legaroriyHa MalicTepHicTh (nefaroriyia
TBOPYICTh)» HaJIeXKUTh: OINpalllOBaHHs JEKLiHHOro MaTepiaay
Ta JOJATKOBE CaMOCTiHe BUBYEHHS TEOPETHYHOr0 MaTepiany
3a MiApy4YHHWKaMH, HaBYaJIbHUMH NOCIOHMKAMHU i CIHCKOM peKo-
MEH/I0BaHOI Ta J0JaTKOBOI JliTepaTypy; NiroToBKa A0 ceMiHap-
CbKHUX | NIPAaKTUYHUX 3aHATH, BUKOHAHHA I103aayAUTOPHUX 3a-
B/IaHb; 106ip OCHOBHUX METOJMK IICUXOJIOTIYHOTr0 JOC/i/[PKEHH S
CaMOCBiZIOMOCTi 0COOGUCTOCTI; MiATOTOBKA /10 CKJIA/[aHHS 3aJTIKY.

BukopucTaHHA IHTEPAKTUBHUX | TPEHIHTOBUX TEXHOJOTIN
IiJ Yac 3aHATH CIPUSE CTBOPEHHIO TAKOT0 HaBYaJILHOI'O CepeJio-
BUIIIQ, e CTYZIEHTH He TIJIbKU 0BOJIO/[iBalOTh HEOOXiJTHUMU 3HAH-
HSIMU, BMiHHSIMH | HABUUYKaMH, a ¥ «IIepeXuBarTh» CUTYallil, 1110
MO/IeJIIOI0Th 3pa3ku npodeciiiHoi AigabHOCTI negarora.

Y npodeciliHo-30piEHTOBAaHUX CHUTYyaIliAX Bi0yBaeThCA
0COGHMCTICHMN PO3BUTOK CTYJEHTIB, KOTPi ineHTUDiKyIOTE cebe
3 MO3UIli€El0 MeJlarora-MancTpa i HabyBalTh YMiHb Ta HABUYOK
JLJIS1 JOCSTHEHHS BEPIIUH y MallOyTHIN nejaroriyHii AisiibHOCTI.
KijlachyHUM MexaHi3MOM TaKOro HaBYaHHSI € 3BOPOTHUH 3B'fl-
30K B iIHTepaKTHUBHIH rpymi. ¥ npoleci 3BOPOTHOrO 3B’sI3KY CTY-
JleHT OTPUMYE BiJi OJHOIPYNHUKIB iHopMaLio 3 NpuBoAy [o-
[[iIbHOCTI, epeKTUBHOCTI, MAaliCTEPHOCTI BJIACHUX MeAarorivHux
Ail. BigTak, mo4yTTs BJIaCcHOI BiZIOBIAHOCTI poJii BUMTe/SA-Mall-
CTpa PO3BUBAETHCA 3aBJASAKU aKTUBHOMY YABJIEHHIO IIPO CaMOro
cebe. [lepexxMBaHHSI BiAUyTTSA NPUHAJIEXHOCTI Lo npodeciiiHol
rpyIu Aa€ 3MOTYy CTYZLeHTaM [POBOAUTH Napasiesi MiXK OBeJiH-
K010, 110 BiJjo6pakae Ail BYUTeNsA-MANUCTPa, MOBEAIHKOW CBOiX
OZHOTPYIIHUKIB i1 BJJACHUMH [iIMU Ta CIPUSE ONIAaHYBAHHIO OCHO-
BaMM NeJjaroriyHoi ManucTepHOCTI.

3asydeHHS CTYAEHTIB [0 CAaMOCTiliHOI po60TH Ma€ Ha MeTi
dbopMyBaHHS Mi3HABaJIbHOI aKTHUBHOCTI, 3aCBOEHHS HUMHU OC-
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HOBHHUX YMiHb i HABUYOK POOOTH 3 HaBYaJIbHUMU MaTepiajiaMy,
noryn6JieHHs Ta pO3LIUpPEeHHs BKe 3100y THX 3HaHb, iZiBUILIEHHS
opraHizoBaHOCTI To10. Y mporieci caMOCTiiHOI po6OTH CTYIeHTH
0BOJIOZiBalOTh BMIHHSIMU Ta HaBUYKaMH: OpraHisalii caMocCTii-
HOI HaBYaJ/IbHOI [lislJIbHOCTI; camocTiiHOI po60oTH B 6ibsioTeni 3
KaTa/IoraMy; npali 3 HaB4a/IbHO, HaBYaJIbHO-METOJUYHOI0, Ha-
YKOBO-TIOMYJAPHOK JIiTepaTypol0; KOHCIIEKTyBaHHA JliTepaTyp-
HUX JKepeJl; po60TH 3 [10BiIKOBOIO JIiTEPAaTYypPOI0; ONpaLll0BaHHS
CcTaTUCTUYHOI iHpopMalLii To1o.

B opraHizanii camocTiiHOi po60TH y npoueci NpaKTUYHUX
3aHSATb 3aCTOCOBYIOTbCS SIK TpaAuLiiHi ¢opmu i MeToau (aHO-
TYBaHHS$, KOHCIIEKTYBaHHS, Mi/[FOTOBKA J0ONOBIii), Tak i HOBI, 1110
Bigo6pakaroTh cneuudiky kypcy «llemaroriuHa MalcTepHicThb
(meparoriyuHa TBOpYicTb)» (TpeHIHr, AiNoBi irpH, «MO3KOBUH
LITYypM», aHaJli3 NeJaroriyHux CUTyalid, BUBYEHHA 1 y3arajib-
HEHH{ MejarorivHoro JOCBiAY, «kKPYIJIMK CTiI» Ta iH.

TakuMm uyumHOM, gucuumiiHa «[legaroriyHa MaWcTepHICTb
(meparoriyHa TBOpYicTb)» nepejbavyae yci BUAM HaB4aJabHOI Ai-
SANBHOCTI. JlaHU#M KypcC [jla€ MOKJIUBICTb MOJe/II0BAaTH peaslbHUU
neJarorivHui Npouec y CTiHax By3y, 3HaXOJAUTH MOJ/IUBI LIJISIXU
BUXOJAY i3 mejaroriyHoi cutyauii, BIpaBJATU NeJaroriyie MUc-
JIEHHS], PO3BUBATHU TBOPYY YABY LLJIAXOM IOILIYKY I 3HAXO/AXKEH-
HSl ONTUMaJIbHUX ii po3B’sA3KiB, popMyBaTH HaHLiHHIII AKOCTI
Mal6yTHbBOTO BYHTeJd. Y mpolleci BUBYEHHS AUCHUILUIIHU T0-
[JIMOJ/II0ETBCS OpieHTaLil MalbyTHIX y4uTesiB Ha MejaroriuHy
npodecito, 3a6e3MeYyeThCSI yCTAHOBKA HA npodeciiHUN po3BU-
TOK, CAMOPO3BUTOK i caMoBUX0BaHH4. [Ipu nboMy icHye peasbHa
MOXKJIMBICTB 3a/jaTH podeciiitHOMY CTaHOBJIEHHIO Mall6y THbOTO
BUUTEJIS] OCOOUCTICHO 30piEHTOBAHUM BEKTOp, aKTyasli3youu y
CTYAEHTIB MoTpeby B npodeciiHOMY caMomi3HaHHI i caMOBUXO-
BaHHi, CTUMYJIIOI0YM HAOGYTTs I'yMaHiCTUYHOI MO3ULii y po3B’si-
3aHHI neJlarorivyHux 3aBAaHb. Lle HaBYaHHS Ma€ HA METI He JIMIIe
3aCBOEHHSI OKPEMUX 3HAaHb Ta BMiHb fIK MOJeJIEN JiSIIBHOCTI, 3,
HacaMmIepe i, PO3BHTOK THUX BJIACTUBOCTEN 0COOGMCTOCTI MaW-
OyTHbOI'0 BUMTeJIs, sIKi 3a6e3neuyoTh npodeciiiHe BUKOHAHHS
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neJaroriyHoi AifJIbHOCTI: F'YMaHiICTUYHY CIIPSIMOBaHICTb npode-
CiliHOI JiI/IbHOCTi, KOMIIETEHTHICTb, 3iOHOCTI /10 megaroriyHoi
JIAJIBHOCTI, BOJIOAIHHA TEXHIKOIO NeJaroriyHoro BIJIMBY.

3.2. THE PREPARING OF FUTURE PRIMARY SCHOOL
TEACHERS TO PROFESSIONAL ACTIVITY
IN THE CONDITIONS OF INCLUSIVE EDUCATIONAL
ENVIRONMENT

Natalia Lalak

The educational system of modern Ukraine is under the
influence of inclusive and integration processes, which are
unfolding in the conditions of democratization and European
integration of the state, ensuring the right of children with special
educational needs to education at their place ofliving, socialization
and self-realization in society. The inclusion is not just a fashion
innovation, it is a challenge time associated with various factors:
the general deterioration in the health status of the children’s
population of Ukraine, the desire of parents and children with
special needs to receive education on an equal conditions and in
a friendly environment for parents and children. In view of this,
the issue of ensuring the process of inclusive education of special
children becomes highly relevant by highly skilled specialists who
possess the methods of positive motivation, professional potential,
human-personal character of psychological influence on children.

Today, requirements for the level of vocational training of
future teachers of primary schools as leading subjects of educa-
tional activity, which in the conditions of inclusive education fulfill
the roles of the facilitator, the moderator of the individual educa-
tional educational trajectory of the child’s development, are grow-
ing. The expediency of finding new approaches to the professional

219



YuuTenb: BuMipu npodeciiHOro cTaHOBIEHHS i MiXKHapoZHOI OCBITH

training of future primary school teachers is conditioned by the
needs to implement the leading provisions of a number of state
documents on the introduction of inclusive education in Ukraine.
In particular, the Laws of Ukraine «On Education» (2017), ap-
proved by the Cabinet of Ministers of Ukraine, «Regulations on
the organization of inclusive education in general educational
establishments» (2011), «On Approval of the State Standard for
Primary General Education for Children with Special Educational
Needs» (2013), «On Amendments to the Procedure for the Organ-
ization of Inclusive Education in General Education Institutions»
(2017), the Conception of the New Ukrainian School (2016), the
State Standard of Primary Education (2018)%.

The methodological foundations of teacher preparation,
which are basic for modern educational innovations, are ground-
ed in scientific research: V. Andrushchenko, L. Baranovskaya, O.
Dubaseniuk?’¢, V. Kremena, A. Kuzminskii, I. Zyazyun, S. Sysoeva
and others. Some aspects of the training of future teachers for pro-
fessional activity are researched by A. Antonovok, A. Bondar, M.
Vasilieva, A. Kozlov, A. Sbruva, T. Semenyuk and others. The study
ofthe sence and components of teachers’ readiness for profession-
al activity is devoted to the work of such scholars as N. Bezhanova,
L. Bondarenko, I. Gavrik, I. Gavrish, L. Khomich. Significant inter-
est in the context of the issue raised has been made by scientific
intelligence, which initiated the resolution of issues related to the
training of future teachers for professional activities with children
with disabilities (L. Antonyuk, Y. Baranets, V. Gladush, I. Demchen-
ko, G. Kosareva, 0. Martynchuk, L. Pryadko, T. Pyatakova, I. Khafi-
zulin, Yu. Shumilovsky, etc.).

The problem of assistance and training for children with spe-
cial educational needs has been raised up long time ago. For cen-

275 Jlyuenko, I. (2017) [IpaBoBi acrekTH 3ampoBa/KeHHsI iHKJIIO3UBHOI
ocBiTH B YkpaiHi. [louaTkoBa wkosa. Ne 3. C. 53-56.

276 Nlybaceniok, O. A., CemeHwk T.B., AutonoBa 0.€. (2003) I[Ipodeciiina
niroToBKa MalGyTHHOrO BUUTEJIsS A0 MeAaroriyHoi gissibHocTi: MoHorpadis.
Kurtomup. 193c.
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turies, people who had physical or mental deviations were sepa-
rated from society, locked into shackles, locked themselves in jail.
Under the influence of the social outlook in all nations a certain
view of human illnesses, their social, psychological and economic
consequences was formed. In the evolution of the relations of soci-
ety and the state with people with deviations in the development
of the scientists, there are five periods that cover the time gap of
two and a half thousand years: the path from hatred and aggres-
sion to the adoption, partnership and integration of persons with
limited psychophysical capabilities®”’.

The sence of the definition of «inclusion» (from English In-
clusion) is to adapt the system to the needs of the child. The Eng-
lish verb inclusion translates how to hold, include, hold in its com-
position. Therefore, inclusion is a term that reflects new insights
not only on education but also on the place of a person in society.?’®
The notion of «inclusion» abroad, where there is a 50-year expe-
rience of social integration of atypical children, is replaced by the
concept of «integration». Valuable for our study are the views of A.
Kolupayeva on the identified problem. The scientist treats inclu-
sive education as a process in which the school tries to respond
to the needs of all students, by making up necessary changes to
the curriculum and resources to ensure equality of opportunity,
and the inclusive school as an institution of education that is open
to the education of all children, regardless of their physical, intel-
lectual, social, emotional, linguistic or other peculiarities?”°. The
main principles of inclusive education are:

- equal access to education in general education institu-

tions and the acquisition of quality education by each
child;

277 Top6aTiok, 0. @. (2008) CouiasbHa afanTalis AiTed 3 0COGJIUBUMHU MO-
Tpe6aMu B 3arajibHOOCBITHIO I0YaTKOBY 11K0JIy. Po3kaxiTh oHykKy. Ne 8. C. 3-10.

278 BeJIMKWMU TJIyMauHW# CJIOBHUK Cy4acHOi ykpaiHcbkoi MoBu (2015)
(yxknag. ironos. pex. B. T. Bycex). K. Ipninb: BT® «Ilepyn». 1736c.

279 Konynaesa, A.A., Tapanyenko O.M. (2016) Inkit03MBHA OCBiTa: Bif,
ocHOB 10 npakTUKUK.TOB «ATOIIOJI». 152 c.
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- recognition of the ability to learn each child and the need
creating the appropriate conditions for this for society;

- ensuring the right of children to develop in a family en-
vironment and have access to all resources of the local
community;

- involvement of parents in the educational process of chil-
dren as equal partners and their first teachers;

- curricula based on personally oriented and individual ap-
proaches that promote the development of lifelong learn-
ing skills;

- recognition of the fact that inclusive education involves
additional resources needed to provide special educa-
tional needs for the child;

- use of the results of modern research and practice in the
implementation of the inclusive model of training;

- ateam approach in the upbringing and education of chil-
dren, which involves the involvement of teachers, par-
ents, and specialists?®.

The philosophy of inclusive education is based on the belief
in the need to change the educational paradigm - reformation by
combining the two traditional systems (special and mass education)
into a unified educational system. A key factor in promoting inclusive
education should be the appropriate training of teachers for working
with children with special needs. It is worth paying attention to the
fact that in school inclination does not occur only at the expense of
transferring a child to a normal class, it is rather - the desired end
the result. To date, there is a problem with a teacher who would
understand the specific problems of such children. The result will be
satisfactory only when, along with the teacher, the assistant teacher
in the same team will work and relevant specialists - teachers-
rehabilitants, teachers-speech therapists, practical psychologists,
social educators, doctors, etc. Educators of inclusive classes need
to understand more about individual differences and peculiarities

80 Innawenko, T. (2009) InTerpanis aiTeld 3 0CO6JIMBUMH OCBIiTHIMU
noTpe6aMu y 3arajbHOOCBiTHiM 3aknaz. Conianpuuii negaror. Ne5. C. 26-35.
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of children, to cooperate more effectively with parents and other
specialists. They need to know to find a path to the inner potential of
the child and help her to realize their personality and feature, and to
help others accept this person as a worth.?!

The logic of our study requires clarification of the notion of
«inclusive educational environment». In the context of our research,
this definition is interpreted as a set of special conditions created
for the education of children with limited educational needs and
children with normative development, with which they will joint-
ly study in one class, through material, technical, methodological,
informational and staffing, unimpeded access to and transfer of
educational institutions, which in general will promote effective
socialization, education, upbringing, development, correction and
rehabilitation of students with limited opportunities. and will not
hinder the education of children of general development.

We can share the opinion of the scholars®® that distinguish
the following conditions for the effective functioning of the inclu-
sive educational environment:

pedagogical (use of educational modified programs, text-
books, teaching aids, didactic materials, special technical means
of teaching collective and individual use and adapted methods of
teaching and upbringing);

psychological (provision of a tolerant, emotionally filled edu-
cational environment aimed at stimulating and motivating all par-
ticipants in the educational process to effectively communicate
with the teacher);

social (creation of external and internal interior for unhin-
dered movement of the territory and premises of the school).

281 Jlanak, H. B. (2012) llnsxu BOpoBa/KeHHs iHK/03il B po6oTy 3a-
raJlbHOOCBITHIX HaBYa/IbHUX 3aKJaZiB. HaykoBUI BiCHUK Y>KropoJCbKOTO yHi-
BepcuteTy: Cepis «[lepgarorika. CouiasbHa po6oTa». Ykropoa: YxxHY. Bunyck
25.C.107-108.

282 TlleByiB, 3. M. (2017) BriyiuB 3akoHO/1aBYO1 633U iHKJIIO3UBHOI OCBITH
Ha MiroTOBKY Mall6yTHbOI'0 BUMTEJIS A0 POGOTH B iHK/II03UBHOMY CepeA0BHIL
3araJbHOOCBITHBOTO HaBYa/JbHOTO 3akjaAy. HapoaHa ocBiTa: eJleKTpOH. Hayk.
¢dax. Bua. Bun. Ne 2 (32). URL: https://www.narodnaosvita.kiev.ua/.
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As practice shows, the inclusive educational environment
broadens the professional activity of primary school teachers,
changes its structure, requires the execution of various types of
work, and, consequently, the presence in many roles and the im-
plementation of functions aimed at providing social-educational,
correctional and rehabilitation services, coordination of collab-
orative work with a team of specialists, to provide an effective
process of inclusive education for diverse children of the student
team.

Based on the theoretical analysis of fundamental scientif-
ic developments of scientists, we have disclosed the sence of the
professional training of future primary school teachers to work in
the inclusive educational environment. This training consists of
specially organized student training at the establishments of high-
er education and aims at forming readiness for their professional
activity in terms of inclusion, development of a humanistic posi-
tion, internal culture and professional behavior. This will ensure
the ability of future professionals to perceive and understand a
child with disabilities and to build a quality multifunctional activ-
ity in an inclusive school environment. We consider profession-
al training to work in the inclusive educational environment as:
a purposeful, guided process of specially organized education at
a higher education establishment, which takes place on the ba-
sis of systemic, acmeological, axiological, competence, activity
approaches, requires the appropriate selection of socio-inclusive
content of educational material disciplines, application a complex
of forms, methods, means and technologies, the final result of
which is formed inclusive competence of the teacher. However, it
should be noted that today in the system of professional training
there are factors that impede effective formation of professional
competence in future teachers: mainly the reproductive nature
of obtaining knowledge, detached from practice, based on formal
knowledge of the pedagogical process; insufficient attention to
the formation of pedagogical skills; shortness of pedagogical prac-
tice. In our opinion, one of the reasons for this state is the lack of a

224



Po3gin 3. Oco6ucricHo-npodeciiHNN pO3BUTOK MaliGyTHBOIO Iefarora

clearly formulated key content and operational competencies that
should be formed during the learning process at the higher educa-
tional establishments.

We would like to focus on pedagogical conditions, which, in
our opinion, provide successful training of future specialists to
work in an inclusive educational environment. Especially:

- the application of innovative learning technologies that
will enable the formation of a coherent structure of fu-
ture teachers’ professional activities under inclusive ed-
ucation through the optimal combination of reproductive
and active teaching methods and the reproduction of the
social context of future activities;

- usage of the potential of the contents of pedagogical dis-
ciplines in the process of professional training for the
formation of positive motivation for the implementation
of inclusive education, acquiring knowledge about the
peculiarities of development, education and education
of various categories of children with disabilities and on
the specifics of the professional activity of a teacher of a
comprehensive educational institution under inclusive
education;

- ensuring the continuity of the stages of formation of the
inclusive competence of future teachers, development
and application of the formed key competencies in the
practical activities of students.

Our pedagogical conditions for the formation of the inclusive

competence of future teachers must be implemented together.

According to the first pedagogical condition, for the effective
formation of the inclusive competence of future teachers in the
process of professional training, it is envisaged to apply innovative
teaching technologies that allow forming the integral structure of
the future professional activity of the student during their training
through an optimal combination of reproductive, active and inter-
active methods of teaching and reproduction of the social context
of future activities.
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As practice shows, the usage of innovative technologies in the
higher educational establishment is effective in forming the so-
cio-pedagogical competence of future specialists, namely: contex-
tual education - the creation of a model of future professional ac-
tivity in the classes; the problem education - organization of class-
es, which involve solving problem situations; interactive learning
- using of a certain system of methods and techniques of various
types of interaction in the class; learning with the help of informa-
tion technologies - usage of the multimedia complex of support. In
our opinion, the very use of active and interactive learning tech-
nologies in the process of professional training is a prerequisite
that promotes the intensification of the educational process and
activation of students’ educational and cognitive activities, forms
their inclusive competence. The use of such learning technologies
in the professional training of future primary school teachers in
the study of the cycle of pedagogical disciplines is characterized
by a gradual increase in the motivation of educational and cogni-
tive activities from the unstable to the deeply conscious. Students
produce professional and pedagogical skills:

- to analyze the training information, creatively approach
the acquisition of educational material and, therefore,
make learning assimilation more accessible;

- independently find the possible resources for solving the
problem;

- to develop a strategy for achieving goals and plan specific
actions;

- tolearn to formulate your own opinion, correctly express
it, prove your point of view, argue and discuss it;

- to learn to listen to another person, respect alternative
opinion;

- to model different social situations, to enrich their own
social experience by integrating and surviving in different
life situations;

- to learn to build constructive relations in a group, to de-
fine its place in it, to avoid conflicts, to solve them, to seek
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compromises, to seek dialogues;

- to find a common solution of the problem;

- to develop skills of project activity, independent work,

implementation of creative ideas.

In the context of the study, attention should be paid to the
main forms of student learning organization: lectures on the ac-
quisition of knowledge about inclusive education; seminars and
workshops that simulate the skills and skills of future professional
activities in an inclusive environment; independent work in class-
room and non-auditorium time, focused on the future professional
activity of a primary school teacher in the inclusive environment
of a comprehensive educational institution. For the development
and activation of the motivational sphere, students can be offered
the following innovative forms of work such as a methodical pre-
view of the novelty «Pedagogical innovations in inclusive educa-
tion»; methodical bridge; advertising kaleidoscope of creative dis-
covery; Presentation Massage «And I Do It So ...»; a panorama of
creativity, a satellite workshop «Organization of the creative work
of a teacher and assistant teacher of elementary school»; park of
pedagogical skill; methodical dialogue; pedagogical game «New
format of inclusive educationy, etc.

Very interesting is the work of students in the creative labo-
ratory, as one of the forms of collective scientific and methodical
creativity of future teachers. It involves uniting for the sake of re-
alizing a common pedagogical problem. The defining criteria for
association is voluntary, mutual interest, psychological compati-
bility and, most importantly, interest in a single pedagogical prob-
lem - inclusive education of junior pupils. In the creative labora-
tory, students choose themes from the proposed ones, which can
be implemented in practical work («Collaboration of the school
and the family that educates the child with the special educational
needs», «Formation of tolerance in the inclusive educational es-
tablishment»).

In order to activate the activities of students in seminars, the
form of work in small groups is used, which allows forming not
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only motivational and cognitive, but also reflexive competence.
Within the framework of the seminar, a round table on the theme
«Integration and differentiation in special education should be
held. Problems of Integrated and Inclusive Education of Children
with Special Educational Needs». In the process of preparation
and holding of the round table students develop knowledge about
inclusion, inclusive education, ways of organizing inclusive educa-
tion abroad and in Ukraine. The acquired experience of cognitive
activity, connected with the independent search, processing and
providing information obtained from various sources (textbooks,
popular science literature, journalism, electronic media, etc.). In
the course of the discussion, conditions are created for students
to be aware of the importance of involving children with disabil-
ities in the society, forming a motivational and value relation to
the problem of high-quality and accessible education for children
with special educational needs.

Seminars can be held in the form of a role-playing game,
where roles are shared: leading, independent researchers (speak-
ers), opponents (adherents and opponents of inclusive educa-
tion), representatives of foreign schools, parents and students,
and experts. The leading element of role-playing games is the for-
mation of communicative skills of a future specialist, classroom
contributes to the formation of communicative competence. The
seminar session is completed by reflexive analysis. Students are
invited to self-assess the contribution to the round table and write
a work-reflection, which reveals their own views on the effective-
ness of a differentiated and integrated way of education for chil-
dren with disabilities.

To work in the professional activity of communicative com-
petence, one can conduct a situation-role game «Parents’ fees». A
problematic situation is created, that is, a new student must come
to a class from a new school year. The boy has a cerebral palsy. The
teacher must prepare the children and their parents to respond
adequately to the arrival of the new one, to know how to behave
properly to help him adapt to the new conditions, to join the chil-
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dren’s team and to succeed in learning. In the group, the roles of
teachers, headteacher, parents, defectologists, children are dis-
tributed. Students distribute roles in advance and prepare mate-
rial for performance, think over the character and line of behavior
of their character. At the end of the game, a collective analysis and
evaluation of the game is carried out.

Interesting for students is the usage of teachers by the method
of «Unfinished sentences», which is often combined with the «Mi-
crophone» method, which makes it possible to work more thor-
oughly on the form of uttering different ideas, to compare them
with others. Work on this method allows presenters to overcome
stereotypes, to speak more freely about proposed topics, to work
out the ability to speak briefly, but in essence and convincingly.?%3
Such a method would be appropriate to use at such stages of the
classroom as: updating the reference knowledge and controlling
the initial level of knowledge of students and the final stage for the
purpose of the reflection of the activity. After discussion, students
come to the conclusion that each child is unique and has the right
to a high-quality education; the main task of inclusion - is not to
regret, but to understand children with special educational needs,
to form a tolerant attitude to others. It is important that students
realize that the key to successful implementation of the model of
inclusive education is the effective collaboration of teachers, rel-
evant professionals, parents and students. All specialists in chil-
dren development are important assistants and partners. A kind
of support network should be created in the school. All employees
and administration of the school, all who work with a child with
special educational needs, must help each other, share knowledge,
try to make the most of local resources to achieve the main goal -
realizing the child’s potential and preparing them for independent
living.

In our opinion, the «Interactive» method is equally interest-
ing interactive method, which involves the division of responsi-

283 Xomwuy, JI. 0. (2018) [podeciitHo-neAaroriyHa miJroTOBKa BYUTEIS
noyaTkoBux Kjacis. K. 200 c.
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bilities in the middle of the student group, and the distribution
is formed by the students themselves. This kind of activity forces
them to independently assign responsibilities and bear responsi-
bility for it. Researchers have recommend using this technology
to process a large amount of information over a short period of
time. The positive effect of «Mosaics» is to encourage participants
to mutual help, constructive cooperation and tolerance. The ba-
sic principle of this method is «learning - teaching.» In practice,
this method can be used in the study of the topic «Experience of
inclusive education in foreign countries.» At first, students form
small groups of three to five people. Each group receives a task
to study a certain material on this topic, which consists of four to
six sections. One student is appointed responsible for the study of
any one section. Members of different groups who have received
the same section are gathered together and work in so-called «ex-
pert groups», examining their part of the task in detail. Then the
students return from the expert groups to their initial groups and
alternately «teach» their comrades information from the relevant
sections. After this method, there is a motivation to carefully listen
and support their teammates, created at the expense of the fact
that this is their only access to studying the material. In addition,
everyone has an incentive to accurately and thoroughly present
their material, since it is responsible for how this information is
learned by his teammates.

Thus, an important indicator of the readiness of the future
teacher is the developed pedagogical reflection. Students must be
able to analyze, reflex their own assessment activities, their emo-
tional state, to know their own activity criteria, to have self-reg-
ulation skills, interaction tools and communication skills with
children with special educational needs. That is why, professional
reflection is a qualitative indicator of readiness for professional
activity, in particular to work in an inclusive educational environ-
ment.

In accordance with the second pedagogical condition for the
effective implementation of the process of formation of the inclu-
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sive competence of future teachers, it is necessary to use the po-
tential of the contents of pedagogical disciplines for the formation
of positive motivation for the implementation of inclusive educa-
tion, acquisition of knowledge about the peculiarities of develop-
ment, education and education of various categories of children
with disabilities and specifics professional activity of a teacher of
a comprehensive educational institution in conditions of inclusive
education.

We believe that in order to introduce inclusive education in
Ukraine, it is necessary to improve the process of preparing future
teachers by taking the appropriate accents into discipline and in-
troducing special courses in this direction, assuming the forma-
tion of inclusive competence for all future teachers based on the
experience of implementing the ideas of a competent approach in
higher education. So, academic disciplines: «Introduction to the
specialty», «<Fundamentals of pedagogy», «Didactics», «History of
pedagogy», «Pedagogical ethics», «Organization and management
in elementary school», «Theory and methodology of education»,
«Social pedagogy», «Theory and methods of work with children’s
and youth organizations», «Pedagogical skill (pedagogical crea-
tivity)», «Pedagogical psychology» contribute to the formation of
cognitive, communicative and reflexive key competences, allow-
ing future specialists to learn the basics of pedagogical knowledge
and to get the experience of cognitive activity. As practice shows,
in the process of professional preparation it is expedient to select
the socio-inclusive content of the material for updating curricula
of normative disciplines. For example, the discipline «Introduction
to a specialty» in order to familiarize future teachers of elementa-
ry school with the content and criteria for the formation of profes-
sional competence of the teacher can be extended with the theme
«Professional competence of modern teacher and assistant teach-
er of primary school». The main subjects of the discipline «Didac-
tics» should be complemented by the tasks of the problem of in-
clusive education for the formation of ideas for the future teachers
of the elementary school about the content of inclusive education,
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the activation of cognitive activity for the development of lessons
in elementary school, individual curricula for children with spe-
cial educational needs, training of gymnasts, corrective exercises
etc. When studying the topic «Didactics»: «Theory of Education
and Training», students focus on the benefits of inclusive educa-
tion for children with different levels of psychophysical develop-
ment, limited livelihoods and socio-psychological and pedagogical
deviations. In the context of the topic «Contents of Education in
Elementary School» the conception «curriculump» is introduced as
an individual educational program for the development of each
student with special educational needs, which defines knowledge,
skills, skills and methods of their formation. The theme «Structure
and organization of educational process» should be expanded
with definitions of features and functions of professional activi-
ty under the conditions of an inclusive educational environment.
When studying the topic «Patterns and Principles of Education»,
the specifics of the principles of learning in the context of inclusive
education are highlighted. During studying the discipline «Theory
and methodology of education», revealing the principles of edu-
cation and learning, among which one of the main principles is
the humanistic orientation of the pedagogical process, it is worth
emphasizing that one of the means of humanizing the educational
process is the introduction into practice of secondary schools of
inclusive education. The urgency of introducing inclusions can be
generalized also in the theme «Innovative educational processes».

In the course of the discipline «History of Pedagogy» when
studying the topic «Leading Trends in the Contemporary Develop-
ment of the World Educational Process» it should be emphasized
that integration and inclusion are the main trends in the develop-
ment of special education of the most developed foreign countries,
specifying on examples. During the study of the topic «Regulatory
Principles for Teaching Children with Special Needs» (discipline
«Organization and Management in Elementary School»), students
were asked to analyze international and domestic legal documents
related to special education, the Law of Ukraine «On Education»,
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the draft law « On the Education of People with Disabilities (Spe-
cial Education) «and compare how much the rights of people with
disabilities to receive quality education and the freedom to choose
their education is reflected in legislation of different countries.

As children with special educational needs began to be en-
rolled in general education, constant cooperation with their fami-
lies is even more important. In studying the discipline «Pedagogy
of family education» students find out that in the process of teach-
ing students with disabilities it is very important to take into ac-
count the interests, priorities and concerns of their families. Par-
ents of children with mental and physical disorders must work in
close contact with teachers and other specialists in the design and
implementation of curricula, their adaptation, the organization of
the learning environment, etc.

The main content of the course «Pedagogical Psychology» is
reflected in the formation of key operational competences, which
belong to the structure of professional competence of the teacher,
provides the basis for the formation of inclusive competence of
future specialists. Much more opportunities for forming the in-
clusive competence of the future teacher presents the discipline
«Fundamentals of inclusive education». The aim of the course is to
familiarize students with the emergence and current state of the
problem of inclusive education, the education and development of
children with special educational needs and the ways of realiza-
tion of the defined direction in the conditions of a comprehensive
educational institution. The tasks of the discipline are aimed at:

- tofamiliarize students with the state, stages of development

and actual problems of inclusive education in Ukraine;

- to reveal the essence and main regularities of inclusive
education in a general educational institution;

- to form students’ belief in the necessity of teaching chil-
dren with special educational needs in the conditions of a
comprehensive educational institution;

- to familiarize students with innovative educational tech-
nologies in the context of forms of an inclusive approach
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and models of providing special educational services for
children with special educational needs;

- to identify effective methods of socialization of children;

- to familiarize students with the peculiarities of the indi-
vidual curriculum, the individual curriculum for students
with special educational needs.

As a result of studying the discipline students must:

- to know the basic approaches of providing education for
children with disabilities; peculiarities of mental perfor-
mance of students in conditions of inclusive form of edu-
cation; methods and techniques of corrective work with
children and their parents;

- tobe able to apply the obtained theoretical knowledge on
the organization of the educational process in the Minis-
try of Education and Science on an inclusive basis, to con-
duct an individual curriculum, to formulate an individual
educational program, to organize cooperation with families
with a disabled child, to use effective methods of socializa-
tion of children from special needs.

To form constructive competence in practical classes of the
«Fundamentals of inclusive education», students develop skills in
planning and designing tentative plans for upbringing and educa-
tional work of the teacher working in the inclusive classes. Of par-
ticular importance for working out key operational competencies
are practical lessons aimed at modeling pedagogical situations
and solving pedagogical tasks. At the end of practical lessons of
the aforementioned course a reflexive analysis of own cognitive
and professional activity is conducted, self-assessment of the
level of formation of inclusive competence in future elementary
schoo Iteachers. After completing the course, students have the
opportunity to present their own portfolios (tasks, diagnostic
techniques, problem situations with options for their solution,
plans and programs). Analysis of the contents of the portfolio will
allow us to conclude that the student’s educational activity was
effective.
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Thus, in order to effectively carry out professional activities un-
der conditions of inclusion, there is not enough knowledge obtained
from the named disciplines. Having analyzed the educational stand-
ards, we have identified the reasons that hinder the integral forma-
tion of the inclusive competence of future teachers. For such reasons
we have included: insufficient number of hours devoted to the study
of special disciplines, reflection in the content of the above courses in
the main differentiated system of special education, which adversely
affects the motivation of students to study such disciplines that do
not have a practical significance for them; application in teaching of
mainly reproductive methods; the lack of a clearly formulated key
competencies required for inclusive education.

The third pedagogical condition for the training of future
primary school teachers to work in the inclusive educational
environment involves the usage of pedagogical practice. We are
impressed with the views of L. Khomich,?®* who proposes the fol-
lowing definition: pedagogical practice is a system of activity for
the development of certain algorithms of educational and cog-
nitive actions and ways of solving typical tasks in the process of
work. There is no doubt that the passage of pedagogical practice
is focused on the development of critical thinking, the search for
answers to problematic professional situations, the creation of a
relaxed communication between the teacher-trainer and the ac-
ademic group. At the same time, practical problems reveal some
problems and difficulties, for example, in the insufficient provi-
sion of educational and material resources.

Teachers characterize the conception of «pedagogical prac-
tice» as:

- «learning the technologies of action based on a certain con-
ception of reality in an interactive formy»;

- one of the specific ways of obtaining personal experience;
group lessons under direct leadership of the headleader, aimed at
the development of personal skills;

284 Xomwuy, JI. 0. (2018) [podeciitHo-neAaroriyHa miJroTOBKa BYUTES
noyaTkoBux Kjacis. K. 200 c.

235



YuuTenb: BuMipu npodeciiHOro cTaHOBIEHHS i MiXKHapoZHOI OCBITH

- «the planned process of modification (change) of the
attitude, knowledge or behavioral skills of the learner, through the
acquisition of educational experience, in order to achieve effective
performance in one type of activity or in a particular field», etc.?%

Pedagogical practice is an important part in the process of
formation of professional competence and raising the level of
pedagogical skills of education applicants. Its main purpose in
educational institutions is to form students’ skills to creatively
use in their pedagogical activities theoretical and theoretical
knowledge and practical skills gained in the process of studying
pedagogical disciplines; facilitating the mastery of students by
modern forms and methods of organizing the educational process
in institutions of general secondary education; raising their
interest in pedagogical work, forming the needs to systematically
replenish their knowledge and apply them creatively in practical
pedagogical activity.

The success of the pedagogical practice depends on the choice
of the basic institution, the optimal implementation of the most
advanced methods and methods of work in specific conditions,
the methodological level and the skills of the teachers, which, by
personal example, intensify the student’s creative autonomy while
performing the tasks of the practice, help to form a conscientious
attitude to work, responsibility, and purposefulness.

One can not but agree with the opinion of many scholars that
pedagogical practice should be continuous. This is also empha-
sized in the «Concept of development of pedagogical education».
In particular: To fulfill this key task, the volume of practical train-
ing should be at least 30 credits ECTS within the mandatory part
of bachelor’s programs (from the first year of study, in different
educational institutions and at different classes (courses)) and at
least 30 credits (inclusive with master’s studies) within the com-
pulsory part of master’s programs (in different educational insti-
tutions and in different classes (courses)). In the case of the im-

285 KysbMiHcbKuH, A. I, OMensiHeHKo, B.JI. (2017) Ilegarorika: HaBy. 1o-
ci6H. K.: 3nanHs. 486 c.
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plementation of educational programs in the form of a dual form
of education, the amount of practical training may be increased by
combining theoretical training and practical work, starting with
the second-third year of the bachelor’s degree. Practical pedagog-
ical activity of the applicant of higher or professional advanced
pedagogical education during studying can be taken into account
as practical training. At least half of the volume of practical train-
ing should be reserved for the passing of the industrial practice
with the independent fulfillment of professional tasks.

In the system of preparing the future teachers of elementa-
ry school to work in an inclusive educational environment, ped-
agogical practice ensures the comprehensive development of the
student’s personality, his thorough psychological and pedagogical
training; promotes development of skills and abilities of profes-
sional activity, development of communicative abilities, forma-
tion of inclusive competence. During the course of pedagogical
practice, future specialists develop constructive, communicative,
organizational and research skills. The activity of students in the
period of pedagogical practice is analogous to the professional ac-
tivity of a teacher, an assistant teacher, it is organized in the real
conditions of the work of inclusive educational institutions. In the
process of pedagogical practice, the student has the opportunity
to some extent comprehend pedagogical phenomena and facts,
laws and principles of education and training, to master the pro-
fessional skills, experience of working with a child with special
educational needs.

Experience has shown that in recent years, the period of prac-
tice in higher educational institutions, unfortunately, has been de-
creasing. This situation has had a negative impact on the readiness
of future professionals for professional activity. Students note that
it is the practical component they lack. The solution to the prob-
lem is unambiguously in the area of updating the content content
of educational and professional education programs for appli-
cants, in which it is important to increase the share of pedagogical
practice. It should be noted that the Mukachevo State University
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has established permanent contacts with teachers, systematically
conducts analysis of educational achievements of future special-
ists and their professional development taking into account inno-
vative technologies. Gradual pedagogical practice helps students
to gradually adapt to work in an inclusive institution of education,
observe the behavior of students, including those with disabilities,
and develop creativity skills in different pedagogical situations.
Positive is the creation of conditions for students to practice in
different schools, which enhances their experience with different
approaches to the organization of an inclusive educational envi-
ronment.

In the context of the study, we offered the students of the
pedagogical faculty to perform a set of practical tasks during the
pedagogical practice. Future specialists have studied the state of
the problem of teaching children with special educational needs
in a specific secondary school in the city of Mukachevo; conduct-
ed a diagnosis of the formation of a team in which children with
disabilities and their role in the team are present, as well as the
diagnosis of the formation of inclusive competencies for teachers
working in inclusive classes. All materials were analyzed by the
students, made generalizations and conclusions (including the re-
sults of self-assessment of the level of formation of inclusive com-
petence).

Consequently, pedagogical practice is the means of profes-
sionally personal formation of a future teacher of elementary
school as a competent specialist, an indicator of the readiness of
students to work in an inclusive environment.

Of course, the problem of forming the readiness of future
teachers of primary classes for professional activity in the condi-
tions of inclusion with this study is not exhausted. Our research is
just one of the approaches in developing this problem.
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3.3. IIIATOTOBKA CTYJAEHTIB
10 BUKOPUCTAHHS IHEOPMALIMHX
TEXHOJIOTI HA YPOKAX ITPMPO/TIO3HABCTBA

Mapianna I'opsam, Mapis Kyszvma-Kauyp

3MiHH, 1110 BiJI6YBaIOTHCS B OCBiTI YKpaiHH, CIOHYKAKTh Ha-
YKOBIIiB /10 MiZArOTOBKH Ka/piB, AKi 6 3MOIVIM CGOPMyBaTH OCBIT-
Hil mpoIec TakuM, IKUH 61 OYB cOIpsAMOBAaHUM Ha GOpPMyBaHHS
y CyG’€KTiB HaBUYaHHS 3/]JaTHOCTI TBOPYO AiTH, 3aCTOCOBYBaTH
3HAHHA 1 JOCBiJ Ha NpakTULi. 3MiHa OCBITHBOI NapajUurMu BH-
3HAYa€ HeOOXiIHICTh KOPUTYBAaHHSA 3MICTY i MEeTOUK HaBYaHHS,
CIpsIMOBAaHUX Ha 3abe3nedyeHHs1 GOpPMyBaHHS CBITOIVIAAY, LiH-
HiCHUX OpieHTalil], yMiHHS CaMOCTiIHHO BYUTHUCS, KPUTUIHO MUC-
JINTHU, KOPUCTYBATUCh CyYaCHUMH 3acob6amMu iHdopMaLiiHO-KO-
MyHiKallilHUX TEeXHOJIOTiH, 3/JaTHOCTI A0 CaMOyJ0CKOHaJeHHS
0COBMCTOCTI y pi3HUX BUIaX TBOPYOI JisI/IbHOCTI.

BrnpoBakeHHsA iHQOpMaIiiHUX TEXHOJIOTIH B MOYaTKOBY
OCBIiTy nepebOyBa€ y CTaflii aKTUBHOTO CTaHOBJIEHHSA. B ocTaHHi
POKH CIIOCTEPIraEThCs AOCTAaTHBO SIBHA KOpeALis MiX pe3ysbTa-
TaM{ HaBYaHHS y MOYATKOBIH 1IKOJII Ta BiANOBiHOIO Ni/IrOTOB-
KO0 BUMTEJIS 0 BUKOPHUCTAHHS B OCBITHBOMY IPOIleCi 3aco6iB i
MeTO/[iB HaBYaHHsSI, 3aCHOBAaHUX Ha BUKOPHUCTaHHI iHpopMarrii-
HO-KOMYHIKaI[iHHUX TEXHOJIOTiN. Y Mo4YaTKOBIiH 1IKoJi 3AiHCHIO-
€TbCS MPOMNeJEeBTUKA HAaBYaHHS GiJbIIOCTI HAaBYAJIbHUX MpeJ-
MeTIB Ta 3aKJIaZlal0TbC OCHOBU MO3UTUBHOIO CTaBJIE€HHS Y4YHIB
J0 TIEBHUX BUJIB AiAJILHOCTI. 3 JomoMorot iHdopmamnifiHo-Ko-
MyHiKal[ilHUX TeXHOJIOTiH y mpolieci 3aCBOEHHSI CUCTEMH 3HAHb
0po NPUPOJY, JIOAUHY, CyCHiJIbCTBO, KYJbTYpPYy, BUPOGHUITBO,
OBOJIO/IIHHS 3aco6aMHy Ii3HaBaJIbHOI i MPAaKTUYHOI AisI/IBHOCTI
B Y4YHIB GpOPMYIOTBCA OCHOBH I[iJIICHOTO HAYKOBOT'O CBIiTOTJISLY,
3araJlbHOHAyKOBOI, 3araJlbHOKYJIbTYPHOI, TEXHOJIOTIYHOI, KOMY-
HiKaTHUBHOI i coljiasibHOI KoMIeTeHTHOCTeW. OCBITHIA mpocTip
HoBoi ykpaiHCbKOI IITKOJIM He 0GMEXYETbCSI MUTAaHHSAMH €ProHO-
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Mikd. Opranisalisi OCBITHbOr0 NPOCTOPY HaBYaJbHOI'O KabiHETY
MOTpeOye MUPOKOTO BUKOPUCTAHHA HOBUX I T-TexHoJI0TiH, HOBUX
MyJIbTUMe/IINHUX 3aC00iB HaBYaHHS, OHOBJIEHHS1 HAaBYaJIbHOTO
06J1aZiHaHHS, 10 3/[iHCHIOETbCSA Yepe3 TaKi ocepeiKu:

- 0cCepesoK HaBYaJIbHO-IIi3HABAJIBHOI AiAJIBHOCTI 3 BifIo-
BiITHUMH MeOJISIMHU;

- 3MiHHI TeMaTU4Hi ocepeliKH, B AKUX PO3MIILYIOThCA [10-
KK/ $Jin-4yapT/CTeH 1 TOILO;

- 0ocepenoK [Jisl TPH, OCHAlleHUH HAaCTIIbHUMU irpaMy, iH-
BEHTapeM /JJisl pyXJIMBHUX irop;

- 0cepenoK XyL0XKHbO-TBOPYOI AiAJBbHOCTI 3 MOJIMYKAMHU
Ji1s1 30epiraHHs NpuIaAAs Ta CTeHJ0M /11 3MiHHOI BU-
CTaBKU IUTSYUX POOIT;

- KyTOYOK XMBOI IPUPOAY;

- 0oCepeoK BiAOYMHKY 3 KUJIMMOM JJisl CUJIHHS Ta TpH,
CTiNBLAMY, KpicjaMu-nydaMy, NOAYILIKaMH 3 M SKUM
HOKPUTTSM;

- JMTAYA KJIacHa 6i6J1ioTeuka;

- O0CepellOK BYWTeJId, OCHAIEHUW CTOJIOM, CTIJIbLEM,
KOMIT'IOTEPOM, MOJIUIAMU /AIMKaMHy, madamu s 36e-
piraHHs JUJaKTUYHOI'0 MaTepiay To10%8®

3rizHo [epxaBHoi nporpamu «IHpopmauiiiHi i koMyHika-

[ikHI TexHoJiorii B ocBiTi ¥ Hayni y 2006-2010 poku», 1o 6y/1a
3aTBep/keHa [loctaHoBow Kabinety MinicTpiB Ykpainu, koMmi-
JiekcHa iHdopMaTHu3allisg OCBIiTH mnepeabadyae BJAOCKOHAJNEHHS
dop™ i 3MicTy HaBYa/ILHOTO MPOILECY YV BULIUX HABYAJbHUX 3a-
KJIaIaX, BIPOBa/PKEHHS KOMITIOTEPHUX METO/IiB HaBYaHHS, BU-
KOPUCTaHHS cy4yacHUX iH$opMaliiHUX TexXHOJIOTiH, pPO3BUTOK
KOHKYPEHTOCIPOMOXKHUX KOMIT'IOTEPHUX MPOrpaM fIK HaWBaXK-
JUBiLIoi ckJazoBoi iHpopMaLiiHUX Ta KOMYHiKal[ilHUX TEXHO-
Jioriii. [Iporpama fgonomoryia NOCUJIMTHA aKTUBHICTb NiITOTOBKHU

286 TIpo 3aTBepkeHHs MeTOAMYHUX peKOMeHAalil 1moao0 opraHizanil
ocBiTHBOrO npoctopy HoBoil ykpaiHcbkol mikoan: HAKA3 MOHY Ne 283 Big 23
6epe3ns 2018 poky. Bzsaro 3 file:///C:/Documents%20and%20Settings/Ax-
MuH/Mou%20a0kymenTbl/metod_rekom_nush.pdf.
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MalOyTHIX BUMTEJIB NOYATKOBOI LIKOJU O BUKOPUCTAHHS iH-
dbopMauiiiHO-KOMyHiKaLiiHUX TEXHOJIOTiN Ha YpoKax NpeiMeTiB
OCBITHIX rajsy3ei No4aTKOBOI LUKOJIH.

[IpoTe, KOHCEepBaTUBHICTL JeAKUX IeAaroris, CTepeoTHUll-
HICTb MUCJIEHHS, HebaKaHHS 3MiHIOBATU TPAJUIIAHI miaxoau
0 BUKJIQZlaHHA CBOIX IpeJMeTiB, BIICYTHICTb HAJIE)KHOT'O METO-
JHUYHOro 3abe3neyeHHsl € TOJIOBHUMM NMPUYMHAMHU HOBIJIbHOTO
BIPOBaPKeHHs1 iHPopMaliiHO-KOMYHiKallilHUX TeXHOoJIOTild B
HaB4YaJIbHUH NpoLec.

HoBi pedopmMu B ocBiTi, 06yMoBJieHi NMpUHAHATUM 3ako-
HoM «IIpo ocsiTy», nmpeseHTalid i BIPOBaJPKEHHA MO/JE/bHOI
HaBYa/IbHOI nporpamMu A4 1 kiaacy y pamkax Konpennii Hosol
YKPAIHCBKOI IIKOJIM BUCYBAalOTb HOBI BUMOI'U [0 IKOCTi OCBITH
BUINIYCKHUKa NejaroriyHux ¢axkynbreTiB. Cepes HUX — BOJIOAIHHSA
Cy4acHUMHU iHpopMaLiiHUMHU TEXHOJIOTISIMU.

Hap npobsemoro BnpoBapkeHHs iHOpMaLilHUX TeXHO-
JIOTiM y MOYaTKOBY IIKOJIY Ta BiANOBifHOI MiITOTOBKKW BYUTE-
JIiB MPUCBSYEHI JOPOOKU MeJaroriB-mpakTUKIB Ta J0C/TiPKeHHS
HU3KU HayKoBLiB, 30kpema: H.baninekoi, O.bigu, 1. boraano-
Boi, H. Bi6ik, I. Bosiomuy, . FaBpum, 0. KpaBuyk, JI. MakapeHko,
H. Mop3e, H.Ilanuenko, l.Ilianacoro, ®.PuBkinga, O.CaBueHKO,
H. Cemen1ok, O. CyxoBipcbkoro, O. lapenko, K. lllaxoBoi Ta iH. Pa-
30M 3 TUM, NOTPebye Gijblle yBaru npobjeMa yA0CKOHAJEeHHS
niJroTOBKHU CTYAEHTIB 0 BAKOPUCTAaHHSA iHpopMaLiiHUX TeXHO-
JIOTIH Ha ypOKax MpUpPOA03HABCTBA.

[HpopMaLiniiHi TexHoJOrii - MOTYXHUHM IHCTPYyMeHT AJis
oJlep>kaHHsl JUTHHOIO HalpisHoMaHiTHiwWoOl iHpopMmaLii, epek-
TUBHUM 3aci6 mijBUlLIeHHs1 iHTepecy [0 HaB4YaHHs. 3alpoBa-
JPKeHHS1 iHpopMaLiiHUX TEXHOJIOTiM y mo4yaTKoBil 1wKoJi - He-
006XiJIHICTb ChOrOJIEHHS, OCKIJIbKMW OiJbIICTh JiTeld 03HalOM-
JIIDIOTbCSl 3 KOMIT'IOTEepOM HabaraTo paHille, Hix Le iM Moxe
3aMpoNOHyBaTH 1KO0JA. Heo6xi/lHO BpaxoByBaTH, 110 /[0 LIKOJIH
NPUXOJSATh HOBI MOKOJIIHHSA AiTel, sIKi )KUBYTb B iHpopMalifiHO-
My, IMHAMIYHOMY, eMOLiHHO HaIpy>XeHoMYy cepenoBuULli. [Hdop-
MaliiiHi TexHoJIoTil CTaloTh NOTYXKHUM 6araToQyHKLiOHaJIbHUM
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3aC060M HaBYaHHS. [X BUKOPUCTaHHSA NPUBYAE YYHHA KUTH B iH-
dopmaniiiHOMy cepeZl0OBUII, COPUSE 3aJyUYEHHIO HIKOJAPIB J10
iHpopmaniliHOl KyJBTYpH.

3a pesysbTaTamu gociigxkens C. [laiinepT fifilIOB BUCHOB-
Ky 11010 BaXXJIMBOCTi BBeJI€HHSI Y NOYATKOBIN LIKOJIi TaK 3BaHO-
ro «<KOMIT'IOTEPHOr0 HaBYaJIbHOTO cepeioBUIa»*%’, 0co6JIUBOCTI
[[bOTO «KOMIT'IOTEPHOTO HAaBYAJIbHOTO CEpeiOBUINA», HA AYMKY
HAYKOBLIf, IOJISATAIOTh Y TOMY, 1110:

a) mpu 3aCBOEHHI MEBHOTO abGCTPAKTHOTO MOHATTS JUTHU-
Ha CHO4YaTKy CTBOPIE MO0 MOJeJb, BAKOPUCTOBYIOUYHU B IKOCTI
006’eKTa Mo/ieJi MpeAMeTH, 1110 OTOYYIOTH ii, 2 HOTiM BUBYA€E BHY-
TPIllIHiI 03HAKM i 3B’I3KHU [[bOTO MOHATTS HA MO/ eJIi;

6) MOJIOAIIUH IIKOJISIP MOXe 3aCBOITH JAOCUTh CKJIaJiHE ab-
CTpaKTHe MOHATTS, AKIO 00’'€KT MO/ieJi HOMY 3alpOMOHOBAHO 3
HaBKOJIMIIHBOI Gi3U4HOI peasbHOCTI i HUM MOXKHa MaHiMyJ0Ba-
TH CIIOYATKy HA0YHO-/[i€BO, a IOTIiM HA0YHO-06PA3HO;

B) SIKLIO TaKoro o6'eKTa He iCHye B NMPUPOJI, H1Oro MOXKHa
CTBOPUTH LITYYHO;

r) Taki 06’eKTH BUeHUH NPONOHYE CTBOPIOBATH 3a J0ONOMO-
rolo KOMII'I0Tepa;

1) 06'€KT MOBHUHEH OYyTU MPUBAGJUBUM [JJs1 JIiTeH, TOOTO
BigmoBizaTH ix oco6ucTUM CMakaM i MPUCTPACTSIM, 30KpPeEMa,
Horo 306pakeHHs1 MOBMHHO CYNPOBOKYBAaTUCh Ir'padikolo, 3BY-
KOM, aHiMalli€lo.

OcHoBHa 0CBIiTH# LiHHIiCTb iHPOopMalLiiHUX TeXHoJoriH no-
JISITAE B TOMY, 1[0 BOHHU /I03BOJISIOTh CTBOPUTH Oi/IbII SICKpaBe
iHTepaKTUBHE CcepelOBHILE HAaBYAHHA 3 BiANOBIJHUMU MOMXJIU-
BOCTSIMM fIK JIJI1 BUMTEJIS, TaK i AJid yuHd. B. /leHuceHko*®® BBa-
Ka€, M0 OKPIM MOMJIMBOCTEHN OiJbII LIIOCTPATUBHOIO, HAOUHO-
ro npeJicTaBjeHHs MaTepiany, epeKTUBHOI NepeBipKM 3HAHb Ta

287 Tlavnept, C. (1989). llepeBOpOT B CO3HAHUU: AETH, KOMIBIOTEPHI U
IJIOJO0TBOPHbIE UAeu. MockBa, [legaroruka, 224.

288 Jlenucenko, B. B. (2015). TeopeTHKO-MeTOAUYHI 3acafii BUKOpHU-
cTaHHs iHpopMaliiHUX TEXHOJIOTIH NiArOTOBKM MalOYTHIX yYUTeNiB I0YaTKO-
Boi wkosu. IHdopmarniiini TexHosorii B ocBiTi, 16, 63-67.
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YMiHb, 0 IlepeBar MOXXHa BiJJHeCTU pi3HOMAHITHICTbL opraHisa-
LiHux GopM y poboTi 3 YYHAMU, METOLUYHUX TPUHUOMIB Yy pO-
60Ti BUUTEIS.

Y cBoix pocaimxkeHHsix O.Pubasko HaBOAUTH MNPUKJIAL
KOMIT'IOTEPHUX 00’eKTiB € «MikpocBiT Yepenamku JIOTO» i3 3a-
CTOCYBAHHAM IIPOCTOI A/ ONaHyBaHHA MOJIOAIIMMHU LIKOJApA-
MU MOBHM nporpamyBaHHda JIOT'O. lga nporpama f03BoJIS€ JITAM
CTBOPIOBATU MY3UKY i MyJIbTUILIIKaLiMHI GiNbMHY, CKIaJaTH Ma-
JIEHBbKi ONOBifaHHA, Ka3KU 44 Bipllli, nepeMillyBaTHUCh pa3oM i3
«p0o60TOM-Yepenalikow», KpecJauTH pi3Hi reoMeTpudHi ¢irypu
abo pyxaTHCh 10 3a3/jaJeriib BU3HaYeHOMyY MapuipyTy. [Ipu npo-
MYy, [06 «IIPAaBUIbHO» KEPYBATH «4Yepenanikow», AUTUHA TOBUH-
Ha po3ibpaTHrcs B IpaBUJIAX PYXy «4epenamKku»?%,

BiTyn3HAHI BYMTesi Ta BUXOBaTeJsi y CBOIM NeJaroriyHin
NpaKTHLl BUKOPUCTOBYETHCA MaKeT «ByHAepKiHA», AKUHN CKJa-
JlaeTbcs 3 12 po3BUBaJIbHUX KOMI'IOTepHUX irop s giteid. Li
irpu npusHadeHi AJd pO3BUTKY B AUTHUHHU JIOTIYHOIO MUC/EHHA
(irpu: «Masok-1», «3Haliau 3aliBe», «Hai motsar» Ta iH.), nam’aTi
(irpu: «TpeHyBaHHS nam’siTi», «BUBYaEMO roAMHHUK»), MaTeMa-
THUYHOI Ta XY[0KHbOI YBaru.

3a pe3syJbTaTaMU JOCJiJKeHb LI0A0 PO3BUTKY OCOOUCTO-
CTi MOJIOALIOTO LIKOJAPA, BITYN3HAHUHN ncuxosor B. bongapos-
CbKa PEeKOMEeH/JY€ aKTUBHO 3a0X04YyBaTH AiTeH [0 BipTyaJbHUX
NOo/0pOoKel My3esiMU CBiTY, 6i6ioTekaMu, KpaiHaMmu. Lle cnpusie
He TiJIbKW PO3IIMPEHHIO 3HaHb JUTHHHY, ajle U po3BUBAE ii pi3HO-
MaHiTHi 371i6HOCTi?.

B IactutyTi 3aco6iB HaBuaHHsa AIlH YkpaiHu mpoBejieHO
HU3KY JOCJi[PKeHb, pe3yJbTaTh AKHUX J03BOJAKTb AIWTH BUC-

289 Pubasnko, 0. 0. (2011) CTBOpeHHs 3aBAaHb 3 BUKOPUCTAHHSIM TEK-
ctoBux nouiB y nporpami AdobeFlashCS3 Professinal. Komn'toTep y mikosii ta
cim’q, 2, 25-29.

290 Bepuianb, A. ©, TBepe3oBcbka, JI. 0. (1997). OCHOBHI HaIpPsIMKU 3a-
cTocyBaHHsA iHopManiiiHUX TexHoJOril B cyvyacHi wkoui .CyyacHi iHpopma-
LilHi TexHOJI0TIi B HaBYaJbHOMY Npoleci: 36. Hayk. np. HITY im. M. I1. /lparoma-
HoBa]. Kuis, HIIY im. M. I1. /lparomaHoBa, .22 - 38.
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HOBKY, 110 Ba)XJIMBUMH OCOOGJIMBOCTSIMU 3aCTOCYBaHHs 3aco6iB
KOMII'I0OTEpPHUX iHPOpPMaLiiHUX TEXHOJIOTIH sIK 3ac06iB HaBYaJ/Ib-
HOI Z|iIJIbHOCTI Y4HIB MOJIOZLUIOI IIKOJIY €: MO3UTUBHUH BILJIUB Ha
dbopMyBaHHS piBHS 34aTHOCTI 10 abcTparyBaHHs, Ha opMyBaH-
Hs CTYTeHs 3aTHOCTI /10 MOOYL0BU BHYTPILIHbOIO IJIaHY Aik%!.

Cy4acHi iHpopmaniiiai TexHosOTil J03BOJIIIOTH PO3BUBATH
CUCTEeMHe HayKOBe MUCJIeHHS, KOHCTPYKTHBHE 06pa3He MUCJIEeH-
Hfl, IPOCTOPOBE M acoliaTUBHE MHUCJEHHS, BapiaTUBHICTh MUC-
JIeHHs1 | o4y TTs HOBOTO, YsIBY, TBOpYi 34i6H0cTi. Ha agymky B. Mo-
THJIbOBOI, CIIJIKYBaHHS 3 KOMITIOTEPOM BUKJIMKAE y JIiTeH XBa-
Be 3allikaBJIeHHd, CII0YATKy AK irpoBa [idJbHICTb, a MOTIM 1 AK
HaB4YaJibHa. lle 3a1ikaB/ieHHS JIEXKUTh B OCHOBI TaKHMX BaXKJIMBUX
CTPYKTYP, SIK i3HaBa/ibHa MOTUBALlisl, 1OBi/IbHI naM’aTk i yBara,
a caMe Li AIKOCTi 3a6e3Me4y0Tb BUCOKUH piBeHb KOIHITUBHOTO
PO3BUTKY i KpeaTUBHOCTI [HGOpMaLiiiHi TeXHOJIOTII - Lie MOTYX-
HUU IHCTPYMEHT JJ15 OZlepKaHHSA JUTUHOI Halpi3HOMaHITHIII O]
iHpopmanii, ebekTHBHUIN 3acib niBULLEHHS iHTepecy [0 HaB-
YaHH{, a TaK0X MOTHBaLil, HAOYHOCTI, HAYKOBOCTI TO10. HuHi,
y npoleci oprasisanii 0oCBITHbOro NPOCTOPY, HAroJIOLIYE HAYKO-
Bellb, HEOOXiAHO BpPaxoByBaTH, L0 [0 LIKOJU NPUXOASATb HOBI
MOKOJIIHHSA JiTeH, sKi >kUBYTh B iHpopMaliiHOMY, JUHAMIYHOMY,
€MOIiHHO-HaNPyKeHOMY CcepeioBHUIILi*%2,

CaMe ToMy BiTYM3HSHI JOC/AiIAHMKU Ta HAyKOBLi 3apy6ix-
HUX KpaiH IIyKalTb epeKTUBHI LUISAXU BIOPOBaAKeHHs iHPOp-
MalilHO-KOMYHIKal[iHHUX TE€XHOJIOTIHN y 3MicT ocBiTH. Ha fyMKy
B. BukoOBa, «Ha OCHOBI NO€EAHAHHS TPAAULIIMHUX NeJarOriYHUX Ta
iHpopMaIiiHO-KOMYHIKal[iIMHUX TEeXHOJIOTiA HaBYaHHS BAAETH-
csl 3Ha4yHO edeKTHUBHille PO3BUHYTHU i NPUMHOXUTHU NPUPOAHI

291 THdopmaTu3alis OCBiTH YKpaiHU: cTaH, Npo6JieMH, NePCIeKTUBH :
orisia Matepianis Il MixkHap. Hayk.-pakT. KoH. ( 2003). Komn'toTep y 1Ko Ta
cim, 6, 3-12.

292 Morwuséa, B. H. [Icuxodusnosornyeckre 0cCoO6eHHOCTH AeTed Maj-
1Iero WKOJbHOTO BO3pacTa U UX Y4ET B paboTe ¢ KOMIBIOTEpOM) : Yueb. noco-
6ue A5 CTyA. 06pa3oBaTesIbHbIX yupexJeHul cpel. npod. o6pa3zoBaHus. Mo-
CKBa, Akagemus, 272.
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33/1aTKH i 3/1i6HOCTI toAUHU. BUKOpUCTAHHS I[UX TEXHOJIOTIHN y
npolLeci HaB4aHHA CTBOPIOE AOAATKOBI YMOBHU i CHpUYHHIOE 11041-
BY HOBMX IjiJIell Ta OHOBJIEHHA 3MIiCTY OCBITH, Ja€ 3MOTY JJOCATTH
3HAYHO 6i/BLIKX pe3ysbTaTiB HaBYaJ/IbHOI AiJIbHOCTI, 3abe3mne-
YUTH [JI51 KOXKHOTO Y4Hsl, CTyAeHTa popMyBaHHS i pO3BUTOK iX-
HbOI BJIaCHOI OCBITHBOI TPA€EKTOPIIn?%.

Bce yacTime y cy4dacHiil mkoJii B OCBITHIA B3aeMozil neja-
rora ¥ y4Hsl ofiHi€l0 3 HAHAKTya/IbHIIINX [IPO6JIEM € 3aTyUyeHHS
i 36epexkeHHs1 yBaru NpOTAroM Bcboro ypoky. K. YumumHcbkui
BBa)KaB yBary Ha/j3BUYalHO BaXXJINBUM YMHHHUKOM, AKUH CIPHU-
d€ yCchillHOCTI HaB4YaHHA. BiH pekoMeHAye mejarory JAekijJbKa
3ac06iB 36epexeHHsl yBaru: NOCUJEHHSl BpaKeHHs, NpsiMa BU-
MoOra yBary, 3aX041 NPOTH HEYBAXKHOCTI, LIiKaBiCTb BUKJIAJaHHS.
Ha nymky B. Becnanbko, 1ii 3aco6u Baactusi IKT, siki BosiofiroTh
IIMPOKHM [Jliala30HOM XYZ,0’KHIX | TEXHIYHUX MOXJIMBOCTEH, 103-
BOJIAIOTDb JIETKO IOCUJIMTH BpPaXXE€HHHA BiJi BUCJIOBJIOBAHOIO Ma-
Tepiasny.

[IpoBeneHi focaif>KeHHA MOKA3yIOTh, 110 3aJ€XHO BiJ BiKy
Y4HIB i BXKMBaHUX TEXHOJIOTIH KOMI'IOTep MOXe€ BUCTYNAaTU B
poJii onoHeHTa 1o rpi, 6yTH po3noBiZjlaueM, peneTUTOPOM, eK3a-
MEeHaTOPOM. ICHYIOTbL 3aBJaHHA, HallpaBJieHI HA PO3BUTOK pi3-
HUX NCUXIYHUX QYHKIiH, TAKUX SIK 30pOBe i C1IyX0Be CIPUMHATTS,
yBara, naM’siTh, CJIOBECHO-JIOTiUYHe MUCJIeHHS Ta iH., AKi MOXXHa 3
YCIiXOM 3aCTOCOBYBATH IIPY HABYaHHI yYHIB IOYATKOBUX KJIACIB.

BbaTbku fiTelt, 3 AKUMU NPOBOAUIIOCH JOCAIIKEHHS, y lepe-
BaXKHiM Gi/IbIIOCTI 3a3HAYMIIH, IK BAXKKO OYBa€E JOMOITHCS, 1106
JUTHHA CiJla 32 3aHATTA. AJle BOHA HIKOJIM He 3anepevyBaJia npo-
TH NPOMNO3ULii NonpaLoBaTy 3a KOMII'IOTepOM, 3 HOro J0noMo-
00 HABYAETHCS i3 3aJ,0BOJIEHHSIM.

BosHouac indopmaliiiHi TexHoJsorii JonoMararoTh y4uTe-
JIIM Kpalile OI[iHUTH 3/1i6HOCTI 11 3HaHHS Y4YHIB, CHOHYKA€ HIyKa-

2% Buxos, B. 10. (2008). ABTOoMaTH30BaHi iHdpopMauiiiHi cucremu egu-
Horo iHdopMauiiiHoro npoctopy ocBiTd i Hayku. 36. HayK. npalb YMaHCbKOI0O
Jlep>kaBHOr0 nejaroriyHoro yHiBepcutety iM. [laBia Tuuunu / roa. pefn. Map-
TuHOK M. T. YMaus, CI1/J] 2KoeTui, Y. 2, C. 47-56
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TH HOBI, HeTpaAuLiiHi popMu Ta MeToAM HaBYaHH:A. Komm'toTep
BiIKpMBA€E HOBI MOXJIMBOCTI AJi1 TBOPYOTO PO3BUTKY K Y4HIB,
TakK i BUMTEJIIB, JJ03BOJISE 3BI/IBHUTUCA BiJi OZHOMAHITHOCTI Tpa-
JULiAHOr0 Kypcy HaBYaHHs], pO3pOOUTH HOBI ifiel Ta po3B’sa3y-
BaTHU CKJIaAHI npobyeMu. BUKopucTaHHS KOMII'IOTEPHOI TEXHIKH
pOOGUTH YPOK NpuBabauBuUM i cyyacHuM. Ha Takomy ypoui Binoy-
BA€EThCA IHAMUBIAyani3aliad HaBYaHHH, PO3BUBAETHCA Ii3HABaJIb-
Ha Ji4/IbHICTB Y4HiB, a caMe: iHTeJIeKTya/IbHAa aKTUBHICTb, JIOT14-
He MUCJIEHHS, yBara, naM’iTb, MOBa, ys1Ba, iHTepec 40 HaBYaHHSI.
Crnupatoyuck Ha focaipkeHHs B. BisoycoBoi Ta H. Onedipenko®*
MOKHa CTBEPAKYBaTH, L0 32 HAABHOCTI BiNIOBIHOrO Nporpam-
HOro 3abe3nevyeHHs] KOMIT'IOTep MO3UTHUBHO BIJIMBA€E HA BiJHO-
LeHHs AUTUHH 0 HaBYaHHS, ii 3/1aTHICTh Mi3HATHU HABKOJIMIIIHIN
CBIT.

[likaBi Joc/iPkeHHS 100 BUKOPUCTAHHA iHQOpMaLiiHUX
TEXHOJIOTiH B ocBiTHbOMY mporieci npoBoauia T. [lynikapboBa?®®.
BoHa BBakae, 1[0 O4YiKyBaHUM mejarorivHuil edpekTt Bij 3acTo-
cyBaHHAl iHOpMaLiiHUX TexXHOJOriil y HaBYaHHI HepO3pPHUBHO
NOB’I3aHUM i3 MCUXOJIOTIYHUMHU OCOGJIMBOCTSAMHU Y4YHIB MOYaT-
KOBHX KJIACiB i CynpoBOMKY€ETbCSI 060B’I3KOBUM JOTPUMAaHHSM
HOPM TeXHiKHU 6e3IeKU. YUuTeJi, AKi CHCTeEMaTUYHO BUKOPUCTO-
BYIOTb [epCOHa/IbHUN KOMI'IOTep Y CBOill po6OTi, MOXYThb Mij-
TBEPJAUTH, 110 CaMe NPAKTU4YHI 3aHATTSA 3 KOMIT'IOTEPOM CTalOTh
JJ18 yYHA NPEKPACHUM CTUMYJIOM J10 3aHATDb B3araJi.

3acayroBye Ha yBary gyMka O. KuBJitok npo Te, 110 B OCHOBI
MEeTOJUYHOTO MiZX0AY /10 BIPOBa/>)KeHHS iHpopMaI[iliHUX TEXHO-
JIorifl y HaB4YaJIbHUN NpoLeC Y MOJIOAIINX KJlacax NOBUHHI 6yTH
MOKJIaZleHi TaKOXK TaKi IPUHLUIIU:

294 Onedipenko, H. B. (2013). BiiMB AUAAKTUUHUX eJIEKTPOHHUX pecyp-
ciB Ha popMyBaHHSA TO3UTHBHOTO CTaBJE€HHS MOJIOAIIOr0 LIKOJspa 0 HaBYaH-
Hs. [lefarorika ¢opMyBaHHS TBOPYOi 0COGUCTOCTI ¥ BUILiM i 3araJIbHOOCBITHIN
mkoJiax: 36. Hayk. [Ipaup, 32 (85), 458-466.

2% lywkapbosa, T. 0. (2013). ¥ nouykax ckap6is Cymu :TOB HBII «Po-
ctok ABT». BasTo 3 http://www.rostok.org.ua/tag/u-poshukah-skarbiv/ - Has-
Ba 3 eKpaHy
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- PO3BUTOK CBITOIVIAZAHOIO, 3araJIbHOKYJLTYPHOTIO, JIOTIY-
HOI'0 MUCJIEHHS Ta KOMIT'IOTEPHOI 'PaMOTHOCTI y4HiB;
- TINO€JHAHHA y HaBYaHHI /[BOX B3aEMOJONOBHIOIOYUX
byHKLiA: BUKOPUCTAHHSI KOMIT'I0Tepa SIK iHCTpyMeHTa
dbopmanizanii 3HaHb Npo NpeAMeTHUH CBIT i KoM tOTepa
K aKTUBHOTI'0 eJIeMeHTa NpeJMeTHOTO CBITY;
- 00'e/lHAHHS JIOTIYHOr'0 Ta 06PA3HOTO MUCJEHHS JJUTHHH;
- 3MicT i MeToAMKa BUKJIAJJaHHS MalOTh OYTH CIPsIMOBaHi
Ha PO3BUTOK TEOPETUYHOTO MUCJIEHHS Ta 34,00y TTA y4-
HAMH BiINOBiJHUX NIPAaKTUYHUX YMiHb Ta HABUYOK;
- [IIK mae ctaTu He sulle 06’'€KTOM BHMBYEHHH, a U 3aco-
60oM peanisanii, 36araueHHs Ta CIPUSAHHS PO3BUTKY
MDKNpeMETHUX 3B 3KiB;
- 3acTtocyBaHHS iHpopMaLilHUX TeXHOJIOTIH AJisi po3B’s-
3yBaHHA 33/iad TBOPYOI'0 XapaKTepy;
- HaJIaroJpKeHHs IMO3UTUBHOI'O ICHUXOJIOTIYHOTO CIIPUM-
HSATTS KOHTAKTy B CUCTEMi KOMII'I0TEP-y4eHb*?,
3acTtocyBaHHS iHGOpMaLliiHUX TEXHOJIOTIM J0moMarae BY1-
TeJII0: Y MiATOTOBL 10 yPOKIB (e/IeKTPOHHI KOHCIIEKTH, pO3po6Ka
JAUJAKTUYHUX MaTepiaiB Tolo); B 0opOpMJIeHHI JOKyMeHTalli;
IiJ 4ac nepeBipKU 3HaHb Y4YHIB; Y HaJIarOJKeHHI CIiJIKyBaHHA 3
fGaTbKaMU y4HiB; Mijg 4ac 06MiHy 3 KoJieraMu J0CBiJIoM pO6OTH,
BJIAaCHUMU METOAMYHUMH HaJ6aHHSMH, OOrOBOPEeHHS 3 HHUMH
AKTyaJIbHUX NMUTaHb HaBYaHHS i BUXOBAHHA LIKOJIAPIB; mij 4ac
JleMOoHCTpalil AociiiB, mpoleciB, TabIUIb; Y TPOBEIEHH] pi3HO-
MaHITHHUX BIKTOPHH Ta irop; B oZlep>XaHHi ¥ cucTeMaTH3aLii He-
06xigHol iHpopmaLii To1o.
3yNUHUMOCS Ha OCOOGJIMBOCTSIX BUKOPUCTAaHHs iHpopMa-
LiMHUX TEXHOJIOTIM Ha ypoKax MPUPOLO3HABCTBA B NTOYATKOBIN
LIKOJI.

3 TOYKHU 30py AUJAKTUKHY iHpopMaliliHi TexHos0ril Ha ypo-
Kax IpUPOJ03HABCTBA [J03BOJIAIOTH:

- 3a06e3ne4yuTH 3BOPOTHIN 3B’A30K y Npolieci HABYaHHS;

2% Kunumwok, 0. I1. (2000). lesiki ncuxosioro-neAaroriyHi NUTaHHS BUBYEH-
Hsl iHGOpMaTHKU B MOJIOJINX Kacax. Komm'toTep y mkoui Ta cim’y, 2, 38 - 41.
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3p0o6UTH HAaBYaHHS Gi/IbII iIHTEHCUBHUM, T'OJIOBHE, edeK-
TUBHUM 3a PaxyHOK peasiszanii MOXKJUBOCTENH MYJbTHU-
MeJiMHUX HaBYaJIbHUX CUCTEM 100 JiEBOT0 i HAOYHOI'O
IIOJlaHHA HaBYaJIbHOI'O MaTepiasy;

MiBUIIATH Y HA0OYHEHICTh HaBYaJbHOIO NIPOLIECY;
3abe3neynTHy Noyk iHpopMauii i3 pisHoMaHITHUX Hxe-
peJ;

iHAUBIAya/i3yBaTU HaBYaHHA AJId MaKCUMaJIbHOI Kijb-
KOCTI JjiTe{ 3 pi3HMMHU CTHJISAMU HaBYaHHA | pi3HUMH
MO>XJIMBOCTSIMU COPUNHSTTS;

OpraHi3yBaTH KOJIEKTUBHY ¥ IPyNOBY po60TH;
3/JIiICHIOBATU KOHTPOJIb HAaBYaJIbHUX JIOCATHEHb;
CTBOPIOBATU COPUATIUBY aTMOCchepy AJisl CiIKYBaHHS.

AHani3 nefaroriyHoro Jo0CBifly [03BOJISIE CTBEPAKYBaTH,
o iHpopMariliHi TeXHOJIOTii BUKOPUCTOBYIOThCS 3 METOIO:

JleMOHCTpauii 06’€KTiB IPUPOJHU, KapT, CXeM TOLIO;
JleMOHCTpauii JokyMeHTa/AbHUX QilbMiB, MyJbTiIbMIB
PO NPUPOAY ¥ NPUPOAHI ABHILA;

ni6opy TEeKCTOBOro HaBYaJbHOTO MaTepiany (Bipiuis,
3ara/ioK,0noBiZjaHb, liikaBUX (GaKTIB TOINO);
IpoBeJleHHA HaBYaJIbHUX irop;

PO3POOKHU AUJAKTUYHUX MaTepiasiB: KapTOK i3 3aB/jaH-
HSIMH, CXEM, TaOJIMIb;

JleMOHCTpaIil HAOYHUX MOCIOHUKIB;

BUKOPUCTAHHSI NeJaroriyHux NporpaMHUX 3acobiB i3
MyJBTUMEJIMHOI0 NiATPUMKOIO TOILO.

[IpukyiazoM Moxe O6YTH pO3poO6JIeHUN eIeKTPOHHUM Ha-
BYAJIbHO-METOAUYHUN KOMILJIEKC 3 PUPOJO3HABCTBA HA TEMY:
«Mimasni sicu». OcobsnBe Miclle cepeJ; CKJIAJHUKIB HaBYasb-
HO-MEeTOJUYHOr0 KOMILJIEKCY 3aliMa€ MyJIbTUMe/liiHa Ipe3eHTa-
Lid B AKi{ NpeACcTaBJIeHO IPUPOAHEe cepe/lOBUIIe MIIIAaHOIO JIicy
B yCcboMy Horo pisHoMaHiTTi. TyT »ke BMillleHa KopoTKa iHpopMa-
11isi TUIOBUX BU/iB pocivH i TBapuH. OKpiM ocHOBHOI iHpopmanii
eJIEKTPOHHM U HOCIM MOe MICTUTHU MaTepiajy AJis 3aKpilJIeHH:
KpOCBOp/IM, YaHHBOP/H, lIapaJH, JIOTiYHI CXeMH, Ta iH.
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3MicToM 3acToCyBaHHs iHpOpMaLiiHUX TEXHOJIOTIH Y Mpo-
1eci BUBUEHHS AWCIUIIIH y MOYaTKOBIM IIKOJIi € HaBYaJbHUM
MaTepiaJj, npejcTaBjeHUN y BUIJIAJI KOMI'IOTEPHUX HaBYa/b-
HUX Nporpam 3 BiAMOBIAHUMU KOMEHTAPSAMHU Ta NOSACHEHHAMHU.
[IpuyoMy cyyacHU# yuyeHb 3aCBOIOE 3 yciei iHpopmaniiHol Macu
guiie Ty iHpopmalito, sika Horo 6ijbll IiKaBUTbh. 3a3HAYMMO,
10 HeoOXiZHOIO YMOBOI 3acTOCyBaHHS iHpopMauilHUX Tex-
HOJIOTiM y mpoueci BUBYEHHS AUCLUIIIH Y NOYaTKOBIM LIKOJII
€ HasiBHICTb KOMII'IOTEPHUX TEXHIYHUX 3aC06iB — eJIeKTPOHHUX
NpPOEKTiB, MepCcoOHaJbHUX KOMII'IOTepiB, Bife0-KOMI'IOTEPHUX
CHUCTEM TOILL0.

3a J0moMOrow LHUX 3acob6iB MpPaKTUYHO peasi3yloTbcs
KOMIT'IOTEpPHI HaBYaJibHi MporpaMu i HaBYasIbHiI KYypCH, eJieK-
TPOHHI HaBYa/IbHi NOCIOHMKM 1 NiJPYYHUKHY, L0 MalOTh Mi3Ha-
BaJIbHUW (MpU3HAaYyeHUW [/l 3aCBOEHHS Y4YHSIMM 3arajbHUX
BijoMocTel mpo npu3HaYeHHS KOMIT'I0Tepa Ta MOT0 CKJIA/I0BHUX,
MOXJIMBOCTI MOr0 BUKOPHUCTAHHA B PI3HUX rajy3fx JHIOACbKOI
JislJIbHOCTI), IPUKJIAJHUH, aJITOPUTMIYHUH, iHTerpaniitHui, pos-
BUBaJ/IbHUU Ta iIrpOBUM XapaKTep.

HuHi B>ke He ciepevaroThbcsl BiJHOCHO BUKOPUCTaHHs iHdop-
MaLifiHUX TeXHOJIOTiM Ha ypoKax y o4aTKOBIiH LIKoJI, sIK e 6yJ10
B MUHYJIoMy Ta Ha noyatky XXI crosaiTTsa. Afpke TexHiuHi iHpop-
MaliiiHi 3acobu 0TO4YOTh Hac cKpi3b. HasBHicTb BignoBigHOro
MyJIbTUMeAiiHOr0 06/1aZiHaHHsI J03B0JIsSIE BUMTEJIEBI IPOBOAUTH
YPOKHU 3 BUKOPUCTAHHSM iHOpMAI[iHHUX TEXHOJIOTiH HabaraTo
epeKTHUBHIllle, MOZABAaTH HAaBYaJbHUN MaTepias I[ikaBo ¥ 3axo-
IJIoI04Ye. 3acTOCyBaHHS Cy4yacHUX iHpopMalilHUX TeXHOoJIorii
- Le LuIsAX 40 GopMyBaHHS NO3UTHUBHOI'O CTABJEHHS MOJIOAIINX
LIKOJIAPIB 10 HABYaHHA, 3all0pyKa YCIiXy B JOCATHEHHI I10CTaB-
JleHoI MeTH. ToMy BYMUTEJIi MOYATKOBOI IIKOJIM BUKOPUCTOBYIOTh
iHpopMaLiiiHi TexHoJoril Malixe Ha KOXKHOMY YPOILii.

Hogi pedopmu B 0ocBiTi, 06yMOBIEHI TPUUHATHUM 3aKOHOM
«IIpo ocBiTy», mpe3eHTaLid i BHpoBaJpKeHHA MO/J,eJIbHOI HaBYaJlb-
Hoi nporpamu A4 1 kjacy y paMKax npoekTy «HoBa yKkpaiHcbka
LIKO0J1a» BUCYBAlOTh HOBI BUMOTH J10 AKOCTI OCBITH BUIIYyCKHUKA
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nejaroriyHux ¢axysnbreTiB. Cepesi HUX — BOJIOJIHHS Cy4YaCHUMH
iHpopmMaLiHHUMU TEXHOJIOTISIMHU.

Ha cyyacHoMy eTamni akTUBHOTO BUKOPUCTAHHSI KOMII'IOTep-
HUX iHdopMaliiHUX TexHOoJIOriii BHHUKA€E HarajbHa noTpeba
a[leKBaTHOI MiArOTOBKUA BUYMTEJIIB LIOAO BUKOPUCTAHHA iX [JiA
HaBYaHHA Pi3HUX JUCLMUILIIH, IOYUHAOYU 3 IOYATKOBOI LIKOJIU.
Y 3B’s13Ky 3 1uM, O. KpaBuyk oxapakTepu30BaHO TeOpPETHUYHI OC-
HOBM BIPOBA/>)X€HHsI KOMITIOTEPHUX TEXHOJIOTIM y Mo4yaTKOBiH
LIKOJIi Y KOHKpeTH3allil TAKUX MUTaHb:

a) BUBYEHHSI KOMII'IOTEpPHOI TeXHIKH PO3MOYHUHAETHCS B
paMKax NpolneAeBTUKU Kypcy iHpopMaTUKY;

6) HabyTi BMiHHS po60TH 32 KOMIT'IOTEPOM, a TAKOX HaBHU-
YKU KOHCTPYIOBAaHHS Ta KepyBaHHSI 06'€KTaMH YMOXKJIUBJIOIOTH
BUKOPUCTAHHS KOMI'IOTEPiB Ha ypoKax 3 pi3HUX HaBYaJbHUX
npeiMeTiB (MaTeMaTHKH, NMPUPOJO3HABCTBA TOILO) 3 METOIO
HaBYaHH{A, TPEHAXY Ta KOHTPOJIKO 3HAHb;

B) KOMIT'IOTepHi HaB4a/IbHi IporpaMu Ta Kypcu nepejbaya-
I0Tb KiJIbKa HalpsAMiB HaB4YaJIbHOI Ta PO3BUBAJILHOI AiAJIbHOCTI
Y4HIB: Ni3HaBaJIbHUH, IPUKJIAJAHUH, aJITOPUTMIYHHUH, pO3BUBAIO-
YWH, NIATPUMKA, KOpeKIid i mponeseBTHKa 3HaHb, YMiHb | HABU-
YOK HaBYaJIbHUX NMpPeJIMEeTIB;

I') TEXHOJIOTiSl 3acTOCyBaHHS iHGOpMaLiiHUX TEXHOJIOTIHN y
npoueci BUBYEHHSI Pi3HUX AUCLUILIIH Y MOYaTKOBIN 1KoJi (30-
KpeMa NpHpO/I03HABUOr0 CHPSIMYBAHHS) Y CBOIN CTPYKTYpi Mae
cnegudiyHy MeTy, 3MicT, MeTOoAH, 3acobu, GOpMHU, MPUHLHUIIH,
opraiszauiro i ynpapJyiiHHA HaBYaJbHUM NPOLLECOM, KOHTPOJb
3HaHb, yMiHb Ta HABUYOK?"".

3acTocyBaHHs HOBUX iH$oOpMaliiHUX TeXHOJIOTI NMpU BU-
BYEHHI PI3HOMaHITHUX NIpeAMeTIiB ILIKIJIbHOI IMpOrpaMu CIpUAE
¢dbopMyBaHHIO 3arajibHOHaBYa/IbHUX YMiHb | HABU4OK. O/iHa 3 Hall-

297 KpaBuyk, 0. B. (2009). IlinroToBKa MalGyTHIX y4yUTeNiB A0 3acTO-

cyBaHHs iH$oOpMaUiliHUX TexHoJOrild y mpolieci BUBYEHHSI CyCNiJIbCTO3HAB-
40-IPUPOJ03HABUUX JUCLUILIIH y TOYaTKOBIN mKoJi (ABTOped. AuC. Ha 3406y T-
TS HayK. CTyneHs KaHg. nef. Hayk: 13.00.04) [HcTUTYT BUILOI OCBiTU AKazeMil
NejaroriyHyMx Hayk Ykpainu, Kuis.
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BKJIUBIIINX NlepeBar KOMII'I0Tepa sIK 3aC00y HaBUYaHHS — MOXJIU-
BiCTb Y HAaouHiil ¢popMi NpescTaBIATH pisHOMaHITHOro poAy 3a-
JIEYKHOCTI, CIIiBBiHOLLIEHHH 3MiH y ABULAX IPUPOAU TOLLO.

Ockinbku HaOUHO-06pa3HI KOMIIOHEHTH MUCJEHHS Bifirpa-
I0Tb BUHATKOBO BaXJIUBY POJIb AJI YYHIB MOJIOAIIOTO MIKiJIb-
HOTrO BiKy, TO BUKOpUCTaHHS iHGOpMaLiiHUX TeXHOJIOTil B HaB-
YaHHi, B TOMYy YKcJi ¥ Nij yac nosicHeHHs1 6araTb0X TEOPETUYHUX
NOHSTb, BUSIBJASIETHCS Ha/A3BUYallHO epeKTUBHUM, TOMY LIO Iie
J03BOJISIE MPEeACTAaBUTU MaTepias, [0 BUBYAETHCS, Y HAOUHIN
BUpa3Hii ¢popMi, i3 3a/1yueHHsIM KOJIbOPOBOIo 3a6apBJIeHHs, aHi-
Malii, JMHaMiYHUX irocTpanii. KomniekCHUMU BIJIMB HA UYTTEBE
CIPUUHATTS MyJIbTUMeAIMHUX 3ac06iB y KOMII'IOTEpHUX Nporpa-
Max JJi MOJIOJLIMX IIKOJIAPIB 3[iMCHIOETHCA 3aBASAKH NOELHAH-
HIO HA04HO-06pa3Hoi, rpadiuHom i andasiTHO-LHPpoBOi iHPOp-
MaIlii Ha eKpaHi KOMII'l0Tepa i3 3ByKOBOI0.

AHani3 HayKOBUX JOCJiIKEHD J1a€ MiJCTaBU [Jis1 BUCHOBKIB,
1110 BYeHi IMIM6OKO YCBiOMJIIOIOTH HEOOXIIHICTh Mi/IFOTOBKH BU-
COKOKBaslipiKOBaHUX yUUTeIB, IKi BOJIOJIIOTh BUCOKHUM PiBHEM
iHpopMaLiiiHOI KyJbTYpH, FOTOBI 3acTocoByBaTH iHdopMaLiiiHi
TEXHOJIOTI] y HaBYa/IbHO-BUXOBHOMY IIpoIieci ¥ ynpaBsJiHHI OCBi-
TO0, 6epYTh aKTUBHY y4yacTb y npoueci inpopmaTusanii ocBiTu.
IndopmauiiiHa Ky/nbTypa — OfHA 3 HalBaXJIMBIIIUX CKJIaJOBUX
¢dbaxoBoi MiArOTOBKU BYWTEJISI MOYATKOBUX KJACiB — pO3rJsja-
€TbCA «...SK IHTerpoBaHe 0COOUCTiCHe YTBOPEHHS, 10 € YUHHU-
KOM i moka3sHUKOM npodeciliHOi MiArOTOBKH, SIBJSIE COGOI0 CH-
CTeMy 3HaHb, yMiHb | HABUYOK 11010 GOpPMY/IIOBaHHS NOTpebU B
iHpopmalii, 34ilicHeHHs MoLyKy HeobxiaHoI iHpopMaLii 3 yciei
cykynHocTi iHdopMaLiliHUX pecypciB, Bif6opy, OLiHIOBaHHS,
36epexkeHHs], iHTerpauii, cTpyKTypu3alii Ta CTBOpeHHS HOBOI iH-
dbopmarniin?®,

298 Kosomienp, A.M. (2008). TeopeTH4Hi Ta MeTOJUYHI OCHOBU popMy-
BaHHA iHdopManiliHOl KyJ1bTypu MaWOGyTHBOTO BUMTeJI MOYATKOBUX KJaciB
(ABTOped. fuc. HA 300y TTA HAYK. CTyNeHs JOKT. nef. Hayk: cnell. 13.00.04 «Te-
opis i MeToguKa npodeciiiHOi OCBiTU»). BIHHULIBKUHN Jepk. nejaroriyHul yH-T
iM. Muxaiia Konro6uHcbKoro, BiHHuIS.
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[HdopmaliiiHi TexHoJIOTIl Aa0Th MOXKJ/IMUBICTD HMiHATHU KiC-
HUU piBeHb YPOKIB y MOYATKOBIM Ta cepe/iHil 3araJlbHOOCBITHIN
HIKOJI, ayANTOPHUX (JIeKLiHHUX, IPAaKTUYHUX Ta J1abOpaTOPHUX)
Ta CaMOCTIMHHUX 3aHATH Y BUIUX HaBYaJIbHUX 3aKaagax. OBoJo-
JIHHA 3HaHHAMH, YMIHHAMM | HABUYKaM{ CTBOPIOBATH M BUKO-
pUCTOBYBaTH B HaBYa/IbHO-BUXOBHOMY IpOLiECi KOMI'IOTEpPHI
HaBYaJIbHi MpOrpaMu € HeBiJEMHOI0 CKJIaZ0BO mnpodeciiiHol
MiATOTOBKHY BYXUTEJIIB TOYAaTKOBUX KJIACIB.

[liz yac onaHyBaHHs iHGOpMaLiiHUX TEXHOJIOTiM KOMIT'I0TEeP
pO3I/IsAAAI0Th MEPEBAXKHO SIK 00'EKT BUBYEHHS, HE aKLEHTYYH
yBary Ha TOMY, 1110 BiH € NOTY>XHHUM 3aCO60M HaBUYaHHS, BUKOPHU-
CTaHHSA SKOTO JOIMOMOXe BYMTEJII0 BUPillyBaTH JUAAKTHYHI Ta
MeTOJUYHI 3aBJaHHA Ha AKiCHO BULOMY piBHi.

Cnip 3a3HauyuTH, Wo iHpopMaLiliHa Ky/abTypa, Ha dopMy-
BaHHI KOl B OCHOBHOMY 30Cepe/KY€EThCA yBara BUYe€HUX, He BU-
yepIye nNpo6jeMyd FOTOBHOCTI BUMTeJsl MOYATKOBUX KJaciB 10
ycnimHoi npodeciiiHoi AisiibHOCTI. Ajxke cKIaZoBoI0 npodeciii-
HOI KOMIIETEHTHOCTI € HOro MeTOAUYHUK piBEeHb MiATOTOBJIE-
HOCTI, 34aTHicTb epeKTHUBHO BHKOPUCTOBYBATH iHGOpMaLiiiHi
TEeXHOJIOT] HaBYaHHA y BUKJIAJAHHI BCiX JUCLMUILIIH [MOYaTKO-
BUX KJsaciB. Tox 3MiCT HaB4YaHHS, COIPSAMOBAHOTO Ha PO3BUTOK
KOMYyHiKauiliHo-iH$opMaliliHOi KoMIneTeHTHOCTI Mal6GyTHbLOTO
BUMTEJIS IOYATKOBOI LIKOJIU, Ma€ 6yTH JudepeHLiHOBaHUM Bij-
noBiziHO A0 crienidiky TUX MpeIMeTIB, siKi BUKJIAIA0ThCS B Hill.

bBe3nepedyHO KOXeH mnpefMeT Ma€ CBOE 3MICTOBE HAIOB-
HeHHA. ToMy y4MTeslb IOBUHEH BOJIOAITH 3HAHHAMMU NPO THUIIO-
JIOTII0 eJIEKTPOHHHUX PecCypcCiB [Jjid HaBYaHHA 3 KOXHOI JUCLIU-
MJIIHY, TUIOJIOTiI0 eJIeKTPOHHUX 3aB/laHb, 0OCOOJUBOCTI OI[iHKH
AKOCTi HaBYa/JIbHUX €JIEKTPOHHUX MaTepiajiB, KpuTepil OLiHKHU
AKOCTI TO110.

Ananiz craHy 3a6e3nedyeHHs HaBYaJbHUX JUCIHUILIIH
KOMIT'IOTEPHUMH HaBYaJIbHUMHU NporpamMaMy CBiJUMTb, L0 Ha
PUHKY HOCJYT NMOCTiMHO 3’ABJSIOTHCA HOBI (0c06/1MBO B mepiof,
BrnpoBakeHHs1 KoHuenuii HoBoi ykpalHCbKOI 1IKOJIM) porpam-
HO-TleJjaroriyHi 3acobu, npu3HayeHi AJis PO3BUTKY JIOTiYHOrO,
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KPUTHUYHOTO, 06pa3HOr0 MUCJEHHS MOJIOAIIUX IIKOJspiB. Ha-
6i/pLI0I0 MONYJISIPHICTIO Y AiTeld MOJIOALIOrO WIKIJIBHOTO BiKy
KOpUCTYIOThCA MiHi irpu: «[lpurogu CHixka», «TaemHuna bep-
MYACbKOTO TPUKYyTHHUKa», «Onepauis XKyk», «16aydHuil nupir»,
«MopgHu# 6yTik 2», «HamcTepbi», «KommapHi giTku», «TypTHKC»,
«['oHKM» Ta iH. 3acTOCyBaHHA IX y HABYaJIbHO- BUXOBHOMY NpoLie-
ci noTpebye 06i3HAHOCTI BUMTEJIIB MOYATKOBUX KJaciB i3 Teope-
TUKO-NPAaKTUYHUMHU aclleKTaMHU KOMII'I0TepHOI JUAaKTHKHU.

Peasizania B YkpaiHi nizioTHoro npoekty Hosol ykpaiHCbKoOil
IIKOJIM Ha OCHOBI TexHoJori# Intel i mojasblue cTBopeHHs Ta
3MicTOBe HallOBHeHHS1 iHpopMaliliHO-HaBYaJbHOI'O Cepej0BU-
112 BIPOBA/PKYBAHUX LIKIJIbHUX HETOYKIB JUKTYE HEOOXIIHICTh
He TiJIbKU NiJBUIlleHHs KBaJjidikauii BUMTENiB MOYATKOBUX
KJIAcCiB y cdepi MpOoeKTHUX, pO3BUBAJIbHUX, JOCAITHULIBKUX Me-
TO/iB HaBYaHHS 3 BUKOPUCTAHHSIM cydacHUX iHpopmauilHuX
TEXHOJIOTiH, a ¥ miAroToBKy BHUcOKonpodeciiHUX KaJpiB y BU-
I[if IIKOJIi, 3JaTHUX HAlIOBHUTH HOBUMH iHHOBaLiMHUMH MO/ e-
JIIMM CepeJloBHIle eJIeKTPOHHOIO HaBYaHHA B yMOBax «1 y4yeHb
- 1 xoM't0Tep», 30KpeMa Po3poO6JIATH ¥ 3aCTOCOBYBATH BJIACHI
KOMIT'IOTEPHI HaB4aJlbHi IporpaMu.

Toxx mpo6s1eMU MiATOTOBKY BYKTEJIiB MOYATKOBHUX KJIACIB 10
3acTOCyBaHHs iHpopMaLiHUX TEXHOJIOTIHN y nporeci BUBYeHHS
OKpeMUX AUCLUILIIH Y NOYaTKOBIM LIKOJII, 30KpeMa CTBOPEHHS
HayKOBO-MeTOAUYHOI CHCTEMU 3acToCyBaHHs iH$opMauiiHuX
TEXHOJIOTI Ha ypokax 3 NpPHUPOJ03HABCTBA, e BiAOyBa€eTbCsA
OBOJIOZIHHA MOJIOAIMMH IIKOJIAPaMHU IPUPOA03HABYOI0 KOMIIe-
TEHTHICTI0, Ha CbOTO/iHI OTPe6YIOTh 0CO6IMBOI YBary.

Ha pymky €. bongapuyk, O.'punenko, T. lOpuyeHko po3spo-
6J/1eHi TeopeTHUYHi ¥ MeTOANYHI 3acaZii GOpMyBaHHS FTOTOBHOCTI
Mal6yTHIX yuyuTesliB MOYaTKOBUX KJIACIB [0 3aCTOCYBaHHS iH-
dbopMauiiHUX TeXHOJIOTiH NoTPe6YIOTh NOAAIBLIOTO PO3BUTKY B
TaKUX HallpsIMax:

- 3'icyBaHHA poJi i Micus cydyacHux iHpopmaLiiHUX Tex-

HoJI0Ti# y nponeci ¢opMyBaHHS NPUPOLO3HABYMUX KOM-
MeTEeHTHOCTEN MOJIOAINX IKOJIAPIB;
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- 3’sicyBaHHs poJii i Micus iHpopMaLiiHUX TeXHOJIOTiH mij
yac onaHyBaHHSI MallGyTHIMU BUUTENSIMU NMOYATKOBUX
KJIaCiB NIPUPOAHUYUX TA NeJaroriyHux JUCLUILIIH y BU-
IIiH ITKOJIi;

- BHW3HA4YeHHA 3MICTy Ta METOLUKHU BAOCKOHAJIEHHS iH-
dopmMarnifiHO-KOMyHiKaliliHOI KOMIETEHTHOCTI CTYJeH-
TiB Ha BCiX OCBITHbO-KBasipikaLiiHUX CTyneHsax — 6aka-
JIaBp, MaricTp;

- BHUOKpEMJIEHHA OCHOBHUX KOMIIOHEHTIiB MeTOAWUYHOI
CHUCTEMHU ONaHYBAaHHA 3HAHb, YMiHb | HABUYOK MOJEJII0-
BaTU iHopMalliliHe cepeloBULLEe Yy IPOLECi ONlaHyBaHHSA
Mal6yTHIMU BUUTEISIMU NOYATKOBUX KJIACiB IPUPOJHU-
YUX OJUCLUIIIIH;

- nowyK epeKTUBHUX LULIAXIB MiJBUIEHHSI PiBHS OTOB-
HOCTi MalbOyTHiX yuUTeiB NOYaTKOBOI LIKOJIU JI0 3aCTO-
cyBaHH#A iHGOpMaLiHUX TEXHOJIOTIH MiJ Yyac BUBUEHHS
NPUPO/J03HABCTBA B IOYAaTKOBHUX Kyacax?%.

3yNMHUMOCS Ha BU3HAYE€HHI CKJIAJOBUX MPOLIECY MiATOTOB-
KM MalOyTHIX y4MTesiB NOYaTKOBUX KJaciB 10 po3pobJieHHS i
3aCTOCYBaHHSl KOMI'IOTEPHUX HaBYaJbHUX MpOrpamM y BHILIH i
MOYaTKOBIM LIKOJII.

3arasibHOBiZOMO, 1110 siKicHa npodeciiiHa ni;roToBKa Ma6yT-
HiX y4uTeJsiB NOYAaTKOBOI IIKOJHW MOXJ/IMBA 332 yMOBU QYHKLIOHY-
BaHHA ii AK LIiCHOI, AMHAMIYHOI, BIKPUTOI CUCTEMY, L0 MAE Bij-
noBiAHY MeTy, GyHKLI], 3MicT, opMu i MeToAU peasizaLlii HA KOXK-
HOMY OCBITHbO-KBaJIipikaLiliHOMy cTyIeHi (6akaiaBp, Marictp).

Y nporueci popMyBaHHS TOTOBHOCTI CTY/IEHTIB NeJaroriyHo-
ro ¢axky/abTeTy A0 BIPOBaJKeHHs iHopMaliiHUX TeXHOoJIOoTik
YMOBHO BUJIJIIEMO TPH €TalH:

- mepmui etan — 6a30Ba MiITOTOBKA 3a CTyHeHeM «b6a-
KaJiaBp» (cTyZeHTH 1-ro i 2-ro KypciB onaHOBYIOTb QyHAaMeH-
TaJIbHi 0cHOBU BUKopUcTaHHsA EOM Ta rini6oke po3yMiHHSA Npu-

299 BoHpgapuyk, €. (2017). [HTepaKTUBHI TeXHOJIOTI] — LISAX 10 CTBOPEH-
HA cuTyauii ycnixy y HaByasbHil AisiIbHOCTI Mosiofuioro mkoJsipa. [louaTkoBa
mkoua, 11,1 - 4.
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poaHUX 00’ekTiB i AiBMIL). Ha nboMy eTani BaXKJIMBO ONlaHYBaTH
KOMIT'IOTEPHOI TPaMOTHICTIO Ta HAKOMUYUTH BJACHUU JOCBIif
BUKOPUCTAHHSI 3aco6iB iHdopMaUiliHUX TexHoJIOriH, a caMme:
3HAaHHA OCHOBHUX NOHATb iHGOPMATHUKHU Ta KOMII'IOTEPHOI Tex-
HiKM, BMiHHf Ta HaBU4YKU KopucTyBadya EOM i npukiagHoro npo-
rpamMHOro 3a6e3mneyeHHs.

- JIpyTHH eTanl — CTYAEeHTU 3-T0 i 4-To KypCiB 3aCBOIOIOTh
TeOpPeTUKO-MEeTOLO0JIOTIYHI I MeToAUYHI 3acaZju 3aCTOCyBaHHHA
iHpopMaLifiHUX TeXHOJIOriH HaBYaHHS Ta BIPOBAKYIOTh IX Mif,
yac npakTuk. Ha npoMy etani cTyieHTH OBOJIOLIBAOTh YMiHHA-
MU BUKOPUCTOBYBATH HOBI iHopMaliiiiHi TexHo10Til AJ1 yHA0U-
HEHHS HaBYaJIbHOTO MaTepia/ly, KOHTPOJIIO 32 HaB4YaJbHOK [i-
AJIBHICTIO YYHIB, BYaTbC NPOBOAUTH JIarHOCTUKY Ii3HaBaJbHOI
cbepu y4uHA Ta NiJBUIyBaTH ePeKTUBHICTb HABYAJIbHOI Ais/Ib-
HOCTI Y4YHiB 3ac06aM1 KOMII' IOTEPHUX irop;

- TpeTil eTan - 6a30Ba Nijr0OTOBKA 3a CTYNIEHEM «MaricTp»
(CTyZleHTH OBOJIOAIBAIOTh METO/AAaMHU i 3ac06aMU BUPilIeHHS Ha-
YKOBUX 3aBJaHb i aBTOMaTHU3aLil HAYKOBUX LOC/II[KEHb Y IPO-
1eci BUKOHAHHSI MaricTepcbKUX poOiT, a TAaKOX MpPU ONaHyBaHHI
aucuuiiinu «TexHoJsiorii HaBYaHHS OCBiTHIX ranysei «Ilpupogo-
3HABCTBOY, «CyCMiJIbCTBO3HABCTBOY.

KoHkpeTusyemo 3MicT i MeToAUKY BAOCKOHaJIeHHs1 iHdop-
MalillHO-KOMYHIiKalilHOI KOMIETEHTHOCTI CTYJEHTIB Ha BCiX
OCBITHIX CTyNEeHSAX.

Ha mepimomy Kypci CTyZleHTH BUBYAIOTh AUCLUILIIHY «OCHO-
BU iHpopMaLiiHUX TexHoJoril». MeTOI BUKJ/IaJaHHS HaB4a/lb-
HOI JUCUUILIIHU € GOpMYyBaHHS Y MallbyTHiX paxiBLiB HeobXi-
Horo piBH#A iHpopMaLiliHOl Ta KOMI'IOTEPHOI KyJbTypH, HAGYTTS
NpaKTUYHUX HaBUYOK po60TH Ha cyyacHux [1K i BUkopucTaHHsa
cy4yacHUX iHpopMaliiHUX TEXHOJIOTIM Ta TeEXHIYHUX 3aC06iB HaB-
YaHHS [AJ151 po3B’si3yBaHHS pi3HOMaHITHUX 3aJja4y B MpoLeci HaB-
YyaHHA y By3i Ta po6oTi 3a ¢paxom.

OCHOBHUMM 3aBJAaHHAMM BUBUYEHHS JUCLUILIIHY €:

- JlaTh CTyJeHTaM 3HaHHA Npo HOBITHI iHdopMmauiiiHi

TEXHOJIOTi, pO3KPUTH IX BIJIUB Ha HAayKOBO-TEXHIYHUH
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i collia/IbHO-eKOHOMIYHHUM PO3BUTOK TeXHOIHPOpMaL|ili-
HOT'0 CyCIiJIbCTBA 3 yCiX po3iiB iHpopMaLiiHUX TEXHO-
JIOTiH;

PO3KPUTHU 3HAYeHHS1 OCHOBHUX MNOHATH iHPOpMaTHUKH,
OCHOB iH$oOpMaLifiHOI KyJbTYpU BUUTEsS MNOYATKOBOI
IIKOJIY;

NoKasaTh MNpakTU4Hy 3HauuMicTb [KT, MoxauBocTen
IXHbOI'0 BUKOPUCTAHHA JJI BUPILIEeHHA Pi3HUX JiarHoc-
TUYHUX Ta KOPEKLUiMHUX Npo6JieM, MOB’si3aHUX 3 pode-
CIMHO0 JIiIIBHICTIO | HAYKO0, @ TAKOXK [IJ11 CAMOOCBITH;
3a6e3MeyuTH BUBYEHHS CTYAEeHTaMU HOBUX iHdopMa-
LIMHUX TEXHOJIOTiM HaBYaHHS Y NOYAaTKOBIN LIKOJIi;
3a6e3Me4yuTd 03HAaNOMJIEHHS CTYZAEHTIB 3 NMPUKJIAJHUM
IpOrpaMHUM 3abe3nedyeHHsIM CIeliaJbHOro MpU3Ha-
YeHHS], siKe JJa€ 3MOTy 6i/bll epeKTUBHO i HAOYHO BUKO-
puctoByBatu IKT y mali6yTHi! npodeciiiHiil AisabHOCTI
B HaB4YaHHI AiTell (My/nbTUMe/iaTexHoJIOT], crieliasibHe
HpUKJaJHe NporpaMHe 3abe3nedyeHHs, BMiHHS IpaLio-
BaTH 3 JiarHOCTUYHMMMU NporpamMaMu Ta 3acobaMu Ko-
PEKLiHHOTO HanpsAMKY, NporpaMaMy JJid IepeBipKH i
KOHTPOJI0 3HaHb, BUKOPUCTOBYBAaTH aBTOMAaTHU30BaHI
CUCTEeMH HaBUYaHHS TOIL0).

Y Tabauni 1. Bifo6paskeHo pe3yJibTaTU HaBYaHHS Ta KOMIIe-

TEHTHOCTI CTYZeHTiB 10 3aBeplieHHiI BUBYEHHH KypCY.

BignoBiZHO [0 porpaMu NpoBOAATHCA JIEKLiI Ta MPaKTUY-

Hi po60TH. 3MicCT JIeKI[ili cipsIMOBaHUM Ha peasiisaljilo 3aB/aHb
Kypcy. [lopap i3 IeKiiHUMU IPOBOAATBCA | MPAKTUYHI 3aHATTH
Ha AKHUX CTYAEHTH BUKOHYIOTbCA Pi3Hi 3aBJaHH{, 30KpeMa NpH
BUBUYeHHI TeMU «TekcToBUul pepakTtop LibreOffice Writer. Po6oTa
3 00’€eKTaMU» TaKi:

BcraBka B JOKYMeHT QirypHOro TeKCTY, MaJlOHKIB.

CTBOpEeHHS BJIaCHUX MaJIIOHKIB 3 BUKOPUCTAHHSAM aBTO Qiryp.

[lizroToBKa JOKYMEHTY [0 APYKY.
BcraBka HOMepiB CTOPIHKH.
[lonepeHiy neperna/ 4OKYMeHTA Ta JPyKyBaHHA.
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Ta6auys 1.

OcHosHI pe3ysibmamu Ha8YaHHs | KomhemeHmMHocmi 32i0HO 3
8uMo2amu 0ceimHbo-npodhecitiHoi npoepamu

PEBYJIbTaTI/I HaB4YaHHA

KomMneTeHTHOCTI

3HaTH:

- npo Bukopuctanus IKT B cyyacHomy cy-
CITiJIbCTBI, HOro 3HAYEHHS Ta CKJIaJ0Bi;

- IPO PO3BUTOK KOMIT FOTEPHOI TEXHIKH;

- npo kiacudikariro [IEOM 3a npusHa-
YEeHHSM;

- Ipo 6a30By KOHirypariito nepcoHasb-
HOT'0 KOMIT'IOTePa;

- Ipo omnepaniiHi cucremMu, panioBy cu-
CTeMy;

- Ipo Ki1acudikarito nporpaMmHoro 3a6es-
NeyeHHd;

- IpO ClleliaJibHe NPUKJIaJHe IporpaMHe
3a0e31e4YeHHs;

- Ipo BipycHy, ixHI0 Kiacudikarito, mpo
aHTHUBipycHi nporpamy, ixHio kaacudi-
Kallilo Ta XapaKTepPUCTUKY;

- IO iarHOCTHYHI Ta KOpeKLiiHi npo-
rpamy;

- [IpO irpoBi Ta MO eI0104i IpOrpamu;

- [IpO MyJILTUMe/Iia TeXHOJIOTI], iXHE BU-
KOPHUCTaHHA Ta KJacudikalir;

- Ipo r/106asbHi Ta JIOKaJIbHI Mepexi
(enexTpoHHa nouta, IHTEpHET);

- IPO eJIEKTPOHHUM MiJJPyYHUK Ta Ha-
BYaJIbHO-METOAUYHUN KOMILJIEKC;

BmiTu:

- IpaBUJIBHO BUKOpUCcTOBYBaTH IT y Ha-
BYa/IbHO-BUXOBHOMY NPOLIEC];

- 3aCTOCOBYBATH CIlelia/IbHe MeJaroriv-
He mporpaMHe 3a6e3MeyeHHs Ha MpakK-
TUIL;

- BUKOPUCTaHHSA 6a30BUX
3HaHb B rajuysi iHéop-
MaTHKU ¥ Cy4acHMX iH-
dbopManiiHUX TEXHOJIO-
Tif;
HaBUYKH BUKOPUCTAH-
HA @pOrpaMHHUX 3aco-
6iB i HaBHUYOK poO6GOTH
B KOMIT'IOTEPHUX Mepe-
’KaX, YMiHb CTBOPIOBATH
HaB4YaJIbHUX MaTepiaJiB
I BUKOPUCTOBYBATH iH-
TepHeT-pecypcy;
3/laTHICTb BUKOPUCTO-
BYBaTHU npodeciiiHo
npodiyibOBaHi 3HAHHA
¥ yMiHHA y ranysi Teo-
peTHYHUX OCHOB iHOD-
MaTHUKU W NPAKTUYHOIO
BUKOPHUCTAHHS KOMII'IO-
TEepPHHUX TEXHOJIOTIH;
BOJIOZAITH HaBUYKaMH
po6OTH 3 KOMII'IOTEPOM
Ha piBHI KOpUCTYBa4a;
BUKOPUCTOBYBaTH iH-
dopmaririai TexHOJIOTII
JAJis pillleHHs eKcIepu-
MEHTaJIbHUX i IPAaKTH4-
HUX 3aBJaHb y raJaysi
npodeciiiHoi  Ais/BHO-
CTi.
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- BOJIOZITH IPAaKTUYHMMU HaBUYKa-

MM po6GOTH B omlepaniiiHiil cucremi
Windows (0CHOBHI MOHSITTS, CTPYKTypa
¢damoBoi cucTeMu);

- IPaKTHUYHO 3aCTOCOBYBAaTH NIpOrpamMu
apxiBaTtopu (WinRar, Zip);

- KOPUCTYBaTUCA aHTUBIPYCHUMH IpPO-
rpamMamy;

- CTBOPIOBAaTHU MYJIbTUMeE/IiliHI Npe3eH-
Talii;

- KOpUCTyBaTHCA cepBicamu [o6ambHOT
Mepexi [HTepHeT Ta TexHoJorisMU Web
2.0;

- KOPUCTYBaTUCA IporpaMaMHu AJid nepe-
BipKM | KOHTPOJIIO 3HaHb;

- BUKOPUCTOBYBAaTH aBTOMaTHU30BaHi
CHUCTEMU HaBYaHHA.

AHaJ1i3 IKOCTi 3aCBOEHUX 3HAHb i YMiHb, OBOJIOZiHHA KOM-
neTeHTHOCTAMHU cryfeHTaMu [10-1 mo 3aBeplieHHI BUBYEHHA
KypcCy NOoKa3aB JOCUTb He BTIillIHi pe3y/bTaTU: AKICTb 3HaHb Ipy-
MU 3 AUCHMILUIIHU cTaHOBUTH 58,33%. BinMiHHI noka3Huku y 3
CTyAeHTiB (1[0 CTaHOBUTB Bchboro 12,5%), n06pi pe3yabTaTu y
3aCBOEHHI 3HaHb mokasauu 11 crygenTiB (45,83%), 10 cTtyaeH-
TiB 3aCBOLIM Kypc Ha 3a70BuIbHO (41,67%). MOXX/JIMBOI0O TPUYH-
HOI0 TaKHX pe3y/IbTaTiB, Ha Hally AYMKY, € cJabka MOTHBALisl.
[logasbie «3arinbeHHS» ¥ Npodecilo CIPUITHME 3POCTaHHIO
iHTepecy [0 TaKoOro BUAY HislIbHOCTI, IK HEOOXiIHOTO y CBIiTJIi
BUMOT CYy4aCHOCTI.

Ha apyromMy kypci CTyA€HTH BUBYAIOTh AUCLUILIIHY «MeTo-
JIMKa HaBYaHHs iHpopMaTUKK». MeTOo10 BUKJIaJJaHHS HaBYaJIbHOI
JUCLMIUIIHA € cGOpMyBaTH 3HAHHS, BMiHHS Ta HaBUYKH, HEOO-
XiiHI BUMTE/I0 MOYAaTKOBOI MIKOJHW AJis1 ePpeKTUBHOI0 BUKOPH-
CTaHHSI Cy4acHHUX iHGOpMalliiHUX TEXHOJIOTIM MpU BUKJaAaHHI
MOYaTKOBOr0 Kypcy iHGOpMaTHUKU SIK OKPeMOTO MpeJMeTa, TaK
i 111 3acTOCYyBaHHSA 06YHC/IIOBANILHOI TEXHIKH B XO/i MiZIrOTOBKH
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Ta NpOBeJleHHs HaBYaJIbHUX 3aHATH i I03aK/J1acHOI po60OTH 3 MO-
JIOAMUMH HIKOJIIPAMHU.

OCHOBHMMH 3aB/IaHHSIMU BUBYEHHS AUCLUUIIIHU «MeToau-
Ka HaBYaHHA iHGOpMaTUKU» €:

03HaHOMJIEHHA 3 OCHOBAaMHM BHUKOPHUCTAHHS CY4YaCHUX
iHpopMaliiHUX TEXHOJIOTIM B OCBITI Ta iHIIMX raaysax
AiIJIbHOCTI JIIOJHWHHY;

03HAalOMJIEHHS 3 Cy4aCHOI KOMIT'IOTEPHOI0 TEXHIKOI,
110 BUKOPUCTOBYETHCA NPU OpraHisalil HaB4a/JbHO-BU-
XOBHOTI'0 NPOLeCy B IIKOJI, MIPaBUJaMU TEXHIKU 6e3MeKU
npu poboTi 3 Helo;

03HAWOMJIEHHS 3 OCHOBaMH a/irOpUTMi3aljii Ta nporpa-
MyBaHHsI, GOpMyBaHHsI HaBUYOK pO3B’si3yBaHHS 3aJay
3a gonomororo [1K;

03HallOMJIEHHS 3 METOJUKOI BUKOPUCTaHHs iHdopMa-
LiMHUX TEXHOJIOTiM B IOYaTKOBIN IIKOJIi;

dbopMyBaHHS HAaBMYOK OpraHisauii HaB4a/JbHOI0 NpoLe-
CYy 3 BUKOPUCTAHHAM KOMIT IOTEPHOI TeXHIKH;
03HaNOMJIEHHS 3 CYYaCHUMHU TEXHOJIOTIAMHU OTPUMaHHA
Ta nepejadi iHpopmalii, BAKOpUCTaHHS iX B X0Ji MiJro-
TOBKM JI0 HaBYa/IbHUX 3aHATD.

3riiHO 3 BUMOraMHu OCBiTHbO-IIpodeciiiHol nporpaMu cTy-
JEHTHU ITOBUHHI:
3HaTH:

3HaueHHs iHpopMaTUKHU B 3arasibHill i npodeciiiHiil ocBiTi;
[ICUX0JIOrO-IearoriyHi acleKTHU 3aCBOEHHA NIpeAMeTa;
3B’I30K LIKiJIbHOTO Kypcy iHpopMaTUKHU 3 iHpopMaTu-
KOI0 1K HAYKOI0 | HAaWBaXX/IMBIIIMMU Taly3IMHU il 3acToO-
CyBaHHs 32 YMOB peadti3alii ijei cydacHOI CHCTeMHU OCBi-
TH i 3a/1a4 HellepepBHOI OCBITH;

3HayeHHs1 iHpopMaLiiHOI KyJbTYpU B 3arajbHill i npo-
deciiiniit ocBiTi JioAMHY, BIJIUB 3acO6iB Cy4YacHUX iH-
dopManiiiHO-KOMyHIKallilHUX TeXHOJIOrid Ha HayKo-
BO-TEXHIYHHUH 1 COLia/IbHO-€eKOHOMIYHUN PO3BUTOK Cy-
CIIJIbCTBA;
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- 3HaA4YeHHHA Ta CYTHICTb NPOEKTYBAaHHA AUAAKTUYHUX MO-
JleJiel, MOHATTS METOIUYHOI CHCTEMU HaBYaHHS, Il T0OY-
JOBY Ta peaJizalilo;

- 3MiCT JepaBHOTO OCBITHBOTO CTaHJApPTy 3 iHpopMa-
THUKH, WIKUJIBHUX NporpaM, Miipy4YHUKIB, HABYaJIbHUX i
MeTOAUYHHUX NOCIOHUKIB 3 iHGOpMaTUKH, pO3YMiHHS 3a-
KJIaIeHUX ¥ HUX METOLUYHHUX iJleH;

BMITH:

- cBigomo i kBasipiKOBaHO BUKOpPUCTOBYBaTH iHpopMa-
1iKHi TexHoJIOTil B MpodeciiiHiit AisnbHOCTI;

- 3aCTOCOBYBaTH MeTO/, IPOEKTIB IIpU BUBYEHHI MaTepia-
JIy WIKIJIBHUX KypciB MaTeMaTHUKH, iHpOpMATHKHU Ta Mij
Yyac HaBYa/IbHO-BUXOBHOI pO6GOTH;

- TBOPYOIo HaBYAaHHA WIKIJIbLHOrO Kypcy iHPOpMaTHUKHU B
pPi3HUX YMOBax TEXHIYHOIO i NpOrpaMHO-METOAUYHOIO
3ab6e3ne4yeHH;

- aHaJi3yBaTH KOHUeNUil WKiabHOro Kypcy iHGopMaTUKU
Ta METOAMKH KOTO HAaBYaHHSH;

- 3a06e3ne4YdTH 3HAaHHS Ta BMiHHS MalOyTHIiX BYWTeJIiB
10,0: TeMAaTUYHOTO IJIaHYBaHHSI; PO3POO6JIEHHSI MEeTO-
JUKU TIpOBeJleHHsl YPOKIB pi3HUX TUMIB; #060py iHTe-
pPaKTUBHUX MeTO/ZiB Ta ¢OpM HaBYAHHS; BUKOPUCTAHHS
B OCBITHIX LiJIX NOCAyT IJ106a/bHOI Mepexi IHTepHeT;
Jlobopy Ta aHasi3y npodilbHUX KypciB iHGOpMaTHUKHU
BiZIOBIAHO [0 HaBYaJIbHHUX 3aBJaHb KOHKPETHOIO Ha-
BYaJIbHOTO 3aKJaJy OCBITH;

- opraHizoByBaTu pi3Hi ¢popMu mHo3akjaacHOI pobOTH, B
TOMY 4YMCJi NMiATOTOBKY Ta NpoBeZeHHs oJjimmiaz (30-
KpeMa BipTyaJlbHHUX).

Ha nekuiHUX 3aHATTSX lepe/i6a4aeThCsl OCBOEHHSI TEOPETUY-
HOTO MaTepiajly 3 TeM: Miclie HOBUX iHpOpMaLiiHUX TeXHOJIOTIH B
OCBIiTi; Mefiuy4Hi, ririeHiuHi Ta nmcuxosorivyHi 0CO6JIUBOCTI BUKOPU-
CTaHHS1 KOMIT'IOTEPHOI TeXHIKH Y IOYaTKOBIH 11KOJIi; BUKOPHUCTaH-
Hsl iHpopMaLiHUX TeXHOJIOTIH yuuTeeM y poLeci HiAT0TOBKU A0
YPOKY; BUKOPUCTAHHA CTAaHJAAPTHOr'O NPUKJIAJHOTO IPOrPpaMHOro
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3abe3neyeHHs y MiJIrOTOBL [0 YPOKY; Nnoiyk iHdopmauii 3a gomno-
Morolo iHdpopMaLiiiHO-NOLYKOBUX CUCTEM Mepexi I[HTepHeT; oco-
6JIMBOCTI METOJMKM BUBYEHHSI Ta BUKOPUCTAHHS KOMII'IOTEPHUX
3aco6iB Ha ypolli ¥ MOYaTKOBIH 1IKOJIi; OCHOBU CKJIQ/JaHHSI TECTIB
(a Takox BUMOT'M JI0 TeCTiB Ta BU3HAY€HHs iX MPUJATHOCTI); cTa-
TUCTUYHA 06po6Ka pe3y/bTaTiB TeCTYBaHHS; CTBOPEHHS BJIACHUX
JAUJAKTUYHUX MaTepiasiB, 30KpeMa eJIeKTPOHHUX; NIPOeKTYBaHHA
Ta CTBOpPEHHs 6a3M JaHUX Y4YHIB KJacy; BUKOPUCTaHHs iHdopMa-
L[IMHUX TEXHOJIOTIN NpY NpPOBeJeHHI HAyKOBUX J0CJiKEHb Ta OIl-
paLOBaHHi pe3y/bTaTiB IeJaroriyHoro eKCriepuMeHTy.

BapTo Takox 3ayBa)KUTH, 1110 /15 3[iMCHEHHS eAaroriyHol
JIAJIBHOCTI y4uTe /b IIOBUHEH BOJIOLITU LIJIOK CHUCTEMOIO JIO-
riYHUX YMiHb 110/0: aHa/li3y KOHKPEeTHOI HaB4YaJIbHOI CUTYall],
CIIOCTEpPEXKeHHHA Ta aHaJi3y YpOKiB, caMOaHaJsi3y NpOBeJeHOro
ypoky. CydyacHUM yuuTesib 3a cneludiko CBOEI AiAIbHOCTI Ma€
He TiJIbKY ONlepyBaTHU CBOIMU JIOTIYHUMU BMIHHAMMY, BiH IOBUHEH
dopmyBaTH 11i BMiHHSA i B y4HiB (JIOTi4HIi >k BMiHHSI € 0OCHOBOIO Ha-
BUYOK POOGOTH 3 KOMIT IOTEPHOIO TEXHIKO10).

[Ipy nboMy popMyBaHHS KOMII'IOTEPHOI PaMOTHOCTI Mal-
O6YTHBOT'O BUMTEJIS IOYAaTKOBUX KJIACiB y mpoueci HaBYabHO-Mi3-
HaBaJIbHOI JifAJIbHOCTI, BUxoAA4M 3 mno3unii b. [epmyHcbkoro,
SIKUA NPONOHYE po3risafaTh QyHKIiOHAJbHY IPaMOTHICTh Maii-
OYTHBOTO YYUTEJISI 3 TOYKHM 30py IPeMeTHOr0 3MiCTy i AKocTel
ocobucTocTi (BiMOBia/ILHOCTI, HAMOJIETJIUBOCTI, KPEATHUBHOCTI
TOI0), Ma€ 3ab6e3MeyyBaTUCd TPbOMa OCHOBHUMH 3MiCTOBUMH
aCIeKTaMU IpOorpaMHOro Marepiany.

1. [IporpaMHO-TeXHOJJOTIYHUY KOMIIOHEHT 3MiCTYy HAaBYaHHH
(koMI't0Tep Ta MOTo CKJIaZ0Bi YaCTHHH, MOJIUBOCTI i 3acTocy-
BaHHS KOMIT'I0TEpPa, OKpeMi esieMeHTH iHTepdelicy, mikTorpama,
CHUMBOJI, JIIHIMHI, 3 pO3Tra/ly>KeHHAM, LIUKJIIYHi a/ITOPUTMH, I03HA-
YeHHSs aJIFOPUTMIB 3a Z0IIOMOr 00 6JI0K-CXeM, BUKOHaBElb, aJIr0-
PUTMHU yIPaBJiHHA NporpamMaMy, MyJbTUMe/iiHi, KOMI'IOTEpHIi
nporpamu).

2. TymaHiTapHo-iHTerpauiiiHuii (cBiTor/isLHO-Ni3HaBab-
HUM) acleKT MiIFTOTOBKU MalOYyTHIX BUMTEJIB i3 3a3HaYeHHAM
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OCHOBHMUX iHBapiaHTHUX C110COGiB AisiIbHOCTI (3HaK, iHpopMalis,
dopmu nozsanHa iHpopmauii, Buau iHpopmauii, iHbopmaniiHui
NpOCTIp, YMiHHA CTPYKTYpyBaTH, CUCTEMATU3yBaTH, KOHCTPYIO-
BaTH aJITOPUTMHY, iHpopMaliliHi npoLecH, KoLyBaHHS TOILO).

3. CucTeMHO-MaTEMaTUYHUM aClEKT 3MiCTy NPOrpaMoOBOro
MaTepiany (MHOXHHA, 06’'€lHAHHS, BilHOLLEHHS], JIOTiKO-MaTeMa-
TUYHI onepalii HaJ, BUCJOBJOBAHHAMH).

IHdopmaliiiHi TexHo0Til B OCBITI K AUAAKTUYHUN PeHOo-
MEH BBEJIEHO B 3MiCT HM3KHU IeJaroriyHuxX AUCLUILIIH: «Ilena-
rorika», «OCHOBM MejaroriyHoi MaicTtepHoOCTi», «I[lopiBHsJIbHA
nejarorika», «Icropiga neparoriku», MeTO4UK BUKJIALAHHA JUC-
LMIJIIH To4YaTKoOBOI 1IKOJM, «TexHoJiorii HaBYaHHS OCBITHIX
ranysed «lIpupomosHaBcTBO», «CycHnizibCTBO3HABCTBO». Brus
KOMIT'IOTEPHOI TeXHIKU Ha IICUXiKY 0COOUCTOCTI pO3I/IsLA€ETHCS B
paMKax [ICUXOJIOTIYHMX HaBYaJIbHUX JUCLHUILIIH.

3acTtocyBaHHSI pi3HUX 3ac00iB HaBYaHHS B HABYaJIbHO-BHU-
XOBHOMY MpoOLieci y BUIIMX HaBYaJbHUX 3aKJajax 06yMOBIJIIO-
€TbCA 6araTbMa pakToOpaMu, B TOMY YMCJi BIKOBUMH i couiajib-
HO-TICUXOJIOTIYHUMH 0COBJIMBOCTSMHU CTYLEHTIB:

HasiBHiCTh HEOOXiIHOTO KUTTEBOTO TA BUPOOHUYOTO J0C-
Bifly 10o3BoJIsie MOBHillle i IKGIIE, Hi’K MIKOJSPaM, 3aCBOKOBATH
SIBULIA, IPOLeCU HABKOJIMIIHBOI JiCHOCTi, MOpaJibHi Ta eTu4-
Hi HOpMHM, KpUTepii, IPUHLUIY, OLiHKH, Bifj06paxkeHi B eKpaH-
HO-3BYKOBMUX Ta iHIIMX MOCIOHMKaAx (KOMIT'IOTEpHUX NporpaMax
Bigeodinbmax, aiadinbmax, aianmosuTuBax, 3ByKo3amucax, Mij-
py4YHHUKaX).

HasiBHicTb y 6inbLIOCTI CTYAEHTIB 3piluX Cy[KeHb, BUCO-
KHUX JIYXOBHHUX NOTpeO, 1110 BUHUKAIOTh y pe3ysbTaTi 3,06yTOro
HUMHU MOPAJIbHOI'0, ETUYHOI0, eCTETUYHOI0 JOCBIAY, AKUH HAAA€
MOKJIMBICTh IPY BUKOPUCTAHHI pi3HUX 3ac06iB HAaBYaHHS B3ara-
Jii | eKpaHHO-3BYKOBHX MOCIOGHMKIB 30KpeMa IJIu61ie cipuiiMaTu
CIOXKET, PO3YMITH iJeTHO-XyJ0XHIN 3MICT, LIBUAKO CXOIJIFOBATH |
OCMMUCJIOBATHU OCHOBHY iJiel0 i CYyTh.

B/IM3bKICTD 1 OCTYIHICTD AJI1 PpO3YMiHHA CTYAEHTCHKOI I1CU-
X0JIOTil, )KUTTEBUX iHTEpeCiB, CKIAAHOCTI 6araTo06pa3HUX JIIO/-

262



Po3gin 3. Oco6ucricHo-npodeciiHNN pO3BUTOK MaliGyTHBOIO Iefarora

CbKHUX XapaKTepiB J03BOJISAIOTb He TiJIbKU IMIMOOKO pO3yMIiTHU Ta
€MOLIMHO CIPUMMATH CaMy CYTb ileMHO-XyL0KHbOT'0 3MICTy TBO-
HaAaBHICTb 3arajibHOro iHTeJIEKTYaJIbHOTO PiBHA, IEBHOIO
3anacy NpakTHYHUX i TEOPETUUHUX 3HaHb, BeJUKOI iHpOopMOBa-
HOCTi, OTpPUMaHUX B Pe3yJIbTaTi NPOXO/XKEeHHsI CAYKOU B apMii,
nepebyBaHHS Ha Pi3HOr0 POy Kypcax, IKoJIaX i iHIUX HaB4aJ/lb-
HUX 3aKJIa/|aX, YUTALBKOI'0 JOCBily, JO3BOJIAE CTYAEeHTaM aHaJli-
3yBaTH, y3araJbHIOBaTHU i cMcTeMaTHU3yBaTH 34,00y Ti 3HAHHS.

Hafi6inbi goLijibHOI0 HaBYaJbHOK METOJMKOIO € TaKa, 10
nepe6ayae opraHivyHe 3JUTTSA TPAJULIIHHUX METO/IiB HABYaHHS
(HaoyHi MOCIOGHUKH, MiAPYYHUKH, CIOBHUKHU, eHIUKIONE i, J0-
BiJHUKU TOII0) 3 TexHIYHUMHU 3aco6aMH (KOMIT'IOTEPHA TeXHiKa
TOIL[0).

KoMn'roTepHe NpoeKTyBaHHSI HaBYaJIbHUX MporpaMm Hpe
BiJj HABYa/JIbHOIO IIpeJMeTa A0 HaBYaJIbHOTO BIIUBY i 3aBepliy-
€TbCA NPOTrpaMHOI0 peasizaniero. ToMy, BaXK/MBOO YMOBOIO AJid
epeKTUBHOI'0 CTBOPEHHS KOMIT'IOTEPHUX HaBYaJIbHUX IPOrpam 3
BUBYE€HHS MOJIOAUMMHU HIKOJSPAaMU NIPUPOL03HABCTBA € J0CKO-
HaJle 3HaHHA Y4YUTeJIeM HaB4Ya/bHOIO IpeJMeTa Ta MeTOJUKU
Horo BUKJAJaHHA Y TOYATKOBIM 11KOJIi i3 3acTOCyBaHHAM iHOP-
MaliMHUX TeXHOJIOTIH. /liEBUM MiAIPYHTAM JJI LIbOTO CAYTYIOTh
nopobku BiTunsHaHuX nejgaroriB: T. bai6apu, H. bi6ik, O. biay,
0. Jlopouuko, B. lnbuenko, H. KoBasip, O. JIiHHUK Ta iH.

Ax cnpaBefnuBo Harosowmye O. bixa: «Ha cydacHoMy eTani B
Y4HIB 04YaTKOBUX KJIACIiB YPOKU NIPUPOJ03HABCTBA Ta CiJIbCbKO-
rocrnozapcbkoi npaui ¢opMyrOTh 3arajibHi ysiBJeHHS PO HAaBKO-
JIMLLIHIN CBiT, 3aCBOEHHS HOPM 3araJibHOJIIOACHKOI MOpaJii Ta 0Co-
GUCTICHOIO CNIiJIKYBaHH:, OCHOB Tiri€HH, COPUSIOTb BUPOOJIEHHIO
HEPIINX TPYAOBHUX HABUYOK» 3,

[Ipu migrotroBLi BYUTENA O BUKJIaJaHHA IPUPOLO3HABCTBA
B N0YAaTKOBUX KJIacax y BULIiM MIKOJIi MalOTh 6YTH BUpIillEeHi CBi-
TOIVIAAHI, METOL0JIOTI4HI, TEOpETHUYHI Ta NPaKTUYHI 3aBJaHHH.

300 Bina, 0. A. [IpupoA03HABCTBO i CiIbCbKOTOCIOAAPChKA npalsa: MeTto-
JAuKa BukJagaHHs. [pninb: BT® «Ilepyn», 400.
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Y npoueci mocaimkeHHsT npobJeMU yJOCKOHAJIEHHS TMpe/-
MEeTHOI YaCTHHU NiJrOTOBKU Mall6yTHbOTO BUMUTEJIsI IOYaTKOBOI
mkosau y BH3 ciify opieHTyBaTHCh Ha OCHOBHI MOJIOKEHHS KOH-
Uenuii niATOTOBKU CTYAEHTIB A0 3[iMCHEHHSI NPUPOJ03HABYOI
OCBiTH y MOYaTKOBUX KJacax, sika 6ysna crBopeHa O. Biforo. s
KOHLeMNLid CKJIaJAEThCA 3 TEOPEeTUYHUX | MeTOAUYHUX 3acaj. [o
METOAWYHHUX 3aca/i NiITOTOBKU CTYAEHTIB A0 3/jiHCHEHHS IPUPO-
J03HaB40l OCBITH B I0YaTKOBUX KJlacax HE BiJHECEHO: 3aCTOCY-
BaHH#A y HABYaJIbHOMY IIpOLieCi HOBITHIX TEXHOJIOTIH; CTBOPEHHH
KOMILJIEKCY MOCIOHUKIB JIJI1 CTY/IEHTIB, KJIaCOBO/IB Ta y4HIB 1-4
KJIaCiB; CTBOPEHHH BiZIeOTEKH i3 3an1McaMy yPOKiB IPUPOLO3HAB-
CTBa i CILCBKOr0CMOAaPChKOI Ipalli Ta IX BAKOPUCTAHHSA y MiAr0-
TOBLi BUMTEJIiB TOYaTKOBUX KJaciB3'L,

Ha gyMKy HayKoBILg, LLEeHTPOM HaB4yaJIbHOI JidJIbHOCTI Ma€
cTaTH iHTeHCHBHe iHopMalliiiHe 3a6e3neueHHs yepes iHpopma-
LiiHI yMiHHA, piBeHb 0BOJIOLIHHA AKHUMHU BU3HAYAETHCA AK BHY-
TpillHiMY, Tak i 30BHilIHIMU pakTOopaMu. Jlo BHYyTpillHIX pakTo-
piB BiTHOCUTB CNOCi6 BXOKEHHS 0COOMCTOCTI B OTOYYIOYUH iH-
dbopmaniiiHui npocTip yepe3 Hay4yaHHs Horo AocBigy npodeciii-
HOl JisiIbHOCTI ¥y cydyacHoMy iHpopManiiHoMy cepeznoBuLii. Jo
30BHIiIIHIX ¢aKTOpiB BiAHOCATH: sIKiCHI 3MiHM y npodeciiHOMY
cepefioBUILi MalbyTHbOro ¢axiBlisi, pO3BUTOK MiKpOIpPOLECcop-
HOI TeXHiKU i po3po6Ky HOBUX iHpOpMaLiHUX TexHo1orii. Tomy
BUHUKA€E NMOTpeba y paMKax BUBYEHHSI OKPEMHUX HaBYa/JbHUX
npeametiB y BH3 ninecnpsiMoBaHO cTBOpHOBAaTH HaBYaJbHO-iH-
dopmaliiine cepejioBulle, sike 6 3abe3ledyBajio aKTHBi3alio
npouecy dopMmyBaHHs iHGOpMaLiiHUX 3HAHb Ta BMiHb.

3acTocyBaHHA IHTEePaKTUBHUX TEXHOJIOTIN CTYZAeHTaMH MiJ,
Yyac NpOXO/JpKeHHH NeJaroriyHoi NpakTUKH Y MOYaTKOBIN IKOJI.
Ha npakrtuni neparoriyHa LisJIbHICTb CTYZLEHTIB YZ0CKOHAJIO-
€TbCS Ha MiArPYHTI 3MicTOBOro pakTUUYHOrO MaTepiasy, Mi3HaH-
HA 1 pe3y/IbTaTUBHE 3aCBOEHHA AKOTO MOXJIUBE JIMIe Yepes3 pe-
aJIbHe CIIOCTepeXKeHH.

301

Biaa, O. A. Ilprpo103HaBCTBO i CiJIbCbKOTroCNoAapchbKa npays: Meto-
JuKa BUkJagaHHs. [pninb: BT® «Ilepyn», 400.
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Y npoueci npoxomKeHHd NefarorivHol NpakTUKHY, 9K OfHIel
3 JieBUx GOpPM HaBYaJbHOTO NpOLECY, MPOJOBXKYETHCS MpoLec
Y[ OCKOHaJIEHHS CTYJ,eHTaMU 3HaHb i yMiHb HAOYTHX Ha ayUTOP-
HUX 3aHSATTSAX, BUPOOJISIIOTHCS IPAaKTUYHI BMiHHSA SIK 3MiCTOBHO-
ro, Tak i npodecifiHo-nearoriyHoro XxapakTepy L1010 po3po6KH
i 3anpoBa/i>KeHHsI KOMIT'IOTEPHUX HaBYaJbHUX Mporpam mij yac
BUBYEHHS INPUPOJO3HABCTBA y IMOYATKOBIM WKoJi. Baxauso,
o6 yci BUAU NPaKTUKY, NepesbayeHi HABYaJIbHUMU IIJIaHAMU,
npoxoguiau y 3011 [-11I cT, siki 3a6e3neyeHi HeO6XiJHO KOMII 10-
TEPHOI0 TEeXHIKOI0.

Jlo 3aBIaHb NeNNPaKTUKU CTY[AEHTIB BifjHeceHO: miabip
HeoOXiJHOrO 06cAry HaBYaJbHOTO MaTepiajy, cCUCTeMaTU4He
CTBOpPEHHS Npo6J/IeMHUX HAaBUYaJIbHUX CUTYaLil, mif6ip iHTepak-
TUBHUX BnpaB Toujo. Oco6suBa yBara y npoueci nejaroriqyHoi
NPaKTUKU BiIBOAUTHLCH Ha NMPOBELEHHS YPOKIB i3 3aCTOCYBaH-
HSIM KOMII'IOTEpPHUX HaBYa/JIbHUX MIpOrpaM, 30KpeMa i Ha ypokax
IIPUPOJ03HABCTBA.

BifgzHayumo, 1110 BaXKJIMBOX YMOBOIO IPOBEEHHHA IPAKTUY-
HUX 3aHATD Y NOYATKOBIN IIKOJII € HAABHICTB Y CTYZ€HTIB IepBUH-
HUX (MponeieBTUYHUX) 3HaHb Ta HABUYOK POOOTH 3 KOMII'HOTe-
poM, 30KpeMa: 3 iHTepdeiicoM onepauiiiHoi cuctemu, $paiyioBoIo
CUCTEMOI0, TEKCTOBUMH Ta rpadiyHUMU peJlaKTOpaMH, eJIeKTPo-
HHUMU TabJULSAMY, CUCTEMaMHU yIIpaBJaiHHS 6a3 JaHUX.

Besmki MOXJIMBOCTI SIK MOTYXKHOTO JUAAKTUYHOTO 3aCO0Y
y Liil cuTyanil MokJaflaeTbcd HA KOMIT'0Tep. BipTyasbHU# CBIT
KOMIT'IOTepHOI MporpaMH [I03BOJIsIE KOPUCTYBadaM Ha YpoOKax
NPUPOJO03HABCTBA HANUIIOBHILIEe OTPUMATH yABJIEHHS PO NIPUPO-
Ay 1 cycniJIbCTBO, IPAKTUYHO OPiEHTYBATHUCA B LIUX Cepef0BUILIAX
6e3 KOMILJIEKCYBAaHHA 1[0/I0 MOXKJIMBUX OMUJIOK. BcebiuHe 03Ha-
JMIOMJIEHHH Y4YHA 3 Pi3HOMaHITHUMH NPUPOJAHUMHU ABUILAMHY, SKi B
peasbHOCTI BiH He Ma€ MOXJIMBOCTI ITOCTIMHO CriocTepiraTy, [j03-
BOJISIE 'PYHTOBHO i HAyKoBO GOpMyBaTH MOro CBITOPO3yMiHHS.

Tomy niiroToBKa /10 ypoKy Ha earoriyHiy NpaKkTHULi CKJIa-
JAEThCA 3 BOX YAaCTHH: 6e3MalllMHHOI, i/ 4ac aKoi BUKJIaJad ro-
TYE CTYZEHTIB 10 MOJe/II0BaHHsI YPOKY, Ta KOMII'IOTEPHOI, crpsi-
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MOBaHOI Ha $OpMyBaHHS KOMII'IOTEPHOI IPaMOTHOCTI Ta 3aKpi-
MJIEHHS onepaliii i Aifi 6e3MalIMHHOI YaCTUHHU.

Cutii BiAMITUTH, 1110 KOMIT I0TepHA TEXHiIKa BUCTYIAE B ChO-
FOAHIIIHbOMY OCBITHbOMY Cepe/iOBUILi He TiJIbKU TeXHIYHUM 3a-
co60M HaBYaHHS, a i 3ac060M KepyBaHHS SIKICTIO OCBIiTH, 3ac060M
3BiJIbHEHHS YUUTeJIs Bii pyTUHHOI pOo60TH, 1110 BU3BOJISIE YaC JJIs1
TBOPYOr0 POCTYy CaMOro BUKJIaZa4va. BoHa 103BoJ1sie HalMOBHiLIe
peasizyBaTH Taki NpUHUUIN NPOLLeCy HABYaHHS, SIK CAaMOCTilHe
BUBYEHHS HAaBYaJILHOTO MaTepiay, IHAUBIAyaJlbHUN TeMIl HaB-
YaHHS, CAMOKOHTPOJIb ic/sl BUBYEHHS KoxHOI ¢pa3u iHpopmalii,
KOpPEKTYyBaHHH pO3yMOBOI Jil/IbHOCTI CTYZleHTa B 3aJIe?KHOCTI BiJ,
JOCATHEHHA HUM pe3yJIbTaTiB 3aCBOEHHS, MIATOTOBKA PO34aTKO-
BOI'0 MaTepiaJly TOLLO.

TakyuM 4YMHOM, OCHOBHOIO METOIO BCiX iHHOBAI[ill B OCBIiTHIl
rajaysi € CHpUsHHA MepexoAy BiJy MeXaHI4YHOTO 3aCBOEHHSA YYHA-
MU 3HaHb 0 GOpMyBaHHS BMiHb i HABUYOK CaMOCTiHHO 306y-
BaTH 3HAHHS. YCHIIIHICTh pO3B’I3aHHSA I[bOT0 3aB/IaHHS 3HAYHOIO
MipOI0 3a/IeXKUTh Biji METH BUKOPUCTAHHS iHPOpMaLiMHUX TeX-
HOJIOTIH B OCBITHBOMY IIpOLieCi MOYAaTKOBOI IKOJIN.

3.4. PREPARATION OF FUTURE TEACHERS
TO USE OF DIDACTIC ELECTRONIC RESOURCES
IN UKRAINIAN LANGUAGE AND LITERARY
READING IN THE INITIAL SCHOOL

Marija Lavrenova

In the context of the adoption of the new Law of Ukraine «On
Education» and the Concept of a New Ukrainian School, and with-
in its realization, the establishment and organization of the activ-
ities of the basic institutions of general secondary education. One
of the most important directions of the concept of modernization
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of education in Ukraine is the training of the new generation of
teaching staff and the formation of a fundamentally new culture of
pedagogical work, the preparation of teachers who have the high
qualification and the necessary competencies, ready and able to
apply information and communication technologies in vocational
and pedagogical activities. One of the main ten competencies in
this Concept is the Information and Communication Competence.

The development, improvement and dissemination of infor-
mation and communication technologies affects all components of
the educational process - its goals, content, tasks, forms, methods,
means of training. The most obvious are changes in the means of
teaching: the use of electronic resources forms the image of mod-
ern education. Today, in school education, electronic textbooks
and manuals, simulators, encyclopedias, directories, computer
games of educational purposes, etc. are widely used3’? The di-
versity of the world’s electronic resources focused on teaching
Ukrainian and English language students, literary reading, natural
science, fine arts, musical art, their availability, the ability to load
on personal carriers facilitated their wide use in schooling, as well
as the involvement of primary school teachers in the world of in-
formation technologies.

In pedagogical literature, the questions of creating and using
didactic resources for junior pupils were investigated in various
aspects. Some problems of using a computer in the practice of ini-
tial education were studied in works by V. Andreevskaya, L. [vasy-
shina, A. Yershova, V. Kotkova, M. Levshina, L. Petukhova, J. Rivkin-
da, F. Rivkind, O. Spivakovskii, N. Toliarenko, S. Tour, V. Shakotko,
0. Shiman and others; Issues in the development of educational
electronic resources were highlighted in the works of 0. Bashma-
kov, O. Osin, A. Rudakow.

At the present stage of the development of the informa-
tion society, technology has become an integral part of our lives.

302 Onedipenko H.B. I[lizroToBKa MaiiGyTHIX y4uTe/iB MOYAaTKOBOI ILIKO-
JI1 A0 NPOEeKTYBaHHs AUJAKTUYHUX eIeKTPOHHUX pecypciB: MoHorpadia /
H.B.Onedipenko. - Xapkis: XHITY, 2014. - 330 c.
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Today’s modern teacher must be not only a highly skilled and
well-developed specialist, but also a technically educated person,
able to correctly and rationally use information and communica-
tion technologies during the preparation for lessons and in his
pedagogical practice. It is he who teaches students how to work
with a large amount of information, analyze, systematize them,
gain new knowledge and apply them in practice.

The use of the teacher of electronic resources in the educa-
tion of junior schoolchildren is encouraged by the following fac-
tors:

1. The technology of modern life, the habit of the child to use
such digital devices as a mobile phone, photo or video camera, the
development of educational and gaming environments that are
fully accessible to younger students, promotes the child’s expec-
tation of technology use in the classroom.

2. Level of knowledge of junior students in the field of informa-
tion technology. Modern younger students still can not write well,
read well, but they quickly master electronic and digital devices and
can adapt them to meet their own needs. Mobile phones with func-
tions of a notebook, photo and video, music player, satellite navi-
gation, information search on the Internet play a role not only as a
means of communication, but also a usual tool for fixing interesting
objects, finding the right information, listening to music, meeting
the needs of gaming activities. Trying to apply the student’s ability
to master new learning devices is an incentive for the teacher to use
information technology tools in teaching activities.

3. The habit of using a variety of tools for a student at a time.
Modern students have time to do written work, simultaneously
write comments in the social network, answer the phone, listen
to music and get bored when it’s time to concentrate on reading,
solving monotonous tasks. Such multi-tasking, constant change of
activity and simultaneous involvement of various organs of feeling
await students and during training.

4. There is a tendency to provide a junior student with an
individual computer - a tablet, a smartphone, a netbook, etc. The
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development of computer equipment, a significant reduction in its
cost, and a significant amount of software aimed at preschoolers,
has led not only to the reduction of the age of children who first sit
down for the computer and get to know the Internet, but also to
a significant reduction in the age of children who have their own
computer. Consequently, a situation gradually develops when in
school students it is possible to use not only school computers, but
also personal devices.

5. A wide range of ready-made didactic resources for the
study of languages (Ukrainian, English, German, French) that can
be used to teach students. In addition, special software tools - de-
signers who provide tools to create their own resources and do
not require knowledge of professional programming - become
available to the teacher.

Let’s try to reveal individual possibilities of didactic electron-
ic resources for the training of younger students.

First of all, didactic electronic resources can contribute to
the development of their own student motives to learn Ukrainian
language and literary reading. We note that junior school age is
favorable for the formation of motivation for education, laying the
foundations for the ability and desire to study, forming an inter-
est in ways to acquire knowledge and motives of self-education3®,
Given that the formation of the needs and motives of learning
takes place in the process of doing the very activities, electronic
resources can attract the student to the activities and create con-
ditions under which such activities will cause him interest and
bright positive emotions. In particular, the student, working with
the electronic means, unobtrusively engages in bulk-cognitive ac-
tivity on his own accord in order to solve the situation that arises
in the game. The plot design of the educational material, events
unfolding with a fairy-tale or cartoon hero, led by a student, en-
courage him to study. This requires the demonstration of subject
knowledge and skills, the ability to apply them in new conditions.

303 Mapkoga A. K. (1983). ®opMupoBaHue MOTUBALMH YYEHHs B LIKOJIb-
HOM BO3pacTe: nocobue s yuurtess. Mocksa: [IpocBewienue - 96 c.
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The combination of an e ducational and practically meaningful
goal for the student, which is quite achievable, understandable for
the child (to open a picture, to help the hero, find a treasure, etc.)
gradually transforms into an educational motive.

An important property of electronic learning tools is to en-
sure the variability of situations offered to the student. The ability
to generate non-repetitive variants of educational tasks, to diver-
sify the ways of their presentation and design each time creates a
new situation for the student, which he decides at his own discre-
tion, realized in software.

For the formation of a positive attitude to teaching for a jun-
ior student is timely support, approval of his successful actions. A
child of junior school age needs constant attention to the results
of her activities, the approval of her successes, encouragement in
failures. According to T. Ilyashenko, «... every child should be suc-
cessful in learning. No matter how modest her achievements are
at this time, she needs to be aware of the positive move she has
already made. The main meaning of the pedagogical assessment
is that, through understanding the causes of today’s failures, the
child could see the possibilities of tomorrow’s success»3%*. Chil-
dren expect to receive a positive assessment and approval for
their efforts, for their diligence, for each task performed. At the
same time, in conditions of standard class filling, successes of the
student often remain unnoticed.

Track the dynamics of student achievement, immediately
mark the slightest shift, maintain in the failure can didactic elec-
tronic resources. In this case, the electronic means can indicate
not only the improvement of the result as a whole, but also the
smallest achievements in terms of individual indicators, such as
increasing the number of correctly solved tasks per unit time,
reducing the number of attempts, received tips, errors, etc. The
success of a student can be marked as traditional means - corre-

304 Tnnsimenko T.[[. HaBuasnbHi gocsirHeHHs i opMyBaHHSI 0COGUCTOCTI
y4Hs // HaB4aHHS i BUXOBaHHS y4YHIiB 3 KJacy: MeTOJUYHUIN NOCIGHUK [[Jis
BuuTediB] / ynop. O.f1.CaBuenko. - K.: [louaTkoBa 1mko.a, 2004. - 512 c.
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sponding comments, sound greetings, increase of points, and by
the possibility of solving additional educational tasks perceived
by the student as an incentive prize.

In the teaching of the Ukrainian language and literary read-
ing, great attention is paid to the formation and improvement
of skills: recognition of sounds and letters, sound analysis of the
specified composition, reading skills, choice of words used, cor-
rect formation of narrative, question or motive sentences, vocabu-
lary (interpretation of obscure words), work with crosswords that
stimulates students to read through the text carefully and causes
emotional uplift, etc. The teacher can use electronic simulators to
form separate abilities.

We distinguish the following advantages of electronic simu-
lators30° 306;

- Operational assessment of the correctness of each task. Im-
mediately after each task, the child may receive an appropriate
response indicating the correctness of the decision. An immedi-
ate response is important in the early stages of teaching a junior
student when they are waiting for approval for successful tasks or
encouragement when making mistakes. The immediate reaction
of the software will increase the student’s confidence in their abil-
ities, the desire to try their best to improve the outcome;

- generating a non-repetitive set of exercises, eliminating the
memory of the correct answers, and allowing every student to re-
produce knowledge many times;

- the ability to provide training tasks of a competitive or
competitive nature. For example, the process of training can take
place against the background of finding a way out of the laby-

305 Binoycosa JII, Osedipenko H.B. (2012) EsieKTpoHHI AUJAaKTHYHI

pecypcu y cy4acHii cucTteMi 3aco6iB HaBYaHHs. ['yMaHiTapHi HayKu : HayKo-
BO-MIPAKTUYHUMN KypHasL. Ne 1 (23). - C. 100-106.

306 KotkoBa B.B. /lugakTuuHU# KoMIiekc ¢popMyBaHHS iHPopMaTHy-
HUX KOMIIETEHTHOCTeN Mal6yTHIX yuuTesiB noyaTkoBux kiaciB URL: http://
ekhsuirkspu.edu/bitstream/123456789/3932/1/%D0%A1%D1%82%D0%B0
%D1%82%D1%82%D1%8F_%D0%9A%D0%BE%D1%82%D0%BA%D0%BE
%D0%B2%D0%BE%D1%97_%D0%92.%D0%92..PDF
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rinth. The game’s presentation of tasks, its dynamic character, the
practical purpose (to paint a picture, to collect keys, to release a
princess, etc.) transforms the routine work on skills training into
an interesting game that motivates the student to perform typical
tasks. In addition, the ability to compare the results of their own
work and the results of other students is an incentive to improve
the results.

There are also such simulators, which implement adaptive
algorithms of work and on the basis of the student’s first pro-
posed tasks automatically adjust the level of the following. Such
simulators are useful for use in elementary school, because the
difference in the preparation of students, their level of skills and
abilities is the most significant: among the students of one class
there are those who already know the educational material or
quickly perceive it, and those who only get acquainted with the
main rules, require a lot of exercises.

Didactic electronic resources are also capable of visualizing
educational material. Visualization is inextricably linked with the
implementation of one of the leading principles of didactics - the
principle of visibility, according to which the process of knowl-
edge of reality takes place on the basis of observing the object of
knowledge. Since direct observation for most learning objects is
impossible in the educational process, images, photographs, mod-
el objects, schemes, tables, etc., that reproduce the object and its
properties are used3’.

In modern conditions, the increasing importance of the prin-
ciple of visibility is due to an increase in the amount of educational
material that must be learned within a separate lesson, the capac-
ity of the visual mode of information submission, the adjustment
of the younger generation to the perception of visual information,
as well as the power of the latest visualization tools for objects of
the most diverse nature.

307

JemkuH B. [, Moxaesa I. B, Pyaenko T. B. (2004). lugaktudeckue
MoJieJIM IPOBe/IeHHS YPOKOB C IpUMeHeHHueM UHTepHeTTeXHOJI0TUH U MyJIbTH-
Mezua cpefcTB. OTKpBITOE U JUCTAaHLIMOHHOE o6pa3oBanue. Ne 3 (15). - C. 5-8.
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To learn the Ukrainian language and literary reading, you can
use the most diverse illustrative material - drawings, photographs,
animated images, flash illustrations; real-world video recording,
educational films; schematic images. The advantage of using refer-
ence charts and tables in electronic form is the possibility of their
addition during the study of the topic, editing if needed during
the lesson or during preparation for it. It enables students to get
a complete picture of the object of study, the causal relationships
between the concepts that are assimilated, and between the indi-
vidual constituent concepts, to include the information received in
the system of the nearest associations.

The work on the mistakes of the Ukrainian language with the
students is one of the most difficult in the activity of the elemen-
tary school teacher, since the smallest gaps in the knowledge of
junior pupils influence the quality of the further learning of the
material. Timely detection and correction of shortcomings in
knowledge, elimination of inaccuracies in the understanding of
certain concepts, false representations of schoolchildren requires
professional skills of the teacher. We believe that it is possible to
increase the effectiveness of this activity based on the use of elec-
tronic resources at the expense of the following:

- an instant reaction of the computer to the student’s actions:
each student’s answer to the question or the choice made by him
is fixed and subject to analysis;

- the use of different ways of identifying difficulties in school-
children - both explicit (by way of control questions or tasks) and
implicit ones (by measuring the time required by the student for
an answer, the time interval during which the user remains idle,
taking into account the number of requests by the user for tips
and accountability such situations in which such hints were nec-
essary for the schoolchild);

- realization of various variants of correction of actions of the
student - direct, when correcting the wrong performance of the stu-
dent, demonstrates and explains the progress of the task, and indirect,
when information is provided that helps to make the right choice.
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The indicated possibilities of didactic electronic resources
contribute to the formation of correct representations of students
about the objects and processes of study, further study acquired
ideas did not need to correct, but only deepen and refine, because
the information received in junior pupils is painted by their in-
dividual characteristics - perception, thinking, experience, knowl-
edge - and does not always correspond to reality.

For the needs of a modern elementary teacher, a sufficiently
large number of electronic resources are presented in Table 1.

Table 1.
Ne Link Actions [Description Specifics
Creating inter-
active  exercis-
YKP

?
L. |, LearningApps.org E
b«; '

es, tests, games,
crossword puz-
zles. Use of the
base of the fin-
ished exercises
on the subjects
and the class

, Stud

Creating inter-
active  exercis-

Creating cross-
words with the
help of an atomic
base of words

es, tests, games,| AHI
crossword puz-
zles

POC

B &
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Creating interac-
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Make notes to| AHI
the video at the
right time inter-
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Installation  of
video from the AHI
Internet  using
interactive  in- .h
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Installation  of
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276



Po3gin 3. Oco6ucricHo-npodeciiHNN pO3BUTOK MaliGyTHBOIO Iefarora

15

ST
N STARTCAAM n

Creating tests | poe
with tasks of dif-

ferent types. Joint 22

testing online

16

~~bibnioteka E
(inteD 21°

OUIHHOBaHHA

Forms and crite-
ria for assessing
the development| YKP
of students’ skills
of the XXI cen- B
tury,  thinking,
group work, etc.

H

POC
Create quick sur-

17 | [=. PollService.ru veys. Online Sur-| {3
n vey Online
Table 2. LEGEND
Resource language .| The resource has a special
YKP >

application for smart-
phones and tablets (An-
droid or Apple i0S)

Registration is missing or

You can use a resource or

f8

(Gmail) or Facebook in-
stead of filling out a profile

optional work results in it on a com-
puter without the Internet
Sign up with Google Button: open the manual or

training materials for work-
ing with the resource

2a

Ability to work (create
something) simultane-
ously with several users

Button: open a video tuto-
rial or example of using a
resource

The resource is conven-
ient to use with the tablet

afofg~Iae

Button: discuss the re-
source, share your own ex-
periences with using it
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At the same time, in the presence of a significant arsenal of
didactic electronic resources that are available for use in pedagog-
ical practice, a modern teacher falls into the situation of choosing
means and seeking ways to avoid certain negative moments in
their application. So, electronic resources for local computers, as a
rule, can not be distributed on student computers, on tablets, and
do not provide for timely updates and adaptations to changes that
occur in the curriculum. Such software products are rapidly aging
and can not be fully used in the learning process.

The use of e-learning Web resources also has difficulties. For
example, web resources for free use, for the most part, contain ad-
ditional elements (advertising, hyperlinks to other resources, a list
of other available games) that divert the attention of the junior pu-
pil. In addition, these resources require constant access to the In-
ternet, which is complicated by the realities of school practice. Dif-
ficulties in using a learning web resource can also be related to the
need for a teacher to quickly navigate the web space in the event of
an unexpected change in the resource interface, the improvement
of the content of exercises, the appearance of new characters, etc.
This significantly impedes the ability of foreign language teachers
to use resources at a classroom elementary school.

In this regard, it is advisable to shift from the teacher’s orien-
tation to the choice of electronic means before designing it in ac-
cordance with its own methodological plan, individual needs and
peculiarities of students. Such a transition becomes possible with
the advent of pedagogical tools that simplify the process of design-
ing a didactic electronic device and make this process accessible
to the teacher.

A teacher can use the following tools for creation3® to create
author’s didactic electronic resources:

- interactive exercises and computer didactic games;

308 CmiBakoBcbkuii 0.B. IletyxoBa JL.E., KotkoBa B.B. (2011) Indopma-
LilHO-KOMYyHIiKaLiiHi TexHoJorii B moyaTKoBil wikoJii: HaBuyasbHO-MeTOAWY-
HUW NOCIOHUK AJIA CTY[eHTIiB HanpsMy NiJrotoBku «[loyaTkoBa ocBiTa». Xep-
COH. 268 c.
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- systems of automated testing of knowledge and skills;

- Integrated guides (means of creating presentations, inter-
active posters).

The management of these tools does not cause difficulties.
For example, the Learningapps.org (http://learningapps.org) in-
teractive exercises provider offers you to use any of the suggested
templates to create your own user experience - place it in the right
order, choose the right answer, unravel the crossword puzzle,
make puzzles, classified by groups, etc. In addition, the process of
filling the template with the necessary materials takes place as a
step-by-step filling of a certain form (Fig. 1), to which you need to
print text messages, insert drawings or their addresses, add the
necessary audio files and save the resource. Facilitates the mas-
tery of the environment and the design of their own exercises, the

LearningApps.org
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Fig. 1. Simulators from the Ukrainian language and literary reading for
repetition of the studied material
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presence of examples - teacher development, which can be used
both for training students, and for creating their own resources.
Tutorials are stored in the Learningapps.org repository, but links
to them can be located on personal blogs.

The usual tool in the practice of primary school teacher work
are programs for creating PowerPoint presentations. Unfortu-
nately, frequently designed presentations are limited to displaying
images or text snippets and do not use the powerful features em-
bedded in the tool. Presentations can be useful for attracting the
attention of students, to achieve expressiveness in teaching mate-
rials, focusing on specific features, for organizing skill upgrades
and checking the level of knowledge and skills acquired. Providing
presentation with hyperlinks, animation effects, triggers, control
elements greatly extends the teacher’s ability to submit informa-
tion, makes presentations interactive and varied, and ensures the
inclusion of game elements in the learning process (Figure 2).

Primary school is the foundation of education, and whether
the teacher can motivate the students to study and teach them to
receive and apply new knowledge depends on their future. Chil-
dren who now come first class are different from those who came
to the first class 10 years ago. Teachers of elementary schools indi-
cate that every year the level of children’s possession of computer
skills is increasing. Taking into account knowledge of pupils aged
6-7, their preferences and interests, the teacher is increasingly
turning to the latest forms, methods and means of teaching that, in
harmony with the traditional ones, make the educational process
more productive and effective. Using the latest technology helps
the teacher apply a new approach to learning when the teacher is
not the focus but the student; switch from explanatory-illustrative
to active learning method3®.

In the practice of teaching younger students, didactic elec-
tronic resources are of particular importance and can contribute
to the development of their own student motives for learning, the

309 MesnbHuk O. BUKOpHCTaHHS €JIeKTPOHHUX OCBITHIX pecypciB y moyart-
koBiit wkoui URL:https://revolution.allbest.ru/pedagogics/00901382_0.html
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Fig. 2. Trainers developed in the program of creating presentations
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formation of a positive attitude to the study of subjects, the forma-
tion, improvement and correction of skills and skills of schoolchil-
dren. Available local and network tools allow the teacher to create
authored didactic electronic resources according to the needs of a
particular lesson.

3.5. FEATURES OF PROFESSIONAL INCIPIENCE
OF THE PEDAGOGUE IN THE CONDITIONS
OF MODERN EDUCATIONAL SPACE

Tetiana Mochan, Nataliia Hertsovska

One of the important problems in today’s dynamic society,
which is characterized by the rapid development of industrial, in-
formation and communication technologies, is a specialist, in par-
ticular a teacher who is capable of mobile responsiveness in his or
her professional activities to the ever-changing needs of society,
open to everything new who can quickly adapt in the difficult con-
ditions of professional and social reality, to make decisions that
are self-directed and responsible, and aimed at success and con-
stant self-improvement.

In view of this, mobility, skills, professional self-actualization,
professionalism of pedagogical activity of the teacher in the pro-
cess of pedagogical work manifests itself in the interest to the pro-
cesses of individualization and socialization, taking into account
changes in the overall historical situation, new goals and values
of the educational process, which, obviously, testifies to the excep-
tional role of the identified personal and professional quality of a
teacher in solving the problems of humanizing education 3'°.

310 TIpima, P. M. (2016). ®opmyBaHHs npodecifiHoi MO6inbHOCTI MalOyT-
HbOT'0 BUMTEJIS: BEKTOPU HAYKOBUX AoC/aikeHb. [legaroriuyHa ocsita: Teopid i

npakTtuka. [Icuxosoris. [legarorika, 25, 40-45.
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The process of self-actualization is impossible without the ac-
tive position of the teacher, his mobility in professional activities.
Significant contribution to the development of theoretical foun-
dations for the formation of professional mobility of specialists
has been made by academicians O. Arkhangelsky, V. Volodavchyk,
L. Goryunova, B. Igoshev, O. Nikitina, R. Prima, who considered
the main approaches to studying the development of professional
mobility of future specialists in the process of their study at uni-
versities, in particular (R. Karelov, M. Pazyukova) at college stu-
dents; in the system of additional vocational education of teachers
(M. Amirova, Yu. Kalinovsky).

Significant are the scientific investigations of researchers,
where social and professional mobility are considered in the con-
text of a competent paradigm (V. Baidenko, E. Zeier, I. Zymnia, 1. Zya-
zyun, N. Kuzmina, A. Markov, V. Nikitin, A. Pometun, N. Selezneva,
M. Stepko, A. Subetto, Yu.Tatur, A. Khutorsky, V. Shadrikov, etc.).

Based on the analysis of scientific literature, we can observe
that in the field of many investigators there was and is a problem
of pedagogical professionalism. According to V. Grinova, N. Guz-
iy, I Isaev, M. Kukhareva, V. Kucheryavets, A. Markova, A. Pekhota,
G. Sotska, A. Shenderuk, pedagogical professionalism is a charac-
teristic feature of pedagogical activity.

Significant scientific understanding of the essence of the phe-
nomenon and the interpretation of the content and structure of
professionalism can be found in the works of I. Zyazyun, N. Kuz-
min, V. Slastonina, L. Spiryn, in which emphasis is placed on the
potential opportunities of the teacher in professional activity, in
unity with his professional and value orientations.

Most modern scholars in the field of psychology and pedago-
gy emphasize the need to create an appropriate environment for
the professional education of the teacher, which is possible only
with the free choice, own decision, creative self-development.

The problem of professional self-improvement and profes-
sional self-actualization of the person has been reflected in the
fundamental researches of both psychologists and teachers. In
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particular, the works of B. Ananiev, I. Beh, L. Bozhovych, B. Lomov
and others have been devoted to this problem.

The study of the problem of self- actualization of the per-
sonality, as a qualitatively higher level of work on oneself, which
is associated with changes in the self-awareness of social status,
professional skills and ways of interaction with the world, is at
the center of attention of both Ukrainian and foreign scholars
(0. Bondarenko, G. Kostyuk, G. Milchevska, K. Rogers, etc.)

Special attention is paid to the scientific achievements of O. Aki-
mov, M. Yevtuh, L. Zyazyun, N. Kichuk, N. Kuzmina, I. Smolyuk, R. Skul-
skiy, V. Shtyfurak, who considered the problem of professional self-
actualization in the process of pedagogical activity, in particular the
context of formation of the personality of the teacher in the condi-
tions of the higher educational institution and professional training,

Problems of self- actualization have been analyzed in the
wokds of A. Maslow, K. Rogers, K. Horney, D. Tsekhanovska. Scien-
tific works of K. Abulkhanova-Slavska, Ye. Golovakha, Yu. Dolins-
ka, E. Klimova, S. Maksimenko, O. Savchuk, N. Segedi, T. Titarenko,
P. Kharchenko are devoted to the issues of professional self-actu-
alization; those scientists considered self-actualization as a mostly
conscious, purposeful process of disclosing and substantiating the
essential forces of the personality in its diverse practical activities.

Taken into account the relevance of the issue under study, we
will dwell on the main components of professional formation of
the teacher such as: mobility, skills, professional self- actualiza-
tion, and professionalism of pedagogical activity.

R. Prima highlights scientific positions on actualization of the
problem of the formation of mobility, the multidivisional of its re-
search. Particular attention has been paid to the peculiarities of
professional mobility in the pedagogical sphere due to the specific-
ity of professional activity, the feasibility of considering it as a com-
ponent of social mobility. For the depth of scientific analysis and
practical implementation of the research process, the emphasis is
placed on the necessity of classification of mobility, the orientation
of professional mobility, the universality of this integrative entity, its
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incompleteness, the exclusive role of professional mobility as a per-
sonal and professional quality of a teacher in solving the problems
of humanizing education, mobilizing professional competencies,
predicting self-development of the future teacher 311,

Summing up the various views on the phenomenon under
study, professional mobility, according to B. Volodavchyk, is the
willingness and ability of a specialist to professional and person-
al development under the influence of external and internal con-
ditions, which allows him to quickly navigate in market require-
ments, successfully switch from one activity to another and opti-
mally solve various professional tasks 3!2.

The concept of «professional mobility» in the pedagogical
encyclopedia by E. Rapatsevich is interpreted as «the ability and
capability to successfully switch to another activity or change the
type of work. Professional mobility involves the possession of a
system of generalized professional skills and the ability to effec-
tively use them for the fulfillment of any tasks in related branches
of production and relatively easy to move from one activity to an-
other. Professional mobility also includes a high level of general-
ized professional knowledge, a willingness to promptly select and
implement optimal ways to accomplish various tasks in the field of
their profession. In the conditions of rapid changes in techniques
and technology, professional mobility is an important component
of the qualification structure of a specialist... »'3.

We consider the position that professional mobility character-
izes the internal (motivational-intellectual-volitional) potential of
the individual, which is at the basis of flexible orientation and active

311 TIpima, P. M. (2016). ®opmyBaHHs npodecifiHoi Mo6inbHOCTI MaltGyT-
HbOT'0 BUMUTEJISA: BEKTOPU HAYKOBUX A0Cai/pkeHb. [legaroriuHa ocsita: Teopid i
npakTtuka. [Icuxosoris. [legarorika, 25, 40-45.

312 BosiogaBuuk, B. C. (2015). CytHicTs i cTpykTypa npodecifiHoi mMo-
6inpHOCTI daxiBus. BicHuk JlyraHCbKOro HalliOHAJbHOTO YHIBEPCUTETY iMeHi
Tapaca llleByeHka. [legaroriuni Hayku,1(290), 53-59.

313 PamaueBwuy, E. C. (Coct.). (2005). [legaroruka: 6oJibliasi COBpeMeH-
Hasl SHLMKJIoNeAus. MuHck: CoBpeMeHHOe CJI0BO.
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response in dynamic conditions (both social and purely profession-
al) in accordance with their own life positions; it provides readi-
ness for change and implementation of this readiness in their life
(readiness of the person to modern life with its multidimensional
factors of choice); it determines professional activity, subjectivity,
creative attitude to professional activity, personal development that
promotes effective solution of professional problems 3'*.

In the context of the problem of the formation of professional
mobility, I. Khomyuk, M. Kovalchuk, Y. Khomyuk note that profes-
sional mobility is a necessary component of the training of a qual-
ified specialist, it involves a high level of generalized professional
knowledge, readiness for the operative selection and implementa-
tion of optimal methods of execution various tasks in the field of
their profession, the ability and capability to successfully switch
to another activity or change the type of work 315

According to L. Goryunova, the concept of «professional mo-
bility» is a kind of triplex, that is, it consists of three independent
parts: the quality of the individual, providing the internal mecha-
nism of human development through the formation of key general
professional competencies; human activity, which is determined
by the changing environment by events, the result of which is the
self- actualization of man in the profession and life; the process of
transforming a person into himself and surrounding his profes-
sional and living environment 3¢,

To determine the essence of our professional mobility, we are
interested in L. Voronovska’s research, which supports the statement

314 TIpima, P. M. (2016). ®opmyBaHHs npodecifiHoi MO6ibHOCTI MaltbyT-
HbOT'0 BUMTEJISI: BEKTOPU HAYKOBUX AoC/aifkeHb. [legaroriuyHa ocBita: Teopid i
npakTtuka. [Icuxodioris. [legarorika, 25, 40-45.

315 Xom'1ok, I. B, KoBasnbuyk, M .B.,, XoM'1ok, §. B. (2011). [lo nutauus ¢pop-
MyBaHHsI podeciiiHol MO6iIbHOCTI MallOyTHIX iHxkeHepiB. B3sTo 3 http://inmad.
vntu.edu.ua/portal/static/88BBD504-3A92-4DBD-AE68-EFA2C24ACEF3.doc

316 ToproHOBa, JI. B. (2006). [IpodeccuonanbHast MOGUJIBHOCTD CHEHa-
JIMCTA Kak npob6JieMa pa3BUBalolerocsi oopasosanus B Poccuu. (ABToped. auc.
Ji-pa nej. Hayk). POCTOBCKUE rocyjapCTBeHHbIN Nejarornyeckuil YyHUBEPCUTET.
PocTtoB-na-/lony.
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of the majority of researchers that professional mobility should be
considered as a complex multifactorial integrative entity as one of the
personality characteristics that manifests itself in the professional ac-
tivity. Professional mobility ensures personal development through
the formation of key, general professional competencies. It acts as a
human activity, determined by events that change the environment.
At the same time, the result of the activity is the self-actualization of
the individual both in the profession and in everyday life. At the same
time, professional mobility is a process of transforming a person not
only to himself, but also to professional environment 37

An important approach to determining the professional mo-
bility of a specialist is the development of certain competencies. B.
Volodavchyk assigns the following competencies: social-commu-
nicative, educational, general and scientific, value and semantic
and general and cultural.

Social and communicative competences ensure the readiness
of a future specialist for socialization in a modern society, facil-
itate work with new information technologies, realization of his
professional activity in a new environment, adjustment, adapta-
tion to new situations.

Educational competencies ensure the readiness of the future
specialist for scientific, systemic knowledge of the world, master-
ing skills of independent development of knowledge, professional
development or change of profession, support of his own profes-
sional and creative and social potential in the conditions of scien-
tific and technological progress, self-improvement, self-education.

General scientific competencies provide a high level of basic
general knowledge and general knowledge on the profile of the
specialty, the ability to adapt to changes in the content of social
and professional activities.

Value-semantic and general cultural competences ensure
the success of the value-semantic orientation of a specialist in the

317 BopoHoBCbKa, JI. I1. (2016). DopmyBaHHs npodeciliHoi Mo6iabHOCTI
MaibyTHix ¢axiBuiB. (Juc. kaHa. neA. Hayk). [[pyBaTHUIN BULIMHA HaBYaJIbHUN
3akJaj «/JJHinponeTpoBchbKUM yHiBepcuTeT iMeHi Anbdpesa Hobensi». Xapkisb.
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world, readiness and desire to learn and improve oneself, readi-
ness for socially approved productive activities; contribute to the
awareness of the need for continuous self-education, constant
motivation for lifelong learning, the definition of values necessary
to live in a complex democratic society, the mastery of a high level
of general culture, etc 318,

According to the author, the second approach to the defini-
tion of the structure of professional mobility of a specialist in-
volves taking into account the constant changes that take place
in society, the state, education, and other areas of human life. Un-
der such conditions, a modern specialist should have a high level
of creativity: creativity of thinking and speed of decision making,
ability to self-education, ability to adapt to new circumstances, re-
sistance to frustration of external and internal environment, abili-
ty to track and correctly assess the state of the surrounding space.

An important aspect of our study is the relationship between
personality mobility and its adaptation. The high degree of adapt-
ability and activity in a constantly changing environment charac-
terizes a mobile specialist, that is, a specialist capable of solving
various tasks without psychological damage to himself 31°.

Consequently, the first component of the mobility of a special-
ist is his ability to creativity - the creative transformation of himself
and the environment. The continuity and jumping character of the
modern world and education, in particular, strongly affect people.
This causes the process of dividing people into those who have high
resistance to change, but not adaptive; who is not able to adapt and
cannot resist change; who is able to adapt and change, but needs
stimulation; who can adapt and quickly change, is capable of fast
learning, self-learning. Therefore, modern education is intended to

318 BosogaBuuk, B. C. (2015). CytHictb i cTpykTypa npodecifiHoi Mo-
6inpHOCTI daxiBus. BicHuK JlyraHChbKOr'0 HalliOHaJIbHOT'O YHIBEPCUTETY iMeHi
Tapaca llleBueHka. [leparoriuni Hayky, 1(290), 53-54.

319 BosopaBuuk, B. C. (2015). CytHictb i cTpykTypa npodeciiiHoi Mo-
6inpHOCTI daxiBusd. BicHuk JlyraHCbKOr'0 HalliOHaJIbHOT'O YHIBEPCUTETY iMeHi
Tapaca llleBueHka. [legaroriuni Hayky, 1(290), 56-57.
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help all categories of youth to be resilient to change and to be able
to reactive adaptation on the basis of self-education and training.
Thus, the second component of the professional mobility of a spe-
cialist can be called his readiness for change. It depends on the de-
gree of readiness of the specialist to change the decision to change
the place of work, profession, education, etc. A person, reassessing
his luggage of knowledge, decides to change it or to refuse any part
of it. «The desire to change» means that a person is ready to make
significant changes in his life and activities without external inter-
ference or pressure. The third component of professional mobility,
in our opinion, is the activity of the individual. Modern vocational
education in Ukraine is based on the principle of continuity of edu-
cational programs, where educational programs, developed on the
basis of achievement and with a focus on development, are a contin-
uation of the educational route of a person 3%.

Investigating the components of professional mobility L. Vo-
ronovska notes that professional mobility involves competence,
formed on the basis of competencies, but not every competent
professional is a priori professionally mobile. Professional mobili-
ty is determined by the willingness and ability of a person to study
independently, on the basis of the received education, to acquire
new achievements in the professional field. In this process, a spe-
cial role belongs to the motivation of the individual, his orienta-
tion to the assimilation of the new, self-education, self-improve-
ment. Not always a competent employee is motivated to actively
master the latest professional achievements, to expand the scope
of activities. Professional mobility is associated with such person-
al qualities as the ability to abandon stereotypes, openness to new
ones, creativity, readiness for activity, and activity itself 321

320 BosomaBuuk, B. C. (2015). CytHicTb i cTpykTypa npodeciiiHoi mMo-
6inpHOCTI daxiBus. BicHuk JlyraHCbKOro HalliOHaJbHOTO yHIBEPCUTETY iMeHi
Tapaca llleBuyeHka. [legaroriuni Hayku,1(290), 53-59.

321 BopoHoBChKa, JI. I1. (2016). DopmyBanHs npodeciliHoi Mo6iabHOCTI
MaibyTHix ¢axiBuiB. (Juc. kaHa. neA. Hayk). [[pyBaTHUIN BULIMHA HaBYaJIbHUN
3akJaj «/JJHinponeTpoBchbKUM yHiBepcuTeT iMeHi Anbdpesa Hobensi». Xapkisb.
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Consequently, analyzing the scientific representation of the
content of the professional mobility of its components, we can
state that the readiness and ability of a specialist to adapt in the
new conditions of activity, to professional and personal devel-
opment is possible with the ability of the individual to quickly,
promptly and dynamically fulfill the tasks assigned to him in the
field of his profession taking into account such qualities and abil-
ities as activity, initiative, autonomy, skill, availability of commu-
nicative and organizational skills.

As for pedagogical skills, this is, first of all, a high culture of or-
ganizational, managerial, educational, work, game and social activi-
ty of a teacher, endowed with the qualities of a creative personality,
which allows solving all issues of educational work with students
in the conditions of the community and co-creation, taking into ac-
count interests and the level of education of each, as well as the indi-
vidual and psychological characteristics of each student 322,

In the Ukrainian pedagogical dictionary by S. Goncharenko,
pedagogical skills are defined as a characteristic of a high level
of pedagogical activity, based on a high professional level of the
teacher, his general culture and pedagogical experience, the nec-
essary condition of which is the humanistic position of the teacher
and professionally significant personal features and qualities 323.

From the standpoint of vocational education, this definition
gives a description of high-level pedagogical activity, the main fea-
ture of which is impeccable ability to teach their students, to form
positive features of personality and character in them 3.

Indicators of successful professional activity of a teacher are
a set of such interrelated characteristics as: professional compe-

322 Kampganosa, JI. T, lokina H. B., Baxpymesa T. 10. (2009). [legaroriuna
MalcTepHicTh BUKJIaAaya: HaBYaJbHUHN NociGHUK. XapkiB: Bug-so HPay.

323 TonvapeHko, C. Y. (1997). VkpaiHcbkui nearoriyHui cioBHUK. KuiB:
JInGiam.

324 TonuapeHKo, C. Y, 3a3toH, 1. A., Huukano, H. I, iy6unuyk, O. C., Jlyk'si-
HoBa, JI. B.ta iH. (Yknag.). Huukano, H. I. (Pen.). (2000). [Ipodeciiina ocsiTa:
CJIOBHHUK: HaBY. noci6. KuiB: Buia mk.
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tence, professionalism, pedagogical skills, pedagogical abilities,
between which one can follow the relationship.

The highest manifestation of pedagogical skill is pedagogical
art, pedagogical creativity. Pedagogical skills include:

- apersonal component, as a unity of the motivational-val-
ue component (vocational and pedagogical orientation)
and individual psychological characteristics (general and
vocational and pedagogical abilities);

- informational and theoretical component: special, metho-
dological, psychological and pedagogical knowledge;

- an activity component that combines pedagogical tech-
nology and technique 32°.

Fundamental in our vision of the essence of pedagogical skill

is the definition of its elements:

1) humanistic orientation;

2) professional competence;

3) pedagogical abilities;

4) pedagogical technique.

Humanistic orientation (ideals, interests, values orienta-
tions) is the orientation on the personality of another person who
has the right to express himself, to be free in his actions and be-
havior, aspires to self-actualization.

Professional competence is a combination of teacher’s knowl-
edge of discipline and its teaching methodology with direct work
with an audience whose psychology must be well-known for the
successful implementation of the content of the subject matter.

Pedagogical abilities - presuppose the presence of profes-
sional communication skills, which ensure readiness for positive
communication, perceptual abilities, as an indicator of high pro-
fessional insight, pedagogical intuition, the ability to perceive and

325 [lepir, . M. (2011). lpodeciiiHa MalicTepHicTh BUKJIaZa4ya siKk yMOBa
epeKTUBHOI0 JUJAaKTUYHOTO Npolecy B yHiBepcuTeTi. HaykoBuit vaconuc HITY
imeni M. I1. lparomaHoBa. Cepis 5: [legaroriuni Hayku: peasii Ta nepcrneKTUBHY,
27,230-235.
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understand another person, dynamic personality, emotional sta-
bility, optimistic prediction, creativity.

Pedagogical technique (the form of the organization of be-
havior of the teacher) is the receptions of possession of oneself
(organism, mood, speech, attention and imagination) and recep-
tions of influence on others (verbal and non-verbal means), which
are closely connected with knowledge, orientation and abilities 2.

Important is the formulation of the structural components of
pedagogical skills in the studies of L. G. Kaydalov, N. B. Shchokin,
T. Yu. Vakhrushev, namely:

- professional competence which is the knowledge of ped-
agogy, psychology, logic, principles, forms and methods of teach-
ing and upbringing, the content of the subject and the individual
characteristics of the student; ability to communicate, effectively
couch the teaching material, conduct controversy, manage discus-
sions, use visual aids and technical means of teaching, interest
and support, analyze and evaluate students’ knowledge and skills,
possess computer skills; oral speaking skills, distribution of own
attention, time orientation;

- personal qualities which are scientific outlook, high moral-
ity, broad outlook and erudition, spiritual culture, optimism, emo-
tional stability, endurance, perseverance, compassion, patience
and benevolence;

- pedagogical technique is a complex of competencies and
skills that allow to achieve optimal results in the education and
upbringing of students (facial expressions, gestures, speech tech-
nology, techniques of pedagogical communication, ability to con-
trol their own emotions, mood, etc.);

- pedagogical tact as the ability to choose the appropriate
tone and style of communication with schoolchildren, colleagues;

- pedagogical creativity which is based on the completeness
of information, scientific forecast, the ability of a teacher every
time in a new way and effectively apply in the educational pro-

326

3sasmoH, L. A., Kpamymenko, JI. B.,, Kpuonoc, 1. ®. Ta iH. 3a3toH, L. A.
(Pen). (2004). [TeparoriyHa MalcTepHicThb: Nigpy4HUK. KuiB: Buma mk.
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cess various combinations of forms and methods of pedagogical
influence. The diversity of pedagogical situations, the emergence
of problems, the desire to approach their solution non-standard
based on their imagination determine the pedagogical creativity.
Work «on a pattern» greatly impoverishes the pedagogical pro-
cess and negatively affects the authority of the teacher;

- humanistic orientation is one of the defining characteristics
of skill. Direction is the desire of the individual to a certain type of
occupation, which is based on a steady interest in him. Its founda-
tion is ideals, interests, values orientations. Humanist orientation
is the focus on the personality of another person, the establishment
of spiritual values, moral norms of behavior and relations, etc.;

- culture of speech is a skillful knowledge of the word, ability
to accurately, accessibly, emotionally, figuratively express one’s own
thoughts, since all pedagogical ideas, goals and objectives are real-
ized in pedagogical interaction - communication with the students;

- pedagogical abilities are special qualities of the teacher’s
personality, which determine the success of pedagogical activity®?’.

The manifestation of the skill lies in the successful resolution
of the professional-pedagogical tasks and the high level of organi-
zation of the educational process. One of the most significant fea-
tures of the professional activity of a teacher is that the success
and effectiveness of his work directly depends on the level of of
mastery acquirement, professional competencies.

Proceeding from this, the following levels of pedagogical skill
are distinguished:

- the elementary level of skill is characterized by the pres-
ence of only certain professionally significant qualities. At this lev-
el, the teacher, as a rule, relies on the experience of teachers-mas-
ters. However, if he stops only at the stage of methodological
examples that he was told in the process of studying at a higher
educational institution or which he read in special literature, he
observed during open classes, then he turns into an interpreter

327 Kampganosa, JI. T, lokina H. B., Baxpymesa T. 10. (2009). [legaroriuna
MalcTepHicTb BUKJIafaya: HaB4aJbHUHM noci6HUK. XapkiB: Bug-Bo HPay.
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of other people’s ideas, mechanically and often thoughtlessly re-
peating what he knows. Of course, at elementary level, the teacher
has a subject of teaching, but he lacks focus on the development
of students, techniques of dialogue organization. At the same time
performance is low;

- on the basic level the teacher already owns the basics of
pedagogical skill: humanistic orientation, building relationships
with students and colleagues on a positive basis. He has already
mastered the subject of teaching and methodically correctly builds
the educational process;

- for the perfect level the following features are characteris-
tic: a clear direction of the teacher’s actions, their high quality, co-
operation in communication, planning and organization of activi-
ties for a long time with a view to personal development, self-crit-
ical attitude to his own experience, self-determination of positive
and negative aspects in his pedagogical activity;

- the creative level is the highest in pedagogical skill. The
teacher initially and creatively approaches professional activity,
is the generator of ideas. He is able to deviate from traditional
schemes, quickly solve problem situations. His work is distin-
guished by the originality of methods of interaction with reliance
on reflection. In addition, such a teacher is able to see the problem
as a whole, is able to sharpen the focus on the main. At this stage,
the individual style of activity is clearly evident 3%,

Summing up the above mentioned, in our opinion, it is advis-
able to turn to the words of Yu. Babanskiy, who noted that the ac-
tivities of masters of pedagogical work perform a kind of function
of expert assessment of close, medium and long-term prospects of
the practice of education 3%°.

328 TIpuxogbko, A. U., lllekuna, H. B. (2001). OcHOBBI eJaroru4eckoro
MaiicTepcTBa: yueb. 1ocob. AJist CTY/. BbICIL. y4eb. 3aBefeHuil. XapbkoB: U3za-
Tesib llycT A. U.

329 3ssioH, I. A, Basuneuu H. I, iImutpenko T. I. Ta in. (Ynopsza.), 31-
3104, . A. (Pen). lleparoriuna maiicrepHicTb: XpectoMarisi: HaBu. noci6. Kuis:
Bumia k.
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The level of pedagogical mastery of a teacher is an indicator
of the professionalism of the teacher’s activity. Therefore, we can
conclude that pedagogical skill is a high level of professional per-
formance, the ability to introduce and implement their own cre-
ative potential at the expense of skilful design of the pedagogical
process.

In modern science, the problem of professional self-actual-
ization of a teacher in the process of pedagogical activity is real-
ized in a combination of interdependent components: individual,
personal, subjective, which is the necessary foundation for the
manifestation of a teacher as a specialist in pedagogical work 3.

Investigation of certain aspects of readiness for professional
self-actualization is reflected by O. Ekonomova. We share the opin-
ion of the author and believe that by determining the level of devel-
opment of the personality and subjective component of their own
professional individuality there is a deep self-examination of profes-
sional self-consciousness, that is, the teacher must himself answer
the following questions: how I deal with the chosen profession; Do |
have a competent imagination of social purpose of a music teacher?
Are my professional goals expected from me by the subjects of ped-
agogical interaction with the results of my teaching activity? what
are my abilities, my abilities help or hinder success in professional
activity; how can I make a valuable contribution to the development
of the student’s personality and what tools do I need for this; when
was the last time when I showed some creative initiative 3!,

It should be noted that the professional self-actualization of
the teacher of elementary school occurs throughout all professional
activities. Therefore, it is expedient to outline the content of the con-
cepts of «self-actualization» and «professional self-actualization».

330 3gasioH, I. A. (1994). KynbTypoTBopua QpyHKIlisi BAXOBAaHHS CTYAEHTIB
nejaroriyHoro By3y. Buija negaroriyHa ocBita: HayK. MeToA. 36., 17, 66-72.

331 ExoHoMoBa, O. C. (2014). [Ipodeciitna camopeauizanis oco6ucrocti
B Mexax $paxoBoi My3u4Ho-leAaroriyHoi nifroroBku. HaykoBi 3anucku: 36ip-
HUK HayKOBMUX IIpalb. M-BO OCBITH | HayKH, MOJIOi Ta ciopTy YKkpainy, Han,. neg,.
yH-T iM. M. [1. /lparomaHoBa, 120, 40-49.
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According to 1. Bekh, self-actualization is a holistic activity and
personality behavior, it is a gradual and multifaceted process 332

A. Kovaleva argues that «self-actualization is the process of
the formation of an individual, the result of which is the output to
the values - the goals, directions and methods of activity, adequate
to individual abilities, and the ability, through goal-setting, inde-
pendently and individually realize his own purpose ...» 3%,

In the Great Explanatory Dictionary of Contemporary Ukrai-
nian language, edited by V. Buzel, the following definition has been
suggested: «Self-actualization is the fulfillment of one’s creative
human potential» 33

In the context of our study, V. Demydenko’s scientific state-
ment is rightful, that self-actualization is a peculiar initiative on
the person’s realization of his creativity in life 33°.

The results of modern scientific research make it possible
to determine the professional self-actualization of personality as
a process of the maximum possible embodiment of a man of his
internal existential potential in the external social environment
through the involvement in professional relations, characterized
by the development of professional abilities and skills and the re-
sult of which is a sense of satisfaction from their own contribution
to social affairs *°.

332 Bex, I. I. (2017). Camopeasni3anisi 0COGUCTOCTI IK BU3HAYaJIbHUU
YUHHHUK 11 XKUTTEAIANBHOCTI. 36ipHUK HAayKOBHUX Mpallb 32 MaTepiajamMu Bcey-

KpalHCbKOT0 HAyKOBO-NPAKTUYHOTO ceMiHapy 3 MiXKHapoAHO0 y4acTio. [losTa-
Ba: [IHIIY imeni B. I. Koposienka.

333 KoBasiboBa, A. B. (2005). [legaroriuni yMmoBH camopeaJisaliii crapiio-
KJIACHUKIB Y HaBYaJIbHO-BUXOBHOMY Ipolieci 3araJlbHOOCBITHbOI LIKOJIU. (AB-
Toped. AUcC. KaH/. nef. HayK). CxiAHOYKpaiHCbKUI HalliOHAIbHUH YHiBepcUTET
imeHi Bosiogumupa [Jlans, JIyranchbk.

334 Bycen, B. T. (Pen.). (2005). Beaukuli mayma4Huli c108HUK CyYACHOI
YKpaiHcokoi mosu (3 pof. i fonos.). Kuis: [pninb: BTO «Ilepyn».

335 Nlemugenko, B. K. (2004). CamopeaJisalisi: CyTHiCTb, CTaHOBJIEHHS,
po3BuTok. [legarorika i ncuxosoris. Bicuuk AITH Ykpaiuny, 2 (43), 31-36.

336 Tlocenenpka, K. A. (2017). IligroToBKa MalOyTHIiX y4uTeiB ¢pinoso-
riunux cneuianbHocTel Ao npodeciiiHoi camopeadnisauii. (Juc. kaHz. nej. HayK).
BiHHULbKUI Aep:kaBHUH NleJaroriyHuil yHiBepcuTeT, BiHHULS.

296



Po3gin 3. Oco6ucricHo-npodeciiHNN pO3BUTOK MaliGyTHBOIO Iefarora

It is appropriate to analyze suggestion of O. Artemov and N. Py-
lypenko by the concept of «professional self-actualization», which is
considered in the framework of the scientific work of K. Poseletskoy.
Scientists regard it as a socialized way of harmonious development
of the personality, combined with the acquisition of professional and
practical experience in the process of obtaining a qualification by a
future specialist during the period of initial professional develop-
ment (studying in a high school) and improving professional growth
in the process of performing professional roles and responsibilities,
which is an inalienable attribute of the disclosure and implementa-
tion of personal and professional potential3¥’

An important characteristic of self-actualization of a teacher
is creativity, that is the embodiment of the teacher of his creativity
in the process of professional activity, the desire to develop, im-
prove, approach the intended goal, which, in turn, depends on the
desire for the professional development of the elementary school
teacher.

Relying on the fact that the elementary school teacher is a di-
rect participant in the educational process, one can determine the
following aspects of objective assessments of the manifestation of
the professional development of the elementary school teacher as
a subject of activity:

1) professional achievement of the personality in the peda-
gogical community, social status of the individual in the pedagog-
ical team;

2) pedagogical skill in solving the system of professional tasks
in the field of communication and organization of a person-devel-
oping environment in elementary school;

3) creative assimilation of modern variational systems and
models of teaching younger students 33,

337 Aprtemosa, 0. L. (2011). llpodeciiina camopeasnizaiiss 0coGUCTOCTI B
Cy4yacHHUX yMoBax. Basto 3 https://www.twirpx.com/file/359285/

338 IlonepeyHa JI. (2013). KpuTepii npodeciiiHoro po3BUTKy BUUTEs
N0YaTKOBUX KJaciB. 36ipHUK HAyKOBUX Ipallb YMaHCbKOTO JI€pXKaBHOTO IeJa-
roriyHoro yHiBepcutety. Y. 1, 211-219.
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On the basis of the analysis of scientific literature one can dis-
tinguish the following main stages, which the specialist passes in
his professional development:

- preparatory (pre-university) stage associated with the

choice of profession;

- elementary (university) stage, during which the basis of
professionally important skills and qualities of the per-
sonality of a professional are formed;

- the main (postgraduate) stage (the period of develop-
ment of all the essential forces of the individual in order
to complete his self-actualization in professional activi-
ties) 3%.

The full professional self-actualization of the elementary
school teacher lies in an effort to make as much influence as possi-
ble on the personality of the child. The teacher essentially self-ac-
tualizes in the self-actualization of his pupils.

It should be noted that self-actualization of the teacher, in
particular his professional self-actualization, depends to a large
extent on the professional positions and beliefs as a possible way
of constructive activation of professional implementation, the
level of motivation, the experience and talent of the teacher, the
values which are meaningful for the teacher, the desire to study,
to constantly improve for the purpose of raising his professional
skills in comparison with others, the interest in self-actualization
as a process, and the results of educational actions. The basis of
professional self-actualization of the personality are the problems
of growth, development, self-improvement of a specialist as a pro-
fessional.

V. Grineva reveals the essence of the concepts of «profes-
sionalism», «professional culture», «professional competence»,
«professional training» based on integration processes, which are

339 Tlocenenpka, K. A. (2017). IligroToBKa MalOyTHIiX y4uTeiB ¢pinoso-
riunux cneuianbHocTel Ao npodeciiiHoi camopeadnisauii. (Juc. kaHz. nej. HayK).
BiHHULbKUHI Aep:kaBHUHN NleJaroriyHuil yHiBepcuTeT, BiHHULS.
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inherent in both theory and practice of vocational education, as
well as characterizes their components and relations 3%,

It is known that the level of research and investigation of a
scientific problem is described with the help of various terms and
concepts. To open a conceptual-terminological design of the defi-
nition of pedagogical professionalism, we have analyzed different
approaches to its interpretation.

For a deeper disclosure of this concept, we will simultane-
ously examine the content of the definition of «professionalism».

Formulation of the concept of professionalism was first in-
troduced by N. Kuzmina. According to the scientist, professional-
ism is understood as a qualitative characteristic of the subject of
activity - the representative of a certain profession, determined
by the degree of possession of it with modern content and mod-
ern means of solving professional problems, productive ways of
their implementation. As for the concept of «professionalism of
pedagogical activity», in her opinion its content is that the teach-
er has an art of forming the desire and readiness for the students
to effectively solve problems in the next educational system by
means of their subject during the time spent on the educational
process 341,

In the encyclopedia of vocational education S. Batyshev has
interpreted the concept of «professionalism» as acquired in the
course of training and practical activities, ability to competently
perform paid functional responsibilities; the level of skill and mas-
tery in a certain lesson, respectively, the level of complexity of the
tasks performed. It has been also noted that the development of
professionalism appears, on the one hand, due to the implemen-
tation of an increasing number of functions, when in the one pro-
fession a whole range of special knowledge and labor functions

340 T'punHboBa, B. M. (2014). [Ipo cniBBifgHOIIEHHS NOHATH «MpodecioHa-
Ji3M», «npodeciiiHa KynbTypa», «npodeciiiHa KOMIIETEeHTHICTb», «IpodeciiiHa
nigroroska». [legarorika Ta ncuxosoris, 45, 74-84.

341 KysbMHuHa, H. B. (1990). [Ipodeccuonanam JUYHOCTYU penojaBare-
Jisl U MacTepa NpOU3BOJCTBEHHOro 06yyeHus. MockBa: Beicil. HIK.
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is combined, on the other hand - by expanding activities and the
fundamental thing in this process is not in the amount of informa-
tion to be absorbed, but in the ability to creatively use it and to be
able to find it, to master and apply it for practical activity 3*2.

The researcher T. Sorochan having summarized the ap-
proaches of A. Derkach, 1. Zyazyun, O. Zazykin, V. Slastonin to the
disclosure of the essence of the concept of «professionalism» em-
phasizes the following aspects of this concept:

a combination of professional culture and professional
self-awareness, which allows the teacher to carry out professional
activities on a high-level;

a system that consists of personal professionalism and pro-
fessionalism in activities.

According to the author, the professionalism of the individual
should be considered as a qualitative characteristic of the subject
of work, which indicates the high level of professional or person-
al and business qualities, creativity, as well as the availability of
value orientations aimed at progressive development, is a quali-
tative characteristic of the subject of labor, which indicates a high
professional qualification and competence, the availability of var-
ious skills and abilities, the possession of modern algorithms and
methods for solving professional problems that allows you to car-
ry out activities with high and stable performance®*.

On the basis of theoretical analysis of professionalism as a
psychological-acmeological and pedagogical concept, O. Shende-
ruk defines it as a complex process in which a subject acquires
vocational pedagogical knowledge, skills, abilities, characterized
by the desire to constantly update and expand the pedagogical
worldview and develop creative abilities, as well as the need for

342 Barsbiuea, C. 4. (Pea.). (1998). duuukioneus npodpeccCuoHaIbHOTO
o6pazoBaHusl. (T.1-3). Mocksa: AIIO.

343 Copouah, T. M. (2005). Po3BuTok npodecionaniamy ynpapiiHCbKOI
AiIJIBHOCTI KepiBHUKIB 3arajlbHOOCBITHIX HaBYa/IbHUX 3aKJIaZiB y CUCTEMI Mic-
NAUIIoMHOL nefarorivyHoi ocBitTu. ([uc. A-pa nef. Hayk). JlyraHcbkui Hariio-
Ha/lbHUH neparoriyHui yH-T iM. Tapaca llleBueHKa, JIyraHcbk.
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pedagogical innovations and non-standard professional activi-
ties3*.

A thorough analysis of the essence of the teacher’s profes-
sionalism is given in the research by N. Ghuzij. The professional-
ism of the teacher; in her belief, is:

- anorm, an example of the implementation of pedagogical
activities in accordance with the current level of pedagog-
ical knowledge and values, acting as a regulatory mecha-
nism of the work of a teacher, educator, and professor;

- the professionalism of the teacher is identified with the
readiness, competence, skill of the teacher-educator;

- with a special attitude of the teacher to fulfilling his du-
ties at the level of vocation, mission. The description of
the teacher’s professionalism in the categories of every-
day consciousness is a valuable accumulation of empir-
ical experience, but somewhat superficial and therefore
insufficient to characterize a phenomenon that requires a
more specific scientific explanation 3*.

N. Ghuzij notes that pedagogical professionalism involves a
qualified mastering of the teacher by perfect pedagogical actions
on the basis of mastered algorithmic rational technologies and
worked out pedagogical techniques 3.

The term «professionalism of the teacher» V. Synenko defines
as a high level of his psycho-pedagogical and scientific-subject
knowledge and skills in combination with the corresponding cul-

344 llengepyk, O. B. (2018). TeopeTruyHuii aHai3 npodecioHaniamy sk
IICUXO0JIOT0-aKMeOJIOr{YHOro Ta MejaroriyHoro MoHATTA. KpuMiHa/lbHO-BUKO-
HaB4a cucteMa: Buopa. CrborozHi. 3aBTpa: HayKoBUH KypHas AkazeMmii [lepkaB-
Hol neHiTeHujapHoi cayx6y, 1 (3), 209-224.

345 Tysii, H. B. (KepiBH. aBT. koJ1.). (2015). [leaaroriuna TBOpYicTh, Mali-
CTepHicTb, npodecioHanisaM y cucTeMi NiATOTOBKU OCBITSIHCbKUX KaJpiB: 3/10-
OYTKH, IOILYKH, lepclieKTUBU : MOHOTpadis. Kuis: Bua-so HITY imeni M. 1. [lpa-
roMaHoOBa.

346 Tyzil, H. B. (2004). [legaroriuHuii npodecioHaniam: icropuko-meTo-
JoJioriuHi Ta TeopeTuyHi acrektu: MoHorpadis. Kuis: HITY im. M. II. Jparoma-
HOBa.
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ture and morale, which provides in practice the socially necessary
preparation of the younger generation for life 3*7.

From the perspective of scientists, the professionalism of a
teacher is considered as a socio-pedagogical phenomenon and a
psycho-pedagogical phenomenon. The first, in turn, is a socially
determined, branched, and structurally complex system of qual-
ification requirements that reflect the norms and values of the
culture of a vocational and pedagogical environment in which
the accumulated scientific-theoretical and practical-methodical
cultural professional experience of the pedagogical community is
concentrated in accordance with the actual social priorities, ide-
als, installations with the subsequent its transformation into the
system of training and retraining of pedagogical personnel. As for
the professionalism of the teacher as a psychological and peda-
gogical phenomenon, he acts as an individual projection of norms
and standards of highly qualified professional-pedagogical work
at the level of culture of its implementation and is a complex inte-
grative dynamic multi-level education 3%,

Based on the scientific ideas of G. Sotska, the professional-
ism of the personality of the teacher is a qualitative characteristic,
which is characterized by a high level of professional and person-
al-business qualities that provide the effectiveness of pedagogi-
cal activity and act as an internal regulator of self-development
and self-improvement. The professionalism of the activity of the
teacher reflects the high professional qualification and compe-
tence, the possession of modern innovative algorithms and meth-
ods for solving professional problems, which allows for pedagogi-
cal activities with high level of productivity 3*.

37 CuHeHKo, B. 4. (1999). IIpodeccuonanuam yuutess. [legaroruka, 5, 45-52.

348 Tyain, H. B. (KepiBH. aBT. koJ1.). (2015). [legaroriyHa TBOpYicThb, Mak-
CTepHicTh, mpodecioHani3M y cucTeMi MiIFTOTOBKUA OCBITAHCbKUX KaJpiB: 3/10-
OYTKH, OIIYKHY, IepClIeKTUBH : MOHOTpadis. Kuis: Bua-so HITY imeni M. I1. [lpa-
roMaHoOBa.

349 Cotcpka, I. (2017). AkMeosioriyHUN miAxix y neparoriuHiid ocBiTi
Ykpainu. Basto 3 http://lib.iitta.gov.ua
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We agree with the idea that the term «pedagogical profes-
sionalism» becomes one of the key concepts of the theory of ped-
agogical work and pedagogical education, but its explanation and
interpretation remains an urgent research task, the solution of
which is the search for modern scholars. Considering the inter-
pretation of the concept of pedagogical professionalism in the sci-
entific literature, one should note the development of trends in the
modeling of the structure of this phenomenon, the allocation of a
variety of activity and personality characteristics as its essential
parties. As the number of definitions of pedagogical profession-
alism practically coincides with the number of their authors, the
views of domestic and foreign researchers on the essence, content
and structure of the phenomenon are ambiguous, which greatly
complicates their identification and negatively affects the process
of forming the professionalism of educational staff in pedagogical
practice 3%,

The professionalism of the teacher is a combination of the
professionalism of the individual and the professionalism of the
pedagogical activity, which determines its formation as a profes-
sional capable of self-development, self-actualization, transcen-
dental access to a qualitatively new level of activity, the ability
to achieve professional maturity, which promotes the individual
actualization of the individual, the realization of his potential op-
portunities.

350 Tysii, H. B. (KepiBH. aBT. koJ1.). (2015). [leaaroriuna TBOpYicTh, Maii-
CTepHicTb, npodecioHanisaM y cucTeMi NiATOTOBKU OCBITSIHCbKUX KaJApiB: 3710-
OYTKH, IOILYKH, lepCclieKTUBU : MOHOrpadis. Kuis: Bua-so HITY imeni M. 1. [lpa-
roMaHoBa.
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[IpodecitiHa 3HAYMMICTb NHegarora Ha MaWOYTHI JecATH-
JIITT BU3HA4YAEThCA HEOOXiHICTIO CTBOPIOBATH TapMOHiHHE i
TOJIepaHTHe OCBITHE €BpOIENChbKe | MiXKHapoAHe cepe/lOBUILE, B
SIKOMY peaJli3yl0TbCsl OCHOBHI MPUHIIUIMN CTaJ0r0 PO3BUTKY Cy-
CHiJIbCTBA: JIOAWHOLIEHTPU3M Ta 3abe3eveHHs MpaBa Ha 3/]0po-
Be XKUTTS B TapMOHIi 3 IPUPOA0I0; ypaxyBaHHS HOTpe6 i 060B’sA3-
KOBOe 30epeXkeHHSl AOBKILJIA AJis HUHIIIHBOTO i MPUHJENIHIX
MOKOJIIHb JOCTYI KOXHOTO TIpoMajsHHWHA A0 iHdopmauii, 3a-
Ge3nevyeHHs] HEBiZ'€EMHOrO MpaBa JIIOJUHU HA XUTTS Ta INOBHO-
LiHHUUM PO3BUTOK; MParHeHHs A0 ColliaJibHOI ClpaBeAJUBOCTI i
panioHaJbHOTO NPHUPOAOKOPHUCTYBAHHS, L0 MOTPEOYE TJINOOKUX
colliaJIbHO-eKOHOMIYHUMX NIEpETBOPEHD B YKpaiHi Ta HOBUX Mi1X0-
JliB 10 MOXKJIMBOCTEN IJ106aJIbHOTO NAPTHEPCTRA.

Posrisig npo6sieMu yauTesiss y BUMipax noro npodeciiiHoro
CTaHOBJIEHHS Ta MDXXHApPOJHOI OCBITH aKLeHTYE yBary A0CaiAHU-
KiB Ha ¢opMyBaHHi Mejarora BUILOI KBasidikarii, 1o B yci yacu
OyJI0 OJIHIEI0 3 HaraJIbHUX MOTPe6 CYCHibCTBA, OCKIIBbKH OYAb-
sIKa OCBITHSI cucTeMa QpOpPMYE NPAKTUYHUM CBITOIVIA[ JIIOJUHH,
3a AKOro MOEAHYETHCA AiAJIBHICTD i3 3araJIbHUMH LIHHOCTSAMH,
3aKJaZleHUMH B OCHOBY Iji€l CUCTEMH.

[IpodeciiiHe cTaHOBIEHHS PO3IJISJAETbCS K CTAHOBJIEHHS
Ti€l YaCTUHU KYJBTYPHU 0COGHCTOCTI, SiKa 3a6e3meuye ii yxoBHE
3pOCTaHH#, caMopeasisalil i caMOCTBep/AXXeHHs, CIpsMOBaHe
Ha CTBOPEHHs MaTepiaJbHOr0 JOCTAaTKy i MOpaJbHOIO 3a[0BO-
JIeHHs], Bi/jo6paka€ npolec AiaJIeKTUIHOTO IIePEX0AY BiJj 0HOTO
CTyIeHs pO3BUTKY 0co6UCTOCTi MabyTHBOTO (paxiBIs 0 iHII0-
ro, IK MOMEHT B3a€EMOINEPETBOPEHHS MPOTUJIEKHUX i pa3oM 3
THUM B3aEMOINOB’I3aHUX MOMEHTIB PO3BUTKY; SIK ICUXOJIOTO-TIe-
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JlaroriuyHe sIBUIIlE, 1[0 BiJoGpaXKae CUTyallil0 00’'€KTHBHO-peasib-
HOr'O PO3BUTKY, KOJIU BXXe € 03HAKH HOBOCTBOpPEHUX Npodeciii-
HUX SIKOCTEeH, ajie nejaroriyHa JisJbHICTBD 1je He HabyJsa JOCKO-
HaJIOCTi; IK pyX [10 pO3B’sI3aHHA CyllepeyHOCTel MiXK iCHyI0OUUMH
pedJIeKCUBHUMHU YSBJEHHSIMHU, CIIOCO6GAMH MUCJIE€HHS], 3HAHHS-
MU, BMIHHSIMH | HABUYKaMM IeAaroriyHol AissJIbHOCTI Ta JOCBI-
JOM IXHbOI peasizalil Ha NpaKTUL.

ABTopu MoHOTpadii HArOJOMIYIOTh, 1[0 3aCTOCYBAHHS KOMII-
JIEKCHOT'O MiJIX0Ay /10 PO3BUTKY NpodeciiHUX MneAaroriyHux Ha-
BUUOK Ilepe/i6adace MOCTiHHICTD i 6e3MepepBHICTh Y HABYAHHI, siKe
IMOYHHAEThCA 3 JOLIKIJIbHOI Ta MOYaTKOBOI OCBiTH, 3a6e3Me4eHHA
HaJIeXKHOI MirOTOBKHU JiTel /10 HaBYaHHS y CepelHid Ta BUILIN
IIKOJIi, 1110 BKJIIOYaE B cebe npodopieHTalito, HagaHHs iHopManil
PO PUHOK Ipali; HalaHHA NpaLiBHUKAM Ta MiANPUEMUAM MOX-
JIMBOCTI NpPOLOBXKYBAaTH HaBYaHHA 3 METOK IiJBUILEHHA KBaJli-
¢dikanii Ta 3aCBOEHHS HOBUX HAaBUYOK YIPOJIOBX BCHOTO XUTTS;
PO3BUTOK 6a30BUX NpodeciiHUX HABUYOK, KOMyHIKaTUBHUX Ha-
BUYOK, HABUYOK POGOTHU B KOJIEKTHUBI, 3/IaTHICTh /0 HaBYaHHS, a
TaKO0> 3HaHHA NpaB NpaliBHUKA Ta PO3yMiHHA NiANPUEMHULbKOL
JisIZIBHOCTI AJ151 TpeICTaBHUKIB BCix mpodeciii; 3acTocyBaHHS NPo-
decililHUX KOMIIETEHTHOCTEH, sIKi JaloTh 3MOr'y IpaliBHUKaM 3a-
CTOCOBYBATH 3HAHHS Ta J0CBi B HOBUX cdepax (cucTeMaTH3allis,
CTaHJApTH3allis, OL[iHIOBaHH4 i aTecTanis npodeciiHUX HABUYOK)
TakK, 106 coljiaJibHi MAapTHEPHU HA HAIiOHAJIbHUX, PEeTriOHATbHUX
a60 MiXKHAapOJHUX PUHKaX Ipali MOIJIM JIETKO BU3HAYaTH piBeHb
kBastidikarii B pisHUX BUAAX JislJIbHOCTI.

s mpodeciiHOro CTaHOBJIEHHS MAalOYTHHOTO BYMTEJS BAXK-
JIUBO 3PO3yMITU CYTHICTb XapaKTepHUX JJIA Cy4aCHOI CUTyalil cy-
nepe4yHoctel. BoHu € Mix nefjaroriyHMMHM peasisiMU Ta iCHyr04O0I0 y
HayLi KapTUHOI NeJaroriyHoi AilcHoCTi. BkatoyeHHs yynTesis 4u
Mal6yTHHOTO MeJJarora B aHali3 CynepeyHOCTeH, Mi/IX0/1iB, KOHLIEI-
I[ill € KPOKOM, SIKMI BU3HA4YAE IXHIO OCOOUCTICHY MO3MUIIiI0, 2 TAKOXK
pedieKCHBHO-TBOPYY CTOPOHY MpodeciiHOr0 CTAaHOBJIEHHS.

Y neparoriyHii miAroTOBLi B MiXXKHApOJHOMY BHUMIpi, Ha-
camIiepes, 30cepe/PKy€EThCA yBara Ha [oBasi 0 npas JIIOJUHU Ta
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JIFJCbKOI IiJHOCTI; IT0Bas3i 40 pi3HOMAaHITHOCTI KyJbTYp, peJirii,
MOJIITUYHUX Ta FPOMAJACHKUX MOIJIALIB 1 3arajJilbHUX NPUHLMUIIIB
(cnpaBeAJIMBICTD, COJIIJAPHICTD K YCBiZJOMJIEHHSI CHiJIBHOCTI i
rJ106aJIbHOTO TPOMA/ISIHCTBA, J0OPOBi/IbHE MPUHHATTS B3a€EMO-
BiZATIOBiAJILHOCTI, BU3HAHHA TOTO, 1110 ¥ B3aEMO3aJIeKHOMY CBiTi
6iaHicTb 260 NpPUTHiYeHHsI CTBOPIOIOTH 3arpo3y NpOLBiTaHHIO i
cTabiJIbHOCTI, MOBara /1o NpUpoAU, MopaJibHi LiHHOCTI i MpUHLHU-
Y, 10 NIOBHUHHI CTaTU OCHOBOK JEMOKPAaTHUYHOIO yIpaBJliHHA
rj06asiszaliiHUMu npoLecaMu).

Y cBiTOBIM cUCcTeMi OCBITH Ta neAaroriuHiv niarorosuiy XXI
CTOJIITTI BUOKPEMJIIOIOThCS TaKi I1o6a/bHi TeHeHIlii, AK JeMo-
KpaTu3allis OCBiTH ([OCTYIHICTb /0 OCBITH BCbOTO HaceJIeHHsI
KpaiHU, HaCTYyIHICTb CTYIeHiB i piBHiB, HaZJaHHA aBTOHOMHOCTI 1
CaMOCTIMHOCTI HaBYa/JbHUM 3aKJiaZlaM; 3HaYHHUH BIIJIMB COLliaJIb-
HO-eKOHOMIYHMX YMHHHUKIB Ha 3J00yTTs OCBiTH); 36ijblIeHHS
CIleKTpa HaBYa/IbHO-OpraHi3aliiHUX 3aX0/AiB 1K Ha 3aJ0BOJIEHHS
pi3HOGIYHUX iHTepeciB, Tak i Ha pO3BUTOK 3/i6HOCTEN 0COBUCTO-
CTi; pO3pPOCTaHHA PUHKY OCBITHIX MTOCJIYT; NapaJieJlbHUN pO3BHU-
TOK CUCTEMHU MIXHAPOJHOI OCBITHU 3 PO3BUTKOM CUCTEMH CBITO-
BOT0 rOCHOJApPCTBa; HAbIMKEHHS KpaiH i perioHiB yepe3 TexHiu-
HUH Nporpec B KOMYHiKalisix Ta ocj1abJieHHs1 6ap’epHUX QYHKIIN
KOP/|0HiB; BeJinYesHe CyClliJibHe 3Ha4YeHHA TEOPETUYHOTO 3HaH-
He | fioro kJr04oBoi poJii B iHHOBaLifX; PO3BUTOK iHpopMaLili-
HUX TEXHOJIOTIA Ta NPiOPUTETHICTb y HOBOMY THIII CyCHiJIbCTBa
TUX npodeciii, ki NoB’si3aHi 3 onepyBaHHSM Ta yHpaBJiHHAM
[J1060aJIbHUMM MepeXaMH, aHaJliTUYHOI po6O0TOI0, reHepyBaH-
HSIM iZlell, KpeaTHUBHICTIO, iHILIaTUBHICTIO, cepes SIKUX BU3HAYa-
€TbcA i npodecis BuUnTeS.

OcBiTHi npiopuTeTy MabyTHIX AeCATUNITb B Mi>HapOJHiH
OCBiTi cipAMOBaHI Ha:

- 3abesneyeHHs 6e3KOILTOBHOI, piBHONpPABHOI i IKicHOI Mo-
YaTKOBOI Ta cepefHbOI OCBITH, L0 LO3BOJISE JOMOITUCA
3aTpebyBaHUX i epeKTHBHUX Pe3Y/IbTaTiB HABYAHHS;

- 3abe3neyeHHs [ BCiX piBHOro JOCTyNy A0 SIKiCHUX
CUCTEM PO3BUTKY, AOTJIAAY Ta HABYAHHA JiTeH JOWKIIb-
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HOTO BiKY, 11106 BOHU OYJIX TOTOBI 710 3106y TTS MOYaTKO-
BOI OCBITH;

- 3abe3nevyeHHd [JIS BCiX XiHOK i 4oJIOBiKiB piBHOrO J0-
CTyH A0 HeAoporoi Ta sikicHoi npodeciiiHo-TexHiuHOI Ta
BUILOI OCBIiTH, Yy TOMY YU CJIi YHIBEPCUTETCHKO];

- 30isbIIEeHHS KiJIBKOCTI MOJIOAUX 1 Jlopociux JitofeH, ki
BOJIOZ{IOTh 3aTpe6yBaHUMH HaBUYKaMH, 30KpeMa npode-
CIMHO-TeXHIYHHUMH, AJIA NpaleB/alITyBaHHs, OTPUMaHHA
rigHoi po60TH Ta 3aHATH NiANTPHUEMHHUIIBKOIO AisIJIbHICTIO;

- Ha JjikBifauito renzepHoi HepiBHOCTI y cdepi ocBiTH i
3abe3MeyeHHs] PiBHOTO JOCTYIy [0 OCBITH Ta npode-
CIMHO-TexXHIYHOI MiATOTOBKHU BCiX PiBHIB /11 ypa3J/IMBUX
rpyl HaceJIeHHd, y TOMY YMCJi iHBaJliAiB, IpeICTAaBHUKIB
KOPIHHUX HapOJiB;

- 3abe3mnevyeHHd JIJifl yCiX YYHIB 3100y TTS 3HAaHb i HABUYOK,
HeOoOXiJHUX JJIsl CIPUSIHHSA CTaJIoMy PO3BUTKY, 30KpeMa
LIJIAIXOM HaBYaHHA 3 NUTAHb CTAJIOr0 PO3BUTKY Ta CTa-
JIOT'0 CII0CO6Y KUTTS, IpaB JIIOAWHH, TeH/,epHOI piBHOCTI,
NponaraHAu KyJbTypd MUPY Ta HEHACUJILCTBA, IpoMa-
JISTHCTBA CBITy U yCBiJOMJIEHHS1 L[IHHOCTi KyJbTYPHOILO
pi3HOMAaHITTA i BKJIaAy KyJbTYypHU B CTAJIMN PO3BUTOK;

— CTBOpEHHd Ta YAOCKOHAJIeHH JidJbHOCTI HaBYaJIbHUX
3aKJIa/[iB, 110 BPaxOBYIOThb iHTepecu AiTed 3 0co6Jiu-
BUMU NoTpebaMM i reHJepHi acnekTH, Ta 3abe3neyeH-
Hs1 6€31eYHOT0, BiJILHOrO BiJi HACU/IBCTBA i COLliaJIbHUX
6ap’epiB OCBITHBOTO CEPEIOBUIIIA;

- 3HayHe 36iJblIEeHHs KiJbKOCTi KBasipikoBaHUX Nejaro-
riB, y TOMy 4MCJ/Ii LUJISIXOM Mi)KHapOJHOT'0 CHiBPOGITHHU-
LITBA Y MiArOTOBLI BUMTEJIB y KpaiHax, 1110 pO3BUBAOTh-
csl, 0COGJIMBO B HallMeHIlI pO3BUHEHUX KpaiHax i Manux
OCTPIBHUX JiepKaBax.

3ycusia €C Ta MDKHapOJHOI'O CIiBTOBApUCTBA CHPSMOBY-

€TbCSl Ha Po36YA0BY HalliOHa/JIbHUX cUcTeM npodeciiiHol nejaro-
riyHoi OCBiTH i MiAroToBKM KBastipikoBaHUX yuUTesiB i BUKJIaAa-
YiB Ha OCHOBi iHHOBaLiMHMX METOZIiB HaBYaHHS], BUCOKOSKiCHOI
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iHppacTpyKTypH, BiiMOBiAHOCTI pUHKY mparlli Ta TPaEKTOPil mo-
JlaJIbIIOr0 HaBYaHHS; GOpPMyBaHHS sIKiCHOI 6a30BOi MepBHUHHOI
npodeciiiHoi ocBiTu (I-VET), 1o cnipuilMa€eTbcs yyHSAMHU, 6aTbKa-
MU Ta CYCNiJIbCTBOM $IK IPUBabJIMBa aJbTepHATHBA 3arajbHil ce-
pefiHiil ocBiTi, opieHTOBaHa Ha GOpPMyBaHHS B YYHIB K/IIOYOBUX i
npodeciiHuX KOMIEeTeHTHOCTeH; rHy4Koi cucteMu npodeciiiHol
OCBITH, 1[0 'PYHTYETHCH HAa HABYAIbHUX JOCATHEHHAX, MIATPUMYE
THY4Ki TpaekTopii HaBYaHHS, sIKi Nepes6ayalOTb B3aEMO3B'SI30K
MDX pi3HMMHM OCBITHIMM MiJicucTeMaMU (LUKiJibHA OCBiTa, mpode-
cifiHa ocBiTa, BUIIIA OCBIiTa, OCBiTa IOPOC/IMX) i IKAa OpiEHTOBaHA Ha
BU3HAHHS pe3y/bTaTiB HepopMasbHOI Ta iHPOpManbHOI OCBITH,
BKJIIOYAIOYM KOMIETEHTHOCTI, HeobXi/iHi Ha po6o4yoMy MicLi.

Crparerisa «OcBiTa i migroroska 2020» 0XoNJI0€ MiBUILLEH-
HSl SIKOCTi BUKJIQJIaHHS TA HaBYaHHSA; NPOMOLiI0 MOGITBHOCTI
CTYJleHTIB i BUKJIalauiB Ta KPOCKOPAOHHE CHiBpPOGITHULITBO; HO-
CHUJIEHHA «TPUKYTHUKA 3HAaHb» LJIAXOM B3aEMOJII OCBITH, JOCIi-
JUKeHb Ta iHHOBAIlil; 3apOBa/P)KeHHS] MeXaHi3MiB epeKTUBHOTO
ynpaBJiHHs 1 iHaHCyBaHHA y rany3si BULOI OCBITH.

CucrteMa mneparoriyHoi OCBITHU B €BPONENCbKOMY perio-
Hi PO3BMBAETHCA y PYCJi 3araJlbHUX TeHJEeHIiM: OpieHTaLid Ha
BUILY OCBITY sSIK YMOBa OJlep>KaHHs NejaroriyHoi npodecii; go-
6ip kaHAUJATIB HA OCHOBI TeCTyBaHHSA Ta CHiBOECi/[U; aKIIeHT Ha
NpPaKTUYHY NiArOTOBKY (IpaKTUKO-0piEHTOBaHi popMHU HaBYaH-
Hs, 6e3nepepBHa NeJaroriyHa NpakTHKa); BAKOPUCTAaHHS 0CO6GHU-
CTiCHO OpIEHTOBAHUX TEXHOJIOTIM Yy HaBYaHHI; IICUXO0JIOTO-TIeJa-
roriyHa CnpsMOBaHICTh Ie4aroriyHol OCBITH; NiABULLEHHA TUTO-
MOl Barv caMocTilHoi po60TH.

[lepcieKTUBU PO3BUTKY NpodeciiiHOro CTaHOBJIEHHSI BUUTeE-
JIsl BEBPONENCbKOMY Ta MbKHAapOJHOMY BUMIipi OKpecJieHi B IHYXOH-
cokilt geksapanii OOH «Ocgita 2030» i nepe6adatoTh peastisaliito
[paBa Ha OCBITY, AKICTb OCBITH Ta MOXJ/IMBOCTi HaBYaHHA BIIPO-
JOBX »KUTTH, JOCTYIHICTb OCBITH, piBHONIPABHY i AKiCHY OCBITY [/
JIiTeH, MOJIOAI Ta J0POCIUX, OXOILIIOKYHU Bci ii popmu (bopmasibHy,
HedopMabHy 1 iHopManbHy) i Bci 1i 1aHKU BiJi BUXOBaHHSA AiTel
MOJIOAIOTO BiKy Z10 BULOI OCBITH 11 HABYaHHSA JOPOCJIUX.
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The professional importance of the teacher for the coming
decades is determined by the need to create a harmonious and tol-
erant educational European and international environment, which
implements the basic principles of sustainable development of so-
ciety: human centrism and ensuring the right to a healthy life in
harmony with nature; taking into account the needs and manda-
tory preservation of the environment for present and future gen-
erations, the access of every citizen to information, ensuring the
inalienable human right to life and full development; striving for
social justice and sustainable environmental management, which
requires deep socio-economic transformation in Ukraine and new
approaches to global partnership opportunities.

Consideration of the problem of the teacher in the dimen-
sions of his professional development and international education
focuses the attention of researchers on the formation of a teacher
of higher qualification, which has always been one of the urgent
needs of society, since any educational system forms a practical
worldview of a person, which combines activities with common
ideological values laid at the heart of this system.

Professional formation is regarded as the formation of that
part of the personality culture, which provides its spiritual growth,
self-realization and self-affirmation, aimed at creating material
wealth and moral satisfaction, reflects the process of dialectical
transition from one stage of personality development of the future
specialist to another, as the moment of mutual transformation of
opposite and also interrelated moments of development.

The professional development of a teacher is regarded as
the emergence in the personality of new professional qualities
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that are necessary for teaching activity; as a psychological-peda-
gogical phenomenon, reflecting the situation of objective-real de-
velopment, when there are already signs of newly created profes-
sional qualities, but pedagogical activity has not been perfected
yet; as a movement to resolve the contradictions between existing
reflexive ideas, ways of thinking, knowledge and skills of pedagog-
ical activity and experience of their implementation in practice,
between past experience of personal development (acquisition
of knowledge, pedagogical technique and skills in the artindus-
try) and pedagogical skills, professional culture; between the two
stages of realizing one’s self: «I am a student» who has a pedagog-
ical profession and professional pedagogical education, and «I am
a teacher».

The authors of the monograph emphasize that the applica-
tion of a comprehensive approach to the development of profes-
sional pedagogical skills implies a continuity of learning, which
begins with preschool and primary education, ensuring the prop-
er preparation of children for education in secondary and higher
school, which includes career guidance, providing market infor-
mation and helps young people enter the labor market; giving
employees and entrepreneurs the opportunity to continue their
training in order to improve their skills and acquire new skills
throughout their lives; development of basic professional skills
(encompassing reading, writing and counting skills), communi-
cation skills, teamwork skills, learning ability, and knowledge of
employee rights and understanding of entrepreneurial activity for
representatives of all professions; the application of professional
skills that enable employees to apply their knowledge and expe-
rience in new areas (systematization, standardization, evaluation
and certification of skills) so that the social partners at national,
regional or international labor markets could easily determine
the level of skills in various activities; the availableopportunity for
professional training, motivation and ability to continue training
and support to use this opportunity, as well as recognition of ac-
quired skills.
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For the professional formation of a future teacher, it is im-
portant to understand the nature of the contradictions that char-
acterize the present-day situation. They are between pedagogical
realities and the existing picture of pedagogical reality in sci-
ence. Involving a teacher or future teacher into the analysis of con-
tradictions, empowering them to identify and choose the meaning
of pedagogical actions, approaches, concepts is a step that deter-
mines their personal position, as well as the reflective and creative
side of professional development.

The international dimension of pedagogical training fo-
cuses on respect for human rights and human dignity; respect
for the diversity of cultures, religions, political and social views
with full respect for the general principles (justice, solidarity as
the awareness of community and global citizenship, voluntary
acceptance of mutual responsibility, a recognition that in an
interdependent world, poverty or oppression threaten the
prosperity and stability, respect for nature, moral values and
principles that should be the basis for democratic governance
globalization processes).

The global education system and pedagogical training in the
21st century highlight such global trends as the democratization
of education (accessibility to education for the entire population
of the country, continuity of degrees and levels, granting autono-
my to educational institutions; significant influence of socio-eco-
nomic factors on education); increasing the range of educational
and organizational activities both to meet diverse interests and
to develop individual abilities; expansion of the educational ser-
vices market; parallel development of the international education
system with the development of the world economy; the approx-
imation of countries and regions through technological advances
in communication and the weakening of barrier functions of bor-
ders; the great social importance of theoretical knowledge and its
key role in innovation; development of information technologies
and priority in the new type of society of those professions that
are related to the operation and management of global networks,
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analytical work, generation of ideas, creativity, initiative, among
which is defined the profession of the teacher.

The educational priorities of the coming decades in interna-

tional education are aimed at:

- ensuring of free, equal and quality primary and second-
ary education, which allows to achieve the required and
effective learning outcomes;

- ensuring for all equal access to high-quality systems for
the development, care and preschool education of pre-
school children, so that they are ready for primary educa-
tion;

- ensuring for all women and men equal access to afforda-
ble and high-quality vocational and higher education, in-
cluding university education;

- increase in the number of young and adult people who
have the required skills, including vocational and tech-
nical skills, for employment, obtaining decent work and
engaging in entrepreneurial activity;

- to eliminate gender inequalities in education and to en-
sure equal access to education and vocational training
at all levels for vulnerable groups, including people with
disabilities, indigenous people and vulnerable children;

- providing all students with the knowledge and skills
needed to promote sustainable development, including
through education on sustainable development and sus-
tainable lifestyles, human rights, gender equality, promot-
ing a culture of peace and non-violence, citizenship of the
world and awareness of the value of cultural diversity, and
the contribution of culture to sustainable development;

- creating and improving the activities of educational in-
stitutions that take into account the interests of children,
the special needs of people with disabilities and gender
aspects, and ensure a safe, free from violence and social
barriers and an effective learning environment for every-
body;
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- asignificant increase in the number of qualified teachers,
including through international cooperation in teacher
training in developing countries, especially in least devel-
oped countries and small island developing countries.

The efforts of the European Union and the international com-
munity are aimed at developing national systems of vocational
pedagogical education and training of qualified teachers based
on innovative teaching methods, high quality infrastructure, labor
market relevance and trajectories of further learning; the forma-
tion of quality basic primary vocational education (I-VET), which
is perceived by students, parents and society as an attractive al-
ternative to general secondary education, aimed at formation key
and professional competences for students; flexible educational
system based on learning achievements, maintains flexible learn-
ing trajectories that provide interconnections between different
educational subsystems (school education, vocational education,
higher education, adult education) and which focus on the recog-
nition of non-formal and informal learning outcomes competen-
cies required in the workplace.

«The Education and Training 2020» is strategy which cov-
ers improving the quality of teaching and learning; promotion
of student and teacher mobility and cross-border cooperation;
strengthening the «knowledge triangle» through the interaction
of education, research and innovation; introduction of mecha-
nisms of effective management and financing in the field of higher
education.

The system of pedagogical education in the European region
is developing in line with the general tendencies: focus on higher
education as a condition for obtaining a teaching profession; se-
lection of candidates on the basis of testing and job interview; em-
phasis on practical training (practice-oriented forms of education,
continuous pedagogical practice); using of personally-oriented
technologies in training; psychological and pedagogical orienta-
tion of pedagogical education; increasing the proportion of inde-
pendent work.
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Perspectives for the teacher development in the European
and international dimension are outlined in the Incheon Decla-
ration of UN «Education 2030» and envisage the realization of
the right to education, quality of education and lifelong learning
opportunity, access to education, equal and quality education for
everybody - children, young people and adults, encompassing all
its forms (formal, non-formal and informal) and all its links from
the education of young children to higher education and adult
learning.
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