Cekuua 9. MNeparoruka

cGOpMUPOBAHHOCTH OTAEABHBIX KOMITOHEHTOB B YaCTHOCTH, IIO3BOAMAM CAEAATDh BHIBOA
06 ypoBHe c$OpPMHUPOBAHHOCTH HHPOPMAIIMOHHOMN KOMIIETEHTHOCTH B IJEAOM.

Tabauna S. — Pacnipepeaenne CTYA€HTOB IO YPOBHIM CGOPMHUPOBAHHOCTH
MHQPOPMAITMOHHOM KOMIIETEHTHOCTH B KOHCTaTHPYIOIeM IKCIIEPUMEHTE

Yposan PecnoHAeHTHI
HHPOPMAIIHOHHOA KOMIIETEHTHOCTH % Yea.
Brrcoxuit 22,85 14
Cpeannit 30,85 20
Huszxwmit 46,30 29

IIpoBeapeHHOE HAMHU MCCAEAOBAaHHUE MTOKA3aA0, YTO CTYAEHTDI, KOTOpbIE Y4aCTBO-
BaA¥ B KOHCTaTHPYIOIIEM dTalle SKCIIEPUMEHTA, 0OAAAAIOT Pa3AMYHBIMH YPOBHSIMU
HMHPOPMALIMOHHON KOMIIETEHTHOCTH. BOABIIMHCTBO 00AaAQI0T HU3KHMM M CPEAHUM
YPOBHAMHU MHPOPMALIMOHHON KOMIIETEHTHOCTH, YTO TOBOPHT, ITPEKAE BCETO, O TOM,
YTO CTYAEHTHI He 00AQAQIOT B AOAXKHO Mepe 3HAHUSIMH, YMEHHSIMH M HABBIKAMH B 06-
AacTH HHPOPMALIMOHHBIX TeXHOAOTHA. V1 TOABKO He6OAbIIAs YaCTh CTYAEHTOB IIPO-
AEMOHCTPHMPOBAaAa HAAMYHE BHICOKOTO YPOBHSA HHPOPMALIMOHHOM KOMIIETEHTHOCTH,
YTO yKa3bIBaeT Ha HEOOXOAUMOCTD IPUMeHEHHUS Pa3paboTaHHOM MOACAH OPHEHTHPO-
BaHHOM Ha popMHpOBaHKe HHPOPMALIMOHHON KOMIIETEHTHOCTH.
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The interaction of globalization, technological development and changes in the
organization of work have resulted in the demand of higher and different skills. Today’s
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world of work calls for individuals who are able to flexibly acquire, adapt, apply and
transfer their knowledge to different contexts and under varying technological condi-
tions, and to respond to the changes independently and creatively. Core work skills
have become increasingly important in determining an individual’s ability to engage in
lifelong learning, secure a job, retain employment and move flexibly in the labor mar-
ket. So, these competences go beyond the scope of formal education.

Currently, in many countries the increasing attention is given to learning outside
formal education and training institutions. The European Commission is, for instance,
leading an effort to develop common European principles for the validation of non-
formal and informal learning, which embrace a diversity of practices but attempt to
achieve greater comparability between different systems and approaches. The impor-
tance of recognizing prior learning (RPL) was also emphasized at the International
Labor Conference at ILO in June 2003. The ILO is currently developing a new in-
ternational labor standard concerning human resources development and training.
Considerable attention was given to the role of recognizing prior learning, in particular
skills learned in the workplace, as a means of promoting lifelong learning and employ-
ability [6, 38-45].

Recognition of prior learning (RPL) is regarded as an important means of facilitat-
ing participation in formal education and training. RPL provides individuals with an
opportunity to validate their skills and competencies irrespective of how and where
they learned them, for example, through formal and non-formal education and train-
ing, work experience and on-the job learning. Learning takes place not only in formal
educational or training institutions but also in the workplace and in non-formal activi-
ties. However, not all learning is formally recognized [6, 38-45].

Individuals who acquired skills on the job or through other activities are often
disadvantaged in gaining access to formal education and training opportunities, or in
securing employment which reflects adequately their skills and previous experience.
Workers with few, or no formal qualifications are least likely to secure decent employ-
ment. By helping these workers to get their skills formally recognized, RPL creates a
level playing field and helps them access further learning opportunities and improve
career prospects. For enterprises, a better recognition of workers’ skills is a way to
overcome skills shortages and match skills demand with supply. This contributes to
enterprises’ investment in and planning of human resources [6, 38-45].

RPL is particularly appealing to developing countries where many people cannot
access formal schooling, but have acquired skills and knowledge on-the-job or through
other non-formal learning. Policy makers regard RPL as an important instrument for
encouraging and facilitating people to return to study or work, thus contributing to the
broader policy initiative of social inclusion. In summary, RPL is important because it:
facilitates individuals job entry and expands career development opportunities, thus
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enhancing employability and labour mobility and improving prospects for gaining de-
cent employment; motivates and guides individuals to return to the formal education
and training system by accrediting their work experience or other prior/non-formal
learning (by doing so, individuals do not have to repeat training for skills which they
already have); assists enterprises in identifying and tapping individual’s skills, which
have been unrecognized and, thus, under-utilized; helps enterprises with the planning
of human resource development investments and activities; and, helps employment
services in the placement (or further training) of job-seekers by better identifying and
recognizing their skills and competences. As increased competition and uncertainty in
employment characterize the current world of work, the potential for RPL to address
the current human resource development challenges such as lifelong learning, employ-
ability and competitiveness is appealing and this has contributed to strong support at
the policy level [6, 38-45].

From the point of view of the European countries, RVA is more and more turn-
ing into an important part of lifelong learning, of qualifications systems and frame-
works, and of great importance for human resource management. RVA is gaining
relevance not only with regard to education and training policies, but most im-
portantly in relation to themes like poverty-reduction, job-creation and employ-
ment and social inclusion. In developing countries, recognition mechanisms and
frameworks are being established in the context of the certification related to skills
development frameworks. These systems are developed with an eye to a future in
which learning outcome-based national qualifications are expected to support the
much needed reforms in education and training and facilitate nationally standard-
ized and transparent, internationally comparable qualifications. RVA can be the
proper tool in this process in helping people to link any kind of relevant learning
experience to a certain qualification that in its turn can help these same people to get
a job, to change from one work to another, to integrate specific groups into society,
and many other reasons [5, 1-2].

In the Asia-Pacific region, New Zealand, Australia and Singapore have advanced
the most in terms of experiences, reviews and institutional development for RPL im-
plementation. RPL in these countries has been an integral part of the development of
their National Qualification Frameworks. In fact, in New Zealand, the development
of the concept and underlying principles of RPL can be traced back to the 1980s. The
National Skills Recognition System in Singapore provides a framework for certify-
ing skill acquisition. The framework allows those who lack academic and vocational
qualifications to have their skills assessed through a network of approved assessment
centers. The certification is implemented within the framework of lifelong learning.
Those who wish to pursue formal academic qualifications can seek the transfer of
credits to institutions locally and abroad [6, 38-45].
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The Expanded Tertiary Education Equivalency and Accreditation Program
(ETEEAP) in the Philippines is a comprehensive educational assessment program
at the tertiary level. The program allows skills, knowledge, attitudes and values gained
by individuals from relevant work experiences, high-level formal training, and infor-
mal experiences, to be recognized, accredited and given equivalencies parallel to those
obtained through formal education (since 1996). Also its TOQCS (Technical Oc-
cupation Qualification and Certification System) recognizes prior learning whether
acquired in alearning institution or enterprise. RPL provides a framework that makes it
possible for individuals to enter and exit easily the education system by having the
knowledge and skills they have acquired at school and in the workplace recognized.
This means that for workers who want to pursue further schooling relevant to their
work, their job experiences can have equivalent units earned in the formal educational
system (TESDA, 2003). An example can be found also in Malaysia, where experienced
and skilled workers, who can provide evidence of their previously acquired compe-
tencies, based on the requirements of relevant National Occupational Skill Standards
(NOSS), are eligible for applying for Malaysian Skills Certifications (SKM) [6, 38—45].

On the other hand, some industry-based RPL experiences in the country suggest
that provision of RPL tailored to a specific enterprise, or industrial sector, can bring
positive results. RPL provides those workers who acquired skills in the workplace or
other non-formal learning settings with opportunities for re-entry to formal educa-
tion and training (without repeating training for skills that they already possess) and
to improve career/employment prospects. However, in order to achieve such an objec-
tive, the initiative needs to be supported with appropriate incentive and supporting
mechanisms (in terms of finance, institutional and technical support) where social
dialogue and partnership between the government, employers and workers can play
a critical role [6, 38—45].

We consider important practice in South Korea, where a credit bank system is the
measure to maximize competitiveness by making education available throughout the
life of individuals and society, expanding time and space restrictions in education. The
Credit bank system seeks to improve upon the limitations of formal education by recog-
nizing the various field experiences and training accumulated by an individual outside
the school environment. It also provides motivation for life-long learning to people
who have previously had no access to higher education. It was against this background
that the Credit recognition act was enacted allowing national technical qualification
acquisition to be equated with credits from a formal education institution [1, 169].

The Korean Academic Credit Bank System is relevant for a person who wishes
to acquire bachelor’s/associate degree by recognizing informal learning outcomes as
credits. In addition, through the Accounts for Lifelong Learning every citizen is eligible
to plan RVA for Human Resources Development in communities and in companies.
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The Korean Qualifications Framework will make it possible to design further pathways
(vocational to academic; community college to university college, transfer non-formal
learning outcomes to qualifications etc.) [S, 6].

National technical qualification system has close relationships with Credit Bank
operating by auditing Ministry of Education and Human resource Development.
Credit Bank System seeks to improve upon the limitations of formal education by
recognizing the various field experience and training accumulated by an individual
outside the school environment. It also provides motivation for life-long learning to
people who have previously had no access to higher education. It was against this
backdrop that the Credit Recognition Act enacted, allowing national technical quali-
fication acquisition to be equated with credits from a formal education institution.

Summing up, not only in Europe, but also in a growing number of developing and
emerging economies, RVA validation and accreditation of non-formal and informal
learning and National Qualification Frameworks are high on the political agenda and
becoming a practical reality. From the point of view of the European countries, RVA is
more and more turning into an important part of lifelong learning, of qualifications
systems and frameworks, and of great importance for human resource management.
RVA is gaining relevance not only with regard to education and training policies, but
most importantly in relation to themes like poverty-reduction, job-creation and em-
ployment and social inclusion.
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