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Abstract. The article analyzes the scientific sources on the problem of
psychosocial help to victims of traumatic events, identifies three main approaches to
its implementation. The objective of psychosocial support of the educational process
participants at the institutions of vocational education who have survived a crisis life
event is formulated. It is to promote the preservation of a person in the status of a
productive subject of activity, personality and individuality, capable of positive
interaction with the world, people and himself. The defined goal is achieved by
solving the following tasks: promoting the stabilization of the emotional state and
rational perception of one's life situation; formation of constructive ways of solving
the complex life situations; activization of processes of self-knowledge, self-
perception, self-regulation and self-control; assisting in creation of a positive image
of the future; assistance in taking responsibility for own future; development of social
competence and social activity, mastering strategies of successful behavior; the
formation of a focus on personal development and social realization. To achieve the
identified goals and objectives, training programs for psychosocial support for
students and teachers of vocational education institutions have been developed.

The training program for students “Reference Point” is aimed at forming their
psychological stability in overcoming the consequences of crisis events, increasing
the level of stress resistance, training methods for self-recovery. The program has
three components: personal, social, practical.

The program for pedagogical workers consists of two modules. The first
module is aimed at the formation of the competence of teachers in providing
psychosocial support to students; the second one- to reduce their level of professional
burnout. The indicated programs were piloted on the basis of five vocational
education institutions of the Donetsk region.
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Introduction. The urgency of psychosocial support for the educational process
participants at vocational education institutions is due to many factors. First of all, it
iIs an armed conflict in the east of the state and the associated psychological
traumatism for both adults and children. In addition, a significant part of the
contingent of students of vocational education establishments is influenced by other
psycho-traumatic circumstances: a certain percentage of them are children from
families where parents are deprived of parental rights, pedagogically abandoned
students, adolescents with manifestations of deviant and delinquent behavior.
Therefore, it is important to develop modern methods and technologies of
psychosocial support for the educational process participants at the vocational
education institutions.

Materials. An analysis of the world practice of organizing psychosocial help
for victims of traumatic events and scientific research on the above-mentioned
problem has made it possible to distinguish between three main directions that differ
from each other by the fact that researchers focus their attention on the different
effects of the traumatic event on the person.

Traumatic stress and mental disorders triggered by traumatic events are in the
center of attention by the representatives of the first direction (A. Allen, A. Wenger,
D. Johnson, V. Dubrovin, S. Ilyin, M. Mazur, I. Malkina-Pich, Yu. Semenov,
D. Smith, 1. Mamaychuk, N. Tarabrin, K. Horney, C. Fleck-Hopson, V. Fruy, etc.).
Summarizing numerous studies in the field of traumatic stress, N. Tarabrin (2001,
pp. 15-16) defines it as: stress becomes traumatic, when the result of its influence is a
violation in the mental sphere, which occurs in analogy to physical disorders. This
violates the structure of “self”, the cognitive model of the world, the affective sphere,
neurological mechanisms that control the learning process, the memory system,
emotional learning pathways. Traumatic events — extreme crisis situations that have a
potentially negative consequence, situations of life threatening for yourself or
relatives are in the role of a stressor in such cases. Such events violate the individual's
sense of security radically, causing the experience of traumatic stress, psychological
consequences of which are diverse. The fact of experiencing traumatic stress for
some people becomes a reason of their post-traumatic stress disorder emergence, in
the future. Its authors define it as nonpsychotic delayed reaction to traumatic stress,
that can cause mental disorders in any person.

Representatives of the second direction (S. Bogdanov, R. Gjstad, E. Diregrov,
S. Perrin, G. Selye, P. Smith, A. Timchenko, V. Chornobrovkina, T. Yatsenko, etc.)
focus on the ability of a person to resist action of stressors. In the framework of this
trend, the concept of resilience was introduced in the studies of foreign scientists. In
the psychological sense, resiliency is understood as the ability of a person to resist the
actions of stressors without getting into a state associated with mental disorders
(Bogdanov et al., 2017, pp. 12-15).

Representatives of the third direction focus their attention on those positive
changes that arise in person as a result of crisis trials (L. Kalhoun, K. McGonigall



V. Panok, R. Tedeschi, T. Titarenko, etc.). The concept of “posttraumatic growth” is
due to its emergence of R. Tedeschi and L. Calhoun (Tedeschi and Calhoun, 2004).
Researchers describe it as a situation in which the development of personality, at least
In some areas, after a crisis life event exceeded the level that was before the crisis.
That is, a person not only returned to the initial state, but also improved himself in
some important areas.

The purpose of the paper is to determine the purpose and objectives of the
psychosocial support of the educational process participants, who have survived crisis
life events; provide training programs for psychosocial support for students and
teachers of vocational education institutions.

Methods: theoretical and methodological analysis, systematization and
generalization of psychological and pedagogical sources for determining the goals
and objectives of psychosocial support for the educational process participants;
guestionnaires, interviews, expert pedagogical assessment, focused group interviews -
to check the effectiveness of the developed training programs and to clarify the
content of individual training lessons.

Results and discussions. The analysis of scientific sources and the
generalization of the four-year experience of psychological service workers in
providing psychosocial assistance to children who survived crisis life events allowed
to determine the purpose and tasks of providing psychosocial assistance to children of
the specified category in the conditions of an educational institution.

Consequently, the main purpose of the implementation of psychosocial
assistance to a student who survived crisis life events, is to promote his preservation
in the status of a productive subject of activity, personality and individuality, capable
of positive interaction with the world, people and himself.

The defined goal is achieved by solving such problems in work with the
students: (Tkachuk, 2018; Muzychenko and Tkachuk, 2017): promoting stabilization
of the emotional state and rational perception of one's life situation; formation of
constructive ways of solving complex life situations; activization of processes of self-
knowledge, self-perception, self-regulation and self-control; assisting in building a
positive image of the future; assistance in taking responsibility for own future;
development of social competence and social activity, mastering strategies of
successful behavior; the formation of a focus on personal development and social
realization.

Psychosocial support for students who have survived a psychotrauma must be
based on the principles tested by the experience of psychological assistance to
victims of traumatic events, which are constantly updated and supplemented in
accordance with the development of this area of psychological practice.

Basic principles are:

1. Principle of orientation to personal growth and development. The crisis
situation in which there is a student, should be considered not as a disease or
pathology, but as a normal reaction of the individual to abnormal circumstances. In
addition, the crisis - a process of personal formation, and if it is to overcome
positively, then the person goes to a qualitatively new stage of development.



Proceeding from this, psychosocial support can be considered as aiding the process of
personal formation of the student.

2. Principle of unconditional positive attention. The basis for communicating
with students should be mutual trust and respect. It is important that during the
process of correction-development work, a safe atmosphere is created that is
favorable for self-expression and disclosure of the student. It can be only achieved if
you accept the personality as she is. If the circumstances require correction of the
destructive behavior of the student, the behavior, deed is only evaluated (not his
personality).

3. The principle of taking into account age characteristics. The specifics of the
work should be differentiated according to the age-specific characteristics of the
students (to be taken into account: psycho-physical development, the leading form of
activity, the interests of the student).

4. Principle of community orientation. It is important to take into account the
social environment when working with pupils' problems, and they should be
considered as part of the overall situation. Thus, it is necessary to work not only with
students, but also with their parents, relatives, teachers, etc.

5. Principle of multiplicity of work. Any corrective action should be oriented at
all levels of student's functioning: behavior, skills, emotions, cognitive processes,
system of values, system of beliefs, personal identity, “I-concept”. Such a multiplicity
and complex nature contribute to the full development of the process of constructive
change.

6. Multidisciplinary principal. Based on a wide range of the identified tasks and
objectives, work requires a multidisciplinary approach. To work with students who
have survived a crisis, not only employees of the psychological service, but also other
employees of the educational institution should be involved.

7. Principle of prolongation and sequence of work. Such work goals as
overcoming traumatic experience, promoting psycho-physical development and
ensuring the student's personal formation require a prolonged work (not less than one
year) of work, rather than one-time interventions. During this time the student must
pass a cycle of specially selected correction-development programs. Each subsequent
program will deepen and enrich the learner's skills in the previous program, skills and
experience.

8. Principle of integration with society. Rehabilitation intervention should be
aimed at the formation of students as productive members of a society with an active
civic position (Beberashvili, Javakhishvili, Mahashvili and Sargwelladze, 2001, p.
25).

In order to implement the defined content and performance of the planned
tasks, the staff of the Ukrainian Scientific and Methodological Center of Practical
Psychology and Social Work, in cooperation with the Danish Refugee Council in
Ukraine, developed training programs for psychosocial support for the educational
process participants of vocational education institutions.

The training program for students “Reference Point” is aimed at forming their
psychological stability in overcoming the consequences of crisis events, increasing
the level of stress resistance, training methods for self-recovery. The program has



three interrelated and equivalent components: personal (understanding of oneself,
strengths and weaknesses, familiarity with emotions and feelings, etc.), social (ability
to live with others, resolve conflicts, etc.), practical (building life plans, etc.) .

Contents of the program of psychosocial support for students of vocational
education institutions:

Session 1. Introduction. Acquaintance.

Session 2. Important life skills.

Session 3. Important life skills: the ability to say “no” in a risky situation.

Session 4. Important Life Skills: Understanding Conflict.

Session 5. Important life skills: we resolve conflicts taking into account the
positions of the parties.

Session 6. Events and feelings.

Session 7. Feelings and emotions. Anger management.

Session 8. Who am 1? Which am 1?

Session 9. On the way to success.

Session 10. Team.

Session 11. Health is my treasure.

Session 12. Reference Point.

In order to clarify the content of individual lessons of the proposed program in
2016, a number of focused group interviews were conducted at vocational education
institutions of the Donetsk region. An analysis of the results of group interviews
made it possible to draw a number of conclusions.

The ability to manage own emotions is an important life skill, defined by
students. They rated independently the level of their formation as low one, because it
is the most difficult for them to restrain anger, aggression, rage Most of the
respondents can not, actually, identify and name their feelings in a particular
situation. In addition, it is difficult for them to “read” the emotions of another person,
which negatively affects the establishment of constructive relationships. Young
people (15-19 years old) often overcome the consequences of stress and negative
situations by destructive ways - using alcohol.

Students also mentioned that they would like to have conflict resolution skills.
In their responses, they confirmed quite frequent cases of conflicts with parents, in
training groups, dormitories, and so on.

Another important life skill is the ability of students to overcome obstacles and
difficulties. However, about half of respondents said that in the face of problems, they
usually avoid solving such situations.

Defining the necessity and usefulness of a healthy lifestyle, more than half of
the participants in the focus group noted that they care for their health badly. In
determining the causes of irresponsible attitude to health, students demonstrated the
asymmetry of the attributive style in favor of external, independent circumstances
(eg, ecology, etc.), in contrast to their activity in overcoming complications and
obstacles.

Among the life goals, students point out: good work, high salary, a strong
family, a career, self-realization. Unfortunately, the interviewed students do not see
any prospects for employment in their place of residence. A certain number says



about going abroad for this purpose. Among the skills to organize their own leisure,
the respondents indicated their work at the computer, watching TV. Skills of self-
presentation, writing a resume, conducting interviews with potential employers are
not well developed.

The skills of farming, cleaning, maintaining lifestyle are also poorly developed.
The vast majority of them are not able to search and interact with certain utilities
(energy, water supply, gas, etc.), fill in receipts and pay bills. Almost all agreed that
they are not able to plan a budget and spend their money wisely.

The proposed training program was tested on the basis of five pilot vocational
education institutions of the Donetsk region. An analysis of the results of the input /
output survey of the participants of the program allows us to make a conclusion about
the increase of their stress tolerance, improvement of mood and wellbeing, in general.
Participants noted positive changes in peer relationships in educational groups, with
teachers and parents. The fact of the motivation changes to participate in the training
Is also interesting. If at the beginning we had to explain the participants, in detail,
what the training is to be for and what will happen, then, in the course of the work of
the training groups, the number of people willing to take part into the program has
increased dramatically. It may also indicate an increase in confidence in adults,
including teachers. Based on the recommendations of the participants, the training
program has been expanded. In particular, the theme “Health” was developed in
addition and the number of hours for the “Conflict” topic was increased.

The training program of psychosocial support for teachers of vocational
education establishments consists of two modules: the formation of competencies
regarding the provision of psychosocial support to students and their parents;
psychosocial support of pedagogical workers in conditions of the educational
institution, aimed at reducing the level of professional burnout.

The content of the first module involves the inclusion of such issues for
working with educators: how children react to a crisis event; the role of a teacher in
supporting psychosocial well-being of students; how to discuss issues of crisis
(events) with students; the actions of pedagogical workers aimed at the rehabilitation
of students; management of changeable behavior and support of positive discipline;
identification and support of children in need of enhanced support.

The second module includes the following topics: “Psychosocial well-being
and its components”, “Ways of supporting the psychosocial well-being of teachers”,
“Methods of recovery and prevention”, “Burnout: reasons, indicators, methods of
recovery and prevention”, “Conflict”, “Support of psychosocial well-being of
students” (Beberashvili, Javakhishvili, Mahashvili and Sargwelladze, 2001, p. 25
Kornienko, Lisovetska, Lutsenko Romanovska, 2017, pp. 125-152).

The indicated programs also went on piloting on the basis of five vocational
education institutions of the Donetsk region and was discussed during the round table
“Psychosocial support of participants in the educational process at the vocational
institution” in June 2017. The program received positive reviews from its own
trainers, heads of educational institutions, participants of the training course. The
introduction of the training provided an assessment of its effectiveness by comparing
the results of the input / output survey of the participants. At the start of the stage, the



following reactions were observed in pedagogical staff: tightness, misunderstanding
of the essence of the new format of work, comments about active colleagues, low
motivation to participate in the training, etc. However, in the process of work there
were significant changes in the level of motivation of teaching staff to participate in
the training, their activity at the classes, as well as the degree of inclusion into the
training process. The dynamics of changes in the degree of inclusion of pedagogical
staff of vocational education pilot institutions into the training process is illustrated in
Table. 1

Table 1

The dynamics of changes in the degree of inclusion of teaching staff of
pilot vocational education institutions into the training process (amount /
interest.)

Levels of The total amount of teaching staff, who took part in the
inclusion of training program
teaching staff into
the training process

Input Output Dynamics
survey survey
High 8/9% 42/49% +40%
Medium 29/34% 25/29% -5%
Low 49/57% 19/22% -35%

The trainers noted that this dynamics became visible from the third meeting:
teachers began to talk about themselves, and not just about students, showed
openness in discussing the individual topics, ways to react to events related to the
military conflict, shared practical ways to self-renewal in crisis / stress situation. The
topic of professional burnout and methods of its prevention became particularly
interesting for the teachers.

Conclusions. It is determined that the problem of psychosocial support of the
educational process participants at vocational education institutions is relevant,
especially in the eastern regions of the country, which are close to the zone of combat
operations. Its purpose is to promote the preservation of a person in the status of a
productive subject of activity, personality and individuality, capable of positive
interaction with the world, people and himself. In order to organize the psychosocial
support of educational process participants at the institutions of vocational education,
a training program for students was developed and tested. The program is aimed at
forming their psychological stability in overcoming the consequences of crisis events,
increasing the level of stress resistance, training ways to self-recovery. It is shown
that the program has three interrelated and equivalent components: personal
(understanding of oneself, strengths and weaknesses, familiarity with emotions and
feelings, etc.), social (the ability to live with others, solve conflicts, etc.), practical
(creation of life plans, etc.).

The program for pedagogical workers consists of two modules. The first
module is aimed at educating pedagogical staff in providing psychosocial support to
students; the second - to reduce their level of professional burnout.



The presented program does not exhaust all the necessary aspects of
psychosocial support for the educational process participants at the vocational
education institutions. Further research requires the creation of a technology for
psychosocial support for the educational process participants, which involves co-
operation and coordination of efforts of teachers, parents and all institutions involved
in the organization to help people in crisis situations.
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Pedepar. VY crarri mpoaHami3oBaHO HAyKOBI JpKepela 3 MpoOIeMu
TICUXOCOIIaTFHOT JJOTIOMOTH TIOCTPAXKIATINM BiI TPAaBMAaTUYHUX TOJIIH, BUAUICHO TPU
OCHOBHHUX Tiaxomu 1o 3maiiicHeHHs Takoi. ChopmynboBaHa MeTa MCUXOCOIIaTbHOT
HIATPUMKH YYaCHUKIB OCBITHBOTO NPOLIECY B 3aKiajax MpodeciiHOi OCBITH, IO
MIEPEKUITU KPU30BY JKUTTEBY MOAII0. BoHa nosirae y cipusiHH1 30€pe:KeHHIO JTIOANHU
B CTaTycCl MPOJYKTUBHOTO CyO’€KTa MisUTbHOCTI, OCOOMCTOCTI Ta 1HAWBIAYaJIbHOCTI,
34aTHOI JI0 MO3UTHBHOI B3aeMoAli 31 CBITOM, JIOABMH 1 coOoro. BuzHauena mera
JOCSATAETHCS IIUISIXOM BUPIIICHHS TaKUX 3aBJaHb: CIPUSHHS cTab1113a11ii eMOLIHHOTo
CTaHy Ta pallOHAJIbHOMY CHOPHUMHSTTIO CBOET >KUTTEBOI CHUTYyallli; (OpMyBaHHS
KOHCTPYKTUBHHMX CIIOCOOIB BUPILIEHHS CKJIAJHUX >KUTTEBUX CUTYalllil; aKTUBI3allis
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IPOLIECIB CaMOII3HAHHS, CAMOIIPUIHATTS, CAaMOPETYJIALIi 1 CAMOKOHTPOJIIO; HAJIaHHS
JIOTIOMOTH B TTOOYJIOBI TIO3UTUBHOTO 00pa3y MaiOyTHHOTO; CIPUSHHS MPUAHSATTIO HA
cebe BIAMOBITATHHOCTI 3a BIaCHE MalOyTHE; PO3ZBUTOK COIIabHOI KOMITETEHTHOCTI
Ta COIIAJIbHOI AaKTUBHOCTI, OBOJIOJIHHS CTpATETisiIMH YCITIIIHOI TIOBEIHKH;
dbopMyBaHHS CHOPSAMOBAHOCTI Ha OCOOHCTICHMM PO3BHTOK 1 COIaJbHY
peamizamiro. Jsi JOCATHEHHS BU3HAUYEHWX METH U 3aBIaHb PO3POOIJICHO
TPEHIHTOBI Tporpami TMCHXOCOIMIAJIBHOI MIATPUMKH YYHIB Ta TEAAroridHUX
IpaIiBHUKIB 3aKjaiB MpodeciiHOi OCBITH.

TpeninroBa mporpama s yuHIB «Touka BUIIIKY» CHOpsMOBaHa Ha
dbopMyBaHHS B HHMX IICHXOJIOT1YHOI CTIHKOCTI y TIOJOJIaHHI HACHIAKIB KPHU30BHUX
MOJI1M, MiBUILEHHS PIBHSI CTPECOCTIMKOCTI, HaBYaHHS CIIOCOOaM CaMOBITHOBJICHHS.
[Iporpama mae Tpu CKIaIHUKHU: OCOOMCTICHUM, COIIAIbHUMN, TPAKTUYHUM.

[Iporpama s MeNaroriyHMX MPAIIBHUKIB CKJIQJA€ThCI 3 JBOX MOJIYIIB.
[lepuuii MOy b CIIpSIMOBaHUM Ha (OPMYBaHHS y TIEAArOriB KOMIIETEHTHOCTEHN 11010
HaJaHHS TICUXOCOIIATBHOI MATPUMKH YYHSM; APYTHA — HA 3HMKCHHS B HHUX PIBHS
npodeciiiHoro BuropaHHs. BkazaHi mporpaMu OpoOMIIUIM MiJIOTyBaHHS Ha 0asi
I1’SITY 3aKiaiB rpodeciiinoi ocBiTH JloHe1bKoi 00nacTi.

KurouoBi ciioBa: 3aknaau npodeciiiHoi OCBITH, NICUXOCOIialbHa MIATPUMKA,
KUTTECTINKICTD / CTPECOCTINKICTh, TPEHIHIOBA MpOrpama.
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