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4O NMPOBNEMU CTAHOBJIEHHA NEOATOINYHOIO HAYKO3HABCTBA

Y cTaTrTi nigHimaeTbcAd npobnema CTaHOBMEHHS NefjaroriyHoro Hayko3HaBCTBa.
Po6UTbCSA BUCHOBOK, L0 MeTOAOMOMNYHO rpaMOTHUI BUUTENb, MANCTep NeaarorivyHoi npawi ymie
ouiHIOBaTM NedarorivyHi hakTw 3 Norasay nefaroriyHUX 3akoHIB | 3aKOHOMIPHOCTEi; nuile Toa,
KONW nefarorivyHi 3aKoHM i 3aKOHOMIPHOCTI YBIAYTb 4O CKnagy 0COOMCTMUX NepeKOHaHb BUMTENS,
BM3Ha4atouy 6ayeHHsa ‘iM nefarorivyHiin A4iMCHOCTI, BOHW CNPUATUMYTb YCMixXy B MOro npodeciiHii
[iSNbHOCTI.

Knto4oBi cnosa: nefjaroriyHe Hayko3HaBCTBO, HayKO3HaBYWIA acnekT neaarorikui, 3aKOHU i
3aKOHOMIPHOCT I HaBYanbHO-BMXOBHOIO MPOLECY.

B cTaTbe nofgHuMaeTca npobnema CTaHOBMEHWA MNefarornyeckoro  HayKoBeAeHWs.
[JenaeTcs BbIBOA, YTO MeTOLONOMMYECKN rPaMOTHbBINA yunTeNb, MacTep nefarornieckoro Tpyga
yMeeT OLueHMBaTb nNejarornyeckne akTbl C TOUKM 3pPEHUS Nefarormyeckux 3akoHOB U
3aKOHOMepHOCTEN; NUWb TOrfa, Korga nefarornyeckve 3akoHbl WM 3aKOHOMEPHOCTW BOWAYT B
COCTaB  /INYHbIX  YOE>KAEHUW  yunTens,  OnNpefensis  BUAEHbE UM Nefarornyeckoi
AeACTBNTENLHOCTW, OHW OyayT CNOCOOCTBOBATH YyCNexy B ero  MpogecCUoHanbHONM
[eaTeNbHOCTW.

KnoueBble cnosa: nefarornyeckoe HaykKoBefeHWe, HayKOBeLYECKMiA acrekT nejaroruku,
3aKOHbl 1 3aKOHOMEPHOCT W y4ebHO-BOCNUTaTEeNbHOrO npouecca.

The problem of becoming ofpedagogical science is risen in the article. The conclusion is
drawn, that methodologically competent teacher, the master of pedagogical labour is able to
estimate pedagogical facts from the point of pedagogical laws and regulations; only then, when
pedagogical laws and regulations enter as the constituents into personal persuasions of a teacher,
determining his seeing of pedagogical reality, they will be instrumental in success in his
professional activity.

Keywords: pedagogical science, scientific aspects ofpedagogics, the laws and regulation of
teaching and upbringing process.

OpfHi€e0 3 Haibinbll XapakTepHUX 0CO6/MBOCTE PO3BUTKY Cy4acHOI Hayku € Bce Oinblia
yBara [0 aHanisy camoi Hayku. BuHmMKna oco6nmBa ranysb HayKoOBOI AiSiNbHOCTI - HayKO3HaBCTBO.
Bce 6inbll HaCTiliHY NOTpeby B HayKO3HAaBYOMY aHanisi BifuyBae i cyyacHa MmefaroriyHa Hayka, y
3B'A3KY 3 UMM O0CO6/MBOrO0 3HAYeHHS HabyBae CTaHOB/IEHHA | PO3BUTOK nNefaroriyHoro
Hayko3HaBcTBa. CbOrofgHi, nopsag i3 3araJibHOBM3HAHOK AYMKOK MNP0 HeOOXigHICTb CXOMXKeHHS
nefarorikm Ha TEOPETUYHWUIA piBeHb BUABMEHHA | (DOPMY/IOBAHHA MefaroriyHMX 3akoHiB i
3aKOHOMIpHOCTEN, B NOrNsAax Ha LWSaX po3B'A3aHHS TaKMX aKTya/lbHUX MEeTOA0N0riYHMX Npobsiem
€ NeBHi BigmiHHOCTI [1; 2].

KoxHa Hayka - i B LbOMY Ti HEOgMiHHA 03HaKa - Mi3Hae 3aKOHW Cepu AiICHOCTI, Ky BOHa
BMBYAE, | XapaKTepu3yeTbCA LUMK 3aKOHamMW. AK LUe He AMBHO, asne B BifbwocTi NigpyyvyHUKIB
neaaroriku, Ha BiAMiHY Bif NiAPYYHUKIB (i3VKK, CYCNifIbCTBO3HABCTBA, XiMiT Ta IHLWMX HayK, MU He
3HaNAeMo BMKNaZy 3aKOHIB NpoLecy HaBYaHHA. B HMX € OMuWC ABULY, SKi 4acTO 3yCTpivaloTbCs, €
BMKNAL 3aKOHIB NpOsABY i PO3BUTKY MCUXIKW, 3aKOHOMIPHOCTE 3aCBOEHHS, alle He HaBYaHHS.
BigTak, po3pobKa HayKO3HaBYOro acrekTy nefaroriky rocTae akTyaslbHOK, pPOo3rnifgy 4oro i
NPUCBAYEHa Halla CTaTTs.

Bynp-AKa Hayka Mae CBili npefMeT BUBYEHHS, CBOT 3aKOHMW, 3aKOHOMIPHOCTI, MPUHLUMNK i
npaesuna. € BOHM i B Negaroriui-Hayli, sika BMBYA€E OCBIiTYy SIK 0CO6/MBY COLiafbHO N 0COBUCTICHO
feTepMiHOBaHy MefaroriyHy [AisnbHICTb 3 MNPUIYYEHHS NHOAMHU A0 XUTTA B CYCMNINbCTBI, L0
XapaKTepU3yeTbCA NnefaroriyHUM LinenoknagaHHAM i negaroriyHUM KepiBHULITBOM.
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be3 3aKkoHiIB | 3aKOHOMIPHOCTE HayK He OyBae. 3HaHHS NeAaroriyHMX 3akoHiB i
3aKOHOMIpHOCTE [Jomomarae nefarory 3HalTW BignoBifi Ha KIOYOBI MWUTAHHA OCBITHbLOT
NPaKTUKW:

B im'a yoro i gns yoro HaByatu giteld (Lini i LiHHOCTI OCBITK)?

Koro HaBuyaTtun?

Konn noynHat cucteMatmyHe HaByYaHHA?

Yomy BUMTK (3MICT OCBITU)?

AK yunTn (METOAM, NPUAOMU, TEXHONOTIT)?

AK CTBOPUTKN YMOBU 41151 NOBHOLIHHOT Ta ePEKTUBHOT OCBITK?

MoBa Iife npo Mi3HaHHA I 3acTOCYyBaHHA 3aKOHIB | 3aKOHOMIPHOCTEN HaBYa/lbHO-
BMXOBHOro npouecy. OAHak 40 HeAaBHIX Mip BYeHi-Megarorn yTpuMmyBanucs Bif (hOpMy/tOBaHHS
negaroriyHnX 3akoHiB 3 pagy MpuuvH. B ocTaHHI pPOKW BIACYTHI (DyHAamMeHTasbHI npaui 3 Teopii
HaBYaHHA Ta BUXOBaHHA. [lepeBaxHa O6inblWicTb nejaroriyHMx ny6nikauin abo NOBTOPOE
HagpykoBaHe B 60-80-x pokax XX CT., ab0 BUKOPUCTOBYE MOr0 AK 6a3y AN PO3B'A3aHHA YaCTKOBUX
NPMKNagHWX Npoonem.

MpoTsarom BCbOrO Mepiofy CTAHOB/IEHHSI MEeAAaroriku K CaMOCTINHOT ranysi 3HaHHS Wwna
HECKIHYEHHa [AMCKYCis Ha TeMy «nefarorika Le Hayka 4uM MUCTeLTBO?». 3BMYaiHO, 3 MNO3ULiN
CbOrOAHILUHLOrO AHA MofAibHa cynepeyka 34aETbCA CXO0NACTUUYHOK, a NPOTUCTaB/IEHHS BMXOBaHHS
K Crneuu@iyHol ranysi NpakTUYHOI [ISNbHOCTI Hayui NPO BWUXOBAaHHA -  HENpPaBOMIPHUM.
Meparorika - Le i 0c06/MBa rany3b COLLiaNbHOT NPaKTUKK, | BigNoBigHa i, yHKLUiOHytoua B i
Hafpax rany3b BUPOOHULTBA 3HAHHS.

PasoM 3 TUM iCTOPMYHWMIA (haKT HaA3BMYaAMHOI 3HAYYLOCTI LbOr0 MMUTaHHA Bifobpaxae i
PO3BUTKY 3 TOUKM 30pY MEBHUX MO3WLIA Ta igeanis, i akTyanbHWIA HaBiTb CbOrOAHI HaliBaXXNMBILLIIA
BEKTOP 11 BHYTPILLIHLOIO PO3BUTKY.

[ns CUIEHTUCTCbKO OpIEHTOBAHMX MNejaroris came TBEPLKEHHSA, WO nefarorika - Ue
MWCTELTBO, CPUIAManocs K 3anepeyeHHs HayKOBOro CTaTycy Mmefaroriku B3arani, K 3anepeyeHHs
HeobxigHoCTi (i MOXAMBOCTI)  BUPOGMEHHS  3ara/ibHO3HAYYLOro | [0Ka30BOro  B/acHe
NeaaroriyHoro 3HaHHS, K. TBepXKEHHS, L0 nejarorika ue He Hayka.

[na neparoris aHTUCLIEHTUCTCbKOT OpieHTaUil nofibHe TBEPAKeHHS Maio, 04YeBUAHO,
NPOTUNIEXHWUIA  OLIHKOBMIA cMuci. BOHO BKasyBaio Ha 0CO6G/MBY 3HAYYLWiCTb IHTYITUBHMUX
KOMIMOHEHTIB MpY 34iNCHEHHI iHAMBIAYaNni30BaHOro nejaroriyHoOro BnMBY, MiAKPECNHOBaN0 pofb
MY LibOMY NefaroriyHoro TanaHTy, BKasyBalo Ha Herepen6aqyBaHICTb pe3y/bTaTiB OKPEMOro akra
BMXOBaHHSI.

[nckycis, WO posropHynacs, Bigobpaxana He nuWe Pi3Hi OUIHKMA pPi3HUX (aKTopiB
iHOMBIlyani3oBaHOro nefaroriyHoro BNAMBY, ane i 6araToMaHiTHe PO3yMiHHS B3aEMO3B'AI3KY PiBHIB
3MiCHEHHS BUXOBAHHS, Pi3HMIA PO3B'A30K NP06aeMu CNiBBiAHOLEHHS 0COOGUCTOCTI i cycninbcTaa. |
LA Cynepeyka He mora 6yt 3af0BifIbHO PO3B'A3aHa A0TWU, MOKM NeAarorika He BK/OYMIA B YMC/IO
CBOIX KOHLIENTYa/lbHUX OCHOB MEBHOr0 PO3YMiHHA 3aKOHOMIPHOCTEN COLia/lbHO-eKOHOMIYHOIO
po3BUTKY [3].

OfHieto 3 HaMbiNbLW aKTyasbHUX NPo6/eM Nefaroriky AK Hayku € NUTaHHsA Npo 11 npegmeT.
BusHaueHHs npefMeTa nefaroriki xova i BaX/vMBWiIA, ane He eAWHUIA acnekT npo6nemun. OCKiNbKu
Oyab-siKe 03HaYeHHs 0OMeXeHe, a Mi3HaHHA 6e3MeXKHe, BUABMAETbCA 1 iHLIA CTOPOHA NUTAHHA -
PO3KPUTTA MPeAMETY nefarorikvi. | fKWOo O3Ha4yeHHA npefMeTa nNejaroriku - LUe BUAB/IEHHSA
0CcO6/IMBOCTEN AaHOT HayKK, TO PO3KPUTTA MOro - Le JOCNIAXEeHHS LaHUX 0COONNBOCTEN.

Po3KpnTU npeAMeT nefarorikv, B HawoOMYy PO3YMiHHi - Le A0BECTU WOro A0 CTYrMeHs,
[IOCTaTHLOrO0 He Aulle A1 TEOPeTUYHUX AOCNIMKeHb, ane N Ans peanisauii pesynbTaTiB UMX
JOCNiMKeHb B MPaKTUYHIA LiSNbHOCTI. Ane 3[4aETbCA OYEBUAHMM, WO Le PO3KPUTTS MOBUHHO
3AIVICHIOBATMCA He NnLe Ha 6asi BXe CopMynbOBaHOI0 03HayYeHHS. MOACHMMO Lg.

CBIiT € 3aKOHOMIPHUM PyXOM MaTepii, i Halle Mi3HaHHS, Oyayun BULIMM MPOAYKTOM
npvpomy, 3[4aTHe Aulle BigobpaxkaTu LK 3aKOHOMIpPHICTb. [pupoAHO, WO HayKa nNpuainse
BVHSTKOBO Ba)K/IMBY PO/b Mi3HAHHIO 3aKOHOMIPHOCTe:R Mpolecis, WO nepeb6iratoTb y npupodi Ta
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CYCMiNbCTBI.
[ns neparoriku BUABNEHHSI 3aKOHOMIPHOCTE MmefaroriyHoro npouecy, iXHE BpaxyBaHHSI B
Teopil i MpakTuLi TakoX AyXe Baxauee. He BMNagkoBo OGinbWicTb AOCAILHUKIB BBaXKatOTb

npesiMeToM Mejarorikn  fK Hayku 3aKOHOMIPHOCTI MefaroriyHoro npouecy. HasBHICTb B
nefaroriyHoMy npoueci 06'eKTMBHMX 3aKOHOMIPHOCTElM BM3HaBafaCb LEe OCHOBOMONOXHUKOM
KnacuyHoi amaaktukn A.A. KOMEHCbKMM, OAHaK MuibHa yBara [0 X BUABMEHHA i BUKOPUCTaHHA
Oyna npuMBepHyTa NnLLEe B OCTaHHI JecaTmpivus.

BinbWwicTb AOCAIAHMKIB, 3 SKMX OM MO3WLIA BOHM He PO3B'A3yBasM MUTAHHA LIOAO
3aKOHOMIPHOCTI MneJaroriyHoro npouecy, CXoAATbCA Ha TOMY, WO Ui 3aKOHOMIPHOCTI BMBYEHO
[aNeKo He AOCTaTHLO. B TOM e yac BigOMO, WO Hayka fvlle ToAi BiAMNOBiJae CBOIN Ha3Bi, KoM
CNMPAETbCA Ha 00'EKTMBHI 3aKOHM | 3aKOHOMIPHOCTI.

B 6inbWwocTi cyyacHUX Nigpy4YHMKIB nefaroriky posrnsafaeTbCs B OCHOBHOMY nNefdaroriyHa
LiSANbHICTb, AiSNbHICTL YunUTens, BMKNaga4ya, Buxosatens. Mpo HaBuanbHY AisNbHICTb BUXOBaHLS,
YUHA, CTyAeHTa, C/yxaya HaiuacTilwe B3arali He 3raflyeTbCs, Xo4ya BCi aBTOpW OfHOCTaWHO
BKa3yloTb Ha CY6'EKTMBHICTb TOro, XTO HaB4YaeTbcs. [10Ka30BO, WO Yy BuAaHiin B 2008 poui
«EHYUMKnoneaii ocsiTu», B 000X BMAAHHAX MNejaroriyHMx eHuuknonegin: B «MedaroriyHil
eHuuknoneai» 1960-x pokiB i B «PocCiiicbKili nefarorivyHiin eHuuknoneaii» 1990-x pokiB Hemae
HaBiTb CTaTei Nif Ha3BOK «YYiHHS».

OuyeBMAHO, e MOMNOXEHHS MOXHa 6yno 6 NOSACHUTW Tiel 06CTaBMHOMKD, WO B 40-X poKax
MWHYNOro CTOMITTA OYN0 BUCYHYTO NO3YHr: «Y4uuTenb - LeHTpanbHa irypa B LWKoMi». B
NPOQECINHNX YyYnMnnLax FOBOPWUAN i FOBOPSATb: «MaiiCTep BUMPOOHMYOrO HaBYaHHA - LIEHTpaibHa
(hirypa», y BH3 i Konemxax - BUKnagay - LeHTpasibHa (irypa...» i Tak gani. Takuid nigxig To4HO
BiZNOBifaB aBTOPUTAPHIA MOAeNi CycninbCTBa i aBTOPUTAPHINA CUCTEMI OCBITW.

3 TuX Mip negarorika sk Hayka TpaguliiiHO BM3HAYaE CBil npegMeT SK B3aEMOJil0 negarora
i y4Hs, BMXOBaHUSA, ane BCe, LLO CTOCYETbCA BNacHe LiANbHOCTI YYHS, BMXOBaHUA, TPajuLiiHO
BBA@)XA€ETbCA NPeAMETOM MCUXonorii. Yn npaBunbHO Ue? AQKe nedaroriyHy NcuUXonorit UikaBuTb
He [OISNbHICTb YYHS B3arani, B UiNOMY, a NuLWIe MNCUXOMOMiYHI MeXaHi3MU Y4iHHSA, BUXOBaHHS,
PO3BMTKY, OCOG/MBOCTI PO3BMTKY MCUXIKM Yy MPOLECI HaBYaHHS. AKLLO neaarorika 30cepemkye
yBary Ha MUTaHHAX B3aEMOAIT, TO cnoyaTky, 3gasanocs 6, Heo6XifHO 3'icyBaTy, LU0 ABNATL COBOHO
[ii, Ha SKMX OyayeTbCcA UA B3aEMOfisl, TUM 6ifblle, WO B NEPCNeKTUBI, 0YEBUAHO, HaBYa/bHWIA
npouec 6yae Bce OGinbwe 3MiwatTucs B 6K CaMOCTIHOT pPO60OTM  Y4HIB, CaMOYYiHHS,
CaMOBWXO0BaHHA, CaMOpO3BUTKY. Bce 6ifblue HaByatoui PYHKLiT nepesaBaTMMyTbCA KOMN'HOTEpaM,
IHTepHeTy TOLLO.

P0O3BUTOK Meaarorikv B HOBMX COLlia/IbHO-eKOHOMIYHMX YMOBax nepefbavae NpoTUNEXXHWIA
nigxig. LleHTpanbHOW 11 (hirypol0 MOBUHEH CTaTW Y4eHb, CTYAEHT, Clyxady TOW,0, MOro OCBITHS
AiSNbHICTb.

Mpu4omy y4yeHb, KNI PO3YMIETLCS He abCTPaKTHO, He K Knac, rpyna UM BeCb KOHTUHIEHT
HaBYaNbHOrO 3aKnagy, a PO3rNSAHYTWMIA Ha PiBHI KOXHOT OKpemoi NHAWHW, YCbOMY 6araTcTBi
Pi3HOMAaHITHOCTI 1T 0COOGUCTICHMX IiHTepeciB MoTpeb i nparHeHb. AMKe A0Ci B MigpyyHMKaX
negarorikn 17 cy6'eKTM (irypytoTb MOBHICTHO 3HEOCIGNEHO - /fiMlle B MHOXWHI: [iTW, YuHI
BUXOBaHLi, CTyAeHTX ToLo. Lle Hacnigku nonepefHix NigxofiB, Koy rofnoBHMM 6yno colianbHe, a
ocobucTe Hibu B3arani He posrnsganocs Ane CbOrofHi NOBUHHO GYTW HaBnaku: B MepLUy Yepry -
NIOAMHA, SiKa HABYAETLCA, AMTUHA TOLWO. | NnLe NOTiM, i TO He 3aBX/AK, - Ti, L0 HaBYaOTb.

B XIX cT. BMHMKNA | cTana MONynspHOK KOHUeNuis, ska po3rnsagana negarorivyHy
AiSNbHICTb He Nulle K MaliCTepHICTb, a camMe SIK MUCTELTBO, aHanorivyHe MUCTELTBY XYOOXHMKa-
imnpoBisaTopa. Tak Hanpuknag, [eHpix LappenbmaH BumaraB Big Yy4duTens TBOPYOI
CaMOAIANbHOCTI, fiKa CMMPaEeTbCA Ha IHTYILi0 Ta 0COOMCTMI AOCBiL He OOMEXYETbCA HiSKMMM
PO3NOPSAMKEHHAMMN, NPUHLMNAMK | npaBuiamun. L BuMora 4OCUTb XxapakTepHa 41 NPUXUIbHUKIB
Tiel Teyil, AKy Ha3MBalOTb «Mefarorikol 0cobucTocTi». He nvwe fianbHICTb nejarora-npakTuka,
ane i TBOPYICTb Nejarora-TeopeTuka BOHW OTOTOXHIOKTb 3 XYJ0XHbOK TBOPYICTHO.

MegaroriyHa isnbHICTb 3aBXAM BKIOYaE abo, y BCAKOMY pasi, MOBUHHA BK/IKOUATK efleMeHT
TBOPYOCTI. A TBOPYICTb - Lie CTBOPEHHS HOBOIO paHille HeBifOMOro. ocTae NUTaHHA: YN MOXKHA
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CyMICTUTW BifIbHY TBOPYICTb Mefarora, fka AiNCHO AOCUTb 6AM3bKa A0 TBOPYOCTI XYAOXHMKA, i
AKYCb pernaMeHTauito, [LOTPUMAHHA 3akoHiB, npuHUMNiB, npasun? [pupoga negarorivyHoi
TBOPYOCTI, Ta i IHLWMX BUAIB TBOPYOT AiANLHOCTI, Lie Masio BUBYeHa. OfHaK i Npu cy4yacHOMY CTaHi
HalWMX 3HaHb MOXXHa TBEPAMTW, WO TBOPYICTb - Le He cdepa aHapxil. BoHa Tako>k nepebirae
3rifiHO 3 NEBHUMM O6'EKTUBHUMM 3aKOHOMIPHOCT AMM.

Mporpec B pO3BUTKY MeAaroriyHoro 3HaHHs BUMarae po3KpUTTA CyTi, CTPYKTYPU, PYLLIAHNX
CWN HaBYaHHSA | BMXOBaHHS, B3aEMHUX 3B'A3KIB IX KOMMOHEHTIB, 0CO6/MBOCTI (DYHKLIOHYBaHHS i
PO3BWUTKY MejaroriyHoro npouecy B LiAOMY i AiANbHOCTI ioro cy6'ekTiB (negarora i Yy4HiB),
iHLLMMKX CnoBaMK, BUMarae BMXOAY Ha piBeHb Mi3HAHHA 3aKOHIB i 3aKOHOMIPHOCTEl HaB4YanbHO-
BMXOBHOrO npouecy. Ha xanb, 0 HefdaBHIX Nip BYeHi-Megarorn yTpumysanuca Bif popmMyntoBaHHS
MnejaroriyHnX 3aKoHIB | 3aKOHOMIPHOCTEN B CU/Y pAdY NPUYMH.

AHani3 cy4yacHOi COLiOKYNbTYPHOT cUTYyaUil A03BONSE AIATU BUCHOBKY MPO HEOOXiAHICTb
JocnifpKyBaTu, BUBYATU i (hOPMYtOBaTK MeaaroriyHi 3aKOHW i 3aKOHOMIPHOCTI. 3HAHHSA YYnUTeNsMu
3aKOHIB | 3aKOHOMIpHOCTelM nejaroriyHol Hayku Ta YMIiHHS X BWKOPUCTOBYBATW [OMnomarae im
TBOPYO PO3B'A3yBaTW NeAarorivyHi Npo6ieMu, HamivyaTu Noriky i NOCAiLOBHICTb CBOIX MefaroriyHmx
[, nepef6avaty ixHi pesynbTatu, NPUBOAUTA iX B CUCTEMY.

Ha ocHOBI MejaroriyHMX 3aKkoHIB i 3aKOHOMIPHOCTEN MPOEKTYETbCA HaBYa/IbHO-BUXOBHWI
npouec 3 MNEeBHUMU 3afaHMMKU  XapaKTepucTUKamu, OnpalbOoBYKOTLCA MefaroriyHi  cuctemu,
HaBYa/lbHi (OCBITHI) TeXHOMOTIT TOWO. MeTOA0NOriYHO FPaMOTHWIA YUnUTENb, MaCTep NeaaroriyHoi
npaui BMI€ OLIHIOBATW MefjarorivyHi akTu 3 TOUKKU 30pYy neJaroriyHMX 3aKOoHIB i 3aKOHOMIPHOCTEiA.
Jvie Topai, KoM neparoriyHi  3aKOHW | 3aKOHOMIPHOCTI  yBiAYTb [0 CKnagy 0COOGUCTUX
nepekoHaHb yuuTens, BM3Hayalounm 6GayeHHs HUM nefarorivyHol AiACHOCTI, BOHW CRPUATUMYTb
ycrixy B A0oro npodecioHanbHiin AisnbHOCTI.
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TO THE PROBLEM OF BECOMING THE PEDAGOGICAL SCIENCE STUDY

One of the most characteristic features of modern science is ever increasing attention to the
analysis of science itself. There appeared a special branch of science - science study. Contemporary
pedagogical science feels all the more urgent need for science study analysis, and in this connection
aspecial importance is paid establishment and development of pedagogical science study. Today,
along with the generally accepted opinion about the necessity of convergence of pedagogy at the
theoretical level of revealing and formulating the educational laws and regularities, in the views as
for the ways to solve the most pressing methodological problems are some differences [1; 2].

Every science - and this is its indispensable feature - cognizes the laws of the sphere of
reality, which it studies and is characterized by these laws. It may seem strange, but in most
textbooks in pedagogy, unlike physics textbooks, social science, chemistry and other sciences, we
do not find any laws of studying process. The textbooks in pedagogy include a description of
phenomena that are often found, there are the laws of the manifestation and development of psyche,
the regularities of mastering the knowledge, but no studying. Therefore, the development of science
study aspect of pedagogy appears topical, and our article is devoted to this problem .

Every science has its object of study, its laws, regularities, principles and rules. These are in
pedagogy being separate science that studies education as a peculiar social and personality
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determined teaching activities with involving the human being to life in a society being
characterized by teaching goal-setting and educational leadership.

Without laws and regularities there are no science. The knowing of educational laws and
regularities helps the teacher to find answers to key questions of educational practice:

Why and for what should one teach the children (the goals and educational values )?

Whom should one teach?

When should one start a systematic teaching?

What things are to be taught (the content of education)?

How should one teach (methods, techniques, technologies)?

How should one create the conditions for full and effective education?

Our article deals with cognizing and application of educational process laws and
regularities. But until recently, the scientists, teachers have refrained from formulating educational
laws for several reasons. In recent years, there are no fundamental works on the theory of teaching
and education. The vast majority of educational publications either repeat the publications of 60-80-
ies of the XX century, or use it as a basis for solving partial application problems.

Throughout the period of the development of pedagogy as an independent branch of
knowledge there was endless debate devoted to the theme as for whether "pedagogy is the science
or art?". Of course, form the contemporary standpoint this controversy seems like scholastic and the
opposition of education being specific area of practice to the science of upbringing is inadequate.
Pedagogy is a special branch of social practice, and corresponding interior area of knowledge
functioning in its depth.

However, the historical fact of extraordinary importance of this issue reflects the assessment
of pedagogy at a certain stage of its development, as well as the assessment of the prospects and
trends of this development analyzed form the standpoint of certain positions and ideals; and relevant
is even today the most important vector of its internal development.

For scientistic interpretation oriented teachers the very assertion that education is an art is
seen as denying the scientific status of pedagogy in general, as well as the denial of the need (and
possibility) to develop universally and evidentiary pedagogical knowledge as for the assertion that
education is not a science.

For the pedagogues of anti-scientistic orientation similar statement had obviously opposite
evaluative sense. It had pointed to the special significance of intuitive components in the
implementation of individualized educational influence, as well as emphasized the role of teaching
talent, indicating to unpredictable results of specific act of upbringing.

The unfolded debate reflected not only different assessment of various factors of
individualized pedagogical impact, but also multifaceted understanding of the relationship of the
levels of realizing the upbringing process, different solutions of the relationship between the
individual and society. And this dispute could not be satisfactorily resolved until education did not
include among its conceptual bases some understanding of the regularities of socio-economic
development [3].

One of the most pressing issues of the pedagogy as a science is the question of its object.
Defining the object of the pedagogy albeit important is not the only aspect of the problem. Since
any definition is limited, but the cognizing process is unlimited, there is the other side of the issue
concerning the disclosure of pedagogy's object. And if the definition of pedagogy's object is to
reveal the features of the science, but its disclosure is the research of these features.

In our view, to disclose the pedagogy's object is to bring it to an extent sufficient not only
for theoretical research, but also for the implementation of the results of these studies in practice.
But it seems clear that this disclosure should be made not only on the basis of already formulated
definition. Let us explain this.

The world is the a natural movement of matter, and the process of our cognizing being the
highest product of nature, can only reflect this pattern. Naturally, science pays a crucial role to
cognition of the regularities of the processes occurring in nature and society.

The revealing of the regulations of pedagogical process, their consideration in theory and
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practice are also very important for pedagogy. Not by chance, most researchers consider the object
of pedagogy as a science to be the laws of pedagogical process. Available objective laws in the
pedagogical process was recognized by Y.A. Komensky being a founder father of classical
didactics, but close attention to their identification and use was drawn only in the last decade.

Most scholars, no matter whatever position they tackled the issue of pedagogical process
regularities, have complied that these regularities have not been studied enough. At the same time,
we know that science is only responsible to its name, when it is based on objective laws and
regularities.

In most contemporary textbooks on pedagogy the pedagogical activities is mainly
considered, as well as teacher's, lecture's, tutor's activities. The learning activities of the pupil and
students are not mentioned at all, although all authors unanimously point to the subjectivity of the
student. Significantly, that in the "Encyclopedia of Education” published in 2008,as well as in both
editions of pedagogical encyclopedias: the "Educational Encyclopedia™ of the 1960s and the
"Russian pedagogical encyclopedia™ of the 1990s there are even an entry "learning process".

Obviously, this situation could be explained by the fact that in the 40-ies of the last century
there was the slogan: "The teacher is the central figure in the school”. In vocational schools they
said and keep are saying "the master of professional training is the central figure™, in the institutes
of higher learning and colleges "the lecture is the central figure .. ™ and so on. This approach
exactly match the authoritarian model of society and authoritarian education system.

Since that time the pedagogy as a science traditionally defines its object as the interaction of
ateacher and a pupil, but all concerning the pupil's activities proper, is traditionally considered to be
the subject of psychology. Is this correct? Since the pedagogical psychology takes interest in not
student's activities in general, but only psychological mechanisms of learning, upbringing and
development, the peculiarities of psyche's development in the process of studying. If pedagogy
focuses on interaction, so first, it would seem, it is necessary to find out what are the steps on which
the this interaction is based, moreover in the long run, obviously, the education process will
increasingly shift toward the pupils' independent work, self-studying, self-upbringing, self-
development. Ever more teaching functions are transferred to computers, the Internet and such like.

Developing pedagogy in the new socio-economic conditions implies an opposite approach.
Its central figure must be a pupil, student, their educational activities.

And this is a pupil who is understood not abstractly, not as a class, group or entire contingent
of a school, and is considered at the level of each individual, in all the richness of the diversity of
personal interests, needs and aspirations. It is still in pedagogy textbooks its subjects appear
completely lacking their individuality using only in plural: children, students pupils, and others.
This is an impact of previous approaches when the main thing was a social reality and the personal
realm was not considered whatsoever. But today the things must be just the opposite: in the first
place must be the man who is taught, that is, a child. Only then, and not always - those who teach.

In the XIX century there emerged and became popular concept that considered teaching
activities not only as a skill on the mastership level, but as an art similar to the art artist an
improviser. For example, Henry Sharrelman demanded of the teacher the creative initiative, being
relied on intuition and personal experience and was not limited to any regulations, principles and
rules. This requirement is fairly typical of the followers of this trend, which is called the “pedagogy
of the individual”. They identify with artistic creativity not only the activities of a pedagogue-
practice, but also the creative activities of pedagogue-theoretician.

Educational activities always include or, at least, should include an element of creativity.
And the creativity is the creation of a new thing previously unknown. The question is whether it is
possible to combine the free creativity of a teacher, which is really quite close to the artist's one, and
any strict regulations, laws, principles? The nature of pedagogical creativity, as other creative
activities, are yet little understood. However, at the present state of things concerning our
knowledge one can be asserts that creativity in not the realm of anarchy. It functions also
according to certain objective laws.

The progress in the development of pedagogical knowledge requires disclosure of the
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essence, structure, driving forces of teaching and upbringing, mutual ties of their components,
especially the functioning and development of the educational process in general and the activities
of its subjects (teachers and pupils); in other words, it requires entering on the level of knowledge of
the laws and regularities of educational process. Unfortunately, until recently, the scientists and
educators have refrained from formulating educational laws and regularities because of a number of
reasons.

The analysis of current socio-cultural situation leads us to the conclusion about the need to
explore, study and formulate educational laws and regularities. Knowing by the teachers the laws
and regularities of teaching science and the ability to use these laws and regularities help the
teachers to creatively solve educational problems, outline the logic and consistency of their
educational activities, anticipating the results and bring them into the integral system.

The educational process with certain specified characteristics is projected on the basis of
educational laws and regularities, as well as the pedagogical systems, studying (educational)
technology are processed. A methodologically competent teacher, the master of pedagogical labor
can evaluate pedagogical facts in terms of educational laws and regularities. Only then when the
educational laws and regularities will become an integral part of teacher's personal beliefs,

identifying his pedagogical vision of reality, so they will succeed in his professional activities.
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BiHHMLbKWIA coLianbHO-EKOHOMIYHUIA IHCTUTYT YHiBEpCUTETY “YKpaiHa”

OYXOBHWNI PO3BUTOK CYCMIJIbCTBA YKPATHW B14 NMPUNHATTA
XPNCTUAHCTBA O CbOIro0AEHHA

ipeThes Npo reHesnc Ta iCTOPUYHY PONb PEnirii B PO3BUTKY [AyXOBHOI KynbTypu Ta
B3aEMOJIT Aep>KaBu i LlepkBMYy cyyacHUX reonofiTUYHMX i colianbHO-eKOHOMIYHUX cTaTyTax; npo
BipYy i CaMOCBILOMICTb Y YXUT TELIANBHOCTI Cy4yacHOro CycniibCTBa.

Kno4oBi cnosBa: [dyxoBHa KynbTypa, CaMOCBIJOMICTb, o0cobucTa 4YeCTb, Bipa,
camoifleHT uikauis.

3no>keHbl npo6reMbl M BO3MOXKHble MyTW pelweHns npobnembl peopmMrpoBaHUs
06pa3oBaTe/bHOW CUCTEMbI U YCOBEPLLIEHCTBOBAHNUSA TEXHONOrMYEeCKOi KynbTypbl NpenojasaTens
BbICLUEro y4ebHOro 3aBefeHus.

KnoueBble €noBa: TEexXHOM0rMyeckas KynbTypa ¥ coumanm3auus NMMYHOCTU, HPaBCTBEHHbIE
LEHHOCTW, KynbTypoobpasywowas cpefa, CopaboOTHWYECTBO rocyfapcTsBa W LEPKBA B
pobpogenaHmu.

The article is about the genesis and historical role of religion in the development of
spiritual culture and the interaction between church and state in the modern geopolitical and socio-
economic statutes, and also is aboutfaith and identity in the life of modern society.
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